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Resource Paper Getting to Know

Session 1

Welcome everyone to the Language Education: English module of the Basic
Training for Primary Teachers (BTPT) course. This session marks the
beginning of the module and is focused on introducing yourself to the other

trainees and the instructor. Please follow the instructor’s instructions and

introduce yourself.

Worksheet-1
Name of the Interviewee:

Roll:

Questions

Answers

1. What do you like most about your job?

2. What do you like least about your job?

3. What work/activity is most challenging for

you?

4. What work related skills are you good at?

5. When you have leisure time, what do you like

to do?

6. Do you like to teach English?

If yes, why? If not, why not?

7. If you could change anything about yourself,

what would it be?

8. Complete this sentence:

Happiness is...............




Resource Paper Primary English Curriculum Session 2

Resource Paper 2.1 Background of the English Curriculum, 2021

In Bangladesh, English is taught as a compulsory subject from Class 1 to Class
12. The National Curriculum and Textbook Board (NCTB) develops a national
curriculum at regular intervals. The previous English curriculum for primary
students was introduced nearly ten years ago and shifted the focus from a skills-
based model to a competence-based one. The revised 2021 curriculum has been
designed to guide teachers in planning, delivering, and assessing English
language teaching in primary schools. It reflects the social, cultural, economic,
technological, and educational changes in Bangladesh and around the world.

The primary goals of teaching English at the primary level in Bangladesh are to
prepare learners with the skills needed in today’ knowledge-based and
technology-driven world. As per the National Curriculum 2021- Primary Level,
the major areas of these needs are specified as:

« pursuing further studies, especially in technical fields, both at home and
abroad;

« using ICT effectively for work, and for communication at personal,
national, and global levels;

 building intercultural awareness and developing responsible local and
global citizenship skills; and

« preparing a skilled workforce that can contribute to national development
and support the goals of SDG 4 and the Fifth Industrial Revolution.

The primary English curriculum aims to help learners develop the basic level of
English needed for everyday communication. According to the National
Curriculum 2021, the key objectives of teaching English at the primary level
include:

+ building a strong foundation for future English learning;

« introducing young learners to the basic features of the English language;

« enabling learners to use the four skills (listening, speaking, reading, and
writing) along with essential grammar and vocabulary in both academic
and real-life situations; and

 helping learners become aware of important local and global issues, such
as intercultural communication, gender equality, and climate change,
through meaningful use of English in real-life contexts.

The revised curriculum also seeks to promote the core values as specified in the
National Curriculum and National Education Policy for primary school children.
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Finally, this curriculum has defined the English language competencies, which
are comparable to level Al of the Common European Framework of Reference
(NCTB, 2021).

Resource Paper 2.2: Subject-based Competencies

Subject-based Competencies

1. Understanding simple conversations, instructions, events and
descriptions, conforming to the socio-cultural conventions of

Listening English speech.

2. Demonstrating of understanding and appreciating rhymes and
poems, films, cartoons, comics and digital contents.

3. Participating in simple conversations confidently, fluently
and accurately in the classroom and in day-to-day life in a
variety of contexts, conforming to the socio-cultural
conventions of English speech.

Speaking

4. Reading aloud texts with proper sounds, stress, intonation and
punctuation.

5. Reading silently for understanding, comprehending and
Reading appreciating a variety of simple and appropriate texts, e.g.
informative, imaginative and argumentative texts.

6. Understanding and appreciating rhymes, poems, films,
cartoons, comics and digital contents.

7. Describing in writing facts and information and expressing
feelings, experiences and opinions in clear, organized, well-
edited sentences and compositions for a variety of purposes and
audiences.

Writing

8. Recognizing and using pronunciation, spelling, meaning,
morphological and semantic properties of a range of vocabulary
appropriately in spoken and written communication in a variety
of contexts.

Vocabulary

9. Recognizing and using simple structures to communicate

rammar orally and/or in writing effectively.
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Resource Paper 2.3: Essential Learning Continua
English

Subject-wise

Class-wise Attainable Competencies

Competencies
Class-1 Class-2 Class-3 Class-4 Class-5
Listening
1. 1.1 Recognizing 1.1 1.1 1.1 1.1
Understanding | sounds of the Recognizing | Recognizing | Recognizing | Recognizing
simple alphabet in familiar | differences the differences | stressed stress and
conversations, | words of spoken between initial | between syllables in intonation in
instructions, interactions sounds of initial, middle | words in statements and
events and familiar words | and final spoken Wh and Yes/No
descriptions, in spoken sounds of interactions questions in
conforming to interactions familiar words spoken
the socio- clearly in spoken interactions
cultural interactions
conventions of )
the English 1.2 E?cchangmg 1.2 . 1.2 ' 1.2 . 1.2 ‘
speech greetings gnd Understandlng Understandlng Understandlng Understaqdmg
farewells in the simple simple simple conversations
classroom for dialogues dialogues dialogues about
effective about about day-to- | about daily interesting
communication classroom day activities | events for events for
activities for | for effective effective effective
effective communicatio | communicatio |communicatio
communicatio | n n n
n
1.3 Following 1.3 Carrying | 1.3 Carrying | 1.3 Carrying 1.3 Following
simple classroom | out simple out out commands, | directions and
commands and commands commands, instructions requests in
instructions with and instructions and requests in | everyday life
appropriate gesture | instructions and requests | everyday life | with
about familiar |in everyday with appropriate
events with life with appropriate gesture
appropriate appropriate gesture
gesture gesture
1.4 Responding to | 1.4 1.4 1.4 1.4
short and simple Understanding | Understanding | Understanding | Understanding
questions for self | short and questions and | questions and | questions and
and peers simple answers answers answers about
introductions questions and | about daily about family, | family, friends
promptly and answers about | activities friends and familiar
appropriately family and familiar and familiar topics
members topics topics

12



Subject-wise

Class-wise Attainable Competencies

Competencies
Class-1 Class-2 Class-3 Class-4 Class-5
1.5 1.5 1.5
HoAdE HoAkE Understanding | Understanding | Comprehendin
short texts for | text of familiar | g a variety of
specific events for familiar texts /
information specific stories/fables
information for specific
information
1.6 Listening | 1.6 Listening
oAk oAk oAk to descriptions | to
of familiar announcement
events for s in a variety
getting key of contexts for
information getting
information
2 2.1 Listening to 2.1 Listening | 2.1 Listening | 2.1 Listening | 2.1 Listening

Demonstrating | rhymes, cartoons to rhymes, to and to, to,

of and digital contents | cartoons and | comprehendin | comprehendin | comprehendin
understanding | in English for digital g thymes, g and g and

and enjoyment contents in cartoons and | appreciating appreciating
appreciating English for digital rhymes, rhymes,
rhymes and enjoyment contents in poems, films, | poems, films,
poems, films, English for cartoons and cartoons,
cartoons, enjoyment digital contents | comics and
comics and in English for | digital contents
digital enjoyment in English for
contents enjoyment
Speaking

3. 3.1 Repeating 3.1 Saying 3.1 Saying the | 3.1 Saying the |3.1 Saying
Participating | sounds of letters in | initial sounds | initial, middle | stressed statements and
in simple words of familiar and final syllablesina | asking
conversations | properly/confidentl | words with sounds of word with questions with
confidently, y proper words with proper stress stress and
fluently and pronunciation | proper intonation
accurately in pronunciation
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Subject-wise

Class-wise Attainable Competencies

Competencies
Class-1 Class-2 Class-3 Class-4 Class-5
the classroom | 3.2 Exchanging 3.2 3.2 3.2
and day-to- greetings and Exchanging Exchanging Exchanging
day life in a farewells at greetings and | greetings and | greetings and
variety of different times for | farewells in farewells at farewells at oK
contexts, effective conversations | different times | different times
conforming to | communication in day-to-day | for effective | and situation
the socio- life for communicatio | for effective
cultural effective n communicatio
conventions of communicatio n
the English n
speech : - - . .
3.3 Asking and 3.3 Giving 3.3 Giving 3.3 Giving 3.3-Giving
answering simple | simple simple simple directions,
questions for instructions in | commands, commands, making
getting information | everyday instructions instructions requests and
about a familiar communicatio | and making and making saying regrets
person with n with requests in requests in in everyday
appropriate gesture | appropriate everyday everyday life with
gesture communicatio | communicatio |appropriate
n with n with gesture
appropriate appropriate
body gesture | gesture
3.4 Asking 34 3.4 34
and answering | Participating | Participating in | Participating in
oAk questions for | in conversations | conversations
getting conversations | for exchanging | for exchanging
information for information or | information or
about others | exchanging ideas about ideas about
with information daily events familiar topics
appropriate about and
gesture family and
friends
3.5 Describing | 3.5 Describing | 3.5 Describing | 3.5 Describing
orally familiar | orally simple | orally familiar | orally familiar
oAk people clearly | activities in objects and events and
and day-to-day events clearly | festivals
confidently situations and confidently,
clearly and confidently fluently and
confidently accurately
Reading
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Subject-wise

Class-wise Attainable Competencies

Competencies
Class-1 Class-2 Class-3 Class-4 Class-5
4. Reading 4.1 Recognizing 4.1 4.1 4.1 4.1
aloud texts the alphabet and Recognizing | Recognizing | Recognizing | Recognizing
with proper cardinal numbers | words, words and words and time fractions-
sounds, stress, | in figures and cardinal word phrases, | phrases, half and
intonation and | reading them aloud | numbers in common common quarter
punctuation following proper figures and in | abbreviations; | abbreviations; | including time
pronunciation words and cardinal cardinal and currency,
reading them | numbers in numbers in and read them
aloud figures & in figures, in aloud
following words and words and following
proper ordinal ordinal proper
pronunciation | numbers and | numbers and | pronunciation
reading them | time, and
aloud reading them
following aloud
proper following
pronunciation | proper
pronunciation
4.2 Reading 4.2 Reading 4.2 Reading 4.2 Reading
HoAdE aloud simple | aloud simple | aloud short and | aloud
sentences with | sentences with | simple texts appropriate
proper proper stress, | with proper texts with
punctuation intonation and | stress, proper stress,
punctuation intonation and | intonation and
punctuation punctuation
5. Reading 5.1 5.1 5.1 5.1
silently for Understanding | Understanding | Comprehendin | Comprehendin
understanding, familiar words | simple texts g appropriate | g and
comprehendin oAk and simple for specific texts for appreciating
g and sentences for | information specific appropriate
appreciating a specific information texts for
variety of information and general specific
simple and ideas information,
appropriate general ideas
texts, e.g. and inferring
informative, meaning
imaginative
and
argumentative
texts
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Subject-wise

Class-wise Attainable Competencies

Competencies

Class-1 Class-2 Class-3 Class-4 Class-5
6. 6.1 Reading 6.1 Reading 6.1 Reading 6.1 Reading, 6.1 Reading,
Understanding | cartoon/ comics rhymes, and comprehendin | comprehendin
and and digital contents | comics and comprehendin | g and g and
appreciating | in English with digital g thymes, appreciating appreciating
rhymes, enjoyment contents in cartoons and | poems, films | poems, films,
poems, films, English for digital cartoons and cartoons,
cartoons, enjoyment contents in digital contents | comics and
comics and English for in English for | digital contents
digital enjoyment enjoyment in English for
contents enjoyment
Writing
7. Describing | 7.1 Practicing
in writing mechanics of
faCtS and Writings seskosksk skkesksk sekeoskosk sesksksk
information, | appropriately
and expressing
feelings, 72 Writin . .. . .

: . g the 7.2 Writing 7.2 Writing 7.2 Writing 7.2 Writing
experiences alphabet and cardinal cardinal cardinal numbers in
gnd OPIIONS | cardinal numbers | numbers in numbers in numbers in fractions-half
n clegr, in figures correctly | figures and in | figures, in figures in and quarter
orgamz;d, in written words words and words and including time
well edited communication correctly to writing writing ordinal | and currency
sentences and use them in ordinal numbers and | correctly to use
compositions written numbers time correctly | them in written
for a variety of communicatio | correctly to to use them in | communicatio
purposes and n use them in written n
audiences written communicatio

communicatio | n
n
7.3 Filling in | 7.3 Making
forms for formal and
HoAdE HoAdE koHdx registration of | informal
various events | correspondenc
and online e correctly
platforms through
written
communicatio
n
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Subject-wise

Class-wise Attainable Competencies

Competencies
Class-1 Class-2 Class-3 Class-4 Class-5
7.4 Writing 7.4 Writing 7.4 Writing 7.4 Writing
familiar words | short formal letters, | compositions,
kol and simple paragraphs on | compositions | formal and
sentences in familiar topics | with/ without | informal letters
correct using prompts | clues for a to share ideas,
spelling or clues variety of opinions and
purposes, feelings
audiences and
modes
Vocabulary
8. 8.1 8.1 8.1 8.1
Recognizing Recognizing | Recognizing | Recognizing Recognizing
and using oAk and using and using a and using a and using a
pronunciation, words range of range of words | range of words
spelling, frequently words in day- | in both spoken |and phrases in
meaning, used in the to-day and written both spoken
morphological texts for communicatio | communicatio |and written
and semantic participating | n n communicatio
properties of a in everyday n
range of conversations
vocabulary
appropriately 8.2 . 8.2 .
in spoken and okl ok Hokkk Unders_tandlng Understangmg
written formation of | the formation
communicatio words based of words with
nin a variety on roots & suffix and
of contexts affixes prefixes
8.3 Using the | 8.3 Using the
synonyms and | synonyms and
oAk oAk oAk antonyms antonyms
appropriately | appropriately
for oral and for oral and
written written
communicatio | communicatio
n n
Grammar
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Subject-wise

Class-wise Attainable Competencies

Competencies
Class-1 Class-2 Class-3 Class-4 Class-5
9. 9.1 9.1 9.1 9.1
Recognizing Recognizing | Recognizing | Recognizing Recognizing
and using ook and using and using and using and using
simple capitalization | capitalization | capitalization | capitalization
structures to and and and and
effectively punctuation punctuation punctuation punctuation
communicate marks marks for marks for marks for
orally and/or meaningful meaningful meaningful
in writing communicatio | communicatio |communicatio
n n n
9.2 9.2 Using the |9.2 Using the |9.2 Using the
Recognizing | articles (a, an, | articles (a, an, | articles (a, an,
ook the uses of the) correctly | the) correctly | the) correctly
articles(a to refer to a to refer to a to refer to a
&an) with person, person, animal, | person, animal,
words and animal, object |time, object in | event, time,
short phrases | in phrases and | texts and object in texts,
short conversations | conversations
sentences in familiar
contexts
9.3 Using 9.3 Using parts | 9.3 Using parts
parts of of speech of speech
oAk HoAkk speech (noun, | correctly to correctly to
pronoun, verb) | identify/ refer | identify/ refer
correctly to to people, to people,
identify/ refer | animals, time, |animals,
to people, days and events, time,
objects, objects days, dates and
actions objects
9.4 Using 9.4 Using 9.4 Using 9.4 Using
oAk simple declarative interrogative imperative
sentences sentences sentences sentences
correctly for | correctly to correctly to ask | correctly to
day-to-day make questions give
communicatio | statements commands and
n (positive, make requests
negative)
9.5 Using 9.5 Using 9.5 Using 9.5 Using
ook tenses tenses tenses tenses
correctly to correctly to correctly to correctly to
talk about talk about talk about past | talk about
present states | habitual and immediate | future
actions and past activities | activities
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Subject-wise
Competencies

Class-wise Attainable Competencies

Class-1

Class-2

Class-3

Class-4

Class-5

describe
actions
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Resource Paper 2.4: Relation of EFT contents with curriculum competencies

Relate Attainable Competency and Learning Outcomes with
the Respective EfT Content

Class-wise Attainable L o On
. earning Uutcomes
(ljgn:l.:[:;ifen‘.:les . 1 Students will be able to :
OWIng simple 4 1.3.2 Respond to simple

dassroom commands an classroom instructions

instructions with appropriate with appropriate gesture

gesture
Subject-wise Competencies \ —

F ontent/Text
1. Understanding simple [ Class | Come here, Go to your seat,
conversations, instructions, events .\ One | Show me your book, Open your
and descriptions, conforming to \ J i lbuok, ZtEp o
. . # 1it-2, 1885011~ age-

the socio-cultural conventions of — : -
the English speech

To get access to the national curriculum, textbooks and teachers’ guides, please
visit www.nctb.gov.bd



http://www.nctb.gov.bd/

Resource Paper: | Introduction to EfT and TG Session 3

Features of English for Today (class 1-5)
1. Alignment with National Education Policy 2010

The English for Today textbook follows the directives of the Education Policy 2010,
which prioritizes primary education as the foundation of the entire education system.
It aims to ensure inclusivity and accessibility for all students, regardless of their
social and economic background, religion, ethnicity, or gender identity.

2. Integrated Curriculum Approach

The textbook follows an integrated curriculum that aligns with global educational
practices while maintaining traditional teaching-learning values of Bangladesh. The
curriculum 1is designed to be life-oriented and productive, keeping in mind the
psychological well-being of students.

3. Focus on Four Basic Language Skills
The textbook emphasizes the development of:

Listening Skills: Engaging students through audio-based exercises. The activities are
placed with the directions like, listen, look and listen, repeat, etc. in the text book.

Speaking Skills: Encouraging interactive speaking activities and role-plays. The
activities are placed with the directions like, say, repeat, listen and say, ask and
answer, etc. in the text book.

Reading Skills: Providing meaningful reading comprehension passages. In the text
book the activities are placed with Read, Read and colour, Read and match etc.

Writing Skills: Enhancing students' ability to express ideas effectively in written
English. In the text book the activities are placed with write, Read and write, trace,
write and match etc.

21



4. Communication-Based Learning

The textbook promotes effective communication by enabling students to perform
real-life tasks in an English-speaking context. Activities and exercises focus on
improving fluency, pronunciation, and practical usage of the language.

In the text book a lot of conversations, commands and instructions and real-life
situations are present for Communication based learning.

5. Interactive and Enjoyable Learning

Lessons are designed to be engaging and interactive, making learning enjoyable for
young learners. Exercises encourage participation through storytelling, dialogue
practice, and group discussions.

Fun activities, games and rhymes, daily activities of students are included in the text
book for the interactive and enjoyable learning.

6. Cognitive and Moral Development

The book contributes to students’ psycho-physical growth by incorporating activities
that foster adaptability, patriotism, and moral values. Critical thinking, creativity,
and problem-solving skills are emphasized throughout the lessons.

For instance, name of common animals and their nests, food habit, moral stories,
real life conversations are added in the text books.

7. Integration of Local and Global Culture

The textbook introduces students to both Bangladeshi and global cultural contexts.
Lessons include culturally relevant stories, real-life scenarios, and examples that
reflect both local and international perspectives.

A lot of real-life conversations like greetings and farewells, introducing self to a
group of people, using a library, public transport, making a school garden, Student
Council etc. are available in the EfTs.
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8. Inclusivity and Equal Opportunity

The content ensures that every child has equal access to quality education. Special
focus is given to removing barriers caused by economic, social, or gender-related
factors.

9. Modern and Technology-Driven Approach

In response to the changing world, the textbook integrates technology-friendly
teaching strategies. It incorporates digital learning tools and modern pedagogical
techniques.

We can take help from YouTube, Bing Videos, British Council and some more
websites for better understanding and learning of some topics.

10. Revised and Updated Content (2026 Edition)

The textbook has been updated to address the needs of the 21st-century learners in
the changed context of 2024.

11. Well-Designed and Illustrated

The textbook includes attractive illustrations and child-friendly designs to enhance
visual learning.

Vertical and horizontal Alignments:

In the context of curriculum and textbook design, "vertical alignment" and
"horizontal alignment" refer to how different components connect and support each
other.

1. Vertical Alignment

Vertical alignment refers to the continuity and progression of learning objectives,
concepts, and skills across different grade levels.

Characteristics of Vertical Alignment:

e Ensures gradual skill development from one grade to the next.
e Concepts build on prior knowledge, increasing in complexity over time.
e Maintains consistency in learning goals across different educational levels.
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Example in English for Today (EfT) Books:

Vocabulary Progression: Early grades introduce simple words (e.g., "apple, cat"),

while later grades expand to more complex phrases and idiomatic expressions.

Reading Skills: Class 1 starts with letter recognition and phonics, Class 3 moves to
short stories, and Class 5 includes longer texts with comprehension questions.

Grammar Development: Begins with simple sentence structures and gradually

introduces tenses, conjunctions, and complex sentence forms.

Horizontal Alignment

Horizontal alignment ensures that the curriculum and textbooks are coherent within
a single grade level, integrating different subjects, topics, and skills for a
comprehensive learning experience.

Characteristics of Horizontal Alignment:

o Ensures consistency in teaching-learning materials across subjects in the same
grade.

e Promotes integration of knowledge by linking different subject areas.

e Reinforces learning through multiple perspectives (e.g., reading, writing,
speaking, and listening activities on the same topic).

here is a picture of vertical and horizontal alignment at a glance-

CLASS 1

CLASS 2

CLASS 3

CLASS 4

CLASS 5

[E Listening &

= Basic greetings

» Short dialogues

= \WH-guestions

= Storytelling

= Presentations

Speaking # Classroom instructions » Describing objects » Retelling events = Discussions = Summaries
* Naming objects » Everyday conversations » Role-play = Expressing opinions » Extended speech

E Reading » Letters, words » Short texts » Paragraph reading = Informational texts = Critical reading

» Simple sentences * Rhymes = Basic comprehension = Inference skills » Multi-layer analysis
E Writing = Copying words » Writing short sentences » Short paragraphs * Narrative writing » Multi-paragraph

» Tracing letters » Guided writing = Sequencing ideas » Descriptions » Compositions
E Grammar » Nouns, verbs * Present tense * Past tense » Future forms = Modals

» Adjectives # Plurals * Pronouns, adverbs = Conjunctions » Complex structures
E Vocabulary * Numbers, colors * Animals, jobs » Food, hobbies = Health, travel = Culture, global topics

= Family, chjects

= Daily activities

= Mature, environment

* Festivals

= Technology themes



Examples in English for Today (EfT) Books:

Theme-Based Learning: Lessons within the same grade cover similar themes (e.g.,
greetings, family, commands and instructions, nature, cleanliness, festivals) across
reading, writing, speaking, and listening exercises.

Skill Integration: A reading passage in a unit is followed by speaking practice,
writing exercises, and listening tasks on the same topic.

Interdisciplinary Connections: English lessons may include science, social
studies, or moral values content.
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Resource Paper

Pronunciation

Session 4

Resource Paper 4.1: Sound Symbols

Pronunciation

00000

000000
00000

Link: Bing Videos

000000

000

Consonants (Examples)
P: /p/ (pit, lip)

B: /b/ (bit, tub)

T: /t/ (tip, sit, cat)

D: /d/ (dig, sad)

K: /k/ (cup, sky)

G: /g/ (guy, bag)

M: /m/ (my, ham)

N: /n/ (not, sun)

NG: /n/ (sing, wing, wrong)
CH: /tf/ (check, cheese, catch)
J/G: /d3/ (just, judge, gym)

F: /t/ (fish, cuff)

V: /v/ (vowel, leave, van)

TH (thin): /0/ (thigh, three, mouth)
TH (this): /0/ (thy, father, this)
S: /s/ (sip, mass, sun)

Z.: /z/ (zip, jazz, 700)

Vowels (Examples)

Short i: /1/ (kit, big, sit)

Short e: /e/ (bed, letter, dress)
Short a: /&/ (cat, hand, trap)
Short u: /A/ (cup, fun, strut)
Short oo: /u/ (put, look, foot)
Long e (ee): /i./ (fleece, see, bee)
Long a (ay)

Visit the site:
https://www.vocabulary.com/resources/ipa-
pronunciation/
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https://www.vocabulary.com/resources/ipa-pronunciation/
https://www.vocabulary.com/resources/ipa-pronunciation/

SH: /f/ (shop, wish, shoe)
ZH: /3/ (genre, pleasure, beige)
H: /h/ (house, ahead)

L: /1/ (lap, pull)

R: /r/ (rip, water, run)

W: /w/ (wit, wine, water)

Y: /j/ (yes, young)

Resource Paper 4.2

English Alphabet with IPA

English Alphabet with Phonetic Symbols

Letter Phonetic Symbol (IPA) Pronunciation (Cara
Baca Huruf)

A ler/ ey

B fhif bii

C Isif sii

D Idi:f dii

E fizf ii

F lef! ef

G Idzif jii

H lertf/ eych

| lat/ ai

J /Idze1/ jei

K ke1/ kei

L felf el

[\ fem/ em

N len/ en

O lauf ou

P Ipi:f pii

Q lkjuf kiu

R lad (BrE), fa:r! (AmME) ar

s les/ es

T iz tii

U fjuf yu

A\ Mizf Wil

W {'dabal.ju:/ dabel-yu

X leks/ eks

b fwar/ wai

z /lzed/ (BrE), /zi:/ (AmME) zed / zii
Resource link: https://www.scribd.com/document/894921858/English-Alphabet-With-

IPA#:~:text=Letter%20Phonetic%20Symbol%20(IPA)%20Pronunciation,/%20(AmE)%20zed%20/

%20zii

For more: https://icspeech.com/phonetic-symbols.html
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Resource Paper

Teaching Letters

Session 5

Observation Checklist

Questions

Yes

No

Showing some pictures related to the letter

Asking the name of each picture repeatedly

Showing the name of the picture side-by-side

Asking the students to say the word name aloud

them side-by-side

Separating the targeted letter from the word name and keeping

Asking to say the sound of the single letter

Asking the students to open the book and read the targeted letter

Asking the students to trace the letter in the air

Asking the student to trace the letter in the book

Asking the student to write a letter

Assess the students learning
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Resource Paper Mechanics of Writing Alphabets Session 6

Resource Paper 6.1 : Considering issues of mechanics of writing
a) Learning to control the pencil:
The students can control their movements on writing by following ways:

1. Show them how to hold the pen or pencil correctly
2. Show them how to write from left to right by drawing line or pattern

3. Ask students to draw lines in the same way from left to right. If they can draw
the bird and the tree or the other objects, let them do so.

AU

b) Holding the pencil correctly:

Teachers should show their students how to hold their pencils correctly so that they

can control over their writing.
-Tell them to hold their pencil between their first finger and thumb.
-Tell students to hold the pencil about an inch (2cm) up.
-Tell them to place the paper on the desk at a slight angle to make writing easier

2y i
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Fingers should be

positioned 1.5cm

Fingers should be
positioned 3cm

from the tp. from the tip,

Left-Handed Pencil Position Right-Handed Pencil Position

¢) Drawing patterns:

According to Donald Neal Thurber, letters (both lower and upper case) are
composed of 4 single strokes. Those are given below

Vertical line |

Horizontal —
Diagonal line N/
Semicircles ()
Circles O

Before starting to write the actual letters of the alphabet, it is useful to let the students
draw strokes on the paper or board. The following drawing patterns will help the
learners to form both lower case and upper case letters.

d) Introducing letter writing:

After practicing the above strokes and drawing patterns, the teacher should show to
form the upper case and then lowercase as below.

Serial Strokes used in forming letters Uppercase | Lowercase
No.
| The letters are formed only by vertical stroke | I 1,j,and 1
The characters (letters) are formed only by V,W,and |v,w,and
diagonal strokes X X
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3 The letters which have both vertical and E,FH L |f t,andr
horizontal strokes and T

4 The characters have both vertical and K, M, N Kandy
diagonal strokes and Y

5 | The characters have horizontal and diagonal | A and Z Z
strokes

6 | The simplest of characters are formed by CandO |c,eando
circular and semicircular strokes

7 The letters have vertical and semicircular P a,b,d,p
strokes and q

8 | Like C and O with a tail on. Gand Q

9 The characters are formed with a B,D,J, P m, n, u and
combination of vertical and curved strokes and U h

10 | First part as a C and the last part as S S
backwards C.

11 | Semi-circular and curved strokes G

12 | Like P with a leg on R

Worksheet 6.2: Pattern Practice

v v v v v v v v
' \ \ \ \ A \ \
\ \ \ A ' \ ' \
\ ' ' \ ) \ \ '
\ \ \ \ \ \ \ \
' \ \ \ ' \ \ '
v A ' ' ' v \ \
= s ! \ Y L \ L X
0 0 0 v 0 D v v
' ' \ \ \ \ \ \
' \ \ \ \ v \ '
\ \ ) \ ) \ [ v
\ 1 ] \ \ \ \
\ \ \ \ \
\ A ) \ \
Y [} Y 5

| N N

\
\
\
\ \
\ ) \ \
' \ \ \
v \ Y 1}
v v v v
\ ' ' v \
\ \ ' \ \
[ \ \ \
\ \ \ \ v
\

|
OICICINININIS s
Q00T |
O SRR ! ‘ r,'l 'i
3

Resource Paper 6.3

Some guidelines of forming letters:
It is essential to follow some guidelines while forming the letters of the alphabet. A
few guidelines are given below-
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e While forming the letters, some important points should be considered — letter
size, slope, spacing and alignment etc.

e At the time of tracing the letter in the air or writing letter can say the directions
such as down, up, round, under, over, across. For example, for writing the letter
‘A’ teachers can say down-down-across and for the letter ‘g’ say round-down-
under and so on.

e When teachers will show students how to write the letter, say the sound of the
letter (not the name of the letter).

e Draw four lines on the blackboard and tell students to draw lines in the same
way in their notebook.

e Note the size of the uppercase or lowercase letters.

e (o around the class to make sure they are doing this accurately. If not, help
them to form the letters correctly.

Worksheet 6.4: Practice of writing letters

Feof gh i g
—

o

et m o | © M@ G| AN S

| - o Sy | e e e ————— e
) [V 77/ A VA i
= i
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Resource Paper | Classroom Language and Lesson Plan | Session 7

Resource Paper 7.1
Classroom Language

Classroom language is the language used by teachers and students for
communication, instruction, and interaction during classroom teaching—learning
activities.

Classroom language refers to the words, phrases, and expressions that teachers and
students use during teaching—learning activities to manage the class, give
instructions, explain lessons, ask questions, and interact politely. It helps create a
positive learning environment and ensures clear communication in the classroom.

Examples of Classroom Language
1. Greeting and Starting the Class

v Good morning, everyone.
v How are you today?
v" Let’s begin our lesson.

2. Giving Instructions

v" Open your books on page 15.
v' Listen carefully.
v" Work in pairs.

3. Asking Questions

v" Can you answer this question?
v Who would like to try?
v" What do you think?

4. Managing the Classroom

v' Please keep quiet.
v" Sit properly.
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v" Raise your hand before speaking.

5. Encouraging Students

v Well done!
v" Good effort.
v" Try again—you can do it.

6. Checking Understanding

v Do you understand?
v’ Is it clear?

v" Can you explain it in your own words?

7. Closing the Lesson

v" That’s all for today.
v We will continue tomorrow.
v" Thank you, class.

For more practice:

Common phrases for greetings

Common phrases for checking
attendance

e Hello! Hi! Good morning! Good
afternoon! (Everyone
/class/children/Salma).

e How are you/you all/Ruma
(today/this morning)?

e How do you feel today, Sima?

e Right!/Now!/OK!/ I am going to call
the roll/call your names.

Let’s see who is absent

Is anybody absent?

Who knows where Kamal is?

Isn’t Mala here today? She is not
well.

Common phrases for listening and
speaking activities

Common phrases for writing
activities

e Areyouready? Say, true or
false.

Listen and point to the words.
Listen and say the words.

All together!

Let’s do it again.

e Now I’ll write four sentences on the
board.

Write the words in the spaces.
Copy the sentences.

Now I’ll give you an example.
Write this in your notebooks.

34



e Now, everybody say it.

e Listen and check your answers.
e Write the words in the spaces.
e Choose the correct answer.

e Who can tell me the answer?
e Now it’s your turn.

e Look and say.

e Answer the questions.

e Look, listen and say.

e Point and say.

e Listen and repeat.

Common phrases for reading

e Repeat after me, please.

e Please repeat after me. Could you
repeat that, please? First listen
and then repeat. Say it with me.

e Please, read carefully.

e OK, stop here, thank you.

e Next, Alam.

o All together!

e Now your turn.

e Go on, Rina.

e Ready? Let’s start. Raj, you start.

e Rubel, read the next sentence.
Can you read this word?

e Show me your notebook.

e This is not in the right order.

e Can you remember the sentence?

o Complete the sentences with the
correct words.

o Complete the sentences with your
ideas.

e Check your partner’s work.

e Look at the board. Are your
partner’s sentences the same or
different?

e I’m going to write some questions
on the board.

e Listen, and write the answers to
these questions.

e Who can answer the first question?

o Listen carefully. If you hear a word
you have written, cross it out.

e Have you finished?

e Check your writing.

e Check spelling.

Common phrases for audio-video

Common phrases for using the
textbook

e You are going to listen to a story.

e Can everybody hear?

e Isittoo loud?

o [I’ll play it twice.

e Listen carefully.

e Let’s start!

e Would you like to listen to it
again?

e [I’ll play it again.

e Watch the video.

e Stop talking and listen, please.

e Open your book.

o Look at page 47.

e Open your books at page 47.

e Listen and point to the picture in
your book.

o Start reading from your book.

e Read aloud. Read after him/her.

e Do Exercise B.

e Close your book.

Common phrases for showing
picture

Common phrases for presenting new
words




e [ am going to show you a picture.

e Can you see in the picture?

o Can you see the picture at the
back?

e Okay, look at the picture for only
5 seconds. 5-4-3-2-1!

e Close your book, please!

e Now tell me what’s in the picture.

e What did you see? Discuss in
pairs.
e Look at the board!

What’s this?

What’s that?

Look at the board.
Say it again.

Now you say it.
How do you spell it?
Repeat after me.

Say it in Bangla.
Make a sentence.

Common phrases for classroom
management-teaching large classes

Common phrases for using board

Please come and sit here.

Can you come and sit here today?
Can you go and sit there today?
Please stand up, listen to the song
and move around the classroom
when the music stops, sit down on
any bench.

e Look at the board.

e Come to board.

e Write it on the board.

e Erase/clean the board, please.

e At the top/the bottom of the board.
e To the right/left / the board.

e In the middle of the board.

Common useful phrases for pair
work activities

Common phrases for working in
groups

e Now we are going to work in
pairs.

e Work with him/her.

e Share ideas with your partner.

e Turn to the person next to you.

e Turn to the person behind you.

e Don’t start writing yet.

e Check your partner’s work.

e Look at the board.

e Write questions with your ideas.

e Write more questions like this.

e Give me your ideas.

e Ask your questions to your
partner.

o Work together in small groups.

o Make groups of four/five/ six.

e Turn to the persons next to you.

e Turn to the persons behind you.

e Work with the persons in front of
you.

e One person will write and the

others will help him/her.

e You are going to work together in
small groups.

e Every bench’s students make a

group.

e One person in each group will be the

leader.

Common phrases for controlling/
Managing the class.

Common phrases for exercise




e Please be quiet! Speak quietly!
Can’t you speak more softly? No
noise, please.

e Stop chatting! Stop speaking!

e Whisper, don’t shout! Silence!
Shut up.

e Please, pay attention!

e Don’t do that! Don’t touch! Put
that away!

e Calm down! Sit still!

Helal, stop bothering Abir!

Come here.

Go back to your seat-.

Stand up.

Sit down.

Hands up/down.

Hurry up.

Come in.

e Exercise one at the top of page three.

e Activity two at the bottom of page
three.

e Which exercise are we doing now?

e Work in groups of three. Work in
pairs. Work on your own.

e From the backs.

e Have you got a pencil? Can I borrow
your pen? Can you lend me an
eraser, please?

e Look at exercise two, please?

e Who has finished?

Tell me the answer. Write the

answers. Read the question.

Show me your work.

Don’t start yet! You can start now.

Correct your partner’s work.

Put your hand up if you don’t

understand.

e Put your hand up if you know the
answer.

e Fill in the gaps.

o Finish the exercise.

Common phrases for songs &
poems

Common Phrases for praising and
correcting

e Now we’re going to sing a song
together.

e Now we’re going to say a rhyme

together.

Let’s sing a song!

Let’s sing together.

Everybody joins in.

Everybody together.

Just the boys. Just the girls!

Listen carefully.

Listen first, and then sing.

Do the actions!

Copy me!

Let’s sing it again, but louder this

time.

e Brilliant! Excellent! Wonderful!
Well done

Good! Very good! Good job!
Great! Very well done!

Yes, that’s right. That’s it!

Clap for him/her.
Right/correct/close/nearly
right/almost.

Nice work!

Yes! Ok!

That’s a good guess!

Your team is the winner!

That’s not right, try again.

Not quite right, try again.
That’s nearly right. That’s better!
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e Let’s clap. e Today I’m happy/not very happy
e Everybody claps. with you.

e Can you try again?

e Please listen to your partner.

o Please repeat after her.

Common phrases for ending the Common phrases for students’

class: language:

e Stop working! e May I come in, sir/Can I come in?

e Ok, you can go now. e Louder, please.

e It’s time to go. /It’s time for e Can I go to the toilet, please?
lunch. /It’s break-time. e What page is it? / What page?

e See you later! See you tomorrow. | e Sorry, I am late/ sorry, for being late.
See you next week! See you on e Sorry, I don’t understand.
Saturday.

e Good bye.

Giving Permission:

e You’re welcome to ...
e Ifyoulike, you can. ..
e Sure, you can do.
Goodbye:

e Hope to see you again!
e Goodbye!

o Take care!

Resource Paper: 7.2
Lesson Plan
Lesson plan = Objectives + Activities + Time + Assessment

A lesson plan refers to a mental or written map of activities that are going to take
place in the classroom. A lesson plan is a systematic, organized and written guide
prepared by a teacher that outlines what to teach, how to teach, and how to assess
learning within a specific period of time. It describes learning objectives, teaching
methods, strategies or techniques, teaching-learning activities, materials, and
assessment procedures for a specific lesson period in the classroom (Aggarwal,
2014). It also clearly explains how the lesson will begin, what teaching materials
will be used, what questions will be asked, and how students’ learning will be
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evaluated. Thus, it serves as a systematic guide for effective teaching and
assessment.

Principles for Preparing a Lesson Plan

Preparing a lesson plan requires following certain educational principles so that
teaching—learning becomes effective, meaningful, and learner-centered (Jordan,
Carlile & Stake, 2008; BTPT Bangla Manual, 2025). The major principles are

explained below:

o Child-centered Learning

Child-centered learning is an approach to teaching in which the needs, interests,
abilities, and active participation of learners are given primary importance. In this
approach, the teacher acts as a facilitator, and learning activities are designed to
encourage active involvement, exploration, and self-learning by children rather than
passive listening.

o Clear Determination of Objectives

The teacher must clearly determine the objectives of the lesson in advance.
Objectives specify what learners are expected to learn or achieve by the end of the
lesson and guide all teaching activities.

o Clear Understanding of Expected Learning Outcomes and Competencies

The teacher should have a clear idea of the learning outcomes and competencies that
students are expected to acquire from the lesson. These competencies are usually
identified in the teacher’s guide prepared for classroom use. Teaching should focus
on achieving these competencies.

o Appropriate Use of Teaching—Learning Materials

Teaching—learning materials are used to make lessons easy, interesting, and
enjoyable. Priority should be given to textbook illustrations and relevant materials.
Materials may include:

v" Real objects

v Semi-real materials

v Audio and video materials

v" Other supportive teaching aids
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Proper use of materials helps students understand lesson content more clearly.

o Teaching Methods and Teaching—Learning Strategies

The lesson plan should include a brief description of all classroom activities, from
lesson introduction to assessment. It must clearly mention:

v" The teacher’s activities
v" The students’ activities

Appropriate teaching methods and strategies ensure active participation and
meaningful learning.

o Time Management

A lesson plan should be designed in such a way that all activities can be completed
within the allotted time. Proper time distribution helps maintain lesson flow and
classroom discipline.

o Flexibility of the Lesson Plan

A lesson plan serves as a supporting guide, not a rigid script. The teacher should not
depend on it mechanically. Based on:

v" Students’ participation
v" Classroom environment
v" Learning situation

The teacher may modify or adjust the plan when necessary. However, the lesson
should not be delivered by reading directly from the lesson plan in the classroom.

o Psychological Sequencing (from Simple to Complex)

Psychological sequencing refers to organizing lesson content according to the mental
development and learning capacity of students, beginning with simple, familiar, and
concrete ideas and gradually progressing to complex, unfamiliar, and abstract
concepts. This principle helps learners understand new knowledge more easily and
meaningfully.
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o Consideration of Individual Differences

Consideration of individual differences means recognizing that students differ in
intelligence, learning pace, interests, abilities, and background experiences. While
preparing and implementing a lesson plan, the teacher should adopt flexible teaching
strategies, varied activities, and appropriate support to ensure that all learners can
participate and achieve learning outcomes.

o Emphasis on Practice and Evaluation

To ensure that most students master the lesson effectively, sufficient emphasis must
be given to practice activities. Through continuous evaluation, the teacher must
verify whether the intended learning outcomes have been fully achieved.

Issues to Be Considered When Making a Lesson Plan

While preparing a lesson plan for elementary students, the teacher should consider
the following issues (Aggarwal, 2014):

Age and mental level of students
Class size and classroom environment
Previous knowledge of students
Learning objectives

Time available

Teaching methods and strategies
Teaching-learning materials
Learners’ diversity and inclusion
Evaluation techniques

Expected achievement

Elements of a Lesson Plan

The essential elements of a lesson plan (Lowman, 1984; BTPT Teaching-learning
techniques Manual, 2024) include:

« Learning objectives

« Subject matter (content)

o Warm-up/review/safe learning environment for introducing the lesson

« Orientation of the lesson (teachers need to tell the children about the text to
prepare them for the lesson)
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o Teaching methods

o Teaching-learning materials
« Presentation

« Learning activities/practice
o Time management

« Evaluation techniques

« Feedback and reinforcement
« Follow-up activities

Parts of a Lesson Plan
A lesson plan is generally divided into the following parts (Lowman, 1984):

e General information (subject, class, duration)

e Objectives

e Introduction / Motivation/warm up/ creating safe learning environment
e Presentation of lesson content

e Teaching-learning activities

e Practice / Application

e Evaluation / Assessment

e Sum-up/Closure

e Follow-up activities

Steps to Make a Lesson Plan

The person who developed and systematized lesson planning was Johann Friedrich
Herbart. He divided the teaching process into five steps, namely: Preparation,
Presentation, Comparison, Generalization, and Application.

Over time, many experiments and practices have been conducted in this country
based on these steps, and such practices are still continuing. At present, instead of
Herbart’s five steps, three steps are commonly followed. These are:

v" Preparation,
v’ Presentation, and
v Evaluation.

Now-a-days, someone called as I do, we do, you do.
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Preparation: Preparation includes greeting and exchanging pleasantries with
students, organizing the class, observing cleanliness, creating emotional readiness,
motivating and attracting students’ interest toward the lesson, checking prior
knowledge, and announcing the title of the lesson.

Presentation: Presentation is the most important part of the lesson. In the Bangla
subject, presentation differs from other subjects. It includes displaying relevant
teaching materials, teacher’s reading, selecting new words, explaining meanings,
teaching compound letters, sentence formation, antonyms, recitation of poetry with
rhythm, loud reading, students’ reading, silent reading, and question—answer
activities.

Evaluation: Each lesson must be evaluated on a daily basis to assess students’
learning progress.

The steps involved in preparing a lesson plan are (Bhatia & Bhatia, 1991):

e Selecting the topic

¢ Identifying learning objectives

e Analyzing learners’ prior knowledge

e Selecting teaching methods

¢ Organizing teaching-learning activities
e Preparing teaching aids

¢ Planning evaluation techniques

e Allocating time

e Planning closure and follow-up

But in the recent Teachers’ Guides of NCTB, it is like:

e Topic

e Session introduction

e [earning Outcomes

e Introduction

e Review of the Prior Knowledge
e Presentation

e Practice

e Assessing Learning

e Feedback
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e Summary
e Conclusion

Resource Paper: 7.3
A lesson plan from Teachers’ Guide

[An example from Grade Five, Unit 18- Nakshi Kantha]

Session: 88

Session Learning Outcomes

Session: 88 5.1.1 Comprehend and express the meaning and uses of familiar words
Activity: 1.1, 1.2 5.1.2 Get the specific information from the simple text

Page: 97 5.1.4 Get the general ideas from simple texts

Teaching Learning Materials: Textbook, Dictionary, Word Card, Piture Card (stitch, quilt, wrap,
pattern, Kantha), picture of Activity 1.1 and 1.2, audio clip

Teaching Learning Activities

Introduction:
e Exchange greetings, saying “Good morning”
e Ask Ss, "How are you today?" Encourage them to reply, "Fine, thank you."

Review of prior knowledge:
e Ask Ss the following questions:
e "Have you ever seen a dictionary?" [Raise your hand to encourage responses.]
e “Do you use the dictionary at your home?”
e Listen to one or two students' experiences of using a dictionary, or the teacher can explain.
[Encourage students to share any stories they might know. ]
e Show Ss a dictionary (If possible) and how to look up a word from the dictionary.

Presentation of today’s session:
Activity 1.1 (page 97):
e Now, tell Ss to open at page 97.
e Ask them to look at the Activity 1.1.
e Show the Picture Card of stitch, quilt, wrap, pattern and ask Ss to say about each picture
one after another.
e Show the Word Card of stitch, quilt, wrap, pattern and tradition and encourage them to say
the meaning of each word.
Tell Ss to read the words from column A and their meaning in column B.
Ask Ss to match the words with their meanings in column B.
Tell Ss to share the Note Book (Khata). Ask Ss to share their answer with whole class.
Summarize the Activity 1.1 with the whole class.
Acitivity 1.2 (page 97: Read the following passage- When Adiba....... for her.)
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e Show the picture of Nakshi Kantha. Tell Ss to share their ideas about Nakshi Kantha.
o Lead a brief discussion regading Nakshi Kantha and the passage.

o Now, invite a student to read the passage from Activity 1.2 (page 97) from When
Adiba.....every year. [Encourage the student to listen to carefully and help
him/them if needed]

o Then, invite another student to read the passage from Activity 1.2 (page 77) from
Last year...... to sew a special Nakshi Kantha for her. [Encourage the student to
listen to and help him/them if needed]

o Play audio clip of the text if possible.

o Explain the meaning of the sentences if necessary.

Key Vocabulary: After reading, discuss and explain some important words in the passage, such
as "New York," "grandmother," “parents,” “birthday,” “sew” and "Nakshi Kantha."

o Follow the stages in teaching vocabulary: say the word aloud first, then spell the
word, say or explain the meaning of the word, and then use the word in the
sentences.

o Now, read the passage (When Adiba....... a special Nakshi Kantha for her.) with
proper pronunciation, stress, and intonation twice.

o Ask Ss to touch the lines with their fingers.

Comprehension Questions: Ask students:
*  Which class was Adiba in?
*  Where did Adiba move to with her parents?
* How many times did Adiba visit her grandmother?
* What did her grandmother want to give to Adiba?
o Support students in finding answers from the text.
e Read again and tell Ss to read after you loudly twice.
e Now, invite a student to read the passage (When Adiba....... a special Nakshi Kantha for
her.) and tell Ss to repeat after him. [monitor and support if needed. ]

Practice activities:
Read individually:
o Ask students to read silently. [allow them 5 minutes]
o Write the following questions on the board.
»  Which class was Adiba in?
=  Where did Adiba move to with her parents?
* How many times did Adiba visit her grandmother?
* What did her grandmother want to give to Adiba?
e Pair up the students and say, Ask the following questions to your partner:
o Move around the room to help students who need support.
e Ask one student to come to the front and tell him/her to read the passage. [bring at least 3
to 4 one another after stduents.]
e Praise Ss for their active participation.

Assessing learning:
o Say the words (stitch, quilt, wrap, pattern and tradition) aloud. Randomly ask Ss to say the
words on the board, and then say the meaning.
e Tell other Ss to check whether the spelling or meaning of the word is right or wrong.
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Then, do a chain drill activity using a softball. Randomly choose S1 and tell him to read
the first sentence of the passage. Then, S1 throws the ball to S2, and asks S2 to read the
next line. In this way, S3, S4...... will read the text.

After that, ask the questions (Which class was Adiba in? Where did Adiba move to with
her parents? How many times did Adiba visit her grandmother?) to Ss randomly to check
their understanding.

Praise them for their active participation.

Consider the following assessment indicators while assessing the learning of the students.

Feedback: Support the students throughout the class who cannot read aloud the passage properly.

Summary of the session: Recap the main points of the lesson. Ask students, "What have we learnt
today?" Encourage them to mention: Learnt some important words.

Concluding the session: End the class by saying, “See you again in the next class. Bye!”

Assessment Indicators 88

Domain Indicators

Knowledge S reads aloud the text properly.

Skill S asks and looks up the words in the dictionary.
Attitude and Values | S shows interest in participating the assign activities.

Worksheet 7.1 Template for Lesson Plan

Session Learning Outcomes

Session:
Activity:
Page:

Teaching Learning Materials:

Teaching Learning Activities

Introduction:

Review of prior knowledge:

Presentation of today’s session:

Practice activities:
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Assessing learning:

Feedback:

Summary of the session:

Concluding the session:

Assessment Indicators

Domain Indicators

Knowledge

Skill

Attitude and Values

Reference:

Bhatia, K., & Bhatia, B. D. (1991). The principles and methods of teaching.
Aggarwal, J. C. (2014). Principles, methods & techniques of teaching. Vikas
Publishing House Pvt. Ltd. http://macl-
ustm.digitallibrary.co.in/handle/123456789/5450

Jordan, A., Carlile, O., & Stack, A. (2008). Approaches to learning: A guide
for teachers. McGraw-Hill Education (UK).

Lowman, J. (1984). Mastering the techniques of teaching.
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Resource Paper

Practice Session: Lesson Plan

Session 8

Observation Checklist
Steps Observation Note
Focusing issue of
the lesson
Methods/techniques

used in the lesson

Materials used in
the lesson

Following the steps
of TG

What went well?

What could be done
to conduct the
session more
effectively?
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Resource Paper

Listening and Speaking Activities
in EfTs

Session 9

Resource Paper 9.1: Sample Listening Activities in EfT's

VVVYVYVVVVVVYVYYVYYVYYVYY

Look and listen

Listen and repeat

Look, listen and repeat

Look, listen and say

Look, listen, repeat and say
Listen and say in pairs

Listen and say the missing words
Recite in pairs

Listen and sing

Say the missing numbers

Listen, say and read

Listen, say and point to the right picture
Look and say

Ask and answer

Resource Paper-9.2: Sample Speaking Activities in EfT

pairs

» Repeat after your teacher in

Say about your family

» Look, listen and repeat » Listen and sing
» Say in pairs » Listen, say and read
» Look, listen and say » Recite and act out the rhyme
» Look, listen, repeat and say » Listen, say and point to the right
» Listen and say in pairs picture
» Listen and say the missing » Ask and answer in pairs
words » Look and say
» Listen and repeat » Make a dialogue
» Count and say » Describe the picture
>
>

Listen, say and read
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Resource Paper 9.3: Sample Strategies to Conduct Listening-Speaking
Activities in the Classroom

You can find the following activities in the English for Today (EfT) textbooks,
which have been designed in alignment with the curriculum competencies. Listening
and speaking skills are emphasised from Class 1 to Class 3, and the activities are
structured accordingly. However, in practice, some teachers do not always conduct
these activities by following the instructions provided in the textbook and the
teacher’s guide. The following guidelines tells how these activities should be
conducted in the classroom.

a) Look, listen and repeat

This activity focuses on developing listening and speaking skills. When conducting
this activity, first ask students to look at the picture, object, poster, or other materials
and think about what they see. Then say the word or sentence related to the picture
or object and ask students to listen attentively. After that, ask students to repeat after
you. In this activity, do not ask students to read the words or sentences provided with
the pictures.

b) Look, listen, repeat and say

This activity also focuses on listening and speaking skills. To conduct this activity,
first ask students to look at the picture, object, poster, or other materials and think
about it. Then say the word or sentence related to the picture or object and ask
students to listen carefully. Next, ask students to repeat after you. Finally, ask
students to say the words or sentences individually. In this activity, do not ask
students to read the words or sentences.

¢) Say in pairs

This activity focuses on developing speaking skills. The teacher should ask
students to practise saying the words or sentences in pairs. In this activity, do not
ask students to read the words or sentences given in the textbook.

d) Listen and respond/ Listen and do
This activity focuses on listening skills. To conduct this activity, the teacher first
demonstrates how to respond by listening to instructions or commands. Then, ask
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students to listen to the audio or to the teacher and follow the instructions
accordingly. Do not ask students to read the sentences (instructions or commands)
provided in the textbook.

e) Listen and recite

This activity focuses on speaking skills. To conduct this activity, the teacher first
reads aloud the rhyme or poem and asks students to listen carefully. Then, the
teacher recites the rhyme or poem using appropriate gestures and intonation. After
that, ask students to recite it in chorus and individually. Do not ask students to read
the rhyme or poem and memorise it; instead, encourage them to learn it through
listening and repetition.
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Resource Paper | Teaching Listening and Speaking Skills | Session 10

Resource Paper 10.1: Stages for Listening Skills

Three stages for listening skills:

+ Pre-listening: This is the stage before the listening actually begins. It is to get
ready with prior knowledge, set a purpose for listening, and guess about the
listening topics.

e Activities for Pre-listening: Didactile support (flash card,
pictures....... ), brainstorming, previewing, predicting, guessing,
eliciting etc.

+ While listening: This is the stage when actually listening continues. It is to
focus on understanding the main points of the topic, identifying important
details, and following the speaker's thoughts.

e Activities for While Listening: top-down (general for the gist), bottom-
up (details/for specific info), word completion, matching, true/false,
chart filling etc.

# Post-listening: This is the stage after the listening has ended. It is to reflect
on what have heard, answer questions or given activities, and summarize the
main points.

e Activities for Post Listening: composition, story telling, sentences, role
play etc.

Resource Paper 10.2:

For teaching words:
Pre-listening
e Guess the meaning of unknown words using context/ image/ model/
realia/...
While-Listening
e Present the words orally as the student listens.
e Then, ask the students to reproduce the words orally as they speak.
e Do some activities like: listen and show/ matching/...
Post-listening
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e Checking understanding the uses of the words. Use activities like: listen

and pick / listen and point/ listen and match/ listen and fill in.....

For text presentation:
Pre-listening
e Discussing the topic or type of conversation with the learners.

e Helping the learners to develop their vocabulary related topic.
While-Listening

e Ask learners to read and understand the questions/fill in the blanks/True-

False.

e Ask them to listen to the text and answer the question (teacher will read

the text aloud).

e Let students listen to the text again and do the task while listening (if

necessary).
Post-listening

e Consolidate what students have learnt by question-answer activities.

(Oral/ Written)
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Resource Paper 10.3: Sample Demonstration Plan (Listening)

Class : Unit : Lesson :

Lesson Title : Activity :

Learning Outcomes-

Listening:

Teaching aids: ... ...

Session S Duration: ...
Steps Teaching Learning activities

1. Introduction | e Say “Good morning, students” with a smiling face.

2. Pre-
listening
activities

3. While
listening
activities

4. Post
Listening
activities

5. Concluding
the session
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Resource Paper 10.4: Observation Checklist

What did the teacher do
for preparing students for
listening (pre-stage)?

What did the teacher
do practising listening
(while stage)?

What did the teacher do to
assess the student’s listening
skills (post-stage)?

Areas to be Appreciated

Areas to be Improved
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Resource Paper-10.5: Speaking activities from EfT
a) Controlled Speaking (Class- 3)

g
B. Listen and say.

— ‘-\ /.-’“' s . .y
Hello, Rahat. | | Hi, Faria. )
| How are you? ’ I'm fine. Thonkyou.[
7 S v ‘___,," l"\‘_\ : ___.”

b) Guided Speaking (Class- 4)

4.2 You have visited your favourite place according to your
group plan. Now, describe how you have planned this trip
following the cues. Use present perfect tense where needed.
a) What date have you decided to visit?

b) When have you decided to start your journey?
¢) Who have you invited to join?

d) Who has arranged the transport?

€¢) Who has distributed food and drinks?

f) What things have you taken for safety?
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¢) Free Speaking (Class- 5)

1.1 Look at the picture attentively. Ask and answer the

T

following questions in pairs.

a) What is your favourite tree? Why do you like it?
b) How do trees help us?

Resource Paper 10.6: Sample Demonstration Plan (Speaking)

Class :5 Unit :1 Lesson : 1.
Lesson Title : Hello ! Activity : A, B Page :2
Learning Outcomes-
Speaking:
Teaching aids: ... ...
Session . Duration: ...
Stages and Activities Activities Techniques
& material
Controlled Speaking: SS, open page 2
e Teacher’s reading. look at Activity A.

e SSreading,

First Teacher will read aloud the

e Role play dialogue and Ss will repeat after the
teacher.
Then ask Ss to play the role in the
dialogue in pair (Sima and Jessica)
Guided Speaking Tell Ss to work in pairs and ask the

following questions-
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o Ask a.nd answer 1 Where is Jessica going?
question 2 Why is Jessica going there?

3 Where is Jessica from?

4 |s Sima from Dhaka?

5 Where is Sima going?

& When is Sima's train leaving?

7 Where are Sima and Jessica?
Free Speaking * Introduce yourself to your friends.
e Individual speaking

Resource Paper 10.7: Observation Checklist

What did the teacher do
for preparing students for
controlled speaking?

What did the teacher

do for guided
speaking?

What did the teacher do to
for free speaking?

Areas to be Appreciated

Areas to be Improved
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Practice Session: Listening Skill and Session 11

R P
esource Paper Speaking Skills

All necessary resources for this session are provided in session 10. Practise
according the directions of the instructor.

Resource paper Teaching Reading Skills Session 12

12.1: Cases on Early Literacy

Case 1: Mong, from Khagrachari hill district, lives in a small village called Nakapa. His mother
tongue is Marma. He lives with four brothers and sisters, her parents, who are farmers. At
home, he has no electricity, no desk to write on and no books. His parents want her to do well
at school, but they cannot read or write, and do not have enough money to buy what she needs.
Like all children in the village, he has to do many chores when she comes home from school.
Mong walks three kilometres to his primary school each day, where he studies in Class 1. He
is one of 35 children in his class. He just listens passively when the teacher is talking in English.

His teacher of English, Mr. Mamun, comes from a different part of Khagrachari and does not
speak Mong’s mother tongue. He is a new teacher with very little experience. He teaches them
everything in English, and although he tries to teach as well as he can, he cannot help them
when they do not understand. In reading lessons, he just asks his students to repeat after him.
His only reading resource is the English textbook. There are no other books or resources for
him to use in class.

Case 2: Rina, from Badda lives in Dhaka city. She lives with his sister and his parents in a
small house. Her father works in an office, and her mother works in a boutique shop. Both can
read and write well. At home, they have a desk to do homework on and interesting books to
read. Her father sometimes helps him with homework, and her mother often reads stories to
him. She attended pre-primary school for one year, and is now in year one of a primary school
near her house, where she is one of 50 children in his class.

Her teacher of English, Ms. Sadia comes from the same locality. She has taught at the school
for 18 years. When necessary, she explains ideas and gives instructions in Bangla, and most of
the children in the class speak well. She teaches learning to read and write in English at the
same time. They have English textbooks, some useful letter cards, word cards and resources in
the classroom, and there is a school library where the teachers can take children for reading
lessons.
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Reading skill and its importance
Reading skill is the ability to understand written words and texts. It's not just saying
the words out loud. It's about:

v" Understanding what the words mean together.

v" Thinking about the information or story.

v" Connecting it to things you already know.

TipS: Looking at words is seeing. Understanding the message is reading.
Why is Reading Skill Important?
Reading is a superpower for life. Here’s why it matters so much:
1. For Learning & Knowledge:
v' It is the main way to learn new things in school, college, or work.
v" You can learn about history, science, other cultures, and how-to guides for
anything.

2. For Everyday Life:
v You need it to follow instructions (like for medicine or a new phone).
v" You need it to understand forms, contracts, and bills.
v" It helps you find information online, read maps, and use public transport.

3. For Your Mind:
v" It makes your brain stronger, improving memory, focus, and concentration.
v' It improves your vocabulary (the words you know) and helps you speak and
write better.
v" Tt reduces stress and is a great way to relax.

4. For Work & Success:
v Almost every job needs good reading skills—for emails, reports, manuals,
and communication.
v" It helps you learn new skills and get better job opportunities.
5. For Your Imagination & Empathy:
v" Stories and books let you travel to new worlds, see through another person's
eyes, and understand different feelings. This makes you more creative and
empathetic (understanding of others).
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Resource Paper 12.2- The Five Pillars of Reading

Reading is a core foundational skill for children’s academic success and lifelong
learning. In the primary grades, reading does not develop automatically; it requires
systematic instruction, practice, and reinforcement. The five pillars of reading
provide a research-based framework that supports effective reading instruction.
These pillars are phonemic awareness, phonics, vocabulary, fluency, and
comprehension.

1. Phonemic Awareness
Phonemic awareness is the ability to hear, identify, think about, and manipulate
individual sounds (phonemes) in spoken language. It is an oral skill, not dependent
on printed letters, and forms the foundation for decoding and spelling. Phonemic
awareness skills include the ability to segment words into individual sounds (e.g.,
saying the sounds in “cat” /k/ /&/ /t/), blend sounds together to form words (e.g.,
saying “c-a-t” to form “cat”), and identify and manipulate the sounds in words (e.g.,
changing “cat” to “bat” by changing the initial sound). These skills can be developed
through activities such as rhyming, syllable segmentation, and sound blending.
Example-

Identifying sounds in a word: cat — /k/ /a/ /t/

Blending sounds: /b/ /a/ /t/ — bat

Manipulating sounds: changing cat to bat by replacing /k/ with /b/

Recognizing rhymes: hat—cat—bat

Three activities of phonics:
a. Sound Identification b. Sound Blending c. Sound Segmenting
Examples of Phonics from English for Today
In English for Today (Grades 1-3), phonics is integrated through alphabet lessons,
picture-based words, word-building tasks, and oral reading activities. The following
three core phonics activities are clearly reflected in the textbook:
a. Sound Identification: Sound identification is the ability to recognize and
identify individual sounds in spoken words, especially initial, medial, and final
sounds. Example- Students see pictures and words such as:

cat, cap, COW
Teacher asks: What sound do you hear at the beginning of ‘cat’?
Students respond: /k/
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Classroom Activity

Teacher says the sound /b/

Students identify words from the textbook that begin with that sound:
ball, bag, boy

b. Sound Blending: Sound blending is the ability to combine individual sounds to
form a complete word. This skill is essential for decoding unfamiliar words.
Example-

Teacher writes or says the sounds:

e/ —lal — 1t/

Students blend the sounds and read the word: cat

Other common CVC examples from the textbook include: pen, dog, hat, man
Classroom Activity: Teacher pronounces sounds slowly

Students blend them orally and then read the word from the book

¢. Sound Segmenting: Sound segmenting is the ability to break a word into its
individual sounds. It supports both reading and spelling. Example- Teacher says
the word: dog

Students segment the word into sounds: /d/ — /o/ — /g/

Classroom Activity: Students clap or tap for each sound in a word.

Example: pen — /p/ —/e/ —/n/

Sound Blending Teaching-Learning Process

Teacher: Now we will see how to make words by blending sounds.

Teacher: I am saying some sounds. Listen to how these sounds form a word: /k/ /a/
/t/ — cat.

Instruction: For this, the teacher will use their right hand to point to different
sections of their left hand for each individual sound. While saying the full word,
they will use a gesture to merge the sections together. The teacher will repeat this
2-3 times.

Teacher: Now we will do this task together.

Teacher & Student: /k/ /a/ /t/ — cat. (Both the teacher and the student will perform
the hand gestures for sound blending as described in Step 1).

Teacher: Now you will do this task yourselves.

Student: /k/ /a/ /t/ — cat. (The teacher will then have the students practice blending
the sounds for the word step by following steps 1, 2, and 3).
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Sound Segmentation Teaching-Learning Process

Teacher: We have previously learned how to create words by blending sounds or
syllables.

Teacher: Today, I will also say some sounds. Listen to how these form a word.
Teacher: dog — /d/ /o/ /g/.

Instruction: The teacher will use their right hand to point to different sections of
their left hand for each individual sound. The teacher will repeat this 2—3 times.
Teacher: Similarly, we will learn to segment the word sun.

Teacher: What sounds are in the word sun?

Teacher: sun — /s/ /u/ /n/. There are three sounds in the word sun. The first sound
1s /s/, the next is /u/, and the last is /n/.

Instruction: For this, the teacher will show the whole word on the left hand using
the right hand, then point to individual sections for each sound.

Teacher: Now we will do this task together.

Teacher & Student: sun — /s/ /u/ /n/. (Both the teacher and the student will
perform the hand gestures for sound segmentation as in Step 1).

Teacher: Now you will do this task yourselves.

Student: sun — /s/ /u/ /n/. (The teacher will then have the students practice
segmenting the sounds of the word belt by following steps 1, 2, and 3).

2. Phonics

Phonics is a foundational literacy skill that bridges the gap between what we hear
and what we read. It focuses on the mapping of sounds to symbols to unlock the
ability to decode written language.

Phonics is the understanding of the relationship between phonemes (the smallest
units of sound in spoken language) and graphemes (the letters or letter combinations
that represent those sounds in writing). This relationship is the key tool students use
to read and spell words accurately. Phonics instruction is systematic and planned,
beginning with simple letter—sound relationships and gradually progressing to more
complex spelling patterns.

Examples-

Phonics works through a progression of identifying sounds and then merging them
together.

63



Letter-Sound Correspondence: Matching a specific letter to its sound, such as the
letter "b" representing the sound /b/, or the combination "sh" representing the sound
/7.

Blending: The process of joining individual sounds together to form a recognizable
word. For example, sounding out c—a—t to read the word "cat".

Decoding: Using these sound-letter relationships to "sound out" and read unfamiliar
or complex words.

Phonics Instruction

Instruction typically follows a logical path, moving from simple concepts to more
difficult patterns.

Individual Sounds: Teaching the sounds of single letters and their symbols.
Showing a child the letter "b" and teaching them that it makes the sound /b/.
Blending: Teaching children how to pull those individual sounds together to read
full words. Merging the sounds /c/ /a/ /t/ to read the word "cat".

Complex Patterns: Moving toward advanced spelling patterns and decoding longer
words. Learning that the letter combination "sh" represents the specific sound // (or
/sh/) as heard in the word "ship".

Why it matters: Phonics is essential for developing reading fluency and
comprehension. By mastering the ability to decode words, students can eventually
focus less on sounding out letters and more on understanding the meaning of the
text.

Letter Identification Teaching-Learning Process

Teaching the Letter ‘C’

Step 1:

Teacher: Look at the first picture on page .... of English for Today Class one.
What is this a picture of? (The teacher points to the picture).

Student: Cup. (The students identify the name by looking at the picture).

Teacher: What is the first sound of the word cup?

Student: /k/.

Teacher: The letter we will learn today is 'C'. (The teacher shows the letter card).
The written form of the sound /k/ that we just learned looks like this. This letter is
'C.
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Step 2:

Teacher & Student: Now we will say the letter together. (The teacher shows the
letter card). 'C'.

Step 3:

Teacher: Now you say this letter yourselves. (The teacher shows the letter card for
'C).

Student: 'C'. (The students practice saying it several times).

Letter Writing Teaching-Learning Process

Step 1: The teacher demonstrates writing the letter 'C' on the board, following the
correct stroke order and pronouncing the sound while writing.

Step 2: Students open their workbooks to the letter 'C'. The teacher demonstrates
the stroke again on the board while students trace the letter in their books,
pronouncing the sound as they write.

Step 3: Students write the letter 'C' five times in their notebooks, saying the sound
each time. The teacher checks the work of 45 students and provides help where
needed. [For more, see the session 5 and 6: Teaching Letter]

Relationship between Phonological Awareness and Phonics

Phonological awareness is the ability to hear and manipulate sounds in spoken
language.

Phonics connects those sounds to letters and written words.

3. Vocabulary

Vocabulary refers to the knowledge of words and their meanings in both oral
(spoken) and written language. It also refers to understanding the meaning of words
both in oral language and writing. Vocabulary instruction is closely tied to
comprehension of text. A strong vocabulary is essential for reading comprehension,
as readers cannot understand a text without understanding the words used in it.
Example- Learning word meaning from context: “The boy is happy” —
understanding emotion

How Vocabulary is Acquired

Vocabulary instruction must be both direct and indirect to be effective.

Indirect Acquisition (Exposure): Most vocabulary is learned naturally through
daily life:
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Reading Widely: Regular exposure to diverse texts introduces new words in
context.

Conversations: Listening to well-spoken language helps children pick up nuances
and meanings.

Media: Exposure to educational videos and digital content.

Direct Instruction (Targeted Learning): Specific words are sometimes taught in-
depth to ensure a student fully connects with the concept:

Context Clues: Teaching students to find the meaning of a word within a sentence
(e.g., "The boy is happy" helps the student understand the concept of an emotion).
Word Expansion: Exploring synonyms (words with similar meanings), antonyms
(opposites), and how a word changes in different sentences.

Systematic Lessons: Identifying specific Tier 1, Tier 2 or Tier 3 words and
teaching them before reading a difficult text.

Tier Type Description Examples

Basic words used in daily

. Common : : .

Tier 1 conversation; rarely require || Happy, Book, Girl
Words . . .

direct instruction.

. High-utility words found Describe,
. Academic .
Tier 2 across many subjects; Compare,
Words .
essential for school success. Contrast
Tier 3 Subject- E;Vi‘;:sigu: necc};lezoégrsnains Habitat, Fraction,
Specific P Photosynthesis

like science or math.

For teaching Vocabulary, see the session 18-19: Teaching Vocabulary

4. Reading Fluency

Reading Fluency is the bridge between decoding words and understanding their
meaning. It is the ability to read a text accurately, smoothly, at an appropriate speed,
and with proper expression (prosody). When a reader is fluent, they no longer
struggle to "sound out" every word, allowing their brain to focus on the message of
the text rather than the mechanics of reading.

66



Core Components of Fluency

Reading fluency involves two primary parts that work together:

Decoding: Being able to recognize and translate written letters into sounds
quickly.

Comprehension: Being able to understand the meaning of those decoded words as
they are read.

Characteristics of a Fluent Reader

A fluent reader demonstrates several specific behaviors that indicate they have
mastered the text:

Smoothness: They read smoothly while identifying the meaning of the words
without hesitation.

Pacing: They maintain a steady and specific reading speed.

Intonation: They read with proper voice inflection (prosody) and appear to truly
understand the context.

Punctuation: They follow punctuation marks (commas, periods, etc.) correctly and
understand how these marks change the meaning of a sentence.

Self-Correction: They have the awareness to notice when they make a mistake and
can fix it themselves while reading.

Based on the instructional principles of literacy development, reading is generally
categorized into two main types: 1. Loud Reading, 2. Silent Reading

Loud Reading
Loud reading is primarily used during the early stages of literacy to develop
foundational skills like Phonological Awareness and Phonics.

Objectives:

v' To practice reading at a specific speed with correct pronunciation and
expression.

v To learn how to follow punctuation marks and understand how they impact
the meaning of a sentence.

v" To allow teachers to hear the student's decoding process and provide
immediate feedback on errors.

v" To ensure students can correctly identify and produce individual sounds
(phonemes) and blend them into words.
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Silent Reading
Silent reading is the ultimate goal of reading instruction, focusing on the internal
processing of information.

Objectives:

v" To allow the reader to focus entirely on the meaning of the text rather than the
mechanics of sound.

v To develop a faster reading pace once decoding becomes automatic.

v" To enable students to gather information and enjoy literature privately and at
their own pace.

v To allow the brain to make connections between the text and prior life
experiences without the distraction of vocalization.

v' To allow the students to make summary of the text.

v" To check/assess reading.

v" To know the understanding of the reading.

Intensive Reading

Intensive reading involves careful, detailed reading of a short text to understand
language, vocabulary, and meaning.

Purpose:
v" Develops vocabulary and grammar
v" Enhances comprehension skills
Example:
Analyzing a paragraph to find meanings of new words or answer WH-questions.

Extensive Reading
Extensive reading refers to reading longer texts for general understanding and
enjoyment.

Purpose:
v" Develops reading habit
v' Improves overall language proficiency
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Example:
Reading storybooks or supplementary readers recommended by the school.

Teaching Reading

Class Five, English for Today: Unit 13: Quality Time Together
Session: 64

Session Learning Outcomes
Session: 64 1.5.1 Get specific information from listening to a variety of texts
Activity: 1.1 4.2.1 Read aloud texts with proper stress, intonation
Page: 69-70 5.1.1 Comprehend and express the meaning and uses of familiar words
5.1.2 Get the specific information from the simple text
5.1.4 Get the general ideas from simple texts

\ Teaching Learning Materials: Textbook, picture of the text, Audio clip

Teaching Learning Activities

Introduction:
e Exchange greetings, saying “Good morning”
e Ask Ss, "How are you today?" Encourage them to reply, "Fine, thank you."
Review of prior knowledge:
e Ask Ss the following questions: [Encourage Ss to raise hand to responses. ]
Do you have a mobile or laptop at your home?
When do you use it?
How much time do you use it?
Does it disturb your sleep or keep you away from your friend? [Encourage Ss to
respond in English.]
e [ead a brief conversation regarding the overuse of mobile phone.

o O O O

Presentation of today’s session:

e Now, ask Ss about the merits and demerits of using mobile phone. Write the list on the
board in points.

e Repeat after completing the list.

e Now, tell Ss to open at page 69.

e Now, invite a student to read the passage from Activity 1.1 twice (page 69) from
Naima.....Let’s play. [Encourage the students to listen to carefully and help him/them if
needed. At first Ss will listen to and then Ss will read after him. ]

Key Vocabulary: After reading, discuss and explain some important words in the passage, such
as "badminton, football, free time, Italy, screen, video games."
e Follow the stages in teaching vocabulary: say the word aloud first, then spell the word, say
or explain the meaning of the word, and then use the word in the sentences.
e Now, read the passage (Naima.....Let’s play) with proper pronunciation, stress, and
intonation twice. [Play audio if possible.]
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e Explain the meaning of the sentences if necessary.
e Ask Ss to touch their fingers with the lines.
e Ask Ss the following questions,

What does Masuk love to play?

What does Naima love to play?

What do they do in their free time?

How do they get the tablet?

Why do they become surprised?

of joy. [Encourage the student to listen to and help him/them if needed. At first Ss will
listen to and then Ss will read after him.]
e Play audio clip of the text if possible.

Key Vocabulary: After reading, discuss and explain some important words in the passage, such
as "YouTube video, grumpy, rub the eyes, sleepy, wasting, full of joy."
e Follow the stages in teaching vocabulary: say the word aloud first, then spell the word, say
or explain the meaning of the word, and then use the word in the sentences.
e Now, read the passage (Not now!......full of joy) with proper pronunciation, stress, and
intonation twice. [Play audio if possible.]
e Explain the meaning of the sentences if necessary.
e Ask Ss to touch their fingers with the lines.
e Ask Ss the following questions,
Why did the situation become worse?
Who took their precious time?
What did they promise to their parents?
e Explain the meaning of the sentences if necessary.
e Praise Ss for their active participation.

Practice activities:
o Ask Ssto be in pair and tell Ss to read the text in pairs in turns. [allow Ss 8minutes. Monitor
and support Ss if necessary. ]
o Ask students to read silently. [allow them 5 minutes]
o Write the following questions on the board.
* What do they do in their free time?
*  Where did Mr. Rakib live?
* Why were Naima and Masuk surprised when they turned on the tablet?
=  What were the main problems faced by Naima and Masuk using the tablet
too much?
e Pair up the students and say, Ask the following questions to your partner:
o Move around the room to help students who need support.
e Praise Ss for their active participation.

Assessing learning:
e Ask Ss randomly to come to the front and tell him/her to read the passage.
e Ask the following questions randomly,
* What do they do in their free time?
*  Where did Mr. Rakib live?
* Why did the situation become worse?
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=  Who took their precious time?
* What did they promise to their parents?

Consider the following assessment indicators while assessing the learning of the students.

Feedback: Support the students throughout the class who cannot read aloud the conversation
properly.

Summary of the session: Recap the main points of the lesson. Ask students, "What have we
learnt today?" Encourage them to mention:
o Summarize the story.

Concluding the session: End the class by saying, “See you again in the next class. Bye!”

5. Comprehension in Reading

Comprehension is the ability to understand and make meaning from text. Reading
Comprehension means being able to understand something after reading it. It is the
ultimate goal of reading and it requires the integration of several skills, including
phonemic awareness, phonics, vocabulary, and fluency. Comprehension is a
complex process that involves several different strategies, such as:

Previewing: looking at the title, illustrations, and headings to get an idea of what
the text is about.

Activating prior knowledge: using what the reader already knows to make
connections to the text.

Asking questions: generating questions about the text to guide understanding.
Making inferences: drawing conclusions based on information in the text and using
knowledge from the world.

Summarizing: restating the main ideas and key details in the text in one’s own
words.

Synthesizing: combining new information with prior knowledge to create a new
understanding.

The true purpose of reading is to extract or understand the meaning of the text.
Reading consists of two parts:
v" Decoding ( ): Being able to recognize symbols as letters and

pronounce words.
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v" Understanding ( ): Being able to understand the meaning of the
entire text by extracting its essence.

Between these two parts, understanding is the primary goal of reading. Students who
can read with understanding not only enjoy reading but can also answer any type of
question from the passage. Two activities are conducted in the classroom for
students' comprehension:

v" Prediction ( )

v" Question-and-Answer ( )

Prediction: To check prediction skills, the teacher first shows pictures related to the
lesson and asks speculative questions about what the story might be about. The
teacher then reads the story aloud to the students with the correct pace, expression,
intonation, and pronunciation. After reading, the teacher asks 2—3 students if their
initial predictions were correct.

Question-and-Answer: The question-and-answer session for comprehension is
conducted in three steps:

Step 1: I Do: The teacher demonstrates how to find the answer to the first question.
Step 2: We Do: The teacher and students work together to find the answer to the
second question.

Step 3: You Do: Students practice finding the answer to the third question on their
own.

In this way, the teacher facilitates comprehension practice through prediction and
Q&A. Students' questioning skills can be improved based on the following types of
questions:

Questions for Checking Literal Comprehension: These are questions where the
answers are directly provided in the text. Students can answer by recalling
information given in the lesson. For example:
v 'Who: If a question starts with "Who," the answer will be the name of a person
or character.
v What: If a question starts with "What," the answer will be the name of an event
or object.
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v' Where: If a question starts with "Where," the answer will be the name of a
place.

v" When: If a question starts with "When," the answer will be a specific time.

v How: If a question starts with "How," the answer will describe the process of
how an event or subject occurred.

Questions for Checking Inferential Comprehension: Inferential Questions: The
answers are not directly stated in the text, but the clues or potential answers can be
identified. Students answer by considering the hints or the sequence of events in the
lesson. For example: "Where did the tiger take the shepherd?"

Questions for Checking Evaluative Comprehension: Evaluative Questions:
These questions are asked to evaluate an event or a situation. For example: "Who is
better? What lesson did the greedy woodcutter learn from the Water Goddess?"

Reference
1. George, S.. Five pillars of reading. (2023, September 14). Information Matters,
Vol. 3, Issue 9. https://informationmatters.org/2023/09/five-pillars-of-reading
2. NIH, DHHS. (2000). Report of the National Reading Panel: Teaching Children
to Read: An Evidence-Based Assessment of The Scientific Research Literature
on Reading and Its Implications for Reading Instruction: Reports of the
Subgroups (00-4769). Washington, DC: U.S. Government Printing Office.
3. NAPE (2025), ;  September 2025,
https://nape.gov.bd/site/notices/e882¢c8cf-5ct7-43tb-8457-e582¢57fc02d/-
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Resource Paper Teaching Reading Skills Session 13

Resource Paper 13.1

Stages of Reading

There are three stages of reading: pre-reading, while reading, post reading.

Pre-reading is the stage of a lesson where a teacher prepares students for a text

before they actually begin to read it. Its primary goal is to "warm up" the brain by

activating the students' prior knowledge, building interest, and removing language

barriers (like difficult vocabulary).

Think of it like a trailer for a movie: it gives you enough information to get you

interested and helps you understand the context so you aren't confused when the

story starts.

1. Pre-reading: In this stage, teacher may do any or some of the following

activities
e guessing the story or message based on images.

showing photos/illustrations/text pictures and asking to describe the picture.

showing the title and then asking questions about what the text will be about.

teaching new words which help to understand the text

asks questions to elicit students’ ideas related to the topic.

asking students what they already know about the topic

creating a simple concept map of the topic.

giving students a specific reason to read, such as a ‘question’ they need to

answer by the end of the first paragraph

e categorizing new vocabulary into groups (e.g., nouns/verbs,
positive/negative words)

e presenting statements related to themes; students stand or move to show
agreement/disagreement

e showing a related video (documentary snippet, animation, interview) to
build context

e Posing 5 W’s preview (Pose Who, What, Where, When, Why questions
before reading).

2. While-reading: While-reading (sometimes called the "During-reading" stage) is
the core phase of a lesson where students interact directly with the text. The primary
goal 1s to help students monitor their understanding and extract specific information
as they go, rather than just waiting until the end to see if they "got it." In this stage,
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the teacher’s role shifts from a leader to a facilitator, guiding students to use active
strategies to navigate the content.

Before students start reading, teachers may give any one of the following

activities.

Finding names, dates, or specific items (e.g., "Underline all the food
items mentioned in the story").

Providing a summary with missing words that students must fill in by
finding the correct information in the passage.

Giving students a list of statements before they read and asking them to
mark them as True or False based on the text as they read it.

Exact meaning questions- Teacher can check the understanding of the
text.

Circling unfamiliar words or putting a question mark next to confusing
sentences to discuss later.

Breaking a long text into smaller sections and stopping after each one
to check if everyone understands the main point so far.

Stopping at a descriptive passage and asking students to draw a quick
sketch of the scene or a "mind map" of the characters' relationships.
Pausing at a climax or turning point and asking students to predict the
outcome based on clues they just read.

Question-and-Answer (The 3 Steps): I Do: Teacher shows how to find
an answer; We Do: Teacher and students find an answer together.; You
Do: Students find the next answer independently.

Matching headings with paragraphs, sentences with pictures, or
questions with answers.

Putting events in correct order as they appear in the text.

3. Post-reading: Post-reading is the final stage of the reading process. It occurs after
a student has finished reading a text and is designed to help them reflect, analyze,
and consolidate what they have learned.

Activities for the Post reading:

v Summary Writing — Write a concise summary of the text (paragraph, tweet,
or 3-sentence version).

v" Retell the Story — Orally or in writing, retell the plot in own words.

v Somebody-Wanted-But-So-Then — Complete a graphic organizer to

summarize key plot points.
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v" Sequencing Events — Arrange key events in order using cards, timeline, or
flowchart.

v' Story Maps: Filling out a graphic organizer that identifies the characters,
setting, problem, and resolution.

v" 5 W’s Chart — Answer Who, What, Where, When, Why, and How.

v" Letter to a Character — Write a letter giving advice, asking questions, or
reacting to a character’s choices.

v" Circle Discussion — Small groups discuss guided questions.

v" Think-Pair-Share — Reflect individually, discuss with partner, share with
class.

Reference

Harmer, J. (2008). How to teach English (Vol. 62, No. 3, pp. 313-316). Oxford
University Press.

Nation, I. S. (2008). Teaching ESL/EFL reading and writing. Routledge.

13.1 Observation Note for Microteaching
(Focusing on stages of teaching reading)
Observer’s Name: Date:
Name of the presenter/ facilitator:
Class: Lesson Title:
1. Focusing issue of microteaching:
2. Methods/techniques used in the lesson:
3. Materials used in the lesson:
4. Feedback:

a) What methods/techniques could be used to make the lesson more meaningful?

b) What materials could be used to make the lesson more interesting?



Resource Paper Teaching Writing Skills

Session 14

Resource Paper 14.1: The Importance of Writing

» express one’s personality

develop thinking skill

organize one’s ideas

develop communication skills

give a person a chance to reflect later on his or her ideas
provide and receive feedback

prepare for academic success

increase the level of confidence, and more

VVVYVVYVYYVYYY

Writing is an essential skill. It brings about a lot of advantages. It helps to-

Resource Paper-14.2: Writing Activities from EfTs

» Trace and write

Write

Write the missing letter to make a word

Say, trace and write

Count and write the numbers

Write the first letter of the word for each picture

Write the capital letter for each picture

Say and write

Copy the sentences in your exercise book

Write the word under the picture

Write the missing numbers

Write the next numbers

Write the correct word

Correct the sententces and write them in your exercise book
Write the question word from the box

Write ‘T’ for true and ‘F’ for false

Write the questions and answers in your exercise book
And, more...

YVVVVYVVYVYVVVVYVYVYVYYYVYVYVYY
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A. Controlled Writing ( Class 5 EfT, Unit 2, Page 9)

4.1 Fill in the blanks with the correct collective noun from the box.

swarm, flock, group, bunch, set

a)A of students worked to clean the garden.
b) We saw a of butterflies flying over the flowers.
c) Thereis a of birds on the trees.
d) We used a of gardening tools to clean the garden.
e) She bought a of flowers.

9

B. Guided Writing (Class 5 EfT, Unit 4, Page 19)

4.2 Write a short composition with simple sentences about you
district. In your writing ftry to include the following:
* Name of your home district
* Story behind the naming of your district (if any)
* Natural beauty and resources found in your district
* Some famous people from your district
* Some tourist’ attractions in your district

C. Free Writing (Class 5 EfT, Unit 5, Page 25)

4.1 Imagine you are an elected member of the student council. Now,
write five sentences about your future activities. Use future simple
tense to write your answer.
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Resource Paper 14.3: Controlled, Guided and Free Writing Activities

Characteristics of Controlled Writings

¢ Students have no freedom to use words. They can only write a particular
word, phrase or sentence.
e Mainly focus on repeated practice for accuracy.
e Guide students in using the form of the target language.
e Teachers can scaffold.
Characteristics of Guided Writings

e Focuses on both accuracy and fluency.
e The teacher provides the language partly.
e Students have little choice but to create something over the language and
content.
Characteristics of free writing

e [t allows students to use whatever language they wish to complete a task.

e Teacher doesn’t control the language that students use.

e Focus on fluency.

e Give students practice in recalling and joining together the language they
know and give them opportunities to try to interact and communicate.

Resource Paper 14.4: Different ways of using controlled, guided and free writing
activities:

(i) Controlled Writing:

a. Substitution Tables: It enables learners to construct structurally and
grammatically correct sentences. It also enables them to match similar or
opposite meanings of new words of a text. Example: EfT Class 5, Page 68
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2.1 Match the words from Column A with their meanings in Column
Words Meanings

Word Meaning

1. twins (a) to feel bad or embarrassed about something.

2. tablet (b) to tell someone that you will definitely do
something

3. grumpy (c) two children born at the same time to the same
mother.

4. ashamed (d) a small electronic device with a screen.

5. promise (e) easily annoyed or unhappy.

b. Sentence Completion: The teacher provides the beginning; students finish in a
controlled way. Example: EfT Class 3, Page 24

Lef’s practise
1. Read the dialogue of lesson 1, Activity B and complete the

sentences.

a. Farzana is a new

b. She is from

c. Her family lives near
d. Fariais a

e. She is from

c. Parallel Writing: At the simplest level, learners need only to replace selected
words (e.g. nouns and adjectives); at a more advanced level, learners study a
model, then write on a similar theme using the sentence structures of the model
text as a guide. Example:

Read the sentences on ‘My Favourite | Now, rewrite the sentences by replacing

Place’. the name of the place ‘the beach’ with
‘library’.

My Favorite Place My Favorite Place

My favorite place is the beach. My favorite place is the library.

I like it because the air is fresh and I like it because the environment is quiet

the sound of the waves is calming. and the books are interesting.

When I go there, I feel relaxed and When I go there, I feel focused and
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happy. peaceful.
I often visit this place with my family | I often visit this place with my friends

on weekends. after school.

d. Reordering/rearranging: Students arrange words or sentences into correct
order. Example: EfT Class 5, Page 35

3.1 Rearrange the following sentences to make a meaningful
story.
a) It was a stormy night and it rained heavily.

b) However, the Sundarbans protected him from the cyclone.
¢) Suruj Mian lived in a small village near the Sundarbans.
d) He thought that his house, cattles, and everything would be

washed away
e) He was very scared on the night of the Cyclone Remal.

e. Question and Answer Technique: Learners are given notes or text to read in
order to answer a series of questions. Example: EfT Class 5, Page 78

2.1 Listen and read the poem once again. Now, write answers to
the following questions.

a) Who saw the petals drop from the rose?

b) What did the fish see?

c) Who was the only one to see the fog come over the sea?

d) What did the night owl see?

f. Filling in the blanks: Teacher predetermines the writing skill or language
feature (eg: noun, verb, adverb etc.). Learners complete the writing task by filling
in the blanks. Example: EfT Class 5, Page 78
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4.1 Now, fill in the blanks using correct form of the verbs given

below.
use | take | live | give | tell |make | visit
Adiba in New York. She her grandmother once a year.
Last year, her grandmother a Nakshi Kantha for her. She

colourful pieces of old sarees to make it. It many
days to stitch beautiful patterns of flowers and birds. Her grandmother
her the quilt on her birthday. Adiba was very happy because the

quilt was cozy and warm, and it a story through its designs.

g. Combining Sentences: Combining sentences to form a new sentences using
correct conjunctions. Example:

Given Sentences: Combined sentence:

He is poor. He is poor but honest.
He is honest.

h. Transformation Exercises: Converting sentences from one form to another.
Examples:

Present — Past, Active — Passive, Statements — Questions

(ii) Guided Writing Techniques:

While practising guided writing students have some freedom, but the teacher still
provides support, such as an outline, cues, or model. Focus is on developing
fluency with some structure.

a. Writing with Prompts or Cues:

Teacher provides students with pictures, keywords, or questions. Students will
write paragraph or story based on the pictures, keywords or questions.
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d = f

3.1 Form a group of 6 and describe each picture in one or two

sentences in correct order.

4.1 Now write a story from the beginning to end following the pitures.

b. Model Text Followed by Parallel Writing:

Students will read a model text, then they will write a similar text with
modifications.

Example: Model: "My favorite hobby is..."

— Students will write about their hobby.
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¢. Guided Questions:

Teacher provides some questions that lead students through content.
Example:

Where did you go?

Who did you go with?

What did you do?

d. Fill-in-the-Blank Paragraphs:

Students complete missing words/phrases in a paragraph, then rewrite it fully.
e. Story Frames or Outlines

Provide a structured outline. Students will write on the outlines.
Example:

Introduction:

Problem:

Solution:

Ending:

(iii) Free Writing:
Examples from EfT:
(EAT class 5, page 25)

4.1 Imagine you are an elected member of the student council. Now,
write five sentences about your future activities. Use future simple
tense to write your answer.

84



EfT Class 5, Page 10
4.3 Imagine you are visiting a farm or a zoo.

Write 4 sentences describing what you see. Try to use at least two
common nouns and at least two collective nouns in your paragraph.
Underline the common nouns and circle the collective nouns.

Other free activities that we can use in classroom:

(1)  Picture based free writing: Students are given one or a few pictures and
they will write about those pictures freely.

(1)  Writing about something they love/like most: Giving them tasks to write
about favourite person, favourite food, favourite game etc.

(111)  Writing about personal experience in their daily life.

(iv) Letter writing to friends and family about simple and interesting topics.

(v)  Imaginitive writing on topics like If [ were a bird....., If I were a
superhero etc.
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Resource Paper

Practice Session: Writing Skills Session 15

Resource Paper 15.1: Sample Demonstration Plan

Class-

Unit-

Title of the lesson:

Lesson :

Session Learning outcomes
Activity :
Page
Steps Teaching learning activities
* Introduction

Review of the
previous session/
Check pre-knowledge

Presentation of
today’s session
(controlled, guided,
free writing activities)

Practice activities
(controlled, guided,
free writing activities)

Assessing learning

Concluding the
session
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Resource Paper 15.2: Observation Note Template

What did the What did the What were the | What did the
teacher do for teacher do for free | teacher’s strong | teacher need to
controlled /guided | writing? areas? improve?
writing?
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Resource Paper

Teaching Integrated Skills

Session 16

Worksheet 16.1: Lesson Plan Template

Steps

Teaching learning Activities

= Review of the
prior
knowledge/
Review of the

previous session

= Presentation
Activities

=  Practice
Activities

=  Assessing
Learning

* Concluding the
session
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Practice Session: Teaching Integrated
Resource Paper | gkills

Session 17

Checklist-1
Observation Checklist
Focusing on the Integration of Language Skills
Steps Observation Note
Focusing skills of
the lesson
Methods/techniques

used in the lesson

What went well?

What could be done
to conduct the
session more
effectively?
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Resource Paper Teaching Vocabulary Session 18

The word vocabulary means all the words we find in a particular language. To teach
vocabulary, teachers need to follow these stages.

Worksheet-1: Answer

Correct Order Box

Understanding and learning the meaning of a new word. For example, | 3
understanding the meaning of the word ‘firefighter’.

Helping students to pronounce the words. For example, the word | 1
‘firefighter’ should be said with understandable pronunciation.

Learning the spelling of a new word. For example, learning how to write it | 2
(It is essential for upper primary learners, i.e. class 3-5).

Using/practising the words in sentences, either in written or spoken form. |4

Recording and memorizing a new word. For example, recognize and use | 5
the word firefighter after an interval.

Note

In the early grades, especially in grade one, teaching vocabulary is limited to
practising the pronunciation/sound and the meaning of words. According to the
Primary English Curriculum, grade one students are not supposed to write the words.
That’s why following or applying all stages of teaching vocabulary is impossible.

From Grade 2, students are expected to spell and write words according to the
curriculum. Therefore, the five stages of teaching vocabulary can be applied to
students from Grade 2 to Grade 5.

Resource Paper 18.1: Techniques for Teaching new words

You have learnt that students need to understand the meaning of new words. There
are several techniques that you can use to teach the meanings of new words. Some
different techniques are below.

90



a) Showing real objects
Showing real objects in the classroom is one way of presenting new words
like pen, ruler, etc., which can be presented in this way. It is especially helpful
for classes 1 and 2.

b) Showing models or pictures or drawing pictures
Pictures can be used to teach vocabulary. A teacher can show pictures, charts,
and flashcards, or he/she can draw pictures on the blackboard.

¢) Using mimes or gestures
Some words can be taught by using mimes, actions and gestures. Here, mime means
doing action without talking; e.g., teachers can mime the actions of eating, sleeping,
etc. Gesture refers to the use of facial expansions to indicate meaning, e.g.
happiness, sadness, etc.

d) Guessing from context
Teachers may use context to teach vocabulary, and students will guess the meaning
of the words based on this context/situation.
For example-
To teach the word ‘hungry’, teachers can give the context in the following
way-
At 7 a.m. I had my breakfast. Then I worked all day long. Now it is 3 am.

I have not had my lunch. How do I feel? I am hungry.

e) Giving a definition or explanation
A teacher may explain the meaning of a difficult word by using simple
language. For example- ‘beautiful’ means nice to look at.

f) Using words with similar or opposite meanings in the context
A teacher can present the meaning of a word by contrasting it with another word.
For example- the word ‘bad’ can be presented by contrasting it with the word
‘good’. This is an antonym. The antonym of a word is a word which means the
opposite.
On the other hand, a teacher can present the meaning of a word by comparing it with
a similar word, e.g. the synonym of the word ‘little’ is ‘small’. So, a synonym is a
word or expression which means the same as another word or expression.

g) Translating in the mother language

To explain abstract and difficult words that students may not understand by
explanation, or words relating to quality are also difficult to explain. In such cases,
the teachers may give Bangla meaning, e.g. beauty, sincerity, honesty, etc.
Sometimes, it saves time and gives students a clearer and easier understanding.
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Resource Paper | Practice Session: Teaching Vocabulary

Session 19

Simulation Template: Teaching Vocabulary

Steps Teaching Learning Activities

Introduction o

Review the previous o

session/pre-knowledge

check.

Presentation Activities o

Practice Activities o

Assessment and Feedback | e

Summary of the session | e

Conclusion of the session | e

Observation Checklist: Teaching Vocabulary

Teaching-learning Activities for Vocabulary

Put (v') mark

Yes

No

Understanding and learning the meaning of a new word.

For teaching the meaning of the new word, showing a
real object, picture or model

Helping students to pronounce the words several times

Using miming or gesture for better understanding

Learning the spelling of a new word.

Defining the word.

Using the words in sentences, either in written or spoken
form.

Using the word in different situations.
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Resource Paper | Teaching English in Early Grade: Rhyme | Session 20

Resource Paper 20.1: Importance of Teaching Rhyme

1. Rhyme helps to develop phonemic awareness.

2. Rhyme draws attention to these sounds, helping children develop the ability to
hear and isolate individual sounds in words.

3. Rhyme enhances vocabulary.

4. Rhyme exposes children to new words in a fun and memorable way.

5. The repetition and rhythm of rhymes help children retain new vocabulary,
expanding their linguistic repertoire.

6. Rhyme promotes literacy skills. It encourages young children to play with
language, experimenting with sounds and patterns. This playful interaction with
language lays a foundation for later literacy skills, such as reading and writing.

7. Rhyme fosters cognitive development. It engages the brain's auditory and
memory systems, stimulating cognitive development. Children learn to make
connections between sounds and words, enhancing their ability to process and
understand language.

8. Rhyme cultivates a love of language. It makes learning fun and engaging,
fostering a positive association with language. Children develop a sense of joy
and playfulness with language, which can motivate them to continue learning.

9. Rhyme provides a rich source of exposure to Rhyme patterns and vocabulary.

Resource Paper 20.2: Teaching techniques of Rhyme

1. Questioning students about their personal experiences or stories related to the rhyme
2. Asking relevant questions

3. Analyzing the pictures

4. Reciting the rhyme/song with clear pronunciation, thythm, rhyme, and gestures
5. Reciting the thyme with lyrics (text from textbook)

6. Reciting the rhyme several times (Use clap or tap to keep the beat, or sway
while reciting the rhyme)

7. Reciting the rhyme focusing on a particular verb/vocabulary/aspect of grammar
8. Reciting the rhyme along with the teacher: in whole class, in groups, in pairs,
and individually

9. Asking questions related to the rhyme.
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Sample Steps of Teaching Rhyme (general activity):

Picture Analysis

Lesson Title

Key Word Teaching

Teacher’s Recitation

T’s Recitation with Rhythm & Action

T’s Recitation with Ss (WCW)

GW (Recitation)

PW(,,)

Assessment (IW)

[Several techniques could be introduced based on the topic/ title]

XN R W=

Observation Checklist (Teaching Rhyme)

Yes

No

Questioning students about their personal experiences or stories

related to the rhyme

Asking relevant questions

Analyzing the pictures

Reciting the rhyme/song with clear pronunciation, thythm, rhyme,

and gestures

Reciting the rhyme with lyrics (text from textbook)

Reciting the rhyme several times (Use clap)

Reciting the rhyme several times (Use tap to keep the beat)

Reciting the rhyme several times (Use sway while reciting the rhyme)

Reciting the rhyme focusing on a particular verb/vocabulary/aspect of

grammar

Reciting the rhyme along with the teacher in whole class

Reciting the rhyme along with the teacher in groups

Reciting the rhyme along with the teacher in pairs

Reciting the rhyme along with the teacher individually

Asking questions related to the rhyme
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Resource Paper

Teaching Dialogue

Session 21

Resource Paper-21.1: The Importance of Dialogue

experience.

YV VYV

Y

» Dialogue teaches language through real life situation, focusing on real life

Dialogue builds real world communication skills.
Increases speaking confidence.
Dialogue is contextual learning and oral practice activity.

Children who takes part in trhe dialogue will have access to learn new
vocabulary and improve their listening comprehension.

Children who takes part in the dialogue will have to understand how
English 1s used in real life.
» It helps the students to develop their listening and speaking skills.

Resource Paper-21.2: Dialogues in EfT

W At the Library

3.3.1 Say the sentences aloud. Does your voice go up or down at the

end? One is done for you. Ask vour friend to check the other

Eeporter
sentences. e
Sentences up or down Upala
My name 1s Rina. down Reporter
Upala
Are you new here? Reporter
What about your hobby? Upala
1 enjoy pamnting colourful pictures. Reporter
Can you speak English? Upala
Good morning,
How are you? Reporter
Do you like fruits? Upala
Why are you late today? Eeporter
Sadia
Eeporter
. . . . L Sadia
4.1 Now, act out the dialogue in 1.2 following proper pronunciation
(voices go up and down, stressed syllables and stressed words).
Eeporter
Sadia

@ Student Council

1.1 Read and act out.
: Hello, I'm a TV reporter. May I ask you some

questions?

: Yes, of course.

: What’s going on at your school today?

: We're having an election today.

: Election for what?

. Student council election.

: Who're the candidates?

- Any student from class three to class five can be a

candidate. Today, 17 candidates are competing for 7
posts.

: Very exciting! It seems like a national elechion.

: Yes, it 1s. Let’s meet a candidate. She’s coming this way.
: What’s vour name?

: I'm Sadia.

: I have heard you're a candidate. What'll you do if

vou win the election?

: I'll assist the teachers to make our school a better

place. I'll also try to keep the school clean and help
students with their needs.

: That sounds great! Good huck.
: Thank you.

Class 5, Unit-1(4.1), Unit-5(1.1)
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Be Quiet, Please

1.1 Read the following conversation and act it out.

[Erhan has come to play at Rayan's home. Rayan's little sister is sleeping
in the next room.]

Erhan: [Loudly] Hello, Rayan, are you there?

Rayan: Erhan, be quiet, please! My little sister is sleepix_lg.

Erhan: Oh, sorry. I didn't mean to be loud. Let's play carrom.

Rayan: Okay, but speak in a low voice. Don't be noisy:
Erhan: Got it. Give me a glass of water, please. I'm thirsty.
Rayan: Sure. (Rayan leaves and returns with a glass of water).

Here you go. Drink slowly.
Erhan: Thanks. The water is a bit cold. I prefer warm water.
Rayan: Me too. Now, get the carrom board. It's near the bookshelf, not

that far.

i
Class 5, Unit- 3, Activity 1.1
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Resource Paper-21.3: Analyze the techniques of teaching dialogue.

Principles in Dialogue Teaching

YV V V V V

Situation first (classroom, shop, home, playground)
Vocabulary control (limited, familiar words)

Structure building (from greetings — questions — requests)
Oral practice (imitation, repetition, role-play)

Gradual expansion (adding new lines, new situations)

Ways of Teaching Dialogues

» Teacher < Student (T-Ss)

+»» Teacher asks, students answer.

> Student < Student (Ss — Ss)

+¢ Students talk to each other in pairs or groups.

> Student < Whole class (Ss-Class)

¢ One student speaks, others listen/respond.

» Teacher < Whole Class (T-Class)

¢ Teacher leads a discussion with all students together.

» Group < Group (Group—Group)

¢ Two groups prepare dialogues and present to each other.

Easy Ways to Practice Dialogue in classrooms:

Daily Life Situations

Use familiar contexts like bazaar (shopping), bus travel, school playground,
greeting elders. Students act out short dialogues based on these everyday
experiences.

Pair Practice
Put students in pairs. One asks, the other will answers.

Role Play in Class
Assign roles: teacher—student, shopkeeper—customer, doctor—patient.
Students enjoy acting and learn functional language.

Choral Repetition
Whole class repeats simple dialogues together. This helps weaker students
join without fear.
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Question—Answer Chain
One student asks a question, the next answers and asks another. This keeps
the whole class engaged.

Reference/Source

Session Plan and Resource Paper 21.1, Teacher Training Module,
Government Primary Teachers’ Training Institute.

English for Today, Class 4 & 5, National Curriculum and Textbook Board
(NCTB), Bangladesh.

Situational Language Teaching, Richards & Rodgers (2001), Approaches
and Methods in Language Teaching.

YouTube video: Conversation in English
(link:hitps://www.youtube.com/watch?v=xJhiZfabVs$)
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Resource Paper Teaching Text (Story) Session 22

Resource Paper 22.1: Teaching Text

Main techniques of teaching text:

1. Teacher shows the picture/pictures related to the text and asks question- answers.
(Using pre-reading techniques)
Teacher teaches new word meanings.

w N

Then the teacher should read out the text aloud with proper sound, stress and
intonations.

Then the teacher read the text line by line and the ss read after the teacher.
The teacher should make the ss understand the meaning of the text.

Then the ss should practice the text in pairs or in groups or individually.
Teacher ask the ss simple question answer related to the text.

e RN O

Then the teacher can assess the ss according to the learning outcome of the class.

Observation checklist for Simulation : Observation Checklist

Yes | No

Questioning students about their personal experiences or stories
related to the text
Asking relevant questions

Analyzing the pictures

Reading the text by teacher

Reading the text with proper sound, stress and intonation.

Reading the text several time

Let the students read line by line after the teacher
Students read the text in group/pair

Students read the text individually

Teacher makes the meaning of the text clear to the students

Teacher asks 1/2 students to read out the text loud
Teacher aasks ss questions related to the text

Teacher assesses the students acording to the learning outcomes of
the lesson

Theacher thanks students for their active participation.
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Practice Session: Teaching Text Session 23

Resource Paper (Story)

Same as the resource in Session 22

Resource Paper Teaching Grammar: Number Session 24

Resource Paper 24.1

Teaching grammar at the primary level is a foundational aspect of language
education. It involves introducing students to the basic rules and structures of a
language. Grammar is a core area for learning a language. It helps to use the language
accurately in written and communicative approach. The teacher should provide less
controlled/guided and freer activities so that students can get the opportunity to
understand the uses and functions of grammar points. For this, a teacher can provide
them with activities like gap filling, true-false, choosing the correct one, etc. for a
specific grammar item practice. This type of activity helps students to practice
grammar, which supports item to do guided in the next stage and freer activities later.

Look at the statement from students below. They are about the ways in which they
like or dislike learning grammar. Put a tick next to those you agree with and cross
next to those you disagree with.

| like to learn

I don’t want to

| like to discover 1 like to do

grammar rules .
exercises

first

grammar rules learn grammar

first rules.

without
knowing

grammar
rules.

Inductive Approach:
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Inductive reasoning is more of a bottom-up approach, moving from the more specific
to the more general, in which we make specific observations, detect patterns,
formulate hypotheses and draw conclusions.

Specific —>  General

In this approach the teacher or the textbook provides lots of examples of language
for the students. Then, the students analyze and think about the rules of form and
use.

For example:
= [fteaching verbs of past tense, a teacher might provide sentences like:
"She + walked + to + the + park."
« "He + played + with + his + friends."

Students would then be asked to identify the common feature in these sentences
(the verb changes to the past tense) and deduce the rule for forming the past tense
of regular verbs.

Form this example, the teacher will analyse and go through the approach. After
analysing the examples and discovering the rules, the students then do the practice.

= Example in practice:

In the inductive approach, the teacher asks the students to read the following
sentences carefully to analyse and discover the rules.

1. There +1s + a + glass + on + the table.
2. There + are+ books + on + the table.

Now fill in the blank either ¢ There 1s’ / ‘There are’

| a man in the room.
2. . eggs on the plate.

A grammar rule is not explicitly given to the students. Instead, the students are
encouraged to work it out for themselves by looking at patterns of language, showing
the form, and using it clearly.

Stages of the inductive Approach: The facilitator will connect to the activity from
EfTs.

101



Source: EfT, Class-4, Unit-16, 3.1

= Example
= Rules

=  Practice
= Use

Deductive Approach:

Deductive reasoning is essentially a top-down approach which moves from the more
general to the more specific. In other words, we start with a general notion or theory,
which we then narrow down to specific hypotheses that are tested.

General —>  Specific

This approach is different from the inductive. It provides rules and explanations
about grammar points, and then the teachers cite some examples connected to the
rules; after that, this will provide some activities for a clear understanding of the
grammar structure or pattern.

For example:
If teaching past tense verbs, the teacher might first explain that adding “-ed” to a
regular verb makes it past tense. Then, the teacher would provide sentences like:

o "She + walked + to + the park."
« "He + played + with + his + friends."

Students would then complete exercises with the correct past tense form. Form this
example, the teacher will analyse and go through the approach.

Example in practice:
o The teacher writes a rule on the board: "To make the past tense of regular
verbs, add -ed to the base form."

« Then, the teacher provides sentences for students to practice: "I play soccer"
— "I played soccer."

Students work on additional examples, applying the rule they’ve just learned.

Stages of deductive approach: The Facilitator will connect to the activity from
EfT.
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Source: EfT, Class -5, Unit-19, 3.1

= Rules

= Example

= Practice

= Use
These two approaches have been applied to grammar teaching and learning. Both
approaches are common in primary EfTs. The facilitator will discuss both
approaches from EfTs.

Observation Checklist-2

Questions Write Note

What does the trainer do when
teaching grammar?

What are his strong areas in teaching
grammar?

What does he need to improve?

Resource Paper 24.2
List of Grammar teaching in EfTs (Class 3-5).

e Language Focus (C-3,U 2,L 4, A C)
e Language Focus (C-4,U 3,3.1)
e Language Focus (C-5, U-11 (3.2,3.3,4.2)

Resource Paper- 24.2 Teaching Grammar: Number

Number is of two types. They are singular refering to one person, place, thing or
idea and plural refering to more than one. So, number helps us to realize the
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concept of one or more than one correctly. We turn singular nouns into plural by

adding ‘-s’ (e.g., book to books) or ‘-es’ (e.g., bench to benches) but some nouns
leo  childtochildien_o

. to oxen) and some remain the

c:Lefge H-unigue-way,
same (shéepYdeer)

(T & virato-omratTr o= o7

Plural
cloth N ‘ clatheg ’::‘
Resource Paper-24.3 Numberlin Efl“s
shoe shoes (. Wrte and sy the plural formsfor ecch word,
» - c F -
000K o DD v
hand hands
1) S (S
DB 0T

Class-3, Unit-6, Lesson-1
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3.1 Language Focus: Countable and Uncountable Nouns

Look at the following words used in the text.

spade, tubs, pot, nursery, flowers, leaves, butterflies, seeds,
tomatoes

These are countable nouns. They have singular and plural forms.

Singular Plural Singular Plural
spade spades tomato tomatoes

tub tubs leaf leaves
pot pots nursery NuUrseries
seed seeds butterfly butterflies

* To make plural, we usually add s to the end of a noun.
Examples: book—books; table—tables; key—keys; kite—kites.

* For nouns ending in ch, sh, x or z, add es. Change y to § and f#fe to v
then add es to make plural. Examples:

ch | branch—branches; bench—benches.
sh | dish—dishes; bush—bushes.

x | box—hoxes: fox—foxes.
fez—fezzes; quiz—quizzes.

y | army—armies; baby-babies; city—cities.
fife | leaf—Ileaves, knife—knives

« Again, look at the words “land, leisure’ used in the text. These are
uncountable nouns. You cannot count them, and they have no plural
forms.

Examples: water, rice, air, furniture, information etc.

Class-4, Unit-9 (3.1)
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Resource Paper

Teaching Grammar: Parts of Speech

Session 25

Resource Paper-25.1: Parts of Speech

In English grammar, Parts of Speech are the basic building blocks based on their
function in a sentence. Traditionally, there are 8 main parts of speech (noun,
pronoun, verb, adjective, adverb, preposition, conjunction, interjection). Parts of
Speech helps learners to construct sentences accurately and understand the role
of each word plays in a sentence.

Task 1: Discovering the function of words

Read the following passage about a lesson planning session. The words in bold
represent different functions.

Wow! The dedicated teacher, Runa, quickly planned her excellent lesson and
successfully conducted it.

Notice what job each word is doing in the sentence.

Word Function/Job in the Sentence Part of Speech
Wow Expresses sudden feeling or emotion. Interjection
The Specifies the noun teacher. Article
Runa Names a person, place, thing, or idea. Noun

Modifies a verb, adjective, or another adverb.
quickly Here, modifies the verb planned (How did she Adverb
plan?).
planned Shows the action performed by Runa. Verb
her Takes the place of a noun (like Runa's). Pronoun
excellent Describes or modifies a noun or pronoun. Adjective
and Joins words, phrases, or clauses. Conjunction
conducted | Shows action or state of being. Verb
it Replaces the noun phrase her excellent lesson. | Pronoun
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Resource Paper-25.2:
The Eight Parts of Speech

Part of Speech Function Examples
Noun A noun is a naming word. name, tiger, Cumilla, class
Pronoun Replaces a noun I, you, he, she, it, we, they
Verb Express action or state of being run, write, is, have
Adjective Describes or modifies a noun/pronoun tall, happy, blue, interesting
Adverb Modifies a verb, adjective, or another adverb quickly, very, well, yesterday
Preposition Shows relationship between a noun/pronoun in, on, at, with, by

and another word

Conjuction Connects words, phrases, or clauses and, but, or, yet, because
Interjection Expresses sudden emotion or reaction the, a, this, those, my

Resource Paper-25.3: Parts of Speech in EfT's

My School Assembly J \_\
31 Lallguage Focus: Noun 3.1 Language Focus: Preposition (at, in)
Look at the sentence used in the text.
Rahat and his family live in a small villa ge in Rangpur. I study atf Azimia Government Primary School in Chandpur.

* ‘at’ is used before the exact place of something or someone.
In the above sentence, the words Rahat, family, village, Rangpur are Examples: He is af the hospital now.

nouns. A noun is a naming word. It is used for naming a person, an

He was af the market yesterday.

. erfbeR AtEedlA ST » ‘at’ is also used to refer to a particular time.
Ell]]ﬂlﬂl, place, g group. Examples: Tgetupaf6am.

They started ar 2 o'clock in the morning.

For example:

* ‘in’ is used before the name of a place or area to say where someone

or something is.

Nikhil etc. |pigeon etc. |school, bottle, shirt |army etc.

Persons | Animals Places Things Groups Examples: She lives in Hemayetpur.
— The children are playing in the field.
Rahat, tiger, lion, | Sava, book, class, L

Sumi, cat, dOg, Ril_]S]]ill]_l, penCiL faInily, Note: In a sentence, we use ‘af’ before the name of a small place, and
use ‘in’ before the name of a large place.

; Example: She lives af Fulbaria in Mymensingh.

Vﬂlage gic,  |efc. He is now living af Kaladeba in Ramgrah upazila.

Class 4, Unit-3(3.1), Unit-8(3.1)

@ Eating Healthy

3.2 Language Focus: Adverb

r N

In the conversation, the words always, regularly, sometimes,

often, usually are used to describe how frequently (time) they
take their food. and the words properly, hastily, slowly are used

to describe how they take their food. These words are adverbs. Grammar focus :

He attended the debate class regularly.

Enjoying a hill festival

Verbs: Verbs are words that tell us of actions. They are known

Adverbs describe or give more information about adjective, as ‘doing words’.

verb or adverb. Adverbs are easy to recognise because they usu-

ally end in-ly. but not always. Example: go, read, float, spread, dance

Example: Simple present: For any general statement, and for habits and

. facts the simple present tense is used.

T always go to school on time.
He usually cats bread at breakfast. Example: He is a good boy. She goes to school every day. The
She sometimes watches cartoons on TV. moon shines af nighT‘

&

E. Act out in groups the scenes of floating flowers in the water
and spraying water on each other.

Class 5, Unit-12(3.2), Class 3, Unit-8 (E)




Resource Paper-25.4: Some Important Parts of Speech for

Primary Level

Language Focus: Noun

A noun is a naming word. It is used for naming a person, an animal, a place, a
thing and a group. That means a noun is a word that names a person, place,

thing, or idea.

Type of Noun

Definition

Examples

Proper Noun

Specific names of
people, places, or things

Golam, Dhaka, Padma
River

Common Noun

General names, not
specific

teacher, city, river

Concrete Noun

Things you can see,
touch or feel

apple, chair, dog

Abstract Noun

Ideas, feelings, qualities

love, honesty, freedom

Countable Noun

Things you can count

book, student, mango

Uncountable Noun

Things you cannot count
individually

water, rice, milk

Collective Noun

Words for groups

team, class, floc

Language Focus: Verb

A verb is a word that expresses an action (run, write, teach), an event
(happen, occur), or a state of being (be, seem, exist). Verbs are essential
because they tell us what the subject does or what happens to the subject.

(Verbs Discussed in EfTs)

Type Definition Examples
Action or main | Show what the subject does (physical or mental | run, eat, teach
verb activity)

Auxiliary Verb | Help the main verb form tenses, questions, or | am,is,are,
negatives have,do,will
Regular verb Form past tense by adding -ed played, opened
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Irregular verb Do not follow the -ed rule; past tense forms vary | went,ate, bought

Modal Modal auxiliaries do not change their form, and | can, must, should
are always followed by the base form
of the main verb. Express ability, possibility,
permission, or necessity.

Reference/Source

Session Plan and Resource Paper 21.1, Teacher Training Module,
Government Primary Teachers’ Training Institute.

English for Today, Class 4 & 5, National Curriculum and Textbook Board
(NCTB), Bangladesh.

Azar, B. (2003). Understanding and Using English Grammar. Pearson
Education.

Richards, J. C., & Rodgers, T. S. (2001). Approaches and Methods in
Language Teaching. Cambridge University Press
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Resource Paper Teaching Grammar: Articles | Session 26

Resource Paper 26.1

Articles (a, an, the) are small words but play a big role in making English
communication clear, accurate, and meaningful. In both spoken and written
communication, articles help the listener or reader understand whether we are
talking about something general or specific, new or already known, and
sometimes how many or what type of things we mean. Misusing or omitting an
article can lead to confusion. This chapter focuses on developing a clear
perception of articles (a, an, the) and building the foundation needed to
demonstrate understanding of articles in oral and written communication.

Types of Articles
a) Indefinite Articles: @ and an
We use a/an:

« aisused before a singular, general noun that begins with a consonant
sound.
« an is used before a singular, general noun that begins with a vowel sound
(a, e, i, 0, u) or a vowel-like sound.
Examples:
o ateacher, a book, a uniform, a European country
o an apple, an hour (vowel sound), an umbrella, an honest person

b) Definite Article: the

We use the:

« When we talk about something already known or mentioned earlier.
o When something is unique (e.g., the sun, the moon, the world).
« Before specific places or objects.
Examples:
o The school I visited was nice.
o The teachers in our school are brilliant.
o The Padma is a big river.

Note: There are some contexts where no article is used-

« Before plural nouns when speaking generally.
Example: Teachers play important roles.
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« Before uncountable nouns used in a general sense.
Example: Education is essential. Knowledge is power

Resource Paper-26.2

Articles in EfT's

Class-4, Unit-5 (3.1)

The Little Doctor

3.1 Language Focus: Use of Articles

e

We use ‘a’ or ‘an’ while talking of any person or thing.

e We usually use ‘a’ before words starting with consonants.
For example: a pen, a book, a table, a flower, a mobile.

* We usually use ‘an’ before words starting with vowels.
For example: an apple, an egg, an umbrella, an elephant,

an orange.

e We use ‘the’ while talking of definite person, place or thing.
For example: the sun, the moon, the earth, the river.

Resource Paper-26.3

Prepositions

Preposition is a relating word. Generally it is used before a noun or a pronoun and it

helps the noun or pronoun to make a relation with the other parts of speech in a

sentence. upon, below etc. are prepositions.

The pen is on
Noun

Sadik looked
verb
Mahir is good
Adjective

the table.
noun
at  me.
pronoun
at English.
noun

Kinds of Prepositions at a glance:

Names of Prepositions

Examples

Simple Preposition

He is going to Dhaka

Double Preposition

We can’t live without water.

Compound Preposition

The girl is behind (by+hind) the tree.

Phrase Preposition

He works hard in order to earn more money.

Participle Preposition

He knows everything regarding the issue.
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Disguised Preposition I start for my school at 8 o’clock. Of=0

Detached Preposition What is Dhaka famous for?

Resource Paper-26.4 | Prepositions in EfTs

Class-4, Unit-3 (3.1)

b
My School Assembly

3.1 Language Focus: Preposition (at, in)

Look at the sentence used in the text.
[ study at Azimia Government Primary School in Chandpur,

o ‘at’1s used before the exact place of something or someone.
Examples: He is af the hospital now.
He was at the market yesterday.

* “af’ is also used to refer to a particular time.
Examples: [ getup at 6 a.m.
They started at 9 o'clock in the morning.

¢ ‘in’ 1s used before the name of a place or area to say where someone
or something is.
Examples: She lives in Hemayetpur,
The children are playing in the field.

Note: In a sentence, we use ‘at’ before the name of a small place, and
use ‘in” before the name of a large place.
Example:  She lives af Fulbaria in Mymensingh.
He is now living at Kaladeba in Ramgrah upazila.

Class-5, Unit-11 (3.2,3.3,4.2)

3.2 Language Focus: Givinpg Directions

/

\

[n the conversation, Mamun used the following phrases to
give directions-

o Gostraight

o Tumn left

We use some particular expressions while giving directions to someone.

For example-
o Turnleft.
o Tumright.

o Gotothe left.
o Goto the right.
o (ostraight.

[n the conversation, Mamun also used the preposition ‘next to’ to
give the library’s location. We use prepositions to give locations. For

example-

opposite to, next to, near, behind, in front of, outside etc.

m Making Request

3.3 Look at the pictures. Complete the sentences with the correct
preposition.

in front of

‘ next to
/‘ 7 opposite to
— .
| / outside

a. The jeep is the hut.

b The school is the park.

c. The cow is the cow-shed.

d.  The girl is the tree.

e The butterflies are the window.




Teaching Grammar: Tense Session 27

Resource Paper

Resource Paper-27.1: Tense
Tense shows the time of an action or event — past, present, or future.
In English, tense helps us explain:

« when something happens,
« if the action is finished or still going on,
« and how different events connect in time.

Understanding tense is very important. It makes our explanations and instructions clear,
helps students speak and write in a logical way, and supports fluent communication.
Developing an accurate understanding of tense is essential for explaining actions and
instructions clearly, building students’ ability to communicate logically and supporting the
development of fluent writing and speaking. Considering its importance, the chapter focuses
on developing a clear understanding of tense and enabling BTPT teachers to demonstrate
an understanding of tense in effective communication.

Resource Paper-27.2: We will explore three types of tenses.
We will explore three types of tenses:

a) Present Tenses
b) Past Tenses
c) Future Tenses

27.1.1 Present Tenses
a) Present Simple

Every morning, Rafi wakes up at 6 a.m. He brushes his teeth, gets dressed, and
walks to the school nearby. Rafi loves teaching young children. He always starts
his class with a song because it helps students to enjoy the lesson.

Noticing Questions

o Which verbs appear repeatedly?
« Do these actions happen regularly or only once?
« Are the actions general habits or one-time events?

Present Simple is used for:

« habits or routines (He walks to school.)
« general truths (The sun rises in the east.)
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« facts (Bangladesh lies in South Asia.)
b) Present Continuous

Right now, Rafi is teaching a lesson on shapes. The children are listening
carefully. One child is drawing a circle on the board, and two others are
colouring pictures.

Noticing Questions

o Which verbs end with “-ing”?
« Are these actions happening now?
« Are these actions temporary?

Present Continuous i1s used for:

 actions happening now (She is reading.)
« temporary actions (They are staying with relatives.)
« changing situations (The weather is getting cooler.)

¢) Present Perfect

Rafi has taught at this school for five years. He has prepared many teaching
materials for his students. The children have learned different songs and stories
from him. Recently, Rafi has started using flashcards to make learning more
enjoyable.

Noticing Questions

o Which verbs use has/have + past participle?

« Do these actions have a connection to the present?

« Are the actions completed, or are they still relevant now?
« Is there a specific past time mentioned?

Present Continuous is used for:

1. Actions that started in the past and continue to the present
o She has lived in Dhaka for 10 years.
2. Experiences or achievements. They have visited Cox’s Bazar.
. Recent actions with present result. He has broken his pencil (so he cannot
write now).
4. Actions with unspecified time. The teacher has checked the homework.

[98)

d) Present Perfect Continuous

114



For the last few years, Rafi has been waking up at 6 a.m. every morning.
He has been brushing his teeth, getting dressed, and walking to the school
nearby just as he always does. Rafi has been loving his work with young
children. He has been starting his classes with a song because it has been
helping students enjoy the lessons more.

Noticing Questions

e Which verbs are in the form has/have + been + verb-ing?

e Do these actions show something that started in the past and is still
continuing now?

e Are the actions temporary or ongoing habits?

Present Perfect Continuous is used for:

e Actions that began in the past and are still continuing now. (He
has been teaching young children for many years.)

e Actions that started recently and are still in progress. (She has
been reading that book all afternoon.)

e To emphasize duration of an activity. (They have been waiting

for the bus since morning.)

Task 1: Discovering the function of the Present tense

Sentence Verb Tense Time/ duration
Form Form indication
Marufa attends the attends Simple Habit, regular action, or
college regularly. Present general truth.
She is preparing for_ her | 4 Present Action happening at the
next practical class right . . .
How preparing | Continuous | moment of speaking.
The class has covered Action completed in the
: has Present )
three chapters this month. past, but the result is
covered | Perfect
relevant now.
She has been reading Present Action started in the past
has been . -
the pedagogy book for di Perfect and 1s still continuing
readin .
two hours. & | Continuous | now.

Task 2: Fill in the Blanks
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Use Present Simple/ Present Continuous/ Present Perfect:

1. The students (listen) to the story now.

2. She usually (take) attendance at 9 a.m.

3. They (learn) about plants today.

4. My brother (play) football every Friday.

5. She (complete) the assignment. (use has/have)

6. They (learn) many new words. (use has/have)
27.2.2 Past Tenses
a) Past Simple

Yesterday, Rafi visited a community school. He observed the classrooms,
talked with teachers, and took notes. The children enjoyed his visit.

Noticing Questions

o Which verbs show completed actions?
« Are these actions finished?
o Is the time mentioned clearly?

Past Simple is used for:

« completed actions in the past (She cooked rice yesterday.)
« past habits (He walked to school every day.)

b) Past Continuous

At 10 a.m. yesterday, the students were reading quietly while Rafi was
checking their notebooks.

Noticing Questions

o Which verbs use “was/were + ing”?
o Were these actions happening at the same time?
« Was the action ongoing at a specific moment?

Past Continuous is used for:

« actions in progress at a specific time in the past
« two actions happening at the same time (They were talking while I was
writing.)
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¢) Past Perfect

By the time Rafi arrived at the school yesterday, the students had finished their
morning assembly. The teachers had prepared the lesson plans earlier. When
Rafi entered the classroom, the children had already taken their seats.

Noticing Questions

o Which verbs use had + past participle?
« Do these actions happen before another past action?
o Which event happened first?

Past Perfect 1s used for:

1. An action completed before another past action

o The students had left before the teacher arrived.
2. Showing the earlier event in a sequence

o He had eaten dinner when I called him.
3. Explaining cause of a past event

o She was tired because she had worked all day.

We often use it with expressions like already, before, by the time, when,
after.

d) Past Perfect Continuous

By the time Rafi arrived at the school yesterday, the students had been
practicing their morning assembly for half an hour. The teachers had been
preparing the lesson plans since early morning. When Rafi entered the
classroom, the children had been waiting quietly for him to begin.

Noticing Questions

o Which verbs use had been + verb-ing?

« Do these actions show something that was happening over a period of
time before another past action?

« Which activity was already in progress when Rafi arrived?

Past Perfect Continuous is used for:

1. An action that was ongoing before another past action, (The students
had been studying before the teacher came.)

2. Showing the duration of an earlier past activity. (He had been working
for two hours when I called him.)

3. Explaining cause of a past situation. (She was tired because she had
been running all morning.)
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Key difference:

Past Perfect = completed action before another past action.
Past Perfect Continuous = ongoing action (with duration) before
another past action.

Task 3: Discovering the function of the Past tense

Sentence Verb Tense Time/ duration

Form Form indication

, imple e e e
thelr assignments last submitted P specific time in the
night. Past
past.

At 10 AM yesterday, the Past Action that was ongoing

was as . .
profes-sczr was : .. . at a specific point in the
explaining the rubric. explaining | Continuous past
When(;hilpilndgal had Past Action completed
arrived, the Hea

’ alread before another past
Teacher had already 4 Perfect ) P
- started action.

started the meeting.

The team had been had b Past Action that was ongoing
i i ad been . .
d1scyss1ng the . . Perfect up until another point in
curriculum for an hour discussing Conti th ¢
before the tea break. onfiiuous | the past.

Task 4: Fill in the Blanks

1. They (sing) a song when the teacher entered.

2. He (finish) his homework last night.

3. She (write) a letter at that moment.

4. The children (enjoy) the storytelling session.

5. They were happy because they (finish) their tasks. (use had

+ past participle)
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27.2.3 Future Tenses
a) Simple Future

Tomorrow, Rafi will visit another school. He will meet teachers and will
observe their classes.

Noticing Questions

o Which verb forms express future actions?
« Do these actions depend on planning or prediction?

Simple Future (will) is used for:

« predictions (It will rain.)
« spontaneous decisions (I will call her.)
« future actions (She will teach tomorrow.)

b) Future Continuous

Tomorrow, Rafi will be visiting another school. He will be meeting teachers
and will be observing their classes.

Noticing Questions

e Which verb forms show actions that will be ongoing in the future?
e Do these actions emphasize duration or continuity rather than just
occurrence?

Future Continuous (will be + verb-ing) is used for:

« Actions in progress at a specific future time. A¢ /0 a.m. tomorrow, she
will be teaching.

« Planned or expected ongoing activities. We will be traveling during the
summer.

« Polite or indirect questions about future arrangements. Will you be
joining us for dinner?

c) Future Perfect

By tomorrow, Rafi will have visited another school. He will have met teachers
and will have observed their classes.
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Noticing Questions

e Which verb forms show actions that will be completed before a
specific future time?

e Do these actions emphasize completion rather than continuity or
prediction?

Future Perfect (will have + past participle) is used for:

« Actions completed before a certain future time
o By next week, she will have finished the project.
« Expressing certainty about completion in the future
o They will have left by the time you arrive.
« Showing sequence of events in the future. He will have graduated
before his sister starts college.

d) Future Perfect Continuous

By tomorrow, Rafi will have been visiting another school. He will have been
meeting teachers and will have been observing their classes.

Noticing Questions

e Which verb forms show actions that will be ongoing for a period
of time before a specific future moment?

e Do these actions emphasize duration and continuity rather than
simple completion or prediction?

Future Perfect Continuous (will have been + verb-ing) is used for:

o Actions continuing up to a certain future time. By next week, she will
have been working on the project for a month.

o Emphasizing duration of future activity. They will have been waiting
for two hours by the time you arrive.

« Showing ongoing process before another future event. He will have
been teaching for ten years before his sister starts college.
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Task 5: Discovering the function of the Future tense

Sentence Verb Tense Time/ duration
Form Form indication
The next workshop will Simple Action that will happen in
begin on Tuesday. will begin P the future (Prediction or
Future
plan).
Next week, the trainees 11 b Fut Action that will be
will be observing primary Wl; e. Cu utr.e ongoing at a specific point
classes observing ontinuous | . o et
By the time we finish the _— Fu Action that will be
course, we will have Wi Have e completed by a specific
earned our certificates. earned Perfect .
time in the future.
By the end of the year, I : Focuses on the duration
. . will have | Future .
will have been WOl'klIlg of an action up to a
here for five years. been Perfect specific point in the
working | Continuous future

Task 6: Fill in the Blanks

Task 7: Identify the tense of the underlined verbs:

She is reading a story.

They played football yesterday.

It will start soon.

We are going to organise a fair.

The teacher explains the topic clearly.
He has prepared the lesson.

SN it

1. She (visit) her aunt tomorrow.

2. They (start) a new project next month.
3. Ithink it (rain).

4. We (have) training next week.
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Tense Formations: At a glance

Tense | Simple Continuous Perfect Perfect Continuous
am/is/are + V- | have/has + | have/has been + V-
V/V-s (1 . .
Present read) ing (I am V3 (Ihave |ing (I have been
reading) read) reading)
/ + V- .
pag | Ved ivrvlas (;Vvevzes had + V3 (I | had been + V-ing (I
read) 8 . had read) had been reading)
reading)
) will be + V-ing | will have + | will have been + V-
will +V (1 . : : :
Future will read) (I will be V3 (I will ing (I will have been
reading) have read) reading)

3.1 Language Focus: Present Perfect Tense

p
In the letter, Tarek used the following sentences—

* Recently, I have visited the Safari Park with my parents.
* T have written a short article on my visit.
* T have drawn some pictures as well.

By using the words have visited, have written, have taken, Tarek
described some of his recent activities. We use the Present Perfect
Tense to describe the action that has happened recently.

We use the past participle form of verbs in the present perfect tense.
Look at the following examples of past participle form of verbs.

3.1 Language Focus: Future Simple Tense

-

In the dialogue. Sadia used the following sentences-
I'll assist the teachers to make our school a better place.
I'll also try to keep the school clean.

Here, I'llI will. Using the words will assist, will try. Sadia
wants to do some things in future after winning the election.

We use the Future Simple Tense to say what will happen later.
We use the following structure for the Future Simple Tense.

Base form Past form Past Participle form

collect collected collected subject will |verb rest of the sentence

see saw seen

£0 went gone I Will | assist the teachers to make our
1(3; 11(1}1‘1; dki?:\if 1211 21;}; school a better place.

Class 4, Unit: 11(3.2) & Class 5, Unit 5 (3.1)
T | Ol
Enjoying a hill festival G B3 English for Today

B. Look at the pictures. Discuss the questions in small groups.
1. Where is the festival faking place?
2. What are the hill girls doing in the water?
3. What are the boys and the girls doing?
4. How are the two girls dancing?
Grammar focus :
Contfinuous tenses : actions or events continuing in the present.

Structure: subject + be verb (am/is/are) + verb +ing.
Example: He is reading. She is wrifing.

3.3 Language Focus: Simple Past Tense

Look at the first two sentences of the text 1.4.

Rina wanted to make a garden. She discussed with her father about
gardening.

Here, the verbs ‘wanted” and ‘discussed’ used to describe Rina’s past
activities.

‘We use simple past tense to talk about events that happened sometime
before. We use the past form of verbs in the simple past tense.

For example:

Regular Verbs Example

want—wanted; discuss—discussed; start—started,

Verb + -ed . )
help— helped; collect——collected; pick—picked

agree—agreed; surprise—surprised;

Verb +-d

arrive— arrived; close— closed

Class 3, Unit: 8 & Class 4, Unit 9 (3.3)
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Resource paper

Teaching Grammar: Making WH
Questions

Session 28

The Giving Tree

3.1 Language Focus: Wh-questions

Class -5, Unit 16

f
Wh-questions are questions that start with the words ‘Who’, ‘What’,
‘When’, ‘Where’, ‘Why’, “Which’, ‘Whom’,Whose’ and ‘How’. We
use them when we want to ask for specific information.
L Rules Examples
Pronouns
Who [to ask about people. | Who is your best friend?
to ask about things | What is your favourite
What jars
or activities. book?
When |to ask about time. When is your birthday?
Where |to ask about places. | Where do you live?
Why  |to ask for reasons. | Why do you like ice-cream?
We use ... : 2 a§k frapeatic Which colour do you
Which |choice from a set of
; prefer, red or blue?
options.
How to ask about manner, | How many pencils do you
quantity, or quality. |want?
. e
Whom [to ask about person. Wi dicjougive the
book?
to ask question
Whose |about ownership or | Whose book is this?
possession,
\ /

What is a WH-question?

A WH-question is a question that asks for specific information, not just yes or

no.

Most WH-questions begin with who, what, when, where, why, which, and how.

Examples:

o Who is your teacher?
o What are you reading?
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o  Where do you live?

o When is the exam?

o Why are you late?

« How did you solve it?

Main Classroom Uses
WH-questions are used to:

Collect information

Check understanding

Encourage thinking and explanation
Start and continue conversations
Develop speaking and listening skills

SNEPDO=

WH-questions are not just grammar—they’re thinking tools. Teach them
visually, gradually, and interactively, and learners will use them naturally.

Some techniques of teaching WH question:

1. Using a picture: Make question using the picture. One is done as

example.

What is the girl holding?

Who is holding Ice-cream?

2. Using a Text:
Iraboti’s Day

Iraboti is a 8 years old girl. She is in class 3. She lives in Bandarban with her
parents. She wakes up early in the morning. In the afternoon she plays in the
field with her friends. She goes to sleep at 10 pm.

Now, make 5 Wh questions from the text. One is done as example.
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How old is Ira?

Where does Ira live?

3. Using our friends

We can make WH questions just using our friend. The theme is to find someone
who is something or who has something. For example, find someone who has a
pet cat.

The question can be,

a) Who is your best friend?
b) Why do you like him/her?
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Resource Paper

Teaching Grammar: Capitalization | Session 29
& Punctuation

Use of capital letters

. Every sentence begins with a capital letter. For example--- It is a beautiful

spring day.

The name of a person or a place begins with a capital letter. For example---
- Naima is a student of class five. His father had a small grocery shop in
DublarChar.

Punctuation

a) Use of full stop

l.

A sentence that tells something or gives a statement or gives a mild command,
ends with a full stop. For example--- He 1s a good boy. Come to the board.

b) Use of question mark

l.

A sentence that asks something ends with a question mark. For example----
-- What game do you want to play?

¢) Use of comma

l.

We use comma to separate yes, no and words such as oh, well, etc. from the
rest of the sentence. For example------ Yes, I like to play football. Well, I like
swimming too.

We also use comma to separate three or more items in a series. We put comma
after each item except the last. For example—They are kind, polite and
caring.

We also use comma after or before we address somebody. For example—
Tanim, listen to the song.

Look at these words I’ve, He’ll..... . The mark (‘) used here is an apostrophe,
not a comma. For example----- I’ve visited Bhutan.

We use a comma between the day of the month and year. For example—He
was born on January 15, 2025.
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d) Use of exclamation mark
1. We use exclamation mark after statements that express strong feelings. For
example--- Hurrah! We won the game! This is a beautiful place!

e) Use of quotation mark

1. We use quotation marks (“ ) to show that we are copying words that
someone else said or wrote. When we write down the words of others exactly
as they said them, we use quotation marks at the beginning and at the end of
the words of others. We use a comma before or after the quotation marks. We
also start the first word inside the quotation marks with capital letter. For
example------ Neel says, “I'm not feeling well, Amal. I want to go home. Can
we read it later?” “Yes, Teacher, The Eskimos live in the igloo. It is a house
built of snow”, says the student.

f) Use of hyphen

1. We put a hyphen when this helps to make the meaning clear. It is much
shorter than a dash. It is used to separate parts of words or to join words
together. For example-I love home-made cakes. Kite-flying is a kind of
hobby. There are fifty —five students in the class.

2. We also use a hyphen to divide a word at the end of a line. For example—
Babul has already taken the vocabulary test.
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Resource Paper | Stress and Intonation in English Session 30

Stress:

Pronunciation is not just about sounds. Speakers of English also stress certain
syllables in words and certain words in sentences. This means they emphasise the
syllable or the word.

Some syllables in a word are pronounced with greater force than others. The
syllables pronounced with emphasis or extra forces are stressed syllables with
more force than the surrounding syllables.

Example:

January, February, March, April, May, June, July, August, September, October,
November, December

In the above example, the names of the months are underlined. The underlined
parts are stressed syllables.

Resource Paper 30.1
Do you like Banana? Rising AN
Yes, ’'m. Falling\
Where are you going? Falling ™\
Good morning. Rising A

Stress and Intonation

Stress: Pronunciation is not just about sounds. Speakers of English also stress
certain syllables in words and certain words in sentences. This means they
emphasise the syllable or the word.

Some syllables in a word are pronounced with greater force than others. The
syllables pronounced with emphasis or extra forces are stressed syllables with
more force than the surrounding syllables. Stress is indicated with a vertical line
(') above the stressed syllable or word. Stress is of two types: word stress and
sentence stress.
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Word stress: Word stress is the emphasis on a syllable within a word. Every
word is made up of syllables. Words with more than one syllable give particular
emphasis to one of those syllables. e.g. Banglad'esh, Jap'an, Ind'ia.

There is no simple way of knowing which syllable(s) should be stressed in words,
though each English word has a definite place for stress. However, there are some
general rules which can help us determine the stress in words.

There are two very simple rules about word stress:
(i) One word has only one stress.
(11) We can only stress vowels, not consonants.

Some important rules of word stress are stated briefly here.
A. Stress on first syllable:

rule examples
Most 2-syllable nouns PRESent
EXport
CHIna
TAble
Most 2-syllable adjectives PRESent
SLENder
CLEVer
HAPpy

B. Stress on last syllable

rule examples

Most 2-syllable verbs preSENT
exPORT
deCIDE
begin

For more rules you may visit https://www.englishclub.com/pronunciation/word-
stress-rules.php

Sentence stress: In sentence stress, certain words are stressed within a sentence.
It is clearly unnatural to stress all words in a sentence. Usually, the key or content
words are stressed, whereas the function or grammatical words are unstressed.
e.g. [ am going to the market tomorrow.
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Content words - stressed

words carrying the meaning Example

Main verbs SELL, GIVE, EMPLOY
Nouns CAR, MUSIC, MARY
Adjectives RED, BIG, INTERESTING
Adverbs QUICKLY, WHY, NEVER
negative auxiliaries DON'T, AREN'T, CAN'T

Structure words - unstressed

words for correct grammar | Example

Pronouns he, we, they
Prepositions on, at, into

Articles a, an, the
Conjunctions and, but, because
auxiliary verbs do, be, have, can, must

Intonation: The rise and fall in the pitch of the voice in speech is intonation. It is
very close to sentence stress. In normal English speech, there are two major
intonation patterns. These are the falling intonation or ‘glide down’ and the rising
intonation or ‘glide up’.

The rising intonation usually indicates questions, and the falling intonation
indicates a statement or an answer. Besides, there are variations depending on the
meaning of the utterances.

Besides, intonation can be used for two reasons: to express grammar (i.e. a rising
tone can be used to distinguish a question from a statement: “You are from
Bangladesh™? or to express emotion, as we can say ‘Thank you’ for a wonderful
present. If this is said with a very flat tone, it sounds insincere. The most common
way to mark intonation is through rising and falling arrows. e.g.

He eats rice. (statement)
—v

He eats rice? (question)
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Resource paper Teaching English with Games Session 31

Resource Paper 31.1: Benefits of using games in the classroom

Young learners like to play games very much. When language games are played
in the classroom, they think they are playing. So, It plays a vital role to draw
students' concentration to the lesson topic. Some benefits of game like activities
in learning a language are mentioned below:

Increased Motivation and Engagement: Games make learning fun
and interactive. Games help to capture students' attention and encourage
their active participation.

Enhanced Language Practice: Games provide opportunities for
repetitive practice of vocabulary, grammar, and pronunciation in a
meaningful context. This creates the opportunity to practice language
more.

Improved Communication Skills: Many games involve interaction
and communication among students, which enhances their ability to use
English in real-life situations.

Reduced Anxiety among learners: The playful atmosphere of games
can help reduce anxiety and create a more relaxed learning environment.
This can be particularly beneficial for students who are shy or hesitant
to speak in front of others.

Develop Critical Thinking and Problem-Solving Skills: Many games
require strategic thinking, decision-making and problem-solving, which
can enhance students' cognitive abilities.

Easily adaptable to suit different learning styles and levels: Games
can be easily adapted to suit different learning styles and levels,
ensuring that all students can participate.

Building Community: Games can foster a sense of community and
cooperation among students as they work together towards a common

goal.
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Resource Paper 31.2:
Language games for developing language skills and guidelines for using them

Some popular language games for developing language skills and guidelines
for using them in the classroom are described below.

1. Bingo game: Bingo games are known to be one of the best language games
for use in language classes. The simplicity of bingo has made it much more
famous than any other game. There are millions of bingo lovers present in the
world who love to play bingo games.

Players: Pairs, groups, whole class and even individually.
Materials: Taught letters written on the blackboard/ cards/poster

papers

Procedure (The following bingo is suitable for lower primary students):

a. Write 5-6 letters on the blackboard/show letters on cards or poster papers
that you have already taught or would like to review.
b. Tell the students to choose any three of them and write them down in their
exercise books.
c. Tell them that you will say letters, and if they have written down any one
of the letters that you have said, to cross it out. Tell them that as soon as they
have crossed out all three of their letters, they should tell you by shouting
'bingo.
d. Now, read out the letters one by one in any order. Keep a record of what
you say to be able to check that the students have really heard all of their
letters.
e. Declare that the student(s) who could cross out first as per instructions
win(s) the game.
(Note: Example of EfT lesson to practice the game: Class-2, Unit-2, Lesson-
1)

Variations: The Bingo game can be played with numbers, words and

sentences also.

2. Preposition game: Preposition games are educational activities that help
children and language learners understand and use prepositions effectively.
Prepositions are words that show the relationship between a noun and another
word in a sentence. Some common Vocabulary (NOUNS) used in primary
English books are: table, pen, book, bag, window, floor, apple, wall, ball, bed,
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box, calendar, chair, cup, doll, door, fan, glass, picture, pillow, shelf, shoe,
corner.
PREPOSITIONS: in, near, under, in front of, on, above, into, with. (before
starting the game, write the necessary prepositions on the board and discuss
them in brief)
a) Players: Pairs, groups, whole class.
b) Materials: Realia/Picture of a box or chair or table or desk and a thing, for
example: a pen
¢) Language item: Where is the ...... ? Is it near/ in, under, over, in front of,
on, behind etc?

Procedure:

a. Show the class a pen

b. Ask the class to close their eyes.

c. Then, put the pen behind the box.

d. Now, ask them to open their eyes.

e. Ask the class —Where 1s the pen?

f. To find out, tell the students to use the language; for example, is it in the box?
g. Say no as it is not.

h. Encourage students to ask different questions using the prepositions written
on the board.

i. In this way, the game continues with no more than 10 action verbs.

3. Can you remember?

The teacher puts pictures or objects in a box. A child is chosen to pick one out
and say, “I have a ....... “A second child is chosen to say “X has a .......... or
S/he has a ........ and [ have ......... ”

[(Note: Example of EfT lesson to practice the game: Class-2, Unit-4, Lesson-
1 (Activity-A), Class-4, Unit-6, Lesson-1 (for assessment)]
4. Mime game

Players: Pairs, groups, whole class.
Materials: Short text

Language item: He/sheis.......................
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Procedure:
a. Ask a volunteer to come in front of the class.
b. Show him/her an action verb, for example, singing/cooking
c. Tell the other students to watch what he/she does without saying anything

and tell them to describe it in full sentences, for example, He/she is singing.

d. Ask the volunteer to mime and others to write/say the sentence.
e. The person who is able to say correctly, ask him/her to come and mime.
f. In this way, continue the game with some boys/girls.
(Note: Example of EFT lesson to practice the game: Class-4, Unit-17, Lesson-
3-4)

5. Guessing game:
Players: Pairs, groups, whole classes and even individually online.
Language item: Is it an odd/even number? Is it bigger/smaller than....?
Materials: Taught numbers written on the blackboard/cards/poster
papers

Procedure:

a. Ask a child to come in front of the class and to think of a number and to
write it secretly.

b. The other(s) ask Yes/No questions. For example- “Is it an odd number?”
“Isitan  even number?” “Is it bigger than 50?” “Is it smaller than 50?7”
to guess the number.

c. The child who has thought the number reply by saying only yes or no

d. In this way questions and answers will continue until the number is
guessed  correctly.

e. When they are able to guess correctly, show the written number.

f. Then ask another or the students who guessed correctly to come in front
and to guess another number.

Variation: This game can be played with the name of person/things,

animals, sports, vocabulary, etc.

[Note: Example of EfT lesson to practise the game: Class-3, Unit-1, Lesson-6
(practice), Class-3, Unit-4, Lesson-6 (warm-up)]
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6. Information gap: A gap in information between two or more people which
means they have to communicate with each other and asks questions to fill up the
gap and to find out all the required information. For example- Student ‘A’ is given
a part of the information and student ‘B’ is given the other part. They must not
show each other their sheets, but must ask each other questions to find out the
missing information to complete their sheet. e.g.

Student A: How many kites do you have?  Student B: [ have got 5.

A B

Cat 7 Cat
Kite Kite 5
Mango 4 Mango
Egg Egg 8
Bat 9 Bat
Apple Apple 6
Pencil 2 Pencil
Umbrella Umbrella 3

[Can be used in most of the sessions]

7. Kim’s game:
It is one kind of recalling game. It can be played in pairs/groups/whole class.

Players: Pairs, groups, whole class.

Materials: Taught vocabulary on the blackboard/ cards/poster papers
Language item: Which one is covered? Which one is rubbed out?

Procedure:
a. Write taught words in a random order on the board or show words
randomly written on poster papers/cards.
b. Ask the students to see the words carefully.
c. Then, ask them to close their eyes.
d. Now, cover or rub out one word.
e. After that ask the students to open their eyes and say which word has
been covered/rubbed out.
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f. Declare that student winner who said it first.

Variation: This game can be played for practising the alphabet, numbers,
words, days, verb, tense, etc.

[Note: Example of EFT lesson to practice the game: Class-1, Unit-3, Lesson-
3]
8. Join the Dots
It's a game where you connect numbered dots in the correct order to reveal
a hidden picture.
Preparation: copies of pages one for each.
Steps
1. Provide a piece of dotted paper for each student.
2. Tell them to look for the dot labelled "1" or with a special symbol. This
will be the starting point.
3. Start from "1," and carefully draw a line to the dot labelled "2." Continue
connecting the dots in numerical order.
4. As they connect the dots, a hidden picture will gradually appear.
5. Once they have connected all the dots, they will get a complete picture!
6. (Note: Students can practice it in pairs; one will give instructions to the
other by rotation)
Note: Example of EFT lesson to practice the game: Class-1, Unit-2,
Lesson-15]

9. Complete the picture:

a) The teacher draws part of a picture on the board. The children copy it. The
teacher tells the children how to finish the picture. For example, ‘Put a cat
near the tree.”

b) The children work in pairs, one giving instructions to the other, by rotation
to complete the picture.

[Note: Example of EFT lesson to practice the game: Class-3, Unit-2,
Lesson-4 or in any lesson as warm-up activity]
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10. Spotting mistakes:
Players: Pairs, groups, whole class.
Materials: Short text
Language item: Vocabulary of the text
Procedure:
a. Ask the students to open the text which you will read.
b. Read the text and ask the students to listen to as well as go through the text
silently.
c. Ask the students to shout the missed word while you read.
d. Now, read the text, which is missing some words intentionally.
e. Declare the winner who shouts correctly and very loudly.
Variation: This game can be played for practising the alphabet, numbers,
names of the days of a week, months of a year, etc.
[Note: Example of EFT lesson to practice the game: Class-3, Unit-2,
Lesson-3 for assessment]

11. Memory game:
The game begins with a player saying a word using any sentence pattern. For
example: One student say: ‘I am buying a pencil.” The next student repeats
the phrase and adds an additional item like ‘I am buying a pencil & a pen.’
The game continues, with each player saying the phrase, all the previously
mentioned items, and adding a new one. Players are eliminated if they make a
mistake. The student(s) able to repeat the most items will be the winner. You
may use any phrase you wish to start the game using any sentence pattern. For

example,

a) ’veacow...... (students have to add animals only)

b) I went to market and bought a torch..... (students have to add any shopping
items)

c) Ilike playing football....... (students have to add sports)
d) I’ve gotan apple, abat ...... (students have to add each letter of the alphabet
to start each word), etc.
[Note: Example of EFT lesson to practice the game: Class-3, Unit-5, Lesson-4 for
practice]

12. Word-netting: It is a good way to build up vocabulary. By using word
networks students can increase their vocabulary in an interesting way.

Players: Pairs, groups, whole class.
Materials: Poster paper, whiteboard.
Language item: Vocabulary of the text
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Procedure:

e Jot down any words or phrases that come to mind when you think about the
central topic.

e Circle the central word and make a diagram or net the words associated with
the keywords. An example of word-netting is given below:

tail

hooves - leg

milk

13. Crossword puzzles: Crossword puzzles are word games where clues prompt
players to solve for words in horizontal and vertical boxes within a grid.

Simple crossword puzzles are easy to construct. Teachers can give the clues
either in simple phrases or sentences or by using pictures.

Players: Individual, pairs, groups.

Materials: Puzzle sheet Language item: Recalling/reviewing words

Procedure:

a. Give the following puzzle sheet to each student.
b. Ask the students to write letters and make words that represent the picture.
c. Ask to get help from the partners.

For example:

Woow@
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Variation: Crossword puzzles may be easy or difficult depending on the
level of the students.

[Note: Example of EFT lesson to practice the game: Class-3, Unit-7,
Lesson-2 (practice)]

14. Story telling: Storytelling language games are interactive activities that use
the art of storytelling to enhance language learning. These games are not only fun

but also effective in improving vocabulary, grammar, fluency, and creativity.

Players: Pairs, groups or whole class.
Materials: Picture, object, or word to inspire the story
Procedure:
e Select a broad topic like animals, fantasy, or adventure.
e Provide a sentence to start the story, e.g., "Once upon a time, in a land of
swirling clouds..."
e Use a picture, object, or word to inspire the story.
e At first the teacher begins by saying the starting sentence or contributing the
first few sentences.
e Each student adds a sentence or two to continue the story, building upon the

previous contributions.

Note: Take turns adding sentences to a collaborative story, encouraging creativity

and language fluency.

[Note: Example of EFT lesson to practice the game: Class-2, Unit-10, Lesson-2]

15. Tongue Twisters: Practice pronunciation and fluency by repeating

challenging tongue twisters, which is a very effective way.

Players: Individual, pairs or groups
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Materials: Blackboard, whiteboard, or piece of paper where challenging
tongue twisters were written.

Procedure:

e Explain tongue twisters and their purpose (improving pronunciation,
articulation, and fluency).

e Begin with easy tongue twisters to build confidence

e Engage students to practice a tongue twister individually, gradually
increasing speed.

e In pairs, students take turns saying a tongue twister

e In pairs, partners whisper a tongue twister to each other.

e After completing practice, students will come in front of the class and try to
utter or speak out the tongue twister accurately.

e The student who will be able to utter his tongue twister accurately for more
time will be selected as the winner.

e NOTE: Some examples of tongue twister: She sells seashells by the
seashore, and Peter Piper picked a peck of pickled peppers. How much wood
would a woodchuck chuck if a woodchuck could chuck wood? Red lorry,
yellow lorry.

16. Word Categories: Play a fast-paced game where players quickly name items
within a specific category (e.g., animals, fruits, countries). It boosts vocabulary

and quick thinking.

Players: pairs or groups
Materials: blackboard, whiteboard, or poster paper

Procedure:

o Select different categories for playing the game (e.g., flower, fruit, country
or others.)

e Divide the students into groups.

e Limit the time.

e Tell every group to write as many words as they can on the selected category
within the fixed time.

e The group that writes more words will be the winner.
[Note: Example of EfT lesson to practice the game: Class-2, Unit-9, Lesson-

1]
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17. Noughts cross/tic-tac-toe:
The teacher divides the class into two teams. Team A uses the noughts (0) and
team B uses the cross (X). The teacher draws a grid on the board and fills each
box with a word or phrase. For example, if the teacher wants to practise
question words as follows:

What How When
When Why How
Why What Why
Which Where Who

The teacher then asks the teams to make correct sentences using the words in
the box. This game is also suitable for practicing adverbs (always, often,
sometimes, never), prepositions, vocabulary items, etc.

18. First letter game:

This is a chain drill and teachers will use a ball. The teachers must ask and
answer questions in a chain which goes around the room. Here every teacher
uses the First Letter of his/her name and chooses a name of a place/a district/
an upazila or a country that starts with the same letter of his/her name (Kabir>
Kishoregonj).

For example:

Ayesha: I’'m Ayesha. I’d like to visit Australia. Where would you like to

visit?
Habib : My name is Habib. I’d like to visit Hong Kong. Where would you
like to visit?

Process:

e Ask the participants to make a circle.

e Tell them your name and the place with the first letter of your name. (as
per the example given earlier)

e Then throw the ball to a person by asking, “Where would you like to
visit?”

e Thus ask them to pass the ball to some other person and ask the same
question.

e [f it is a large group, then ensure everybody’s participation playing the
game in groups or pairs.

e For doing the game in group or pair you may not use the ball, just let them
to ask and answer one after another.

e As an alternative to countries you can also use cities or any other place.

142



At the end of the game ask the teachers whether they can do the same activity
in the class. Very quickly discuss and link the game with the classroom
practice.

19. Things we have in common and/or uncommon:
You can use this game as a warm up activity to create friendly atmosphere in
the any training.
Process:
e Invite participants to be paired up with the person sitting next to him/her
(right side).
e Each pair must find out
v" One thing common (similar)-Both of us are male.
v One thing uncommon (dissimilar)-/ am wearing shoes and he is
wearing sandals.
e When they find it out, they will tell it to all pair by pair.
e Link it with Listening and Speaking skills as well as classroom practice.

20. Self-introduction game:

This game helps teachers to introduce themselves by using a structure. This
will develop speaking and listening skills as well.

Process:

e Ask the teachers to move around and greet at least 5 students/teachers
with the following structure;

Good morning. I'm -----------—--- (his/her name). What about you?

e Give them 3/4 minutes for moving around.
e Then, ask them to move again with following sentence pattern in the

same way;
I've been teaching for the last ------ yvears. What about you?
My hobby is ------------- . What about yours?

e Every time ask them to go to different teachers.
e Now, tell them to take their seats and link it with classroom practice.

21. Who am I?

This game can be played as warm up/energizer. It is a good idea to play this
sort of game just after any break. This will help the teachers to speak out and
also to get into the session with full of energy.

Process:
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e Write the names of famous persons on sticky notes as many as the
number of participants.
e Stick one note on your partner’s forehead.
e Now, your partner will ask you the following questions to find out
what is the name s/he has got. Questions may be asked as follows:

Am [ male?

Am I alive?

Am I from Africa?

Am [ a politician?

Am I a writer?

Am I famous for ............ ?
e You will provide answers with “Yes, you are” or “No, you aren’t”. If
your partner still takes time to find out the name, give him/her a
clue to help to guess. When s/he 1s able to find out the name, he will
say, Yes,lam ............ ”
e Now stick a sticky note on each participant’s forehead.
e Ask everybody to stand up, move around and go to different people and
ask the same questions to find out what is the name s/he has got. It might
take a little more time but it is a very helpful to get back your teachers into
the session.

22.The Last Letter game:

This game also creates a good scope to involve the participants/students
into the session/class. It inspires them to be more innovative with their
vocabulary.
Process:
Make sure your participants/students are sitting in 4/5 groups.
Write any word on the board; for example, “teacher” and tell them to
follow the last letter of this word (r) to make another word.

teacher> red > doll > love > energy etc.
Now, it will go to the groups and each group will make a word following
the last letter of the previous word.
It will go clockwise and if any group fail to follow the last letter or repeat
any words already came up, it will be out of the game.

23.Sentence race

A good game for large classes and reviewing vocabulary lessons.

Prepare a list of review vocabulary words

Write each word on two small pieces of paper. Organize the  pieces like
bundles, 2 bundles, 2 sets of identical words.

Divide the class into two teams; get them to make creative team names.
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Distribute each list of words to both teams; every students of each team
should have a paper. Both teams have the same words.
When you call a word, 2students should stand up, one from each team.
The students must then run to the blackboard and race to write a sentence using
their words.

The winner is the one with a correct and clearly written sentence.

24. Bull’s Eye Game (Hit the Target):

Draw Bull’s eye having 3 circles on the board. Write numbers for example,
15 in centre, 10 in the middle circle and 5 in the outer circle. Now divide the
participants into two teams. Tell them they have to spell the word that you will
pronounce and tell the meaning and also a complete sentence. If the person
can spell, say the meaning and make a sentence will get 10 marks for each
correct one and altogether 30 and finally throw the on the bull’s eye and hit
the numbered circle get extra numbers. For example, A was asked to spell the
word ‘occupation’. A spell it correctly got 10 marks, say the right meaning got
another 10 marks, say a correct sentence with that word got 10 marks.
Altogether A got 30 marks. Now A throws the balls and hit 15 marked circle
and he got extra 15 marks. Now A’s all together marks is 45. Equal no. of each
team player will be asked and the team, who will get maximum marks, will be
winner
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Resource Paper | Language Assessment: Assessment Tools Session 32

Resource Paper 32.1

Techniques for assessing student's language skills
1. Techniques for assessing students' listening skills

a) Testing listening comprehension

For testing listening comprehension, teachers can use the English for Today
(EfT)

textbooks in class. First, teachers have to prepare students mentally for listening
to the text. Then, teachers can give the students some questions which they need
to answer after listening to the text. The questions for the students must be simple
like- asking for yes/no, true/false or one/two-word answers. Teachers should read
the text twice so that students can check their answers.

For example - "Runa and Ruba are sisters. They don't have food with them."

Which is true?
1. a) They are friends, b) Runa and Ruba are cousins,
c¢) They are classmates. d) Runa and Ruba are sisters.

b) Testing individual sounds

Students have difficulty with some sounds in English. Their ability to
discriminate sounds of English should be tested. The test can be carried out with
the help of pictures and words as follows.

N
e N

© CanStockPhoto.com

Picture: Sound Discrimination

Students hear the words and then write the word for the picture. The same thing
can be done with the help of sentences. But, these types of tests should be
conducted as fun activities in the primary classroom. We are not expecting perfect
pronunciation, so this is important to remember. Our aim is to develop students'
confidence in using the language.

¢) Stress and intonation
The same applies to stress and intonation; this can be regularly practised (tested)
using songs, thymes, drills, flashcards, gestures and mime.
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d) Visual material test

The listening skill can be tested with the help of visual materials. Students are
given a set of pictures, They hear a statement, and then they select the
appropriate picture for the statement.

Statement: Close your book.

=

Cars
Source: EfT 2, Unit-3, Activity-A, Page-32, Year 2026

¢) Testing with Diagrams

Testing listening can be done with the help of simple diagrams: lines, squares,
circles, triangles etc. Students hear the statements and give the response they
think is correct.

2. Techniques for assessing students' speaking skills

a) Situation test
Again, this is something we do in almost every lesson. Formal testing at the
primary level is not appropriate but we can encourage good practice by using
pictures, for example:

Students can be asked to give simple descriptions of what they see.

Example: Look at the picture. What are they doing?

Picture: EFT-4, Unit-4, Activity-1.1, page-9, Year 2026

b) Testing through situations

In this test, students are given a series of situations and asked to make
appropriate

responses. Situations may be greetings, introductions, agreement, disagreement,
apology etc. In these situations, students have to play roles. It is a kind of drama
and very enjoyable for young learners.

For example-
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Rahat; Good evening, Farig.

Faria: Good evening, Rahat.

ranat: Who is she?

Faria: She is my cousin, Rita. And Rita, he is my friend, Rahat.
Rifc: Nice to meet you.

Rahat: Nice meeting you, foo.

Source: EfT, Class-3, Unit-1, Page-7, Year 2026

¢) Testing with the help of pictures, maps and diagrams
Students are given a short time to think of a picture or a map or a diagram and
then asked to describe it.

3. Techniques for assessing students' reading skills

Reading is a receptive skill. We receive messages through reading. We use the
following techniques to test reading skills -

a) Word Matching Test:
Here, students will draw a line matching the pictures and the words.
Example-

Tiger
Dog
“II:;‘- Crow
= a5
& Parrot
%

Source: EfT ,_‘CIass-2, Unit-9, Page-85, Year 2026
b) Sentence Matching Test:

Students will match the sentences which are on the right with the same on the
left.
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¢) Matching pictures with sentence cards test
The teacher will draw/collect some pictures and write the related sentence cards
separately. Then, give those pictures and sentence cards to the students, and ask
the students to pick a picture and a sentence card which matches to the picture.
The students can do it individually or in groups.

a) The girl is in front of the tree.
b) The tree is behind the girl.

c) The girl is outside the tree.

d) The girl is behind the tree.

Source: EfT, Class-5, Unit-11, Activity-3.3, page-59. Year 2026

d) True/False Test

This is a common test for reading. Here, students will find out whether the given
statements are true or false. Sometimes, they may be asked to write the true
answer. Example-

C. Read each of the following senfences and say frue or false.
If false., give the right answer.

- A figer eats grass.

- A parrot eats ants.

1
2
3. A monkey eats apples.
4. A deer eatis leaves.

5

. A cow eafs meat.

Source: EfT, Class-2, Unit-9, Page-89, Year 2026

¢) Multiple Choice Item Test

This is a very useful way of testing reading comprehension. Here, students are
provided with the question and some possible answers to that question (all based
on a text). Students will choose the correct answer from them.

Example —

2.1 Read the story again. Choose the best answer.
1. Where does Lipi live?

a) In a big city

b) In a small village
c) In a flat

d) In a small town

149



Source: EfT, Class-5, Unit-14, Page-76, Year 2026

f) Completion Item Test:
Here, students are provided with some complete sentences. Teachers will ask
them to complete it after reading a text or pictures.

4.1 Look at the pictures and discuss in groups. Write two sentences
for each tourist place. The first one is done for you.

e

Ahsan Manzil is located in Dhaka.
Nawab Sir Salimullah lived in
Ahsan Manzil.

Source: EfT, Class-5, Unit-17, Page-80, Year 2026
g) Open-End Item Test
Here, students are free to write their own answers. These questions involve
thinking about the text and inferring. This is suitable for classes 4 & 5.
Example-

2.2 Read the story again. Write the answers to the following
questions in yvour exercise book.

a) How does Lipi get ready for school every morning?
b) How does Lipi get to her seat in the class?

¢) What competition has Lipi won at school?

d) How did Lipi feel after winning the competition?
e) Why does Lipi want to become a teacher?

Source: EfT, Class-5, Unit-14, page-77, Year 2026

4. Techniques for Assessing Students' Writing Skills

At the primary level in Bangladesh, writing means writing guided and freer
compositions. In all classes, this tends to be very controlled, though in classes 4
& 5 some greater freedom is possible but still within carefully structured limits.
Here, students can show their ability to organise ideas, knowledge of grammar,
use of language, language form and function. We can test this skill in the
following ways-

a) Testing Punctuation:
In this test, students are given a passage or some sentences without punctuation
marks. Students will put the punctuation marks in the right place.
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Example:

3.1.1 Use capital letters and punctuation marks (full stop, comma,
guestion mark) in the following sentences correctly.

a) my name is masud

b} 1 want to buy apple orange and banana
¢) shanta do vou like coconuts

d) iam from sylhet

¢) i like green red and blue dresses

)  where are you coming from

£) wes she is a wonderful teacher

Source: EfT, Class-4, Unit-17, page-79, Year 2026

b) Testing spelling

In this test, the teacher tests the students' spelling skills through dictation.
Students may be given a whole paragraph to write or just single words or
sentences. But students should have read the text beforehand. This is a good
example of listening and controlled writing practice.

¢) Testing by setting a composition

In this test, students are given a specific situation. Then, ask them to write a few
sentences on it. This usually uses a text as a model on which the students base
their text.

Example:

A. Read and say.

I'm Sabiha. I'm a student.
I'min class 3. There are four
members in my family. My
father Mr. Aminul Islam is
a teacher. My mother Mrs.
Afroza Begum is a banker.
My brother is only one year
old.

Write a paragraph about your family. Use the paragraph in Activity-
A as a model.
Source: EfT, Class-3, Unit-2, Page-26, year 2026

d) Writing composition following guided questions

It's a guided test. Here, they need to follow the instructions given. Here, they
may be asked to join sentences; fill in the blanks, or write a sentence to practise
a structure. This is a very controlled practice and a characteristic of tests.

Example —
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a)
b)
¢)
d)
e)

)

4.1 Write about a field trip you enjoyed recently. The following
questions will help you to write about the topic. Use am and pm
in your writing.

When did you start your journey?
When did you reach the place?
How did you go there?

What did you see there?

How long did you visit the place?
When did you return?

Source: EfT, Class-5, Unit-8, Page-44, Year 2026

d) Free Writing Activity
In this writing activity, students have the freedom to choose or use a range of
vocabulary and sentence structures. This type of test is suitable for Calss-4 & 5

students.
Example:

4.2 Write a short composition on vour favourite tourist spot in
Bangladesh.

Source: EfT, Class-4, Unit-17, Page-81, Year 2026

Resource Paper-32.2

Please follow the Question patterns of 2026.
The following questions are for sample.
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BT Set Code-219

PRIMARY EDUCATION COMPLETION EXAMINATION, 2018
ENGLISH
Time—2 hours and 30 minutes
Full marks—100

IN.B—The figures in the right margin indicate Jull marks. [

Read the text and answer the following questions no. 1, 2, 3 and 4 —

Sima is at home today. She didn't £0 to school today because she is ill. She
has a cough and a sore throat. She also feels very warm because she has a
fever. She has the flu. The doctor visited Sima last night. She needs some
medicine, He also told ker what to do in order to get well soon. The
doctor’s advice : Eat food that gives vour hody energy. Try to eat, even if
you aren’t hungry. You need to be strong. Rest! Stay at home. Don't go to
school or work. Drink a lot of water or juice. They are better than soft
drinks. Are you coughing or sheezing”? Cover your mouth and nose! Use a
tissue, not your hand! Wash your hands regularly. Use your own plate.
glass and cup. Other people can catch your illness from these things.

Marks

Match the words of Column 4 with the similar meaning of  [x5=5
Column 2.

Column A Column B

fa) School « | f1) One kind of drink.

b} Doctor ity One kind of disease.

fc) Juice (5ii} A place where students study.

ey Flu fivi Who goes to school.

fer Home v Who advices medicine for the paticnts.
fvi) A place where people live.
(vii) Pure water.

Write “True” for comect statement or *False” for incorrect statement — | x66
{a) Sima has flu’
h)  Sima feels very warm for her coughing,
fe)  The doctor visited Sima last night.
(d}  We get energy from foods.
fe)  Sima should not drink juice,
) Other people can catch illness by using Sima'’s plate.
[Please nrn over
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4.

Answer the following questions in a sentence or sentences —
fa;  Where is Sima today?

(h)  Write about Sima's problem in two sentences.

f¢)  Write the names of two drinks that Sima can drink,

fd)  What should Sima do when she is sneezing?

fe) Why should Sima use her own glass? Write in two
SeNtences.

iy Write three pieces of doctor's advice for Sima.

Write a short composition about what you should do after
catching flu. [Write at least five sentences to the topic. Remember
to use capital letters, punctuation, correct spelling and sentence
structure. |

Read the text and answer the questions no. §, 6, 7 and 8 . —

Roni lives with his parents in a beautiful house. There is a big
vard in front of their house. Roni reads in a local government
primary school. He is a student of class 5. He likes gardening. He
made a flower garden in front of their house. It gives him much
pleasure. Everyday Roni works in the garden at least an hour. On
holidays, he works more in the garden. His parents help him in
the garden. Roni waters the plants regularly. He keeps the garden
clean. He made a fence around the garden to save the plants from
cows and goats, There are many kinds of flowers in his garden.
He becomes very happy when the garden is full of flowers. When
his friends or relatives come to visit his house, he takes them into
his parden to show the various kinds of flowers. They become
surprised and very happy to see the garden. Roni also grows some
vegetables in one corner of the garden. His mother is very happy
to have the vegetables, Roni feels very proud of his garden.

Fill in the gaps with the best word from the box. Pind the
information in the text. There are extra words which you need not
uSe f

garden, surprised, works, fruits, field. vegetables, sad, fence

fa) Roni plants flowers in his
{b) To save the plants, Roni makes a

f¢)  Roni’s relatives become to see the garden.
/di  Roni also grows in his garden.
fe)  Everyday Roni in his garden at least an hour.

Marks

N -

(")

0

1x5=5
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0.

Marks

Write “True’ for correct statement of ‘False” for mcorrect statement — 1 <64

fa)
(hi
fc)
(dj
fe)
(f

Roni lives in a flat.

Roni keeps the garden clean.

Everyday Rons puts fertilizer in the garden.
Roni's parems do not like his garden,

Roni becomes happy to see the flowers,

Roni’s mother is happy to have the vegetables.

Answer the following guestions in a sentence or sentences —

(ay
by
fc)
(d)
)

Suppose you are Rana’Ruba. Your friend is Niloy/Nila. Write a

Why does Roni make a flower garden?

Who help Roni in his garden?

What does Roni plant in his garden?

When does Roni feel happy?

What does Roni do in his garden? Write in three sentences.

L L AL L S|

fetter to your friend about your hobby. [Here are some words to
help you: date, address. salutation, main points for the leter,
closing. Remember to wrile at least six sentences. use capital
letters, full-stops and correct spelling |

Make WH questions from the given sentences with Who, What, 2x5=10
When, Where, Why, Which and How using the underlined

word/words - .
fa)  Maria is happy,
(b Tamim plavs cricket on weekends .
fc) Weeat 10 live
() Jessica is from the Upited Kigdom,
fe) His name is Shuyo . .
Read the tips to be a good student. Then answer the following
questions — )
ips i student

e Getup early in the moming.

e Goto schoo! regularly,

e  Be attentive in your class,

e Prepare vour lessons everyday. i

o Follow your teachers” advice.
fa)  When should vou get up? |
(B)  Why should you go to school regulariyv? 2
fc/)  What do you do to be a good student? Write in three 3

sentences,
o [Please turn over
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Marks

Here is a schedule of your weekday's activities, Write the name of 5
days when you do these activities, Saturday is the first day of the
week. First one is done for you -

Days of the week Activities

ist Play football

2nd Read story book

4th Watch TV .
Sth Go to market .

6th Work in the garden

7th ‘ Visit relatives™ house

Example ; On Saturday. | play football.

Rearrange the words in the appropriate order 10 make meanmgful 2«<5=10
sentences.

[Make sure you put a capital letter at the start and full-stop or
question mark at the end of a sentence. |

fa)
by
fc)
(d)
fe

home/love/Vdistrict/my
grains/not/potatoes/are
school/is/she/for/ready
English/reads/Saikat/books
for/hour/he/an/slept

Tania Akter reads in class 5 in Rajshahi Government Primary 5
School. Her father’s name 1s Mr. Mahabub  Alam and mother's

name is Mrs. Mukta Alam. Tania wants to get a library card. Now

fill up the form by using Tania’s information :—

fa)
(h)
fc)
(d)
fes

Name

Father's name
Mother's name -
School’s name
Class
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Question Structure

Thied Teeminal Exammation 3024
Class: Three
Subject: English
Tame: 2 hours 30 mioules
Full maarks: 100

Read the text/dialogue and answer questioas 1, 2. 3. and 4.
[This text/diatogue will be given in English for Today"s Class 11 book.]
Multiple Chosce QuestionsFill in the blanks 1373
Write T for True and F for False stwiements Ix5=3

Answer short questions. Five (5) short Constrocted Response Questions will
JxS5=15

b piven and stodents will have to answer sll of themn. [Knowledge, understanding and hipher-

ovder thinking questions should be considened)
Write @ short composition with or without clues. {Cap#tal letters, punctuation, correct spelling,
and senlence structure will be marked. ) | Free writing or by answering a set of questions rebated
10 texn, Students will wite af leust five sentences rednted (o the given wopic.)
10

Write (¢ numbers in wards (any 10 out of 12) Ex10=10

Rewrite the sentenoes using capital lesters and punctaation marks where necessary. 1]

Mateh the informsation in column A with the infarmativn in column B,

[Exarn | or 2 inlormation will be given in column B. Matching stems could be singular-ploral,
woeds with thelr meaning, phrases, cardinal-ordined numbers, o sentencss, |

b

v

510

Reamungle the woeds 10 make them mesningrul semtencss, [simple sentences )
2x8S=10

Lise the words [rom the table to write meaningful sentonces 5
10, Rewrite the commect Torm of verbs in brackety, [Tense discussed in the
texibook content, | IxS=§
11 Maach the simple request with the suitable responses 1x5=10
Page 70128
.
R
IR el Y
g ¥overs
Tanfia )
4 Tfrer Tty

art'ee
w2 P e mewrs
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Question Structure

Third Terminal Exammation 2024
Class: Three
Subject: English
Tame: 2 hours 30 miouies
Full msurks: 100

Rewd the texvdialogue and answer guestioas 1, 2,3, and 4.
[T his text/diatogue will be given in English for Today"s Class 111 book.]
Multiple Choice Questions/Fill in the blanks |=3=3
Wite T for True and F for False sttiements Ix5~3

Answer short questions. Five (5) short Constructed Response Questions will
Jx5=15

b piven and students will have to answer sl of them. [Knowhedge, understanding and hipher-

ovder thinking questions should be considered)
Write & short composition with or without clues. {Capstal letters, punctuation, correct spelling,
and sentence structure will be marked. ) [Free writing ve by answering a set of guestions rebsted
10 texn, Studenta will wrte ot leust five sentences rednted (0 the given topic.)
10

Write e numbers in waords (any 10 out of 12) Ex10=10

Rewrite the sentenoes using capital lesters and punctuation marks where necessary. 1

Mateh the informsation in column A with the information in column B,

[Fxirn 1 or 2 inlormation will be given in colwnn B. Matching stems could be singular-plural,
woeds with thelr meaning, phrases, cardingl-ordinsd numbers, oe sentences, |

b

v

2510

Reamunge the words 1o make them meaningful seatences, [simple sentences ]
JaS=10

Lise the words [rom the table to write memningful sentences h)

10 Rewrile the cormect form of verbs in brackets, [Tense discussed in the

texabook content | Ix§=S§

11 Mach the simple request with the suitable responses 1x5=10
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Question Structure

Third Terminal Examimation 3024
Class: Three
Subject: English
Tame: 2 hours 30 minutes
Full msurks: 100

Reud the textvdialogue and answer guestioas 1, 2,3, and 4.
[This text/diatogue will be given in English for Today"s Class 11T book.]

I Multiple Choice Questions/Fill in the blanks 1=3=3

pe

Write T for True and F for False stwiements |x5~3

5. Answer short questions. Five (5) short Constrocted Response Questions will
JxS5=15
be piven and stodents will have to answer sl of themn. [Knowled e, understanding and hipher-
ovder thinking questions should be considered)

4. Write a short composition with or without clues. {Capital lettors, punctuation, correct spelling,
and sentence structure will be marked. ) [Free writing ce by answering a set of guestions rebated
10 texn, Students will wite ot beast five sentences reiated (o the given wpic.)
10

5. Wnte (e numbers in wards (any 10 out of 12) Ex10=10

O Rewriie the sentences using copital lesters and punctantion marks where necessary. 1

7. Mateh the informsation in column A with the information in column B,
[Fxirn | or 2 intormation will be given in column B. Matching steens could be singular-ploral,
woeds with thelr meaning, phrases, cardinal-ordinad numbers, o sentences, |

2510

8 Resmunge the words 10 make them mesningful sentences. [simple sentences)
x8=10

0 Use the words [rom the table to write memingful sentonces. h)

10, Rewrite the comeet form of verbs in brackets, [Tense discussed in the
texibook content. | IXS=§

11 Mach the simple request with the suitable responses 1x5=10

Page 70128
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