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gyLeÜ 

 

wekv̂q‡bi hz‡M wkÿ‡Ki †ckvMZ Dbœq‡bi avivevwnKZv iÿvi Rb¨ cÖwkÿ‡Yi †Kv‡bv weKí †bB| cwiewZ©Z 

wkÿv e¨e¯’vi Av‡jv‡K wkÿv_©x‡K wekĝv‡bi K‡i M‡o Zzj‡Z wkÿK cÖwkÿ‡Yi g‡Wj me mgq cwieZ©‡bi I 

cwigvR©‡bi `vwe iv‡L| wkÿ‡Ki cÖv‡qvwMK `ÿZv e„w×i Rb¨ Ges cÖwkÿY‡K A_©en Ki‡Z Avgv‡`i cÖwkÿY 

e¨e ’̄vi memgq mgš^q Kiv nq|  

wkÿv_©x‡`i wba©vwiZ †hvM¨Zv AR©b ev Kvh©Ki wkL‡bi me‡P‡q ¸iæZ¡c‚Y© Dcv`vb n‡”Qb wkÿK| Z‡e wkÿ‡Ki 

h_vh_ cÖ ‘̄wZi Afv‡e wkÿv_©xi Dbœqb cwiKwíZfv‡e m¤úbœ nq bv| Avevi cÖwkÿY DcKiY, cÖwkÿY 

e¨e ’̄vcbv, cÖwkÿ‡Ki gvb BZ¨vw`i b‚¨bZvi Kvi‡YI wkÿ‡Ki Kvw•ÿZ Dbœqb e¨vnZ nq| hvi cwicÖwÿ‡Z 

GKRb wkÿ‡Ki welqeস্তু I Kvh©Ki wkLb-†kLv‡bv †KŠkj m¤ú‡K© mg¨K aviYv _vKv Riæwi|   

cÖv_wgK wk¶vi ¸YMZ gvb AR©‡bi j‡¶¨ cÖv_wgK ch©v‡qi wk¶K‡`i cÖwk¶‡Yi Rb¨ cÖewZ©Z wWwcGW 

(wW‡cøvgv-Bb-cÖvBgvwiGWz‡Kkb) †Kvm© GhveZKvj gvbm¤§Z wkÿK wewbg©v‡Y f‚wgKv †i‡L‡Q| cieZ©x‡Z 

wWwcGW B‡dw±f‡bm ÷vwW-Gi gva¨‡g I mg‡qi cwiµgvi mv‡_ wWwcGW †Kv‡m©i mvgÄm¨ weav‡bi j‡¶¨ 

wWwcGW †Kvm© cwigvR©b K‡i 10 gvme¨vcx cwigvwR©Z wWwcGW (cÖv_wgK wk¶K‡`i Rb¨ †gŠwjK cÖwk¶Y-

wewUwcwU) †Kvm©wU Pvjz Kiv nq| cieZ©x‡Z wewUwcwU B‡dw±f‡bm ÷¨vwW, gwbUwis wi‡cvU© I †÷K †nvìvi‡`i 

wbKU †_‡K cÖvß Z‡_¨i wfwË‡Z wewUwcwU †Kv†m©i wcwUAvB Awa‡ekbwfwËK I AbzkxjbwfwËK (7 gvm I 3 

gvm) mgqKv‡j e¨vcK cwieZ©b Avbv nq| cwiewZ©Z mgqm‚wPi mv‡_ mvgÄm¨ weav‡bi j‡¶¨ Pjgvb wewUwcwU 

†Kv‡m© GB cwigvR©b Acwinvh© n‡q c‡o| wkÿK cÖwkÿ‡Yi †h‡Kv‡bv †Kvm© cwiPvjbvi g‚j jÿ¨ n‡jv cÖv_wgK 

wkÿvµg I mswkøó wkLb mvgMÖxi mdj ev¯Íevqb| B‡Zvg‡a¨ wkÿvµ‡g †hgb e¨vcK iƒcvšÍi N‡U‡Q †Zgwb 

wkÿv_©x‡`i Rb¨ cÖYxZ cvV¨cz Í̄‡Ki cwigvR©‡bi KvRI Pjgvb|   

we`¨vj‡qi mvwe©K Dbœqb I gvbm¤§Z cÖv_wgK wkÿv wbwðZKi‡Y wkÿKM‡Yi †ckvMZ Ávb I cÖv‡qvwMK 

`ÿZvi g‡a¨ Kvh©Ki †bZ…‡Z¡i weKvk Ges wkÿKZv †ckvq mdjZv AR©‡bi Rb¨ cÖv_wgK wkÿK‡`i Rb¨ 

†gŠwjK cÖwkÿY MÖnY Kiv Riæwi| G cÖwkÿ‡Yi gva¨‡g †ckvMZÁvb I Dcjwä, †ckvMZ Abzkxjb I 

g‚j¨‡ev‡ai weKvk mva‡bi gva¨‡g `¶, m„Rbkxj, mn‡hvwMZvg‚jK g‡bvfvevcbœ, Awf‡hvRb¶g Ges 

cÖwZdjbg‚jK Abzkxjb I Rxebe¨vcx wkL‡b AvMÖnx wk¶K ˆZwi n‡eb e‡j Avkv Kiv hvq|  

G cÖwkÿY gwWDj I DcgwWDj cÖYqb, Dbœqb I cwigvR©‡b huviv AK¬všÍ cwikÖg K‡i‡Qb Zuv‡`i cÖwZ Avwg 

we‡klfv‡e K…ZÁ| gwWDj I DcgwWDj m¤úv`bv I cwigvR©‡bi Kv‡R wb‡qvwRZ e¨w³eM©‡K ab¨ev` RvbvB|  

wcwUAvB‡Z wkÿK-cÖwkÿ‡Y e¨eüZ wewfbœ gwWD‡ji AvIZvq DcgwWDjmg‚n bZzbfv‡e cÖvYmÂvi Ki‡e e‡j 

Avwg Avkv Kwi| 

 

 

(Avey Zv‡ni †gvt gvmy` ivbv) 

mwPe 

cÖv_wgK I MYwkÿv gš¿Yvjq 
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cÖm½K_v 

 

evsjv‡`‡ki cÖv_wgK ch©v‡qi wk¶K‡`i cÖwk¶‡Yi Rb¨ cÖewZ©Z wWwcGW (wW‡cøvgv-Bb-cÖvBgvwi GWz‡Kkb) 

†Kvm© GhveZKvj gvbm¤§Z wkÿK wewbg©v‡Y f~wgKv †i‡L‡Q| কিন্তু mg‡qi cwiµgv I hy‡Mi Pvwn`vi mv‡_ hyrmB 

পকিবর্ত নেি cÖZ¨vkv কেনে  wWwcGW B‡dw±f‡bm ÷vwW (DPEd Effectiveness Study) I Ab¨vb¨ M‡elYvi 

djvd‡ji wfwË‡Z কিোর্তটি cwigvR©ে িনি cÖv_wgK  wkÿK‡`i Rb¨ †gŠwjK cÖwkÿY (†ewmK †Uªwbs di cÖvBgvwi 

wUPvim-wewUwcwU) কিোর্ত চোলু Kiv nq| wkÿK cÖwkÿ‡Yi †h‡Kv‡bv †Kvm© cwiPvjbvi g~j jÿ¨ n‡jv cÖv_wgK 

wkÿvµg Gi mdj ev¯Íevqb I mswkøó wkLb mvgMÖxi h_vh_ e¨envi| B‡Zvg‡a¨ wkÿvµ‡g †hgb e¨vcK 

iƒcvšÍi N‡U‡Q †Zgwb wkÿv_©x‡`i Rb¨ cÖYxZ cvV¨cy Í̄‡KiI cwigvR©‡bi KvR Pjgvb| ZvB mg‡qi cÖ‡qvR‡b 

cÖwkÿY e¨e ’̄vq ms¯‹vi I hy‡Mvc‡hvMx Kivi cÖ‡qvRbxqZv mvg‡b G‡m `vuwo‡q‡Q| GiB avivevwnKZvq 

cÖwkÿY‡K hy‡Mvc‡hvMx Kivi j‡ÿ¨ wcwUAvB chv©‡q 10 gvme¨vcx cÖv_wgK wkÿK‡`i Rb¨ †gŠwjK cÖwkÿY 

(wewUwcwU) †Kvm©wU cwigvR©b mg‡qi `vex n‡q I‡V| cwigvwR©Z cÖwkÿYwU‡Z c«wk¶Yv_©xMY 07 gvm 

wcwUAvB‡Z mivmwi cÖwkÿY Ges 03 gvm cÖwkÿY/cixÿY/Abykxjb we`¨vj‡q ZvwË¡K †ckvMZ Áv‡bi 

Abykxjb Kivi my‡hvM cv‡”Q|  

G‡Z K‡i wkÿK cÖwkÿYv_x©MY wcwUAvB‡Z ZvwË¡K Ávb AR©‡bi cvkvcvwk Abykxjb Ki‡e| Abykxjb we`¨vj‡q 

†ckvMZ Áv‡bi Abykxjb Ges cÖ‡qv‡Mi gva¨‡g `ÿZvi DrKl© mvab Ki‡e| G‡Z K‡i wkÿK cÖwkÿYv_x©MY 

cÖvß Ávb wbR we`¨vj‡q cÖ‡qvM K‡i gvbm¤§Z wkÿv ev Í̄evq‡b AMÖYx ভূwgKv cvjb Ki‡Z cvi‡eb| 

 

wkÿv_©x‡`i wba©vwiZ †hvM¨Zv AR©b ev Kvh©Ki wkL‡bi me‡P‡q ¸iæZ¡c~Y© Dcv`vb n‡”Qb wkÿK| Z‡e wkÿ‡Ki 

h_vh_ cÖ ‘̄wZi Afv‡e wkÿv_©xi Dbœqb cwiKwíZfv‡e m¤úbœ nq bv| Avevi cÖwkÿY DcKiY, cÖwkÿY 

e¨e ’̄vcbv, cÖwkÿ‡Ki gvb BZ¨vw`i `ye©jZvi Kvi‡YI wkÿ‡Ki Kvw•ÿZ Dbœqb N‡U bv| G Kvi‡Y GKRb 

wkÿ‡Ki welqe ‘̄, welqMZ Ávb, Kvh©Ki wkLb-†kLv‡bv c×wZ I †KŠkj Ges g~j¨vqb c×wZ m¤ú‡K© aviYv 

_vKv Riæwi|  

 

10 gvme¨vcx cÖv_wgK wkÿK‡`i Rb¨ †gŠwjK cÖwkÿ‡Yi (wewUwcwU) AvIZvq G g¨vbyqvjগুনলোনর্ ewY©Z 

Awa‡ekbmg~n n‡Z cÖvß Z_¨ wkÿKMY‡K miKvwi PvKwii wewa-weavb cwiPvjb I †kÖwY cvV`v‡b Zuvi Ae`vb 

ivL‡Z mnvqর্ো িিনব| AskxR‡bi gZvgZ I Pvwn`vi wfwË‡Z GB gwWDলর্মূনেি  welqe ‘̄ wba©viY Kiv n‡q‡Q| 

wbe©vwPZ welqe ‘̄i Av‡jv‡K RvZxq ch©v‡qi `ÿ I AwfÁ e¨w³eM© KZ©„K welqবস্তুি cwigvR©b I †ÿÎwe‡k‡l 

Dbœqb Kiv n‡q‡Q| cieZ©x mg‡q e¨enviKvix I we‡klÁM‡Yi gZvgZ wb‡q P‚ovšÍ Kiv n‡q‡Q| 

†gav I wbijm kÖg w`‡q G gwWDj I DcgwWDjmg~n cÖYqb, Dbœqb I cwigvR©‡b huviv Ae`vb †i‡L‡Qb Zuv‡`i 

cÖwZ Avwg we‡klfv‡e ab¨ev` Ávcb KiwQ|  

 

 

 

(Avey b~i †gvt kvgmy¾vgvb) 

gnvcwiPvjK 

cÖv_wgK wk¶v Awa`ßi 
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AeZiwYKv 

 

RvZxq cÖv_wgK wk¶v GKv‡Wwg (†bc) 1978 mv‡j cÖwZwôZ nevi ci †_‡KB cÖv_wgK we`¨vj‡qi wk¶KM‡Yi  

`xN©‡gqvw` mvwU©wd‡KU-Bb-GWy‡Kkb (wmBbGW) Ges cieZ©x‡Z 2012 mvj †_‡K Pvjy nIqv wW‡cøvgv- Bb-

cÖvBgvwi GWz‡Kkb (wWwcGW) cÖwk¶‡Yi cÖwk¶Y wWRvBb, cÖwk¶Y mvgMÖx Dbœqb I ev¯Íevq‡b Kvh©µg 

cwiPvjbv K‡i‡Q| me©‡kl 2023 mv‡ji RyjvB gvm †_‡K Avi¤¢ nIqv cwigvwR©Z wWwcGW (cÖv_wgK wk¶K‡`i 

Rb¨ †gŠwjK cÖwk¶Y-wewUwcwU) ev¯Íevq‡b KvR Ki‡Q|     

wewUwcwU cÖwk¶YwU cÖPwjZ wmBbGW I wWwcGW †Kvm© †_‡K a¨vbaviYvMZ w`K †_‡K Ges ev¯Íevqb cÖwµqvq 

m¤ú~Y© bZzb| †Kvm©wU‡K hy‡Mi Pvwn`vi mv‡_ mgš^q Kiv Ges gvbm¤§Z Kivi j‡¶¨ †Kvm© mvgMÖx I wb‡`©wkKv 

mvgMÖx¸‡jv‡Z cwigvR©b cÖ‡qvRb nq| †m Abymv‡i 2021 mvj †_‡K GB cÖwk¶YwUi KvwiKzjvg cÖYqb, cÖwk¶Y 

wWRvBb, cÖwk¶Y mvgMÖx Dbœq‡bi KvR Avi¤¢ nq| 2023 mv‡ji RyjvB gv‡m cvBjwUswfwË‡Z wba©vwiZ 15wU 

wcwUAvB‡Z wewUwcwU cÖwk¶Y ev¯Íevqb Kiv nq| cvBjwUs Kvh©µg cwiPvjbvi mgq RvZxq cÖv_wgK wk¶v 

GKv‡Wwg gwbUwis Kvh©µg cwiPvjbv K‡i| cvBjwUs†qi djvdj Ges gwbUwis cÖwZ‡e`‡bi wfwË‡Z wewUwcwU 

cÖwk¶‡Yi ev¯Íevqb cÖwµqv, g~j¨vqb e¨e ’̄v Ges g¨vbyqvj I Z_¨cy Í̄K¸‡jv cwigvR©b Kiv nq| cieZ©x‡Z 

wewUwcwU B‡dw±f‡bm ÷vwW I †÷K †nvìvi‡`i wbKU †_‡K cÖvß Z‡_¨i wfwË‡Z wewUwcwU †Kv‡m©i wcwUAvB-

wfwËK Awa‡ekb I Abykxjb  mgqKvj 10 gvm (7 gvm I 3 gvm) wba©viY Kiv Ges  g~j¨vqb I Ab¨vb¨ †¶‡Î  

cwigvR©b Kiv nq|         

GB gwWDj¸‡jv bZzb Pvwn`vwfwËK cwigvwR©Z ms¯‹iY| cÖv_wgK we`¨vj‡qi wk¶v_©x†`i Pvwn`v I AvMÖn †R‡b  

wk¶v_©x‡`i mvwe©K Dbœq‡b wk¶K‡`i KvR Kivi `¶Zv e„w×‡Z GB gwWDj Ges Z_¨cy Í̄Kmg~n mnvqK n‡e 

e‡j Avgv‡`i wek¦vm| RvZxq cÖv_wgK wk¶v GKv‡Wwgi ZË¡veav‡b GB cwigvR©b Kv‡R cÖv_wgK I MYwk¶v 

gš¿Yvjq, cÖv_wgK wk¶v Awa`ßi, RvZxq wk¶vµg I cvV¨cy Í̄K †evW©, cÖv_wgK wk¶K cÖwk¶Y BÝwUwUDU, 

Dc‡Rjv wi‡mvm© †m›Uvi, †Rjv cÖv_wgK wk¶v Awdmvi, mnKvix †Rjv cÖv_wgK wk¶v Awdmvi, Dc‡Rjv 

cÖv_wgK wk¶v Awdmvi, Dc‡Rjv mnKvix cÖv_wgK wk¶v Awdmvimn cÖv_wgK wk¶vi gvVch©v‡qi c¨vWv‡MvwR I 

GÛªv‡MvwR we‡klÁMY KvR K‡i‡Qb| mK‡ji mw¤§wjZ cÖ‡Póvq GB g¨vbyqvj Ges Z_¨cy¯ÍKmg~n gvbm¤§Z 

g¨vbyqvj Ges Z_¨cy¯Í‡K cwiYZ n‡q‡Q| myôzfv‡e `vwqZ¡ cvj‡bi Rb¨ Avwg Zuv‡`i‡K AvšÍwiK ab¨ev` RvbvB|    

cÖv_wgK wk¶v Awa`ß‡ii gnvcwiPvjK, AwZwi³ gnvcwiPvjKe„›`, cwiPvjK (cÖwkÿY) Ges Ab¨vb¨ 

Kg©KZ©ve„›` g¨vbyqvj I Z_¨cy¯ÍKmg~n Dbœqb I cwigvR©‡b wewfbœfv‡e mnvqZv I civgk© cÖ`vb Kivq Zuv‡`i‡K 

AvšÍwiKfv‡e K…ZÁZv RvbvB| Abyiƒcfv‡e cÖv_wgK I MYwk¶v gš¿Yvj‡qi mwPe g‡nv`q, AwZwi³ mwPee„›`, 

hyM¥mwPee„›` Ges Ab¨vb¨ Kg©KZ©v I cÖwZwbwa‡`i cÖZ¨¶ Dcw ’̄wZ I mywPwšÍZ gZvgZ GB g¨vbyqvj Ges 

Z_¨cy¯ÍKmg~n Kvw•¶Z gv‡b DbœxZ Kiv m¤¢e n‡q‡Q| †mRb¨ Avwg Zuv‡`i cÖwZ AvšÍwiK K…ZÁZv Ávcb KiwQ| 

Gqvov, K…ZÁZv Ávcb KiwQ RvZxq cÖv_wgK wk¶v GKv‡Wwg (‡bc) Gi mKj Kg©KZ©v I Kg©Pvix‡`i cÖwZ 

hv‡`i HKvwšÍK cÖ‡Póv, ‡gav I gb‡bi e¨envi Ges wbijm cwikª‡gi d‡j Z_¨cy¯ZK I g¨vbyqvjmg~n GZ 

Aí mg‡q mzPviæiƒ‡c m¤cbœ Kiv m¤¢e n‡q‡Q|   

cwi‡k‡l Avwg g‡b Kwi GB cwigvwR©Z g¨vbyqvj I Z_¨cy Í̄Kmg~n wcwUAvB BÝUªv±i I cÖwk¶Yv_x©mn mswkøó 

Kg©KZ©v‡`i Rb¨ mnvqK n‡e| GKBm‡½ Gi h_vh_ e¨envi cÖÖv_wgK wk¶vi mvgwMÖK gv‡bvbœq‡bi †¶‡Î 

¸iæZ¡c~Y© f‚wgKv cvjb Ki‡e| 

 

(dwi` Avn&g`) 

gnvcwiPvjK 

RvZxq cÖv_wgK wk¶v GKv‡Wwg (†bc) 

       gqgbwmsn 
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English Resource Book Introduction 

 

The revised DPEd (BTPT) Training Resource Book: English is a 

comprehensive resource for primary school teachers who want to develop their 

professional skills. It covers a wide range of topics, including the features of the 

national primary curriculum for English, teaching four language skills, letter 

and rhyme teaching, lesson planning, vocabulary teaching, pronunciation 

teaching, grammar teaching, and assessment. It also includes micro-teaching 

and simulation activities to help trainee teachers build confidence in their 

teaching. The sessions are designed to be interactive and engaging, so that 

trainee teachers can actively participate in their learning. 

 

Aims 

To improve the English language teaching skills of trainee teachers in 

Bangladesh. 

 

Objectives 

• To introduce the trainee teachers to the Primary English Curriculum. 

• To train the trainee teachers on how to plan, teach, and assess primary 

English effectively; 

• To develop the ability to use different child-centric methods and activity-

based techniques to meet the needs of diverse learners; 

• To deliver English lessons in a way that is aligned with the EfT and 

Teacher’s Guide; 

 

Methods and Techniques  

The methods and techniques used in the learning process are based on the 

participatory approach. This encourages participants to actively participate in 

their learning by engaging through various activities such as discussion, pair 

work, group work, demonstration, individual work, question-answer, 

brainstorming, presentation, whole group work, language games, drilling, role 

play, small group work, case studies, debates, role plays, micro-teaching, and 

simulations.  
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Resource Paper Primary English Curriculum Session 1 
 

Resource Paper 1.1: Subject-based Competencies 

Subject-based Competencies 

Listening 

1. Understanding simple conversations, instructions, events and 

descriptions, conforming to the socio-cultural conventions of 

English speech. 

2. Demonstrating of understanding and appreciating rhymes and 

poems, films, cartoons, comics and digital contents. 

Speaking 

3. Participating in simple conversations confidently, fluently and 

accurately in the classroom and in day-to-day life in a variety of 

contexts, conforming to the socio-cultural conventions of English 

speech. 

Reading 

4. Reading aloud texts with proper sounds, stress, intonation and 

punctuation. 

5. Reading silently for understanding, comprehending and 

appreciating a variety of simple and appropriate texts, e.g. 

informative, imaginative and argumentative texts. 

6. Understanding and appreciating rhymes, poems, films, cartoons, 

comics and digital contents. 

Writing 

7. Describing in writing facts and information and expressing 

feelings, experiences and opinions in clear, organized, well-edited 

sentences and compositions for a variety of purposes and 

audiences. 

Vocabulary 

8. Recognizing and using pronunciation, spelling, meaning, 

morphological and semantic properties of a range of vocabulary 

appropriately in spoken and written communication in a variety of 

contexts. 

Grammar 
9. Recognizing and using simple structures to communicate orally 

and/or in writing effectively. 
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Resource Paper 1.2: Class-wise Attainable Competencies 

Subject-

wise 

Competen

cies 

Class-wise Attainable Competencies 

Class-1 Class-2 Class-3 Class-4 Class-5 

Listening  

1.  

Understand

ing simple 

conversatio

ns, 

instructions

, events and 

description

s, 

conforming 

to the 

socio-

cultural 

convention

s of the 

English 

speech 

 

1.1 

Recognizin

g sounds of 

the 

alphabet 

and 

familiar 

words in 

spoken 

interactions 

1.1 

Recognizin

g 

differences 

between 

initial 

sounds of 

familiar 

words in 

spoken 

interactions 

clearly 

1.1 

Recognizin

g the 

differences 

between 

initial, 

middle and 

final 

sounds of 

familiar 

words in 

spoken 

interactions 

1.1 

Recognizing 

stressed and 

unstressed 

syllables in 

words in 

spoken 

interactions 

1.1 

Recognizin

g stress and 

intonation 

in 

statements 

and Wh- 

and Yes/No 

questions in 

spoken 

interactions 

1.2 

Exchanging 

greetings 

and 

farewells in 

classroom 

for 

effective 

communica

tion 

1.2 

Understandi

ng simple 

dialogues 

about 

classroom 

activities 

for effective 

communicat

ion  

1.2 

Understand

ing simple 

dialogues 

about day-

to-day 

activities 

for 

effective 

communica

tion 

1.2 

Understandi

ng simple 

dialogues 

about daily 

events for 

effective 

communicat

ion 

1.2 

Understandi

ng 

conversatio

ns about 

interesting 

events for 

effective 

communicat

ion 

1.3 

Following 

1.3 

Carrying 

1.3 

Carrying 

1.3 Carrying 

out 

1.3 

Following 
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simple 

classroom 

commands 

and 

instructions 

with 

appropriate 

gesture 

out simple 

commands 

and 

instructions 

about 

familiar 

events with 

appropriate 

gesture 

out 

commands, 

instructions 

and 

requests in 

everyday 

life with 

appropriate 

gesture 

commands, 

instructions 

and requests 

in everyday 

life with 

appropriate 

gesture 

directions 

and requests 

in everyday 

life with 

appropriate 

gesture and 

understandi

ng 

announcem

ents in a 

variety of 

contexts 

1.4 

Responding 

to  short 

and simple 

questions 

and 

answers for 

self-

introductio

ns promptly 

and 

appropriate

ly. 

1.4 

Understandi

ng short and 

simple 

questions 

and answers 

about 

family 

members 

 

1.4 

Understand

ing 

questions 

and 

answers 

about 

family and 

friends  

1.4 

Understandi

ng questions 

and answers 

about 

family, 

friends and 

daily events 

 

1.4 

Understandi

ng 

questions 

and answers 

about 

family, 

friends and 

daily events 

1.5 … 1.5 …. 1.5 

Understand

ing of short 

texts for 

specific 

information 

1.5 

Understandi

ng text of 

familiar 

events for 

specific 

information 

1.5 

Comprehen

ding a 

variety of 

familiar 

stories/fable

s for 

specific 
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information 

 1.6 … 1.6 … 1.6 … 1.6 

Listening to 

descriptions 

of familiar 

events for 

getting key 

information 

1.6 

Listening to 

announcem

ents in a 

variety of 

contexts for 

getting 

information 

2. 

Demonstrat

ing of 

understandi

ng and 

appreciatin

g rhymes 

and poems, 

films, 

cartoons, 

comics and 

digital 

contents  

2.1 

Listening to 

rhymes, 

cartoons 

and digital 

contents in 

English for 

enjoyment 

 

2.1 

Listening to 

rhymes, 

cartoons 

and digital 

contents in 

English for 

enjoyment 

 

2.1 

Listening to 

and 

comprehen

ding 

rhymes, 

cartoons 

and digital 

contents in 

English for 

enjoyment 

 

2.1 

Listening, 

comprehend

ing and 

appreciating 

poems, 

films, 

cartoons and 

digital 

contents in 

English for 

enjoyment 

 

2.1 

Listening, 

comprehend

ing and 

appreciating 

rhymes, 

poems, 

films, 

cartoons, 

comics and 

digital 

contents in 

English for 

enjoyment 

Speaking      

3. 

Participatin

g in simple 

conversatio

ns made 

clearly, 

confidently, 

fluently and 

3.1 

repeating 

sounds of 

letters in 

words to 

say them 

properly 

3.1 Saying 

initial 

sounds of 

familiar 

words with 

proper 

pronunciati

on 

3.1 Saying 

the initial, 

middle and 

final 

sounds of 

words with 

proper 

pronunciati

3.1 Saying 

the stressed 

syllables in 

a word with 

proper stress   

 

3.1 Saying 

statements 

and asking 

Wh and 

Yes/No 

questions 

with stress 

and 
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accurately 

in the 

classroom 

and in day-

to-day life 

in a variety 

of contexts, 

conforming 

to the 

socio-

cultural 

convention

s of the 

English 

speech 

 

on  intonation 

 

3.2 

Exchanging 

greetings 

and 

farewells at 

different 

times for 

effective 

communica

tion 

3.2 

Exchanging 

greetings 

and 

farewells in 

conversatio

ns in day-

to-day life 

for effective 

communicat

ion 

 

3.2 

Exchanging 

greetings 

and 

farewells at 

different 

times for 

effective 

communica

tion 

 

3.2 

Exchanging 

greetings 

and 

farewells at 

different 

times for 

effective 

communicat

ion 

 

3.2 

Following 

directions, 

making 

requests and 

saying 

regrets in 

everyday 

life with 

appropriate 

gestures 

3.3 Asking 

and 

answering 

simple 

questions 

for getting 

information 

about a 

familiar 

person with 

appropriate 

gesture 

 

3.3 Giving 

simple 

instructions 

in everyday 

communicat

ion with 

appropriate 

gesture 

3.3 Giving 

simple 

commands, 

instructions 

and making 

requests in 

everyday 

communica

tion with 

appropriate 

gestures 

3.3 Giving 

simple 

commands, 

instructions 

and making 

requests in 

everyday 

communicat

ion with 

appropriate 

gestures 

3.3 

Participatin

g in 

conversatio

ns for 

exchanging 

information 

or ideas 

about 

familiar 

topics 



14 

 

3.4 …… 3.4 Asking 

and 

answering 

questions 

for getting 

information 

about others 

with 

appropriate 

gesture 

3.4 

Participatin

g in 

conversatio

ns for 

exchanging 

information 

about and 

family and 

friends 

3.4 

Participating 

in 

conversation

s to 

exchange 

information 

or ideas 

about daily 

events 

 

3.4 

Describing 

orally 

familiar 

events and 

festivals 

confidently, 

fluently and 

accurately 

 3.5 … 3.5 

Describing 

orally 

familiar 

people 

clearly and 

confidently 

3.5 

Describing 

orally 

simple, 

familiar 

people 

clearly and 

confidently 

3.5 

Describing 

orally 

simple 

familiar 

events  

clearly and 

confidently 

3.5 …. 

Reading      

4. Reading 

aloud 

letters, 

words, 

numbers 

and 

sentences 

with proper 

sounds, 

stress, 

intonation 

and 

4.1 

Recognizin

g the 

alphabet 

and 

cardinal 

numbers in 

figures (1-

10), and 

reading 

them aloud 

following 

4.1 

Recognizin

g words, 

cardinal 

numbers (in 

figures and 

in words 

and reading 

them aloud 

following 

proper 

pronunciati

4.1 

Recognizin

g words 

and word 

phrases, 

common 

abbreviatio

n; cardinal 

numbers in 

figures and  

in words 

and ordinal 

4.1 

Recognizing 

words and 

word 

phrases, 

common 

abbreviation

; cardinal 

numbers in 

figures and  

in words 

and ordinal 

4.1 

Recognizin

g time 

fraction— 

half and 

quarter 

including 

time and 

currency, 

and read 

them aloud 
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punctuation 

 

proper 

pronunciati

on 

on numbers 

and reading 

them aloud 

following 

proper 

pronunciati

on 

numbers and 

reading 

them aloud 

following 

proper 

pronunciatio

n 

following 

proper 

pronunciati

on 

 

 

4.2 … 4.2 Reading 

aloud 

simple 

sentences 

with proper 

punctuation 

4.2 

Reading 

aloud 

simple 

sentences 

with proper 

stress, 

intonation 

and 

punctuation 

4.2 Reading 

aloud short 

and simple 

texts with 

proper 

stress, 

intonation 

and 

punctuation 

4.2 Reading 

aloud 

appropriate 

texts with 

proper 

stress, 

intonation 

and 

punctuation 

5. Reading 

silently for 

understandi

ng, 

comprehen

ding and 

appreciatin

g a variety 

of simple 

and 

appropriate 

texts, e.g. 

informative

, 

imaginative 

and 

5.1 … 5.1 

Understandi

ng familiar 

words and 

simple 

sentences 

for specific 

information 

 

5.1 

Understand

ing simple 

texts for 

specific 

information 

 

5.1 

Comprehen

ding 

appropriate 

texts for 

specific 

information 

and general 

ideas 

 

5.1 

Comprehen

ding and 

appreciating 

appropriate 

texts for 

specific 

information 

and general 

ideas, and 

for inferring 

meaning  
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argumentati

ve texts 

6. 

Understandi

ng and 

appreciating 

rhymes, 

poems, 

films, 

cartoons, 

comics and 

digital 

contents  

6.1 reading 

cartoons 

and digital 

contents in 

English for 

enjoyment 

 

6.1 reading 

rhymes, 

comics and 

digital 

contents in 

English for 

enjoyment 

 

6.1 reading 

and 

comprehen

ding 

rhymes, 

cartoons 

and digital 

contents in 

English for 

enjoyment 

 

6.1 reading, 

comprehend

ing and 

appreciating 

poems, 

films 

cartoons and 

digital 

contents in 

English for 

enjoyment 

6.1 reading, 

comprehend

ing and 

appreciating 

poems, 

films, 

cartoons, 

comics and 

digital 

contents in 

English for 

enjoyment 

Writing      

7. 

Describing 

in writing 

facts and 

information

, and 

expressing 

feelings, 

experiences 

and 

opinions in 

clear, 

organized, 

well 

revised 

sentences 

and 

7.1 

Practicing 

mechanics 

of writings 

actientively 

7. Writing 

cardinal 

numbers in 

figures and 

in words 

correctly to 

use them in 

written 

communicat

ion 

7.1 Writing 

cardinal 

numbers in 

figures, in 

words and 

writing 

ordinal 

numbers 

correctly to 

use them in 

written 

communica

tion 

7.1 Writing 

cardinal 

numbers in 

figures in 

words and 

writing 

ordinal 

numbers and 

time 

correctly to 

use them in 

written 

communicat

ion 

7.1 Writing 

numbers in 

fractions-

half and 

quarter 

including 

time and 

currency 

correctly to 

use them in 

written 

communicat

ion 

7.2 Writing 

the 

alphabet 

7.2 Writing 

familiar 

words and 

7.2 Writing 

short 

paragraphs 

7.2 Filling 

in forms for 

registration 

7.2 Making 

formal and 

informal 



17 

 

compositio

ns for a 

variety of 

purposes 

and 

audiences  

and 

cardinal 

numbers in 

figures in 

written 

communica

tion 

simple 

sentences in 

correct 

spelling 

on familiar 

topics using 

prompts or 

clues 

of various 

events and 

online 

platforms 

corresponde

nce 

correctly 

through 

written 

communicat

ion 

7.3 … 7.3 … 7.3 … 7.3 Writing 

formal 

letters, 

composition

s with/ 

without 

clues for a 

variety of 

purpose, 

audience 

and modes 

7.3 Writing 

composition

s and 

formal/ 

informal 

letters to 

share ideas, 

opinions 

and feelings 

7.4 … 7.4 Writing 

simple 

familiar 

words and 

simple 

sentences in 

correct 

spelling  

 

 

 

 

7.4 Writing 

short 

paragraph 

on familiar 

topics using 

prompts or 

clues  

7.4 ….. 

 

7.4 …. 
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Vocabulary      

8. 

Recognizing 

and using 

pronunciatio

n, spelling, 

meaning, 

morphologic

al and 

semantic 

properties of 

a range of 

vocabulary 

appropriatel

y in spoken 

and written 

communicat

ion in a 

variety of 

contexts    

     

8.1 …. 8.1 

Recognizin

g and using 

frequently 

used in the 

texts for 

participatin

g in 

everyday 

conversatio

n  

8.1 

Recognizin

g and using 

a range of 

words in 

day-to-day 

communica

tion 

8.1 

Recognizing 

and using a 

range of 

words in 

both spoken 

and written 

communicat

ion 

8.1 

Recognizin

g and using 

a range of 

words and 

phrases in 

both spoken 

and written 

communicat

ion 

8.2 ----- 

 

8.2 ----- 

 

8.2 ….. 8.2 

Understandi

ng 

formation of 

words based 

on roots and 

affixes 

8.2 

Understandi

ng the 

formation 

of words 

with suffix 

and prefixes 

8.3 ….. 8.3 ….. 

 

 

8.3 …… 8.3 Using 

the 

synonyms 

and 

antonyms 

appropriatel

y for oral 

and written 

communicat

ion 

8.3 Using 

the 

synonyms 

and 

antonyms 

appropriatel

y for oral 

and written 

communicat

ion 

 



19 

 

Grammar      

9. 

Recognizin

g and using 

simple 

structures 

to 

effectively 

communica

te orally 

and/or in 

writing  

9.1 … 9.1 

Recognizin

g and using 

capitalizatio

n and 

punctuation 

marks 

9.1 

Recognizin

g and using 

capitalizati

on and 

punctuation 

marks for 

meaningful 

communica

tion 

9.1 

Recognizing 

and using 

capitalizatio

n and 

punctuation 

marks for 

meaningful 

communicat

ion  

9.1 

Recognizin

g and using 

capitalizatio

n and 

punctuation 

marks for 

meaningful 

communicat

ion  

9.2 … 9.2 

Recognizin

g the uses 

of with 

words and 

short 

phrases  

9.2 Using 

the articles 

(a, an, the) 

correctly to 

refer to a 

person, 

animal, 

object in 

phrases and 

short 

sentences 

9.2 Using 

the articles 

(a, an, the) 

correctly to 

refer to a 

person, 

animal, 

time, object 

in texts and 

conversation

s 

9.2 Using 

the articles 

(a, an, the) 

correctly to 

refer to a 

person, 

animal, 

event, time, 

object in 

texts, 

conversatio

ns in 

familiar 

contexts 

9.3 … 9.3 Using 

simple 

sentences 

correctly for 

day-to-day 

communicat

ion 

9.3 Using 

parts of 

speech 

(noun, 

pronoun, 

verb) to 

identify/ 

refer to 

9.3 Using 

parts of 

speech 

correctly to 

identify/ 

refer to 

people, 

animals, 

9.3 Using 

parts of 

speech 

correctly to 

identify/ 

refer to 

people, 

animals, 
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people, 

objects, 

actions  

time, days 

and objects  

events, 

time, days, 

dates and 

objects  

9.4 … 9.4 Using 

present 

simple 

correctly to 

talk about 

present 

states 

9.4 Using 

declarative 

sentences 

correctly to 

make 

statements 

(positive, 

negative) 

9.4 Using 

interrogative 

sentences 

correctly to 

ask 

questions 

9.4 Using 

imperative 

sentences 

correctly to 

give 

commands 

and make 

requests  

9.5 … 9.5 …  9.5 Using 

tenses 

correctly to 

talk about 

habitual 

actions and 

describe 

actions 

9.5 Using 

tenses 

correctly to 

talk about 

past and 

immediate 

past 

activities 

9.5 Using 

tenses 

correctly to 

talk about 

future 

activities 
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Session- 2 CLT, EfT and TG 

 

Activity-A CLT  

 

Communicative Language Teaching (CLT) 

Communicative Language Teaching (CLT) is an approach to language 

teaching that emphasizes interaction and real-world communication. It 

focuses on fluency over accuracy and encourages learners to use language in 

meaningful contexts.  

Principles of Communicative Language Teaching (CLT) 

The key principles of CLT are: 

Communication as the Goal: The primary aim of language learning is 

effective communication. Language should be used for real-life purposes 

rather than just memorization of grammar rules. 

Meaningful Interaction: Learners should engage in authentic, meaningful 

conversations. Activities like role-plays, discussions, and problem-solving 

tasks are essential. 

Learner-Centered Approach: The teacher acts as a facilitator rather than a 

strict instructor. Learners are given opportunities to actively participate and 

take responsibility for their learning. 

Use of Authentic Materials: Real-life texts, audio, and video materials are 

used instead of artificially created textbook dialogues. 

Integration of the Four Skills: Listening, speaking, reading, and writing 

should be integrated rather than taught separately. Activities should combine 

multiple skills for holistic learning. 
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Focus on Social Interaction: Language learning should reflect social and 

cultural contexts. Group work, pair work, and cooperative learning strategies 

should be encouraged. 

Task-Based Learning: Learning should be activity-based, where students 

complete meaningful tasks using the target language. 

Personalization and Motivation: Lessons should be relevant to learners' 

interests, experiences, and goals. Motivation increases when learners see the 

practical use of the language they are learning. 

Error Tolerance and Feedback: Mistakes are seen as part of the learning 

process. 

 

Features of English for Today (class 1-5) 

1. Alignment with National Education Policy 2010 

The English for Today textbook follows the directives of the Education 

Policy 2010, which prioritizes primary education as the foundation of the 

entire education system. It aims to ensure inclusivity and accessibility for all 

students, regardless of their social and economic background, religion, 

ethnicity, or gender identity. 

2. Integrated Curriculum Approach 

The textbook follows an integrated curriculum that aligns with global 

educational practices while maintaining traditional teaching-learning values 

of Bangladesh. The curriculum is designed to be life-oriented and productive, 

keeping in mind the psychological well-being of students. 

3. Focus on Four Basic Language Skills 

The textbook emphasizes the development of: 

Listening Skills: Engaging students through audio-based exercises. 
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Speaking Skills: Encouraging interactive speaking activities and role-plays. 

Reading Skills: Providing meaningful reading comprehension passages. 

Writing Skills: Enhancing students' ability to express ideas effectively in 

written English. 

4. Communication-Based Learning 

The textbook promotes effective communication by enabling students to 

perform real-life tasks in an English-speaking context. Activities and 

exercises focus on improving fluency, pronunciation, and practical usage of 

the language. 

5. Interactive and Enjoyable Learning 

Lessons are designed to be engaging and interactive, making learning 

enjoyable for young learners. Exercises encourage participation through 

storytelling, dialogue practice, and group discussions. 

6. Cognitive and Moral Development 

The book contributes to students’ psycho-physical growth by incorporating 

activities that foster adaptability, patriotism, and moral values. Critical 

thinking, creativity, and problem-solving skills are emphasized throughout 

the lessons. 

7. Integration of Local and Global Culture 

The textbook introduces students to both Bangladeshi and global cultural 

contexts. Lessons include culturally relevant stories, real-life scenarios, and 

examples that reflect both local and international perspectives. 

8. Inclusivity and Equal Opportunity 

The content ensures that every child has equal access to quality education. 

Special focus is given to removing barriers caused by economic, social, or 

gender-related factors. 
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9. Modern and Technology-Driven Approach 

In response to the changing world, the textbook integrates technology-

friendly teaching strategies. It incorporates digital learning tools and modern 

pedagogical techniques.  

10. Revised and Updated Content (2024 Edition) 

The textbook has been updated to address the needs of the 21st-century 

learners in the changed context of 2024. 

11. Well-Designed and Illustrated 

The textbook includes attractive illustrations and child-friendly designs to 

enhance visual learning. 

Activity-B Vertically and Horizontally Alignment in EfT 

 

Vertical and Horizontal Alingment 

In the context of curriculum and textbook design, "vertical alignment" and 

"horizontal alignment" refer to how different components connect and 

support each other. 

1. Vertical Alignment  

Vertical alignment refers to the continuity and progression of learning 

objectives, concepts, and skills across different grade levels. 

Characteristics of Vertical Alignment: 

• Ensures gradual skill development from one grade to the next. 

• Concepts build on prior knowledge, increasing in complexity over time.  

• Maintains consistency in learning goals across different educational 

levels. 

Example in English for Today (EfT) Books: 
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Vocabulary Progression: Early grades introduce simple words (e.g., "apple, 

cat"), while later grades expand to more complex phrases and idiomatic 

expressions. 

Reading Skills: Class 1 starts with letter recognition and phonics, Class 3 

moves to short stories, and Class 5 includes longer texts with comprehension 

questions. 

Grammar Development: Begins with simple sentence structures and 

gradually introduces tenses, conjunctions, and complex sentence forms. 

 

Horizontal Alignment  

Horizontal alignment ensures that the curriculum and textbooks are coherent 

within a single grade level, integrating different subjects, topics, and skills for 

a comprehensive learning experience. 

Characteristics of Horizontal Alignment: 

• Ensures consistency in teaching-learning materials across subjects in 

the same grade. 

• Promotes integration of knowledge by linking different subject areas. 

• Reinforces learning through multiple perspectives (e.g., reading, 

writing, speaking, and listening activities on the same topic). 

Example in English for Today (EfT) Books: 

Theme-Based Learning: Lessons within the same grade cover similar 

themes (e.g., greetings, family, commands and instructions, nature, 

cleanliness, festivals) across reading, writing, speaking, and listening 

exercises. 

Skill Integration: A reading passage in a unit is followed by speaking 

practice, writing exercises, and listening tasks on the same topic. 
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Interdisciplinary Connections: English lessons may include science, social 

studies, or moral values content. 

Activity-C Activities following Learning Outcomes 

 

Learning Outcomes: 

1.2.1 Follow and respond to greetings spontaneously  

1.2.2 follow and respond to farewells spontaneously  

 

[Please see the textbook 2025] 

English For Today 

Class One 

Unit-1, Lesson-1, Pages 1-6 

 

Show the TG for the Unit-1, Lesson-1 

 

Features of EfT 

Source: Preface of English for Today 

Class Five 

Primary level constructs the foundation of education. A well-defined targets 

and properly planned primary education provide strengths to the entire 

education system. Keeping this in mind, the primary level has been given 

supreme importance in the Education Policy 2010. 

Increasing the span and inclusiveness of the primary level. as the developed 

countries of the world, have been emphasised. Special attention has been 

given to ensure that no child's access to education is hindered by social and 

economic status, religion, ethnicity, or gender identity. 
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The National Curriculum and Textbook Board (NCTB) has implemented an 

integrated curriculum to update primary education. While this curriculum 

trails the pedagogy and the curriculum of developed countries, it also adopts 

traditional teaching-learning values of Bangladesh at the same time. This has 

enabled the education to be more life-oriented and productive. In the context 

of globalisation, the mental health of the children has also been specially 

considered in this curriculum. 

Textbook is the most important component of curriculum implementation. 

NCTB has always borne that in mind while designing textbooks for all levels 

and classes including primary level. Curriculum goals and objectives have 

been prioritised in the writing and editing of each book. A keen eye has been 

kept on the diverse curiosity and capacity of the child’s mind. Special 

importance has been given in designing the curriculum and textbooks to 

make teaching-learning interactive and enjoyable. It is hoped that each book 

will help in the balanced psycho-physical development of children through 

educational activities. It will support in acquiring the required skills, 

adaptability, patriotism and moral values at the same time. 

There has been a growing need of English language proficiency in the rapidly 

changing, technology-driven world of the 21st century. With a view to 

addressing the need, the new revised textbook aims at enabling the learners to 

perform their day-to-day activities in any English-speaking context. As such, 

the textbook has been designed to facilitate their effective communication 

through four basic language skills, proper pronunciation, and integration of 

‘both local and global cultures, inclusiveness and skills like critical thinking, 

problem solving and creativity. 

Special thanks to the specialists and teachers who worked intensively in 

writing, editing and revising the textbook. Thanks to those also who have 

made the textbook attractive to children through its design and illustration. 

This textbook, written under the curriculum 2012, has been revised to address 

the need in the changed context of 2024. Due to time constraints, some errors 
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may still exist. Any constructive advice and guidance from the audience will 

be considered with due importance. 

 

English for Today: Class Four 

Primary level constructs the foundation of education. A well-defined targets 

and properly planned primary education provide strengths to the entire 

education system. Keeping this in mind, the primary level has been given 

supreme importance in the Education Policy 2010. 

Increasing the span and inclusiveness of the primary level, as the developed 

countries of the world, have been emphasised. Special attention has been 

given to ensure that no child's access to education is hindered by social and 

economic status, religion, ethnicity, or gender identity. 

The National Curriculum and Textbook Board (NCTB) has implemented an 

integrated curriculum to update primary education. While this curriculum 

trails the pedagogy and the curriculum of developed countries, it also adopts 

traditional teaching-learning values of Bangladesh at the same time. This has 

enabled the education to be more life-oriented and productive. In the context 

of globalisation, the mental health of the children has also been specially 

considered in this curriculum. 

Textbook is the most important component of curriculum implementation. 

NCTB has always borne that in mind while designing textbooks for all levels 

and classes including primary level. Curriculum goals and objectives have 

been prioritised in the writing and editing of each book. A keen eye has been 

kept on the diverse curiosity and capacity of the child’s mind. Special 

importance has been given in designing the curriculum and textbooks to 

make teaching-learning interactive and enjoyable. It is hoped that each book 

will help in the balanced psycho-physical development of children through 

educational activities. It will support in acquiring the required skills, 

adaptability, patriotism and moral values at the same time. 
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There has been a growing need of English language proficiency in the rapidly 

changing, technology-driven world of the 21st century. With a view to 

addressing the need, the new revised textbook aims at enabling the learners to 

perform their day-to-day activities in any ‘English-speaking context. As such, 

the textbook has been designed to facilitate their effective communication 

through four basic language skills, proper pronunciation, and integration of 

‘both local and global cultures, inclusiveness and skills like critical thinking, 

problem solving and creativity. 

Special thanks to the specialists and teachers who worked intensively in 

writing, editing and revising the textbook. Thanks to those also who have 

made the textbook attractive to children through its design and illustration. 

This textbook, written under the curriculum 2012, has been revised to address 

the need in the changed context of 2024. Due to time constraints, some errors 

may still exist. Any constructive advice and guidance from the audience will 

be considered with due importance. 

English for Today: Class Three 

Primary level constructs the foundation of education. A set of well-defined 

targets and properly planned primary education provide strengths to the entire 

education system. Keeping this in mind, the primary level has been given 

supreme importance in the Education Policy 2010. Increasing the span and 

inclusiveness of the primary level, as the developed countries of the world, 

have been emphasised. Special attention has been given to ensure that no 

child's access to education is hindered by social and economic status, 

religion, ethnicity, or gender identity. 

The National Curriculum and Textbook Board (NCTB) has implemented an 

integrated curriculum to update primary education. While this curriculum 

trails the pedagogy and the curriculum of developed countries, it also adopts 

traditional teaching-learning values of Bangladesh at the same time. This has 

enabled the education to be more life-oriented and productive. In the context 
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of globalisation, the mental health of the children has also been specially 

considered in this curriculum. 

Textbook is the most important component of curriculum implementation. 

NCTB has always borne that in mind while designing textbooks for all levels 

and classes including primary level. Curriculum goals and objectives have 

been prioritised in the writing and editing of each book. A keen eye has been 

kept on the diverse curiosity and capacity of the child's mind. Special 

importance has been given in designing the curriculum and textbooks to 

make teaching-learning interactive and enjoyable. It is hoped that each book 

will help in the balanced psycho-physical development of children through 

educational activities. It ‘will support in acquiring the required skills, 

adaptability, patriotism and moral values at the same time. 

There has been a growing need of English language proficiency in the rapidly 

changing, technology-driven world of the 21st century. With a view to 

addressing the need, the new revised textbook aims at enabling the learners to 

perform their day-to-day activities in any English-speaking context. As such, 

the textbook has been designed to facilitate their effective communication 

through four basic language skills, proper pronunciation, and integration of 

both local and global cultures, inclusiveness and skills like critical thinking, 

problem solving and creativity. 

Special thanks to the specialists and teachers who worked intensively in 

writing, editing and revising the textbook. Thanks to those also who have 

made the textbook attractive to children through its design and illustration. 

This textbook has been revised to address the need in the changed context of 

2024. Due to time constraints, some errors may still exist. Any constructive 

advice and guidance from the audience will be considered with due 

importance. 
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English for Today: Class Two 

 

Primary level constructs the foundation of education. A set of well-defined 

targets and properly planned primary education provide strengths to the entire 

education system. Keeping this in mind, the primary level has been given 

supreme importance in the Education Policy 2010. Increasing the span and 

inclusiveness of the primary level, as the developed countries of the world, 

have been emphasised. Special attention has been given to ensure that no 

child’s access 10 education is hindered by social and economic status, 

religion, ethnicity, or gender identity. 

The National Curriculum and Textbook Board (NCTB) has implemented an 

integrated curriculum to update primary education. While this curriculum 

trails the pedagogy and the curriculum of developed countries, it also adopts 

traditional teaching-learning values of Bangladesh at the same time. This has 

enabled the education to be more life-oriented and productive. In the context 

of globalisation, the mental health of the children has also been specially 

considered in this curriculum. 

Textbook is the most important component of curriculum implementation. 

NCTB has always borne that in mind while designing textbooks for all levels 

and classes including primary level. Curriculum goals and objectives have 

been prioritised in the writing and editing of each book. A keen eye has been 

kept on the diverse curiosity and capacity of the child’s mind. Special 

importance has been given in designing the curriculum and textbooks to 

make teaching learming interactive and enjoyable. I is hoped that ach book 

wil help in the balanced pshysical development of children through 

educational activities. It will support in acquiring the required skills, 

adaptability, patriotism and moral values at the same time. 

There has been a growing need of English language proficiency in the rapidly 

changing, technology-driven world of the 21st century. With a view to 

addressing the need, the new revised textbook aims at enabling the learners to 
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perform their day-to-day activities in any English-speaking context. As such, 

the textbook has been designed to facilitate their effective communication 

through four basic language skills, proper pronunciation, and integration of 

both local and global cultures, inclusiveness and skills like critical thinking, 

problem solving and creativity.  

Special thanks to the specialists and teachers who worked intensively in 

writing, editing and revising the textbook. Thanks to those also who have 

made the textbook attractive to children through its design and illustration. 

This textbook has been revised to address the need in the changed context of 

2024. Due to time constraints, some errors may still exist. Any constructive 

advice and guidance from the audience will be considered with due 

importance. 

English for Today: Class One 

Primary level constructs the foundation of education. A set of well-defined 

targets and properly planned primary education provide strengths to the entire 

education system, Keeping this in mind, the primary level has been given 

supreme importance in the Education Policy 2010. Increasing the span and 

inclusiveness of the primary level, as the developed countries of the world, 

have been emphasised. Special attention has been given 10 ensure that no 

child's access to education is hindered by social and economic status, 

religion, ethnicity, or gender identity. The National Curriculum and Textbook 

Board (NCTB) has implemented an integrated curriculum to update primary 

education. While this curriculum trails the pedagogy and the curriculum of 

developed countrics, it also adopts traditional teaching-learning values of 

Bangladesh at the same time. This has enabled the education to be more life-

oriented and productive. In the context of globalisation, the mental health of 

the children has also been specially considered in this curriculum. 

Textbook is the most important component of curriculum implementation. 

NCTB has always bone that in mind while designing textbooks for all levels 

and classes including primary level. Curriculum goals and objectives have 



33 

 

been prioritised in the writing and editing of each book. A keen eye has been 

kept on the diverse curiosity and capacity of the childs mind. Special 

importance has been given in designing the curriculum and textbooks to 

make teaching-leaming interactive and enjoyable. It is hoped that each book 

will help in the balanced psycho-physical development of children through 

educational activities. It will support in acquiring the required skills, 

adaptability. patriotism and moral values at the same time, ‘There has been a 

growing need of English language proficiency in the rapidly changing, 

technology-driven world of the 21st century. With a view to addressing the 

need, the new revised textbook aims at enabling the leamers to perform their 

day-to-day activities in any speaking context. As such, the textbook has been 

designed to facilitate their effective communication through four basic 

language skills, proper pronunciation, and integration of both local and global 

cultures, inclusiveness and skills like critical thinking, problem solving and 

creativity. 

Special thanks to the specialists and teachers who worked intensively in 

writing, editing and revising the textbook. Thanks to those also who have 

made the textbook attractive to children through its design and illustration. 

This textbook has been revised to address the need in the changed context of 

2024. Due to time constraints, some errors may still exist. Any constructive 

advice and guidance from the audience will be considered with due 

importance. 
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Resource paper Teaching Pronunciation  Session 3 

 

Resource Paper 3.1: Sound Symbols 

 
Link: Bing Videos 

 

Resource Paper 3.2 

Do you like Banana? Rising 

Yes, I’m. Falling 

Where are you going? Falling  

Good morning. Rising 

 

 

Stress and Intonation (Resource Paper) 

https://www.bing.com/videos/riverview/relatedvideo?q=phonemic+chart+teaching+English+British+council&mid=A2365A95728C812DE1D6A2365A95728C812DE1D6&FORM=VIRE
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Stress: Stress is the emphasis on a particular syllable or word. Some syllables or 

words are pronounced with more strength than others. Stress is commonly known 

as an accent. It is put on a syllable or word, which is said with more force than the 

surrounding syllables or words. Stress is indicated with a vertical line (‘)  or bubble 

(0) above the stressed syllable or word. Stress is of two types: word stress and 

sentence stress. 
 

Word stress: Word stress is the emphasis on a syllable within a word. Every word 

is made up of syllables. Words with more than one syllable give particular 

emphasis to one of those syllables. e.g. Banglad'esh, Jap'an, Ind'ia. 

There is no simple way of knowing which syllable(s) should be stressed in words, 

though each English word has a definite place for stress. However, there are some 

general rules which can help us determine the stress in words. It depends on the 

word class (parts of speech), word ending, suffix, etc., e.g. record (noun), record 

(verb), conversation, emergency, certificate, etc. 
 

Sentence stress: In sentence stress, certain words are stressed within a sentence. It 

is clearly unnatural to stress all words in a sentence. Usually, the key or content 

words are stressed, whereas the function or grammatical words are unstressed. e.g. 

 I am going to the market tomorrow. 
 

Intonation: The rise and fall in the pitch of the voice in speech is intonation. It is 

very close to sentence stress. In normal English speech, there are two major 

intonation patterns. These are the falling intonation or ‘glide down’ and the rising 

intonation or ‘glide up’. The rising intonation usually indicates questions, and the 

falling intonation indicates a statement or an answer. Besides, there are variations 

depending on the meaning of the utterances. 

Besides, intonation can be used for two reasons: to express grammar (i.e. a rising 

tone can be used to distinguish a question from a statement: “You are from 

Bangladesh”? or to express emotion, as we can say ‘Thank you’ for a wonderful 

present. If this is said with a very flat tone, it sounds insincere. The most common 

way to mark intonation is through rising and falling arrows. e.g. 
 

He eats rice. (statement) 

 

He eats rice? (question) 

Resource Paper Practice Session: Teaching Pronunciation Session 4    



36 

 

 

 

Observation Note 

(Focusing on pronunciation) 

Class:    Lesson Ttile: 

1. Focusing issue of simulation: letter sounds/ minimal pairs/ stress/ 

intonation 

 

 

2. Methods/techniques used in the lesson: 

 

 

 

3. Materials used in the lesson: 

 

4. Feedback: focusing on teaching pronunciation 

a) What went well? 

 

 

b) What could be done to teach pronunciation-related lessons effectively? 

 

 

 

 

Resource Paper Teaching Letters Session 5     
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Observation Checklist 

 Yes No 

Showing some pictures related to the letter   

Asking the name of each picture repeatedly   

Showing the name of the picture side-by-side   

Asking the students to say the word name aloud   

Separating the targeted letter from the word name and keeping 

them side-by-side 

  

Asking to say the sound of the single letter   

Asking the students to open the book and read the targeted letter   

Asking the students to trace the letter in the air   

Asking the student to trace the letter in the book   

Asking the student to write a letter   

Assess the students learning   
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Resource Paper Mechanics of Writing Session 6     

 

Resource Paper 6.1 

Considering issues of mechanics of writing 

a) Learning to control the pencil: 

 The students can control their movements on writing by following ways: 

1. Show them how to hold the pen or pencil correctly  

2. Show them how to write from left to right by drawing line or pattern 

3. Ask students to draw lines in the same way from left to right. If they can draw 

the bird and the tree or the other objects, let them do so.    

 

                                                                                                                                                                                             
                                                                                             

b) Holding the pencil correctly: 

 

Teachers should show their students how to hold their pencils correctly so that they 

can control over their writing.  

-Tell them to hold their pencil between their first finger and thumb.  

-Tell students to hold the pencil about an inch (2cm) up. 

-Tell them to place the paper on the desk at a slight angle to make writing easier.     
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c) Drawing patterns: 

According to Donald Neal Thurber, letters (both lower and upper case) are 

composed of 4 single strokes. Those are given below 

 

Vertical line                                  | 

 

Horizontal                                    — 

 

 Diagonal line 

 

Semicircles                          (  ) 

 

Circles                                        

 

Before starting to write the actual letters of the alphabet, it is useful to let the 

students draw strokes on the paper or board. The following drawing patterns will 

help the learners to form both lower case and upper case letters. 

 

 

     

 

               

d) Introducing letter writing:  

After practising the above strokes and drawing patterns, the teacher should show to 

form the upper case and then lowercase as below. 
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Serial 

No. 

Strokes used in forming letters Uppercase Lowercase 

1 The letters are formed only by vertical 

stroke  

I i, j, and l  

2 The characters (letters) are formed only by 

diagonal strokes  

V, W, and X v, w, and 

x  

3 The letters which have both vertical and 

horizontal strokes  

E, F, H, L 

and T 

f, t , and r  

4 The characters have both vertical and 

diagonal strokes 

K, M, N and 

Y 

K and y  

5 The characters have horizontal and 

diagonal strokes 

 A and Z z 

6 The simplest of characters are formed by 

circular and semicircular strokes 

 C  and O c, e and o  

7 The letters have vertical and semicircular 

strokes 

P a, b, d, p 

and q  

8 Like C and O with a tail on. G and Q   

9 The characters are formed with a 

combination of vertical and curved strokes 

B, D, J, P 

and U 

m, n, u and 

h  

10 First part as a C and the last part as 

backwards C. 

S  s 

11 Semi-circular and curved strokes  g 

12 Like P with a leg on R  

 

Worksheet 6.2: Pattern Practice 

                                                                                        

                                                                                                     

 

                      

                                                               
 

                                   1                                                                    2 

 

 

 

 3  4 
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                                                Resource Paper 6.3 

Some guidelines of forming letters: 

It is essential to follow some guidelines while forming the letters of the alphabet. A 

few guidelines are given below- 

• While forming the letters, some important points should be considered – letter 

size, slope, spacing and alignment etc. 

• At the time of tracing the letter in the air or writing letter can say the directions 

such as down, up, round, under, over, across. For example, for writing the letter 

‘A’ teachers can say down-down-across and for the letter ‘g’ say round-down-

under and so on. 

• When teachers will show students how to write the letter, say the sound of the 

letter (not the name of the letter). 

•  Draw four lines on the blackboard and tell students to draw lines in the same 

way in their notebook. 

• Note the size of the uppercase or lowercase letters.  

• Go round the class to make sure they are doing this accurately. If not, help 

them to form the letters correctly. 

 

                Worksheet 6.4: Practice of writing letters 
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Resource paper Teaching English in Early Grade: Rhyme Session 7 
 

Resource Paper 7.1: Importance of Teaching Rhyme 

1. Rhyming helps develop phonemic awareness.  

2. Rhyming activities draw attention to these sounds, helping children develop 

the ability to hear and isolate individual sounds in words. 

3. Rhyming enhances vocabulary development. 

4. Rhyming exposes children to new words in a fun and memorable way. 

5. The repetition and rhythm of rhymes help children retain new vocabulary, 

expanding their linguistic repertoire. 

6. Rhyming promotes literacy skills. Rhyming activities encourage young 

children to play with language, experimenting with sounds and patterns. This 

playful interaction with language lays a foundation for later literacy skills, 

such as reading and writing. 

7. Rhyming fosters cognitive development. Rhyming activities engage the 

brain's auditory and memory systems, stimulating cognitive development. 

Children learn to make connections between sounds and words, enhancing 

their ability to process and understand language. 

8. Rhyming cultivates a love of language. Rhyming activities make learning fun and 

engaging, fostering a positive association with language. Children develop a sense of 

joy and playfulness with language, which can motivate them to continue learning. 

9. Rhyming provides a rich source of exposure to rhyming patterns and 

vocabulary. 

Resource Paper 7.2: Teaching Rhyme 

1. Questioning students about their personal experiences or stories related to the rhyme 

2. Asking relevant questions 

3. Analyzing the pictures 

4. Recite the rhyme/song with clear pronunciation, rhythm, rhyme, and gestures 

5. Recite the rhyme with lyrics (text from textbook) 

6. Reciting the rhyme several times (Use clap or tap to keep the beat, or sway 

while reciting the rhyme) 

7. Recite the rhyme focusing on a particular verb/vocabulary/aspect of grammar 

8. Recite the rhyme along with the teacher: in whole class, in groups, in pairs, 

and individually 

9. Asking questions related to the rhyme 
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Observation Checklist  

 Yes No 

Questioning students about their personal experiences or stories 

related to the rhyme 

  

Asking relevant questions   

Analyzing the pictures   

Recite the rhyme/song with clear pronunciation, rhythm, rhyme, 

and gestures 

  

Recite the rhyme with lyrics (text from textbook)   

Reciting the rhyme several times (Use clap)   

Reciting the rhyme several times (Use tap to keep the beat)   

Reciting the rhyme several times (Use sway while reciting the 

rhyme) 

  

Recite the rhyme focusing on a particular 

verb/vocabulary/aspect of grammar 

  

Recite the rhyme along with the teacher in whole class   

Recite the rhyme along with the teacher in groups   

Recite the rhyme along with the teacher in pairs   

Recite the rhyme along with the teacher individually   

Asking questions related to the rhyme   
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Resource paper 
Classroom and Instructional Languages in 

English 

Session 8 

 

Resource Paper 8.1 

Classroom language:  

A kind of language is necessary to communicate and conduct classroom activities 

without using the students’ mother tongue. Classroom language is the routine 

language that is used on a regular basis in classroom like praising, for example 

“Excellent”. This is language that teachers are used to using and students are used 

to hearing, but when teaching a language, it takes a while to learn this part of the 

language. 

There are several types of classroom language, such as Instructional language, 

dealing with the language with spontaneous situation, the language of social 

interaction, pair and group work, Question types, audio-visual aids, dealing with 

others, and evaluation.  
 

Instructional language: 

Instructional language is used to teach new information, such as vocabulary 

meaning and how to use language. It can include greetings, instruction, words used 

to explain activities, assessment, managing the class and increasing vocabulary that 

helps students to learn English. For example: Every two make a pair, think-pair 

and share etc.  

Instructional language has some key features: 

• Imperative verb 

• Present tense 

• Numbers, letters or bullet points to show order 

• Clear description 

 

Difference between classroom language and instructional language: 
 

Classroom language Instructional Language 

1. The language is used to give 

instructions, praise or 

communicate with students.  

1. The language is used to teach new 

information, such as vocabulary, 

meaning and language use.  

2. Includes the language used in 

discussion groups and lectures. 

2. This includes the language used to 

help students understand the purpose, 
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process, and use of language. 

3. Help students get used to using 

language in interactions. 

4. Help students understand the meaning 

of words, including prefixes, suffixes, 

and roots. 

 

Importance of classroom language: 

Classroom language is important for several reasons: 

1. Communication: It facilitates effective communication between teachers 

and students, helping to convey instructions, expectations, and feedback 

clearly. 

2. Engagement: The way language is used can engage students, making 

lessons more interesting and relatable. Active language encourages 

participation and discussion. 

3. Understanding: Specific terminology and language structures help 

students grasp complex concepts. Clear explanations and examples 

enhance comprehension. 

4. Behaviour Management: Language plays a key role in establishing 

classroom norms and managing behaviour. Consistent language can help 

reinforce rules and expectations. 

5. Cultural Relevance: Using inclusive and culturally responsive language 

fosters a sense of belonging among students, which can improve their 

emotional and social well-being. 

6. Skill Development: Classroom language promotes the development of 

language skills, including vocabulary, listening, and speaking, which are 

essential for academic success. 

7. Assessment: Language is integral to assessment practices. Clear language 

in instructions and questions ensures that students understand what is 

being asked of them. 

 Classroom language enhances learning, fosters a positive classroom environment, 

and supports students' overall development. 
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Resource Paper 8.2 
 

Some Common Classroom Languages: 

Common phrases for greetings Common phrases for checking 

attendance 

• Hello! Hi! Good morning! Good 

afternoon! (Everyone 

/class/children/Salma). 

• How are you/you all/Ruma 

(today/this morning)? 

• How do you feel today, Sima?  

• Right!/Now!/OK!/ I am going to call 

the roll/call your names. 

• Let’s see who is absent 

• Is anybody absent? 

• Who knows where Kamal is? 

• Isn’t Mala here today?  She is not 

well. 

Common phrases for listening and 

speaking activities 

Common phrases for writing activities  

 

• Are you ready?   Say, true or false. 

• Listen and point to the words. 

• Listen and say the words. 

• All together! 

• Let’s do it again. 

• Now, everybody say it. 

• Listen and check your answers. 

• Write the words in the spaces. 

• Choose the correct answer. 

• Who can tell me the answer? 

• Now it’s your turn. 

• Look and say.           

• Answer the questions. 

• Look, listen and say. 

• Point and say.            

• Listen and repeat. 

• Now I’ll write four sentences on the 

board.  

• Write the words in the spaces. 

• Copy the sentences. 

• Now I’ll give you an example. 

• Write this in your notebooks. 

• Show me your notebook. 

• This is not in the right order. 

• Can you remember the sentence? 

• Complete the sentences with the 

correct words. 

• Complete the sentences with your 

ideas. 

• Check your partner’s work. 

• Look at the board. Are your partner’s 

sentences the same or different? 

• I’m going to write some questions on 

the board. 

• Listen, and write the answers to these 

questions. 

• Who can answer the first question? 

• Listen carefully. If you hear a word 

you have written, cross it out. 

• Have you finished? 

• Check your writing. 

• Check spelling. 

Common phrases for reading 

• Repeat after me, please. 

• Please repeat after me. Could you 

repeat that,   please? First listen 

and then repeat. Say it with me. 

• Please, read carefully. 

• OK, stop here, thank you. 

• Next, Alam. 

• All together! 

• Now your turn.  
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• Go on, Rina. 

• Ready? Let’s start. Raj, you start. 

• Rubel, read the next sentence. Can 

you read this word? 

 

Common phrases for audio-video  Common phrases for using the 

textbook 

• You are going to listen to a story. 

• Can everybody hear? 

• Is it too loud? 

• I’ll play it twice. 

• Listen carefully. 

• Let’s start! 

• Would you like to listen to it 

again? 

• I’ll play it again. 

• Watch the video.  

• Stop talking and listen, please. 

• Open your book. 

• Look at page 47. 

• Open your books at page 47. 

• Listen and point to the picture in your 

book. 

• Start reading from your book. 

• Read aloud. Read after him/her. 

• Do Exercise B. 

• Close your book. 

Common phrases for showing 

picture 

Common phrases for presenting new 

words 

• I am going to show you a picture. 

• Can you see in the picture? 

• Can you see the picture at the 

back? 

• Okay, look at the picture for only 

5 seconds. 5-4-3-2-1! 

• Close your book, please! 

• Now tell me what’s in the picture. 

• What did you see? Discuss in 

pairs. 

• Look at the board! 

What’s this? 

What’s that? 

Look at the board. 

Say it again. 

Now you say it. 

How do you spell it? 

Repeat after me. 

Say it in Bangla. 

Make a sentence. 

 

Common phrases for classroom 

management-teaching large classes 

Common phrases for using board 

Please come and sit here. 

Can you come and sit here today? 

Can you go and sit there today? 

Please stand up, listen to the song and 

move around the classroom when the 

music stops, sit down on any bench. 

• Look at the board. 

• Come to board. 

• Write it on the board. 

• Erase/clean the board, please. 

• At the top/the bottom of the board. 

• To the right/left / the board.  

• In the middle of the board. 
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Common useful phrases for pair 

work activities 

Common phrases for working in 

groups 

 

• Now we are going to work in 

pairs. 

• Work with him/her. 

• Share ideas with your partner. 

• Turn to the person next to you. 

• Turn to the person behind you. 

• Don’t start writing yet. 

• Check your partner’s work. 

• Look at the board.  

• Write questions with your ideas. 

• Write more questions like this. 

• Give me your ideas. 

• Ask your questions to your 

partner. 

 

• Work together in small groups. 

• Make groups of four/five/ six. 

• Turn to the persons next to you. 

• Turn to the persons behind you. 

• Work with the persons in front of 

you. 

• One person will write and the   

      others will help him/her. 

• You are going to work together in 

small groups. 

• Every bench’s students make a 

group. 

• One person in each group will be the 

leader. 

Common phrases for controlling/ 

Managing the class. 

Common phrases for exercise 

• Please be quiet! Speak quietly! 

Can’t you speak more softly? No 

noise, please. 

• Stop chatting! Stop speaking!  

• Whisper, don’t shout! Silence! 

Shut up. 

• Please, pay attention! 

• Don’t do that! Don’t touch! Put 

that away! 

• Calm down! Sit still! 

• Helal, stop bothering Abir! 

• Come here. 

• Go back to your seat-. 

• Stand up. 

• Sit down. 

• Hands up/down. 

• Hurry up. 

• Come in. 

  

• Exercise one at the top of page three.  

• Activity two at the bottom of page 

three.  

• Which exercise are we doing now? 

• Work in groups of three. Work in 

pairs. Work on your own. 

• From the backs. 

• Have you got a pencil? Can I borrow 

your pen? Can you lend me an eraser, 

please? 

• Look at exercise two, please? 

• Who has finished? 

• Tell me the answer. Write the 

answers. Read the question. 

• Show me your work. 

• Don’t start yet! You can start now. 

• Correct your partner’s work. 

• Put your hand up if you don’t 

understand.  

• Put your hand up if you know the 
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answer. 

• Fill in the gaps. 

• Finish the exercise. 

Common phrases for songs & 

poems 

Common Phrases for praising and 

correcting 

• Now we’re going to sing a song 

together. 

• Now we’re going to say a rhyme 

together. 

• Let’s sing a song! 

• Let’s sing together. 

• Everybody joins in. 

• Everybody together. 

• Just the boys. Just the girls! 

• Listen carefully. 

• Listen first, and then sing. 

• Do the actions! 

• Copy me! 

• Let’s sing it again, but louder this 

time. 

• Let’s clap. 

• Everybody claps. 

 

• Brilliant! Excellent! Wonderful! Well 

done 

• Good! Very good! Good job! 

• Great! Very well done! 

• Yes, that’s right. That’s it! 

• Clap for him/her. 

• Right/correct/close/nearly 

right/almost. 

• Nice work! 

• Yes! Ok!  

• That’s a good guess! 

• Your team is the winner! 

• That’s not right, try again. 

• Not quite right, try again. 

• That’s nearly right. That’s better! 

• Today I’m happy/not very happy with 

you. 

• Can you try again? 

• Please listen to your partner. 

• Please repeat after her. 

Common phrases for ending the 

class: 

• Stop working!               

• Ok, you can go now. 

• It’s time to go. /It’s time for lunch. 

/It’s break-time. 

• See you later! See you tomorrow. 

See you next week! See you on 

Saturday. 

• Good bye. 

Giving Permission: 

• You’re welcome to ... 

• If you like, you can. .. 

• Sure, you can do. 

Goodbye: 

Common phrases for students’ 

language: 

• May I come in, sir/Can I come in? 

• Louder, please. 

• Can I go to the toilet, please?  

• What page is it? / What page? 

• Sorry, I am late/ sorry, for being late. 

• Sorry, I don’t understand. 
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• Hope to see you again! 

• Goodbye! 

• Take care! 

                                  

List of Instructional languages: 
 

Everybody listen to me. 

Take your English book and open at 

page 25. 

Listen and say after me.  

Think in pair and share. 

Read out after me. 

Write in your note book. 

Listen and point to the picture in your 

book. 

Say/Read loudly. 

Check the spelling. 

Discuss in group and make a list. 

Please stand up, listen to the song and 

move around the classroom. 

Listen and point to the picture in your 

book. 

Listen and check your answers. 

Each 5/6 make a group. 

Each bench make a group. 

Discuss in groups. 

Complete the table in group. 

Try/Write/ Say it again. 

You two make a pair. 

Listen first, and then sing. 

Put your hand up if you know the 

answer. 

Correct your partner’s work. 

Work in pair/group for 5 minutes. 

Listen to the audio and fill in the 

blank. 

Let’s sing it again, but louder this 

time. 

Let’s recite the rhyme with 

action/without action. 

Listen, and write the answers to 

these questions. 
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Observation Checklist- 8.3 

 

Issues Notes 

1. Classroom and Instructional 

languages used 

 

 

 

2. Uses of languages in an 

understandable way 

 

 

 

3. What could be done for 

improvement 
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Resource Paper           Teaching Listening Skills Session  9 

 

Resource Paper 9.1: The Importance of Listening 

 

➢ Listening is essential for effective communication. 

➢ Listening builds trust and rapport (better relationship). 

➢ Listening is essential for learning. 

➢ Listening can help us to be more productive. 

➢ Listening can help us to make better decisions. 

➢ Listening can help us to solve problems more effectively. 

➢ Listening can help us to develop empathy. 

➢ Listening is essential in resolving conflicts. 

➢ It is easier for young children to listen to English than to read and write it. 

Children will often understand much more than they can say or write. 

➢ If students listen to a lot of English, they will be able to pick up more words 

and phrases. 

➢ Some children learn better when they hear information, rather than seeing it. 

 

 

Resource Paper 9.2: Listening Activities in EfTs 

 

➢ Look and listen 

➢ Listen and repeat 

➢ Look, listen and repeat 

➢ Look, listen and say 

➢ Look, listen, repeat and say 

➢ Listen and say in pairs 

➢ Listen and say the missing 

words 

➢ Listen and repeat 

 

➢ Recite in pairs 

➢ Listen and sing 

➢ Say the missing numbers 

➢ Listen, say and read 

➢ Listen, say and point to the right 

picture 

➢ Look and say 

➢ Ask and answer 

➢ Listen, say and read, etc. 
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Resource Paper 9.3: Stages for Listening Skills 

 

Three stages for listening skills: 

 Pre-listening: This is the stage before the listening actually begins. It is to 

get ready with prior knowledge, set a purpose for listening, and guess about 

the listening topics. 

• Activities for Pre-listening: Didactile support (flash card, 

pictures…….), brainstorming, previewing, predicting, guessing, 

eliciting etc. 

 While listening: This is the stage when actually listening continues. It is to 

focus on understanding the main points of the topic, identifying important 

details, and following the speaker's thoughts. 

• Activities for While Listening: top-down (general for the gist), 

bottom-up (details/for specific info), word completion, matching, 

true/false, chart filling etc. 

 Post-listening: This is the stage after the listening has ended. It is to reflect 

on what have heard, answer questions or given activities, and summarize the 

main points. 

• Activities for Post Listening: composition, story telling, sentences, 

role play etc. 

 

For teaching words:  

Pre-listening 

• Guess the meaning of unknown words using context/ image/ model/ 

realia/... 

While-Listening 

• Present the words orally as the student listens. 

• Then, ask the students to reproduce the words orally as they speak. 

• Do some activities like: listen and show/ matching/… 

Post-listening 

• Checking understanding the uses of the words. Use activities like: listen 

and pick / listen and point/ listen and match/ listen and fill in….. 
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For text presentation: 

Pre-listening 

• Discussing the topic or type of conversation with the learners. 

• Helping the learners to develop their vocabulary related topic. 

While-Listening 

• Ask learners to read and understand the questions/fill in the blanks/True-

False. 

• Ask them to listen to the text and answer the question (teacher will read 

the text aloud). 

• Let students listen to the text again and do the task while listening (if 

necessary). 

Post-listening 

• Consolidate what students have learnt by question-answer activities. 

(Oral/ Written) 
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Resource Paper 9.4: Sample Demonstration Plan 

 

Class :……………………..   Unit :…………….……….   Lesson :……………………. 

Lesson Title :……………….   Activity :……………………. Page :…………………….. 

 

Learning Outcomes-  

Listening: 

 

Teaching aids: ……………   

Session : ……….……  Duration: …………………………. 
 

Steps Teaching Learning activities 

1. Introduction • Say “Good morning, students” with a smiling face.  

•  

2. Pre-

listening 

activities 

 

 

 

 

 

3. While 

listening 

activities  

 

 

 

 

 

 

4. Post 

Listening 

activities  

 

 

 

 

 

5. Concluding 

the session  
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Resource Paper 9.5: Observation Checklist 

 

What did the teacher do 

for preparing students for 

listening (pre-stage)? 

What did the teacher 

do practising listening 

(while stage)? 

What did the teacher do to 

assess the student’s 

listening skills (post-stage)? 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Areas to be Appreciated 

 

 

 

 

 

 

 

 

Areas to be Improved 
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Resource Paper          Practice Session: Listening Skills Session 10 

Resource Paper 10.1: Sample Demonstration Plan 

 

Class :……………………..   Unit :…………….……….   Lesson :……………………. 

Lesson Title :……………….   Activity :……………………. Page :…………………….. 

 

Learning Outcomes-  

Listening: 
 

Teaching aids: ……………   

Session : ……….……  Duration: …………………………. 
 

Steps Teaching Learning activities 

1. Introduction • Say “Good morning, students” with a smiling face.  

•  

2. Pre-

listening 

activities 

 

 

 

 

 

3. While 

listening 

activities  

 

 

 

 

 

 

4. Post 

Listening 

activities  

 

 

 

 

 

5. Concluding 

the session  
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Resource Paper 10.2: Observation Checklist 

 

What did the teacher do 

for preparing students for 

listening (pre-stage)? 

What did the teacher 

do practising listening 

(while stage)? 

What did the teacher do to 

assess the student’s 

listening skills (post-stage)? 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Areas to be Appreciated 

 

 

 

 

 

 

 

 

Areas to be Improved 
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Resource paper Teaching Speaking Skill           Session 11   
 

Resource Paper-11.1: The Importance of Speaking Skill 

➢ Children who speak English will be able to communicate with people 

from all over the world. 

➢ Children who speak English can access a wider range of information and 

resources using online platforms. 

➢ Children who speak English will have access to different cultures. 

➢ Children who speak English will have access to understand English 

movies, dramas, news, etc. 

➢ Children who speak English will have access to learn new vocabulary and 

improve their listening comprehension. 

➢ Children who speak English will have to understand how English is used 

in real life. 

➢ Speaking helps the students to develop listening, reading and writing 

skills. 

➢ Speaking can make students feel that English is an interesting subject that 

they want to learn. 

➢ Speaking English may be very useful in students’ future lives. 

➢ Speaking is one of the four skills of the English Primary Curriculum in 

Bangladesh. One of the main objectives of Classes 1-5. 

 

Resource Paper-11.2: Speaking Activities in EfT 

➢ Look, listen and repeat 

➢ Say in pairs 

➢ Look, listen and say 

➢ Look, listen, repeat and say 

➢ Listen and say in pairs 

➢ Listen and say the missing 

words 

➢ Listen and repeat 

➢ Count and say 

➢ Repeat after your teacher in 

pairs 

➢ Recite in pairs 

➢ Listen and sing 

➢ Listen, say and read 

➢ Recite and act out the rhyme 

➢ Listen, say and point to the right 

picture 

➢ Ask and answer in pairs 

➢ Look and say 

➢ Make a dialogue 

➢ Describe the picture 

➢ Say about your family 

➢ Listen, say and read 
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Resource Paper-11.3: Speaking activities from EfT 

a) Controlled Speaking (Class- 3) 

 
 

b) Guided Speaking (Class- 4) 

 
Free Speaking (Class- 5) 

 

 



61 

 

Resource paper Practice Session: Speaking Skills  Session-12 

Resource Paper 12.1: Sample Demonstration Plan 

 

Class :5    Unit : 1   Lesson : 1. 

Lesson Title : Hello !  Activity : A, B Page : 2 
 

Learning Outcomes-  

Speaking: 
 

Teaching aids: ……………   

Session : ……….……  Duration: …………………………. 
 

 

 

Stages and Activities Activities Techniques 

& material 

Controlled Speaking: 

• Teacher’s reading.  

• SS reading, 

• Role play 

 

 

▪ SS, open page 2 

▪ look at Activity A. 

▪ First Teacher will read aloud the 

dialogue and Ss will repeat after the 

teacher. 

▪ Then ask Ss to play the role in the 

dialogue in pair (Sima and Jessica)  

 

Guided Speaking  

• Ask and answer 

question 

 

 

 

▪ Tell Ss to work in pairs and ask the 

following questions- 

 

 

 

 

 

 

 

 

 

Free Speaking 

• Individual speaking 

▪ Introduce yourself to your friends.  
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Resource Paper 12.2: Observation Checklist 

 

What did the teacher do 

for preparing students for 

controlled speaking? 

What did the teacher 

do for guided 

speaking? 

What did the teacher do to 

for free speaking? 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Areas to be Appreciated 

 

 

 

 

 

 

 

 

Areas to be Improved 
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Resource paper Teaching Reading Skills Session 13 

 

13.1: Cases on Early Literacy 

Case 1: Mong, from Khagrachari hill district, lives in a small village called 

Nakapa. His mother tongue is Marma. He lives with four brothers and sisters, her 

parents, who are farmers. At home, he has no electricity, no desk to write on and 

no books. His parents want her to do well at school, but they cannot read or 

write, and do not have enough money to buy what she needs. Like all children in 

the village, he has to do many chores when she comes home from school. Mong 

walks three kilometres to his primary school each day, where he studies in Class 

1. He is one of 35 children in his class. He just listens passively when the teacher 

is talking in English.  
 

His teacher of English, Mr. Mamun, comes from a different part of Khagrachari 

and does not speak Mong’s mother tongue. He is a new teacher with very little 

experience. He teaches them everything in English, and although he tries to teach 

as well as he can, he cannot help them when they do not understand. In reading 

lessons, he just asks his students to repeat after him. His only reading resource is 

the English textbook. There are no other books or resources for him to use in 

class.  
 

Case 2: Rina, from Badda lives in Dhaka city. She lives with his sister and his 

parents in a small house. Her father works in an office, and her mother works in 

a boutique shop. Both can read and write well. At home, they have a desk to do 

homework on and interesting books to read. Her father sometimes helps him 

with homework, and her mother often reads stories to him. She attended pre-

primary school for one year, and is now in year one of a primary school near her 

house, where she is one of 50 children in his class.  
 

Her teacher of English, Ms. Sadia comes from the same locality. She has taught 

at the school for 18 years. When necessary, she explains ideas and gives 

instructions in Bangla, and most of the children in the class speak well. She 

teaches learning to read and write in English at the same time. They have English 

textbooks, some useful letter cards, word cards and resources in the classroom, 

and there is a school library where the teachers can take children for reading 

lessons. 
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Worksheet-13.2 

 

Work in pairs. Match the reading skills to the definitions. 

 

Reading skills Descriptions 

1. Predicting  a. Reading quickly to find a particular 

piece of information 

2. Skimming (or reading for gist) b. Reading because you want to and 

because you are interested in the text 

3. Scanning c. Reading very carefully to understand 

as much information in the text as 

possible 

4. Reading for detail d. Guessing what a text will be about, 

for example looking at the title, picture 

or keywords 

5. Reading for pleasure e. Reading quickly to understand the 

main ideas in a text 
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Worksheet-13.3 

Lesson 2: a A  b B  

Session Learning Outcomes 

Session 02: C, E 

Page: 15 

3.1.1 say proper sounds of the letters in familiar words 

4.1.2 recognize and read aloud the capital letters 

properly 

4.1.3 recognize and read aloud the small letters 

properly 
 

Teaching Aids: Picture of Activity C, E; letter cards/wooden letters/ plastic 

letters; audio/video clip (if available)  

Session Procedures            Session Duration: 50 minutes 

Teaching Learning Activity 

1. Introduction: Exchange greetings with a smiling face.  

2. Review of the previous session/ prior knowledge: Start the session with a 

song (Alphabet song). Tell Ss ‘Let’s sing a song’. Play an audio if possible. [If 

audio is not available, sing a song with the Ss.] 

• Then, ask Ss “What did we learn yesterday?” [Support Ss if necessary. Allow 

them to say in Bangla]  

• Tell them today we are going to learn how to say and read the letters ‘a, A, b, 

B’. 

3. Presentation of session: Show/draw a picture of ‘arm’ on the board and write 

the word ‘arm’ under the picture. Ask Ss ‘What’s this?’ Encourage them to say 

the word of the picture. Tell Ss to repeat the word after you 2/3 times. 

• Then, put a finger on the initial letter ‘a’ of the word ‘arm’; say the sound of 

the letter ‘a’. Tell Ss ‘Listen and repeat after you’. [If audio is available, play 

the sound of the letter ‘a’] 

• Follow the same steps for introducing the capital letter ‘A’ with the word 

‘Arm’. 

• Again, show/draw a picture of ‘bag’ on the board and write the word ‘bag’ 

under the picture. Ask Ss ‘What’s this?’ Encourage them to say the word of 

the picture. Tell Ss to repeat after you 2/3 times. [Provide support to them if 

necessary.] 

• Then, put the finger on the initial letter ‘b’ of the word ‘bag’; say the sound 

of the letter ‘b’. Tell Ss ‘Listen and repeat after you’. [If audio is available, 

play the sound of the letter ‘b’]  
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• Follow the same steps for introducing the initial letter ‘B’ with the word 

‘Bag’. [Provide support to them if necessary.] 

• Activity-C: Now, tell Ss ‘Open your book at page 15’ Help Ss by showing 

the page 15 to open it. Then and, tell them, ‘Look at the letters of Activity-

C’. 

• Show the letter cards of ‘a, A, b, B’ or Activity-C of the textbook, and ask Ss 

to recall the letter names. Encourage them to say the letter names with you. 

• Then, teacher says the letter names, and asks Ss to repeat the letter names. 

Do it 2/3 times. [Provide support to them if necessary.] 

4. Practice activities: [Provide letter cards / wooden letters/ plastic letters to Ss 

to practice the sounds of the letters and to learn the names of the letters] 

• Divide Ss into pairs. One student shows the pictures (ant, apple, arm, bat, 

ball, bag), and the other says the word.  

• Now, arrange another pairwork. One student shows the letters (a, A, b, B) 

associated with word-pictures/ letters given in the textbook, and the other 

student says the sound of the letters (a, A, b, B). Tell them to do it in turns. 

[Monitor pairwork and support them if necessary.] 

• Again, one student says the sound of the letter (a, A, b, B), and the other 

student chooses/picks up/ shows the related letter/word card. Tell them to do 

it in turns. [Provide support to them if necessary.] 

• Then, arrange another pairwork changing the partner. One student shows the 

letters (letter cards/ Wooden/ plastic letters of a, A, b, B), and the other 

student says the name of the letters. Tell them to do it in turns. [Monitor 

pairwork and support to them if necessary.] 

• Again, one student says the letter name of (a, A, b, B), and the other student 

chooses/picks up/ shows the related letter card/ wooden card/ plastic letter 

card. Tell them to do it in turns. Monitor pairwork and provide support to 

them if necessary. 

5. Assessing learning: [Please, fill up the provided checklist or take notes on 

students’ learning progress. Teacher can use different techniques to assess 

students’ learning considering student’s level, students’ needs and classroom 

context.] 

• Teacher draws pictures with the words on the board or sticks the word cards 

on the board. Ask S individually to say the initial sound of the letter.  

• Then, the teacher shows the letter cards and asks S individually to say the 

letter name.  

• Now, Tell Ss to look at the Activity-E. Ask them to read and match the small 

letters with the capital letters. Allow them to do it in their textbook by 

drawing lines. [Techer can provide worksheets, or wooden/ plastic letters for 
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this Activity.] 

• Praise Ss at the end. 

6. Feedback: Support the students who cannot say and read the letters. Reassess 

and make sure they are learning. 

7. Summary of the session: Now, summarize today’s lesson. Ask Ss randomly, 

‘What have we learnt today?’ [Say in Bangla if necessary] 

8. Concluding the session: Conclude today’s session saying, ‘Goodbye, my 

dear Ss. See you in the next class.’  
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Resource paper-13.4 

Stages of reading 

1. Pre-reading: In this stage, teacher may do any or some of the following 

activities        

• showing text pictures and asking to describe the picture 

• showing the title and then asking questions about what the text will be  

• teaching new words which help to understand the text 

 

2. While-reading: Before students start reading, teachers may give any one of 

the following activities.  

• Fill in the gaps- Keep the students attentive in reading and check 

understanding. 

• Identify True or false- Keep the students attentive in reading. 

• Exact meaning questions- Teacher can check the understanding of the text. 

 

3.   Post-reading: Teachers may provide some inferred-meaning questions or 

questions related to students’ own experiences. Students have to use their own 

words to answer these types of questions. These questions involve thinking 

about the text and understanding the links between ideas. 
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Resource Paper Practice: Teaching Reading Skills Session 14 

Resource Paper 14.1 
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14.2: Sample Demonstration Notes 

A) Pre-reading stage (Sample) 

 Activities 

1 Use names or flashcards of famous people to illustrate the meaning of: 

poet, writer, painter, president.  

Put flashcards on the board. Ask learners if they know the people.  

Use mime and drawing to teach: poet, writer, painter.  

Check poet using ‘Tagore’ (What did he do?).  

Give the name of Bangladesh President (What is his job?) 

2 Put pictures on board of famous places:  

A fort   

A temple A mosque  

A government college   

A fairground   

A river   

Ask learners which ones they know.  

What kinds of places are they? Teach the names above. 

3 Turn over the flashcards. Pick up one that the learners cannot see. They 

have to guess who it is.  

What questions can you ask?  

Elicit the following questions, using prompts on the board:  

• Are you a man or a woman? (Write man/woman on board)  
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• Are you alive or dead?  

• Are you from Bangladesh/India/the USA?  

• Are you a poet … etc.? 

4 Prediction from pictures in text: 

Ask learners to look at the pictures in Unit 10 for one minute.  

Ask them to close their books. 

 Ask: Who can tell me what pictures you saw? (a map of Bangladesh, a 

mosque, three people, maybe a writer, a president)  

Ask them: What is the name of the place? (Kishoreganj) 

5 Prediction- making questions 

Tell the learners they are going to read about this place.  

Ask: What do you want to find out about Kishoreganj?  

Elicit these three questions and write them on the board:  

• Where is Kishoreganj?  

• What famous people are from there?  

• What famous places are there? 

 

 

B) While-reading stage (Sample) 

 Activities 

1 Reading for gist 

Ask the learners to read the text silently to find the answers to the gist 

questions on the board. • Where is Kishoreganj?  
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• What famous people are from there?  

• What famous places are there?  

Give them a time limit of two minutes.  

Tell them to check answers with a partner 

2 Scan Reading 

Write the numbers on the board. 

145  

10  

108  

1745  

13  

8  

Ask: What does 145 mean? (Kishoreganj is 145km from Dhaka).  

Ask them to work in pairs to explain the other numbers. 

3 Scan Reading 

Write Kishoreganj on the board. 

Ask if ‘K’ is a capital letter or a small letter (capital).  

Ask why (It’s a proper noun – a name).  

Say: Look in paragraph 3. Underline all the proper nouns.  

Take feedback- Kishoreganj, Chandrabati, Upendrakishore Roy 

Chowdhury, Sukumar Roy, Zainul Abedin, Syed Nazrul Islam, President, 

Bangladesh 

 Ask learners who these people are. 
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4 Reading for key information 

Ask learners to work in pairs to ask and answer the comprehension 

questions in the book (page 39).  

Take feedback. 

5 Focus on vocabulary 

Ask learners to underline five new words in the text.  

Ask them to compare in pairs.  

Ask them to tell each other what they think the words mean in Bangla.  

Feedback. Ask for five new words and confirm if the Bangla translations 

are correct 

6 Taking Feedback 

Tell them to close their books.  

Tell them to put up their hands if they know the answers.  

• 145km from Dhaka  

• Roy Chowdhury, etc.  

• Sholakia Eid ground, etc. 
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C) Post-reading stage (Sample) 

 Activities 

1 Task 

Learners prepare project presentations about their home district. Give the 

following frame:  

• Name  

• Where it is  

• What division, Upazila  

• Famous places  

• Famous people.  

They should prepare a poster to use when they present. 

2 Make a list of the important places in Kishoregonj. Which place do you think is 

the most interesting? Why? 
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14.3 Observation Note for Microteaching 

(Focusing on stages of teaching reading) 

 

Observer’s Name:        Date: 

Name of the presenter/ facilitator: 

Class:      Lesson Title: 

1. Focusing issue of microteaching: 

2. Methods/techniques used in the lesson: 

 

 

 

3. Materials used in the lesson: 

 

 

4. Feedback: 

a) What methods/techniques could be used to make the lesson more meaningful? 

 

 

 

 

a) What materials could be used to make the lesson more interesting? 

 

 



77 

 

 

Resource paper Teaching Vocabulary  Session 15    

 

The word vocabulary means all the words we find in a particular language. To 

teach vocabulary, teachers need to follow these stages. 

Worksheet-1: Answer 

Correct Order Box 

Understanding and learning the meaning of a new word. For example, 

understanding the meaning of the word ‘firefighter’. 

1 

Helping students to pronounce the words. For example, the word 

‘firefighter’ should be said with understandable pronunciation. 

2 

Learning the spelling of a new word. For example, learning how to write it 

(It is essential for upper primary learners, i.e. class 3-5). 

3 

Using/practising the words in sentences, either in written or spoken form.  4 

Recording and memorizing a new word. For example, recognize and use the 

word firefighter after an interval.  

5 

 

 

Note 

In the early grades, especially in grade one, teaching vocabulary is limited to 

practising the pronunciation/sound and the meaning of words. According to the 

Primary English Curriculum, grade one students are not supposed to write the 

words. That’s why following or applying all stages of teaching vocabulary is 

impossible. 

From Grade 2, students are expected to spell and write words according to the 

curriculum. Therefore, the five stages of teaching vocabulary can be applied to 

students from Grade 2 to Grade 5.  
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Resource Paper 15.1: Techniques for Teaching new words 

You have learned that students need to understand the meaning of new words. 

There are several techniques that you can use to teach the meanings of new words. 

Some different techniques are below. 

a) Showing real objects 

Showing real objects in the classroom is one way of presenting new words 

like pen, ruler, etc., which can be presented in this way. It is especially 

helpful for classes 1 and 2. 

b) Showing models or pictures or drawing pictures 

Pictures can be used to teach vocabulary. A teacher can show pictures, 

charts, and flashcards, or he/she can draw pictures on the blackboard.  

c) Using mimes or gestures 

Some words can be taught by using mimes, actions and gestures. Here, 

mime means doing action without talking; e.g., teachers can mime the 

actions of eating, sleeping, etc. Gesture refers to the use of facial expansions 

to indicate meaning, e.g. happiness, sadness, etc. 

d) Guessing from context 

 Teachers may use context to teach vocabulary, and students will guess the 

meaning of the words based on this context/situation. 

          For example- 

         To teach the word “hungry”, teachers can give the context in the following 

         way- 

         At 7 a.m. I had my breakfast. Then I worked all day long. Now it is 3 am. 

        I have not had my lunch. How do I feel? I am hungry.  

 

e) Giving a definition or explanation 

A teacher may explain the meaning of a difficult word by using simple 

language. For example- beautiful means nice to look at. 

 

f) Using words with similar or opposite meanings in the context 

A teacher can present the meaning of a word by contrasting it with another 

word. For example- the word “bad” can be presented by contrasting it with 
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the word “good”. This is an antonym. The antonym of a word is a word 

which means the opposite. 

On the other hand, a teacher can present the meaning of a word by 

comparing it with a similar word, e.g. the synonym of the word “little” is 

“small”. So, a synonym is a word or expression which means the same as 

another word or expression. 

 

g) Translating in the mother language 

To explain abstract and difficult words that students may not understand by 

explanation, or words relating to quality are also difficult to explain. In such 

cases, the teachers may give Bangla meaning, e.g. beauty, sincerity, honesty, 

etc. Sometimes, it saves time and gives students a clearer and easier 

understanding.                       

Worksheet-2 

             Techniques  Words from EfT (class-, Unit-, lesson-) 
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Resource paper Practice Session: Teaching Vocabulary Session 16     

 

Demonstration: Teaching Vocabulary 

Steps Teaching Learning Activities 

Introduction •  

Review the previous 

session/pre-knowledge 

check. 

•  

Presentation Activities •  

Practice Activities •  

Assessment and 

Feedback 

•  

Summary of the session •  

Conclusion of the session •  

 

Observation Checklist: Teaching Vocabulary 

Teaching-learning Activities for Vocabulary 
Put  (✓) mark  

Yes No 

Understanding and learning the meaning of a new word.     

For teaching the meaning of the new word, showing a 

real object, picture or model 

  

Helping students to pronounce the words several times.   

Using miming or gesture for better understanding   

Learning the spelling of a new word.    

Defining the word.   

Using the words in sentences, either in written or 

spoken form.  

  

Using the word in different situations.   

 



81 

 

I like to learn 

grammar rules 

first 

 

Resource paper Teaching Grammar Session 17    

 

Resource Paper 17.1 

Teaching grammar at the primary level is a foundational aspect of language 

education. It involves introducing students to the basic rules and structures of a 

language. Grammar is a core area for learning a language. It helps to use the 

language accurately in written and communicative approach. The teacher should 

provide less controlled/guided and freer activities so that students can get the 

opportunity to understand the uses and functions of grammar points.  For this, a 

teacher can provide them with activities like gap filling, true-false, choosing the 

correct one, etc. for a specific grammar item practice. This type of activity helps 

students to practice grammar, which supports item to do guided in the next stage 

and freer activities later.  

Look at the statement from students below. They are about the ways in which they 

like or dislike learning grammar. Put a tick next to those you agree with and cross 

next to those you disagree with. 

 

 

 

 

Inductive Approach:   

Inductive reasoning is more of a bottom-up approach, moving from the more 

specific to the more general, in which we make specific observations, detect 

patterns, formulate hypotheses and draw conclusions. 

Specific                                      General  

In this approach the teacher or the textbook  provides lots of examples of language 

for the students.  Then, the students analyze and think about the rules of form and 

use. 

For example: 

I like to discover 

grammar rules 

first 

 

 

I like to do 

exercises 

without 

knowing 

grammar 

rules. 

 

 

I don’t want to 

learn grammar 

rules. 
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▪ If teaching verbs of past tense, a teacher might provide sentences like: 

• "She + walked + to + the + park." 

• "He + played + with + his + friends." 

Students would then be asked to identify the common feature in these sentences 

(the verb changes to the past tense) and deduce the rule for forming the past tense 

of regular verbs. 

Form this example, the teacher will analyse and go through the approach. After 

analysing the examples and discovering the rules, the students then do the practice. 

▪ Example  in practice: 

In the inductive approach, the teacher asks the students to read the following 

sentences carefully to analyse and discover the rules.  

1. There + is + a + glass + on +  the table. 

2. There +  are+  books + on + the table. 

Now fill in the blank either ‘ There is’ / ‘There  are’ 

1. ………. a man in the room. 

2. ……… eggs on the plate.  

A grammar rule is not explicitly given to the students. Instead, the students are 

encouraged to work it out for themselves by looking at patterns of language, 

showing the form, and using it clearly.   

Stages of the inductive Approach: The facilitator will connect to the activity 

from EfTs. 

Source: EfT, Class-3, Unit-2, Lesson- 3, Activity- C 

▪ Example  

▪ Rules 

▪ Practice 

▪ Use 
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Deductive Approach: 

Deductive reasoning is essentially a top-down approach which moves from the 

more general to the more specific. In other words, we start with a general notion or 

theory, which we then narrow down to specific hypotheses that are tested.  

General                                      Specific 

This approach is different from the inductive. It provides rules and explanations 

about grammar points, and then the teachers cite some examples connected to the 

rules; after that, this will provide some activities for a clear understanding of the 

grammar structure or pattern.  

For example: 

If teaching past tense verbs, the teacher might first explain that adding “-ed” to a 

regular verb makes it past tense. Then, the teacher would provide sentences like: 

• "She + walked + to + the park."  

• "He + played + with + his + friends."  

Students would then complete exercises with the correct past tense form. Form this 

example, the teacher will analyse and go through the approach. 

Example in practice: 

• The teacher writes a rule on the board: "To make the past tense of regular 

verbs, add -ed to the base form." 

• Then, the teacher provides sentences for students to practice: "I play soccer" 

→ "I played soccer." 

Students work on additional examples, applying the rule they’ve just learned. 

Stages of deductive approach: The Facilitator will connect to the activity from 

EfT.  

Source: EfT, Class -5, Unit-14, Lesson- 5-6, Activity- G 

▪ Rules 

▪ Example 

▪ Practice 

▪ Use 
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These two approaches have been applied to grammar teaching and learning. Both 

approaches are common in primary EfTs. The facilitator will discuss both 

approaches from EfTs.  

 

Resource Paper 17.2 

EfTs (Class 1-5). Go through the activities of EfTs and make a list (ues note 

book/poster paper) of Grammar Teaching. 

• Grammar Focus ( C-3 , U_2,L_4, A_C) 

• Grammar  Focus ( C-3 , U_3,L_3, A_B,) 

• Grammar  Focus ( C-3 , U_5,L_2, A_C,) 

• Grammar  Focus ( C-3 , U_6,L_1, A_F,) 

• Grammar  Focus ( C-3 , U_7,L_4, A_D,) 

• Grammar  Focus ( C-3 , U_8,L_1, A_G,) 

• Grammar  Focus ( C-3 , U_8,L_2, A_E,) 

• Grammar  Focus ( C-4 , U_4,L_2, A_C ,) 

• Grammar  Focus ( C-4 , U_4,L_2, A_C ,) 

• Grammar  Focus ( C-4 , U_7,L_9, A_B ,) 

• Grammar  Focus ( C-4 , U_7,L_1-2, A_C ,) 

• Grammar  Focus ( C-4 , U_10,L_1-2, A_C ,) 

• Grammar  Focus ( C-4 , U_12,L_1-2, A_C ,) 

• Grammar  Focus ( C-4 , U_13,L_1-2, A_C ,)..... 

 

 

 

 

 

 

 

 

 

 



85 

 

  Demonstration   Time: 40 mins 

 

Demonstration Note-1 

Teaching-learning Activities (Grammar) 

• Say “Good morning, students” with a smiling face.  

• Ask Ss ‘How are you?’, and encourage them to reply ‘Fine, thank you’.  

• Show the participants a pen; make a sentence and ask accordingly.  For 

example, “I have a pen. What do you have?” Ask 4/5 of them to make 

other sentences using other items they have with them. 

• Ask them to do it (“I have a pen. What do you have?” ), showing things in 

pairs. 

• Now, introduce the sentence patterns (What + do + you + have + ?). We 

use this pattern to know what a person has in his possession. 

• Change the words within the sentence, like “I have a book. What do you 

have?” 

• Point to the class and ask one student to say: I have a pen. What do you 

have? 

• Organise students into pairs. Students take turns to ask each other 

questions using the question on the board “I have a pen. What do you 

have?” 

• Ask two students to stand up. Tell the first student to ask the other: “I have 

a pen. What do you have?” 

• The second student should answer: “I have a pen. What do you have?” 

• Tell the first student to sit down, and ask a third student to stand up. Tell 

the second student to ask the third student: “I have a pen. What do you 

have?” 

• The third student should answer: “I have a pen. What do you have?” 

• Tell the second student to sit down, and ask the fourth student to stand up.  

• Repeat with five or six students.  

• Now, ask them to change Notebook/Book/Bag etc., instead of pen.  
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• Ask 1 or 2 to repeat the sentence. 

• Say “Goodbye all. See you in the next class.” 

 

 

Observation Checklist-2 

Questions Write Note 

What does the trainer do when 

teaching grammar? 

 

What are his strong areas in teaching 

grammar? 

 

What does he need to improve?  
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Resource paper Practice: Teaching Grammar  Session 18     

 

Template: Teaching Grammar ( If necessary) 

Steps Teaching Learning Activities for Grammar  

Introduction •  

Review the previous 

session/pre-

knowledge check 

•  

Presentation 

Activities 

•  

Practice Activities •  

Assessment and 

Feedback 

•  

Summary of the 

session 

•  

Conclusion of the 

session 

•  

 

Observation Checklist-1: Teaching Grammar 

Observation Checklist for Grammar 

Questions Write Note 

What does the trainer do when 

teaching grammar? 

 

What are his strong areas in teaching 

grammar? 

 

What does he need to improve?  
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Resource paper Teaching Writing Skills Session 19  

 

Resource Paper 19.1: The Importance of Writing 

 

Writing is an essential skill. It brings about a lot of advantages. It helps to- 

➢ express one’s personality 

➢ develop thinking skill 

➢ organize one’s ideas 

➢ develop communication skills  

➢ give a person a chance to reflect later on his or her ideas 

➢ provide and receive feedback 

➢ prepare for academic success 

➢ increase the level of confidence, and more 

 

Resource Paper-19.2: Writing Activities from EfTs   

➢ Trace and write 

➢ Write 

➢ Write the missing letter to make a word 

➢ Say, trace and write 

➢ Count and write the numbers 

➢ Write the first letter of the word for each picture 

➢ Write the capital letter for each picture 

➢ Say and write 

➢ Copy the sentences in your exercise book 

➢ Write the word under the picture 

➢ Write the missing numbers 

➢ Write the next numbers 

➢ Write the correct word 

➢ Correct the sententces and write them in your exercise book 

➢ Write the question word from the box 

➢ Write ‘T’ for true and ‘F’ for false 

➢ Write the questions and answers in your exercise book 

➢ And, more 
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Resource Paper 19.3: Controlled, Guided and Free Writing Activities 

Characteristics of Controlled Writings 

• Students have no freedom to use words. They can only write a particular 

word, phrase or sentence. 

• Mainly focus on repeated practice for accuracy. 

• Guide students in using the form of the target language. 

• Teachers can scaffold. 

Characteristics of Guided Writings 

• Focuses on both accuracy and fluency. 

• The teacher provides the language partly. 

• Students have little choice but to create something over the language and 

content. 

Characteristics of free writing 

• It allows students to use whatever language they wish to complete a task. 

• Teacher doesn’t control the language that students use. 

• Focus on fluency. 

• Give students practice in recalling and joining together the language they 

know and give them opportunities to try to interact and communicate. 
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Resource paper Practice Session: Writing Skills Session 20 

Resource Paper 20.1: Sample Demonstration Plan 

Class-                   Unit-                        Lesson :               

Title of the lesson: 

Session Learning outcomes 

Activity :  

 

Page :  

 

 

 

Steps Teaching learning activities 

▪ Introduction  

 

▪ Review of the 

previous session/ 

Check pre-knowledge 

 

 

 

▪ Presentation of 

today’s session 

(controlled, guided, 

free writing activities) 

 

 

 

 

 

▪ Practice activities 

(controlled, guided, 

free writing activities) 

 

 

 

 

 

 

 

▪ Assessing learning  

 

 

▪ Concluding the 

session 

 

 



91 

 

Resource Paper 20.2: Observation Note Template 

What did the 

teacher do for 

controlled /guided 

writing? 

What did the teacher 

do for free writing? 

What were the 

teacher’s strong 

areas? 

What did the 

teacher need to 

improve?  
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Resource paper 
Teaching English with Game-like 

Activities 

Session 21    

 

Resource Paper 21.1: Benefits of using games in the classroom 

Young learners like to play games very much. When language games are played 

in the classroom, they think they are playing. So, It plays a vital role to draw 

students' concentration to the lesson topic. Some benefits of game like activities 

in learning a language are mentioned below: 

• Increased Motivation and Engagement: Games make learning fun 

and interactive. Games help to capture students' attention and 

encourage their active participation.  

• Enhanced Language Practice: Games provide opportunities for 

repetitive practice of vocabulary, grammar, and pronunciation in a 

meaningful context. This creates the opportunity to practice language 

more.  

• Improved Communication Skills: Many games involve interaction 

and communication among students, which enhances their ability to 

use English in real-life situations.  

• Reduced Anxiety among learners: The playful atmosphere of games 

can help reduce anxiety and create a more relaxed learning 

environment. This can be particularly beneficial for students who are 

shy or hesitant to speak in front of others.  

• Develop Critical Thinking and Problem-Solving Skills: Many 

games require strategic thinking, decision-making and problem-

solving, which can enhance students' cognitive abilities.  

• Easily adaptable to suit different learning styles and levels: Games 

can be easily adapted to suit different learning styles and levels, 

ensuring that all students can participate.  

• Building Community: Games can foster a sense of community and 

cooperation among students as they work together towards a common 

goal. 
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Resource Paper 21.2:  

Language games for developing language skills and guidelines for using 

them 

 

Some popular language games for developing language skills and guidelines 

for using them in the classroom are discussed below. 

 

1. Bingo game: Bingo games are known to be one of the best language games 

for use in language classes. The simplicity of bingo has made it much more 

famous than any other game. There are millions of bingo lovers present in 

the world who love to play bingo games. 

 Players: Pairs, groups, whole class and even individually. 

 Materials: Taught letters written on the blackboard/ cards/poster 

 papers  

  

Procedure (The following bingo is suitable for lower primary students):  

a. Write 5-6 letters on the blackboard/show letters on cards or poster papers 

that you have already taught or would like to review.  

b. Tell the students to choose any three of them and write them down in 

their exercise books.  

c. Tell them that you will say letters, and if they have written down any one 

of the letters that you have said, to cross it out. Tell them that as soon as 

they have crossed out all three of their letters, they should tell you by 

shouting 'bingo.  

d. Now, read out the letters one by one in any order. Keep a record of what 

you say to be able to check that the students have really heard all of their 

letters. 

e. Declare that the student(s) who could cross out first as per instructions 

win(s) the game.  

(Note: Example of EfT lesson to practice the game: Class-2, Unit-2, Lesson-

1) 

Variations:  The Bingo game can be played with numbers, words and 

sentences also. 
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2. Preposition game: Preposition games are educational activities that help 

children and language learners understand and use prepositions effectively. 

Prepositions are words that show the relationship between a noun and 

another word in a sentence. Some common Vocabulary (NOUNS) used in 

primary English books are: table, pen, book, bag, window, floor, apple, 

wall, ball, bed, box, calendar, chair, cup, doll, door, fan, glass, picture, 

pillow, shelf, shoe, corner.  

PREPOSITIONS: in, near, under, in front of, on, above, into, with. (before 

starting the game, write the necessary prepositions on the board and discuss 

them in brief) 

a) Players: Pairs, groups, whole class.  

b) Materials: Realia/Picture of a box or chair or table or desk and a thing, for 

example: a pen  

c) Language item: Where is the ……? Is it near/ in, under, over, in front of, 

on, behind etc?  

 

Procedure:  

a. Show the class a pen  

b. Ask the class to close their eyes.  

c. Then, put the pen behind the box.  

d. Now, ask them to open their eyes.  

e. Ask the class ―Where is the pen?  

f. To find out, tell the students to use the language; for example, is it in the 

box?  

g. Say no as it is not.  

h. Encourage students to ask different questions using the prepositions written 

on the board.  

i. In this way, the game continues with no more than 10 action verbs.  

 

3.  Can you remember?  

 The teacher puts pictures or objects in a box. A child is chosen to pick one out 

and say, “I have a ....... “A second child is chosen to say “X has a ..........  or 

 S/he has a ........  and I have .........”  
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[(Note: Example of EfT lesson to practice the game: Class-2, Unit-4, 

Lesson-1 (Activity-A), Class-4, Unit-6, Lesson-1 (for assessment)] 

 

4. Mime game 

 Players: Pairs, groups, whole class. 

 Materials:  Short text 

 Language item: He/she is………………….. 

 Procedure: 

a. Ask a volunteer to come in front of the class. 

b. Show him/her an action verb, for example, singing/cooking 

c. Tell the other students to watch what he/she does without saying anything 

and tell them to describe it in full sentences, for example, He/she is 

singing.  

d. Ask the volunteer to mime and others to write/say the sentence. 

e. The person who is able to say correctly, ask him/her to come and mime. 

f. In this way, continue the game with some boys/girls. 

(Note: Example of EFT lesson to practice the game: Class-4, Unit-17, Lesson-

3-4) 

5. Guessing game:  

 Players: Pairs, groups, whole classes and even individually online. 

 Language item: Is it an odd/even number? Is it bigger/smaller than….? 

 Materials: Taught numbers written on the blackboard/cards/poster 

 papers 

 Procedure: 

a. Ask a child to come in front of the class and to think of a number and to 

write it secretly. 

b.  The other(s) ask Yes/No questions. For example- “Is it an odd number?”  

“Is it an  even number?” “Is it bigger than 50?” “Is it smaller than 50?” 
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to guess the number.  

c.  The child who has thought the number reply by saying only yes or no 

d.  In this way questions and answers will continue until the number is 

guessed  correctly. 

e. When they are able to guess correctly, show the written number. 

f. Then ask another or the students who guessed correctly to come in front 

and to guess another number. 

 Variation: This game can be played with the name of person/things, 

 animals, sports, vocabulary, etc. 

[Note: Example of EfT lesson to practise the game: Class-3, Unit-1, Lesson-6 

(practice), Class-3, Unit-4, Lesson-6 (warm-up)] 

 

6. Information gap: A gap in information between two or more people which 

means they have to communicate with each other and asks questions to fill up the 

gap and to find out all the required information. For example- Student ‘A’ is 

given a part of the information and student ‘B’ is given the other part. They must 

not show each other their sheets, but must ask each other questions to find out 

the missing information to complete their sheet. e.g. 

Student A: How many kites do you have?      Student B: I have got 5. 

  

 

 

 

 

 

 

 

[Can be used in most of the sessions] 

 

7. Kim’s game:  

 It is one kind of recalling game. It can be played in pairs/groups/whole class.  

Cat  

Kite 5 

Mango  

Egg 8 

Bat  

Apple 6 

Pencil  

Umbrella 3 

 

Cat 7 

Kite  

Mango 4 

Egg  

Bat 9 

Apple  

Pencil 2 

Umbrella  
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 Players: Pairs, groups, whole class. 

 Materials: Taught vocabulary on the blackboard/ cards/poster papers  

 Language item: Which one is covered? Which one is rubbed out? 

Procedure: 

a. Write taught words in a random order on the board or show words 

randomly written on poster papers/cards.  

b. Ask the students to see the words carefully. 

c. Then, ask them to close their eyes.  

d. Now, cover or rub out one word. 

e. After that ask the students to open their eyes and say which word has 

 been covered/rubbed out.  

f. Declare that student winner who said it first. 

Variation: This game can be played for practising the alphabet, numbers, 

words, days, verb, tense, etc. 

[Note: Example of EFT lesson to practice the game: Class-1, Unit-3, Lesson-

3] 

 

8. Join the Dots 

It's a game where you connect numbered dots in the correct order to reveal 

a hidden picture. 

Preparation: copies of pages one for each. 

Steps 

1. Provide a piece of dotted paper for each student. 

2. Tell them to look for the dot labelled "1" or with a special symbol. This 

will be the starting point. 

3. Start from "1," and carefully draw a line to the dot labelled "2." 

Continue connecting the dots in numerical order. 

4. As they connect the dots, a hidden picture will gradually appear. 
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5. Once they have connected all the dots, they will get a complete picture! 

6. (Note: Students can practice it in pairs; one will give instructions to the 

other by rotation) 

Note: Example of EFT lesson to practice the game: Class-1, Unit-2, 

Lesson-15] 

 

9. Complete the picture: 

a) The teacher draws part of a picture on the board. The children copy it. The 

teacher tells the children how to finish the picture. For example, ‘Put a cat 

near the tree.”  

b) The children work in pairs, one giving instructions to the other, by rotation 

to complete the picture. 

[Note: Example of EFT lesson to practice the game: Class-3, Unit-2, 

Lesson-4 or in any lesson as warm-up activity] 

 

10. Spotting mistakes:  

 Players: Pairs, groups, whole class. 

 Materials:  Short text 

 Language item: Vocabulary of the text 

 Procedure: 

a. Ask the students to open the text which you will read. 

b. Read the text and ask the students to listen to as well as go through the text 

silently. 

c. Ask the students to shout the missed word while you read. 

d. Now, read the text, which is missing some words intentionally. 

e. Declare the winner who shouts correctly and very loudly. 

Variation: This game can be played for practising the alphabet, numbers, 

names of the days of a week, months of a year, etc. 

[Note: Example of EFT lesson to practice the game: Class-3, Unit-2, 

Lesson-3 for assessment] 

 

11. Memory game: 

The game begins with a player saying a word using any sentence pattern. For 

example: One student say: ‘I am buying a pencil.’ The next student repeats 
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the phrase and adds an additional item like ‘I am buying a pencil & a pen.’ 

The game continues, with each player saying the phrase, all the previously 

mentioned items, and adding a new one. Players are eliminated if they make a 

mistake. The student(s) able to repeat the most items will be the winner. You 

may use any phrase you wish to start the game using any sentence pattern. For 

example,  

a) I’ve a cow…… (students have to add animals only) 

b) I went to market and bought a torch….. (students have to add any 

shopping items) 

c) I like playing football……. (students have to add sports) 

d) I’ve got an apple, a bat …… (students have to add each letter of the 

alphabet to start each word), etc. 

[Note: Example of EFT lesson to practice the game: Class-3, Unit-5, Lesson-4 

for practice] 

 

12. Word-netting: It is a good way to build up vocabulary. By using word 

networks students can increase their vocabulary in an interesting way.  

Players: Pairs, groups, whole class. 

Materials:  Poster paper, whiteboard. 

Language item: Vocabulary of the text 

Procedure: 

• Jot down any words or phrases that come to mind when you think about 

the central topic. 

• Circle the central word and make a diagram or net the words associated 

with the keywords. An example of word-netting is given below: 

 
 
 

 
 
 
 
 
 
 
 

Cow 
leg 

tail 

hooves 

milk 
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[ Can be used in most of the topics] 

13. Crossword puzzles: Crossword puzzles are word games where clues prompt 

players to solve for words in horizontal and vertical boxes within a grid. 

Simple crossword puzzles are easy to construct. Teachers can give the clues 

either in simple phrases or sentences or by using pictures. 

 Players: Individual, pairs, groups. 

 Materials:  Puzzle sheet 

 Language item: Recalling/reviewing words 

  Procedure: 

a. Give the following puzzle sheet to each student. 

b. Ask the students to write letters and make words that represent the picture. 

c. Ask to get help from the partners.  

 

For example: 

 

  B    

O   

 O   

 K    

Variation: Crossword puzzles may be easy or difficult depending on the 

level of the students.  

[Note: Example of EFT lesson to practice the game: Class-3, Unit-7, 

Lesson-2 (practice)] 
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14. Storytelling: Storytelling language games are interactive activities that use 

the art of storytelling to enhance language learning. These games are not only fun 

but also effective in improving vocabulary, grammar, fluency, and creativity. 

Players: Pairs, groups or whole class. 

 Materials:  Picture, object, or word to inspire the story 

Procedure:  

• Select a broad topic like animals, fantasy, or adventure.  

• Provide a sentence to start the story, e.g., "Once upon a time, in a land of 

swirling clouds..."  

• Use a picture, object, or word to inspire the story. 

• At first the teacher begins by saying the starting sentence or contributing 

the first few sentences. 

• Each student adds a sentence or two to continue the story, building upon 

the previous contributions. 

 Note: Take turns adding sentences to a collaborative story, encouraging 

creativity and language fluency. 

[Note: Example of EFT lesson to practice the game: Class-2, Unit-10, Lesson-2] 

 

15. Tongue Twisters: Practice pronunciation and fluency by repeating 

challenging tongue twisters, which is a very effective way. 

Players: Individual, pairs or groups 

 Materials: Blackboard, whiteboard, or piece of paper where challenging 

tongue twisters were written. 

Procedure: 

• Explain tongue twisters and their purpose (improving pronunciation, 
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articulation, and fluency). 

• Begin with easy tongue twisters to build confidence 

• Engage students to practise a tongue twister individually, gradually 

increasing speed. 

• In pairs, students take turns saying a tongue twister 

• In pairs, partners whisper a tongue twister to each other. 

• After completing practice, students will come in front of the class and try 

to utter or speak out the tongue twister accurately. 

• The student who will be able to utter his tongue twister accurately for 

more time will be selected as the winner. 

• NOTE: Some examples of tongue twister:  She sells seashells by the 

seashore, and Peter Piper picked a peck of pickled peppers. How much 

wood would a woodchuck chuck if a woodchuck could chuck wood? 

 

16. Word Categories: Play a fast-paced game where players quickly name items 

within a specific category (e.g., animals, fruits, countries). It boosts vocabulary 

and quick thinking. 

Players: pairs or groups 

 Materials: blackboard, whiteboard, or poster paper 

Procedure: 

• Select different categories for playing the game (e.g., flower, fruit, country 

or others.) 

• Divide the students into groups. 

• Limit the time. 

• Tell every group to write as many words as they can on the selected 

category within the fixed time. 

• The group that writes more words will be the winner. 

[Note: Example of EfT lesson to practice the game: Class-2, Unit-9, 

Lesson-1 ] 
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Resource Paper Practice Session: Integration of Skills Session 22   

Resource Paper-22.1 
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Resource Paper Developing a Lesson Plan following TG Session 23   

Resource Paper-23.1 

Unit 2: The Alphabet, Words and Numbers 

Lesson 1: Words with aA—eE   

Session Learning Outcomes 

Session 06: A, B 

Page: 6 

4.1.1 read aloud simple words using the sounds of 

letters and letter groups 

 

Teaching Aids: Picture of Activity A, B; letter cards/ wooden letters/ plastic 

letters; word cards; audio/video clip (if available)  

Session Procedures    Session Duration: 50 minutes 

Teaching Learning Activity 

Introduction: 

• Exchange greetings saying “Good morning. How are you?” 

 (শিক্ষার্থীদের সাদর্থ “Good morning. How are you?” বদে শুদেচ্ছা শবশিময় করদবি।)  

Review of the prior knowledge:  

• Tell Ss ‘Let’s sing the Alphabet song’. [Play an audio if possible.]  

(শিক্ষার্থীদের বেদবি ‘Let’s sing the Alphabet song’। সম্ভব হদে অশিও ব্যবহার করদবি।) 

• Then, ask Ss to remember the English alphabet that they learnt in class 1. 

[Support Ss if necessary.]  

(তারপর তাদেরদক স্মরণ করদত বেদবি প্রর্থম শ্রেশণদত তারা শ্রকাি শ্রকাি English letters শিদেদে। 

শিক্ষার্থীদের বেদত প্রদয়াজদি সহায়তা করদবি।) 

• Tell Ss “Today we are going to learn the words with aA—eE”  

(এরপর শিক্ষার্থীদের বেদবি “Today we are going to learn the words with aA—eE” 

Presentation of the session: 

• Tell Ss ‘Open your book at page 6’. Show the picture given in Activity-A, 

and ask them ‘What can you see in the picture?’ Tell Ss to think about the 

objects in the picture. 

(শিক্ষার্থীদের বেদবি ‘Open your book at page 6’। তারপর Activity-A এ প্রেত্ত েশব শ্রেশেদয় 

শজজ্ঞাসা করদবি ‘What can you see in the picture?’ প্রদতেক শিক্ষার্থীদক েশবর শবষয়বস্তু শিদয় 

শিন্তা করদত বেদবি।) 

• Ask Ss to say the name of the picture objects in English. Encourage them to 

speak in Bangla if necessary.  
(এবার েশবদত কী কী শ্রেেদে তা শিক্ষার্থীদেরদক ইংদরশজদত বেদত বেদবি। প্রদয়াজদি শিক্ষার্থীদের 
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বাংোয় বেদত উৎসাশহত করুি।) 

•  Now, say the name of objects properly and ask Ss to repeat after you. Focus 

on pronouncing the Words with aA—eE. 

(শিক্ষক এবার েশবর শবশেন্ন বস্তুগুদোর িাম ইংদরশজদত প্রশমতোদব উচ্চারণ করদবি এবং শিক্ষার্থীদের তা 

শুদি সমস্বদর বেদত বেদবি। এদক্ষদে শিক্ষক অবশ্যই Words with aA—eE  সম্পশকিত বস্তুগুদোর 

িাম উচ্চারণ করদবি।) 

• Tell Ss that today we will learn about ‘ant, boat, crow, deer, ear’, and know 

how to pronounce them properly in English’. 

(তারপর শিক্ষার্থীদের বেদবি আজদক আমরা ant, boat, crow, deer, ear িব্দগুদো শকোদব প্রশমত 

উচ্চারদণ পড়দত হয় তা শিেদবা।) 

• Ask students to look at the pictures of Activity-B. Encourage them to say the 

name of the pictures. 

(এবার শিক্ষার্থীদের পাঠ্েবইদয়র Activity-B এর েশবগুদো শ্রেেদত বেদবি। েশবর শবষদয় বেদত 

উৎসাশহত করদবি।) 

• Then, show the letter cards of Small letters (a—e) and Capital letters (A—E). 

Ask Ss whether the letters are familiar to them, and ask some Ss to say the 

names of the letters. Then, pronounce the letters properly. 

(তারপর শিক্ষার্থীদের Small letters (a—e) এবং Capital letters (A—E) সম্বশেত বণ িকাি ি 

শ্রেশেদয় এগুদো তাদের পশরশিত শকিা তা শজজ্ঞাসা করদবি এবং কদয়কজি শিক্ষার্থীদক বণ িগুদোর িাম 

বেদত বেদবি। এরপর শিক্ষক প্রশতটি বণ ি প্রশমত উচ্চারদণ পদড় শ্রিািাদবি।)  

• Now, show ‘ant, boat, crow, deer, ear’ picture cards with words, and ask Ss 

whether they can read the words. Listen to some students how they pronounce 

the words. Then, spell and pronounce the words properly and ask Ss to repeat 

after you. Now, indicate the words beneath the pictures and read aloud the 

words properly. Ask Ss to listen and repeat after you. 

(এবার শিক্ষার্থীদের ant, boat, crow, deer, ear েশবযুক্ত word card শ্রেশেদয় িব্দগুদো পড়দত 

পাদর শকিা শজজ্ঞাসা করদবি। কদয়কজি শিক্ষার্থীর শিকট শ্রর্থদক িব্দগুদো পড়া শুিদবি। এরপর শিক্ষক 

েশবযুক্ত word card গুদো বািাি কদর প্রশমত উচ্চারদণ িব্দটি বেদবি, সাদর্থ শিক্ষার্থীদের সমস্বদর বেদত 

বেদবি। এবার শিক্ষক েশবর শিদি শুধু িব্দগুদোর ওপর আঙ্গুে শ্ররদে/ শিশিত কদর িব্দগুদো পদড় 

শ্রিািাদবি এবং শিক্ষার্থীদের সমস্বদর শরশপট করদত বেদবি।) 

Practice activities: 

• Group Work: Divide students into groups. Provide them with word cards and 

picture cards of ‘ant, boat, crow, deer, ear’. Ask them to discuss in groups and 

match the pictures with the words properly. Monitor the group work and 

support them if necessary. 
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( শিক্ষার্থীদের কদয়কটি েদে োগ করদবি। প্রশতটি েদে ant, boat, crow, deer, ear েশবযুক্ত 

picture card ও সংশিষ্ট word card সরবরাহ করদবি। তারপর শিক্ষার্থীদের েদে picture  এর 

সাদর্থ সংশিষ্ট word কাি িটি শমে করদত বেদবি। ঘুদর ঘুদর েেগত কাজ পর্ িদবক্ষণ করদবি এবং 

প্রদয়াজদি শিক্ষার্থীদের সহায়তা করদবি।)  

•  Pairwork: Divide Ss into pairs. One student will point at the pictures (ant, 

boat, crow, deer, ear), and the other will say the English word properly. Tell 

them to practice in turns. Monitor pair work and support Ss if necessary.   

(এবার শিক্ষার্থীদের শ্রজাড়ায় োগ করদবি। একজি শিক্ষার্থী  ant, boat, crow, deer, ear েশবযুক্ত 

কাি িটি শ্রেোদব, অন্য শিক্ষার্থী েশব শ্রেদে সংশিষ্ট িব্দ প্রশমত উচ্চারদণ বেদব। পর্ িায়ক্রদম শ্রজাড়ায় শ্রজাড়ায় 

সকদে কাজটি করদব। । শিক্ষক  ঘুদর ঘুদর শিক্ষার্থীদের  উচ্চারণ শুিদবি এবং  প্রদয়াজদি সহায়তা প্রোি 

করদবি।) 

• Now, change the pair inviting a new partner. In pairs, one student will show 

the word cards (ant, boat, crow, deer, ear), and the other student will spell the 

word and read it aloud. Tell them to practice in turns. Monitor pair work and 

provide support to them if necessary.     
(এবার, অন্য শিক্ষার্থীদের শিদয় িতুি শ্রজাড়া করদবি। শ্রজাড়ায় একজি শিক্ষার্থীদক ant, boat, crow, 

deer, ear এর word card শ্রেোদত বেদবি, অন্য শিক্ষার্থীদক িব্দগুদো বািাি কদর প্রশমত উচ্চারদণ 

পড়দত বেদবি। পর্ িায়ক্রদম শ্রজাড়ায় শ্রজাড়ায় সকদে কাজটি করদব। ঘুদর ঘুদর শিক্ষার্থীরা প্রশমত উচ্চারদি 

পড়দত পারদে শকিা তা পর্ িদবক্ষণ করুি, প্রদয়াজদি সহায়তা প্রোি করুি।) 

 

Assessing learning: [Please, fill up the provided checklist or take notes on 

students’ learning progress. Teachers can use different techniques to assess 

students’ learning considering students’ level, students’ needs and classroom 

context.] 

[শিদির েদক প্রেত্ত মূল্যায়ি শিদে িিকসমূহ অনুসরণ কদর শিক্ষার্থীর শিেি অগ্রগশত র্ািাই করদবি। প্রেত্ত 

েকটি পূরণ করদবি  অর্থবা শিদে িিকসমূদহর আদোদক শিক্ষার্থীর শিেি অগ্রগশত োতায় শ্রিাট শিদবি । শিেি 

অগ্রগশত মূল্যায়দির জন্য শিক্ষক শহদসদব আপশি শিক্ষার্থীর শিেি অবস্থা, শিেি িাশহো এবং শ্রেশণ 

পশরদবদির উপর শেশত্ত কদর শেন্ন শ্রকৌিে ব্যবহার করদত পাদরি।] 

• Stick or put the pictures and word cards of ant, boat, crow, deer and ear on the 

board randomly. Then, invite one student and ask him to match the word with 

the picture. Then, tell him to read aloud the word. Invite more Ss to do this. 

Praise Ss saying ‘Thank You. Well done.’ for their participation.  

(পুিশপি শ্রবাদি ি ant, boat, crow, deer, ear েশবযুক্ত কাি ি ও সংশিষ্ট word card গুদো এদোদমদো 

কদর শ্রেঁদট রােদবি। তারপর একজি কদর শিক্ষার্থীদক শ্রবাদি ির সামদি িাকদবি এবং picture  এর সাদর্থ 

সংশিষ্ট word কাি ি টি শমে করদত বেদবি। শমেকরণ শ্রিদষ সকদের উদেদশ্য িব্দগুদো loudly পদড় 

শ্রিািাদত বেদবি। শিক্ষার্থীদের অংিগ্রহদণর জন্য Thank you, Well done বদে  প্রিংসা করদবি।) 

• Now, divide Ss into small groups to play a game. Show the word cards of 

‘ant, boat, crow, deer, ear’ and ask each group to raise hands who can spell 
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and pronounce the word first. Ensure Ss participation in playing this game 

with a competitive attitude. Or, Ask individual students randomly to spell and 

pronounce the word properly. Praise Ss saying ‘Thank You. Well done.’ for 

their participation.  

(এবার শিক্ষার্থীদের শিদয় শ্রোটেদে একটি শ্রেো শ্রেেদবি। শিক্ষার্থীদের বেদবি- আপশি ant, boat, 

crow, deer, ear এর word card গুদো শ্রেোদবি এবং শ্রর্ েদের শিক্ষার্থীরা আদগ বািাি কদর প্রশমত 

উচ্চারদণ পড়দত পারদব তাদের হাত তুেদত বেদবি। শ্রেোয় সবার সশক্রয় অংিগ্রহণ শিশিত করদবি র্াদত 

শিক্ষার্থীদের মদে দ্রুত বািাি কদর িব্দটি প্রশমত উচ্চারদণ পড়ার প্রশতদর্াগী মদিাোব সৃশষ্ট হয়; অর্থবা, 

দেবিয়দির শেশত্তদত কদয়কজি শিক্ষার্থীদক িব্দগুদো বািাি কদর প্রশমত উচ্চারদণ পড়দত বেদবি। 

শিক্ষার্থীদের অংিগ্রহদণর জন্য Thank you, Well done বদে  প্রিংসা করদবি।) 

Feedback: 

Support the students who cannot say the words properly. Reassess and make sure 

they are learning. (শ্রর্সব শিক্ষার্থী িব্দগুদো প্রশমত উচ্চারদণ পড়দত পাদরশি তাদেরদক প্রদয়াজিীয় 

ফোবতিি শেদয় সহায়তা করদবি। পুিরায় মূল্যায়ি কদর তাদের শিেি শিশিত করদবি।) 

Summary of the session: Now, summarize today’s lesson. Ask Ss randomly, 

‘What have we learnt today?’ Help them say the words with Aa – Ee.  

(এেি পাদঠ্র সারসংদক্ষপ করদবি। দৈবিয়ি পদ্ধশতদত কদয়কজি শিক্ষার্থীদক শজজ্ঞাসা করদবি‘What have 

we learnt today? প্রদয়াজদি Aa – Ee বণ ি শেদয় শুরু িব্দগুদো বেদত সহায়তা করদবি।) 

Concluding the session: Conclude today’s session by saying, ‘Goodbye, my dear 

Ss. See you in the next class.’ (‘Goodbye, my dear Ss. See you in the next class.’ 

বদে আজদকর পাঠ্টিপাঠ্ শ্রিষ করদবি।) 
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Worksheet 23.2: Lesson Plan Template 

Steps Teaching learning Activities 

▪ Introduction  

▪ Review of the 

prior knowledge/ 

Review of the 

previous session 

 

▪ Presentation 

Activities 

 

 

 

 

▪ Practice 

Activities 

 

 

 

 

 

▪ Assessing 

Learning 

 

 

 

▪ Feedback  

▪ Summarizing the 

session 

 

▪ Concluding the 

session 
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Resource Paper Observation Checklist 
Session: 

24, 25, 26   

 

Observation Checklist 

Steps Observation Note 

Focusing issue of  

the lesson 

 

 

Methods/techniques 

used in the lesson 

 

 

 

Materials used in 

the lesson 

 

Following the steps 

of TG 

 

What went well?  

 

 

 

What could be done 

to conduct the 

session more 

effectively? 
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Resource Paper 
Language Assessment: Developing 

Formative Assessment Tools 

Session 27   

 

Resource Paper 27.1 

Techniques for assessing student's language skills 

 

1. Techniques for assessing students' listening skills 

 

a) Testing listening comprehension 

For testing listening comprehension, teachers can use the English for Today (EfT) 

textbooks in class. First, teachers have to prepare students mentally for listening to 

the text. Then, teachers can give the students some questions which they need to 

answer after listening to the text. The questions for the students must be simple 

like- asking for yes/no, true/false or one/two-word answers. Teachers should read 

the text twice so that students can check their answers.  

For example - "Runa and Ruba are sisters. They don't have food with them." 

Which is true? 

1. a) They are friends,    b) Runa and Ruba are cousins, 

    c) They are classmates.  d) Runa and Ruba are sisters. 

 

b) Testing individual sounds 

Students have difficulty with some sounds in English. Their ability to discriminate 

sounds of English should be tested. The test can be carried out with the help of 

pictures and words as follows. 

 

 

Picture: Sound Discrimination 

 

Students hear the words and then write the word for the picture. The same thing 

can be done with the help of sentences. But, these types of tests should be 

conducted as fun activities in the primary classroom. We are not expecting perfect 

pronunciation, so this is important to remember. Our aim is to develop students' 

confidence in using the language. 
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c) Stress and intonatlon 

The same applies to stress and intonation; this can be regularly practised (tested) 

using songs, rhymes, drills, flashcards, gestures and mime.  

 

d) Visual material test 

The listening skill can be tested with the help of visual materials. Students are 

given a set of pictures, They hear a statement, and then they select the appropriate 

picture for the statement. 

 

Statement: Wash my face. 

   
Source: EfT 2, Unit-25, Activity-A, Page-50 
 

c) Testing with Diagrams 

Testing listening can be done with the help of simple diagrams: lines, squares, 

circles, triangles etc. Students hear the statements and give the response they think 

is correct. 

 

2. Techniques for assessing students' speaking skills 

a) Situation test 

Again, this is something we do in almost every lesson. Formal testing at the 

primary level is not appropriate but we can encourage good practice by using 

pictures, for example: 

Students can be asked to give simple descriptions of what they see. 

Example: Look at the picture. What are they doing? 

 
Picture: EFT-4, Unit-24, Activity-A, page-48 
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b) Testing through situations 

In this test, students are given a series of situations and asked to make appropriate 

responses. Situations may be greetings, introductions, agreement, disagreement, 

apology etc. In these situations, students have to play roles. It is a kind of drama 

and very enjoyable for young learners. 

For example-  

 

Source: EfT, Class-4, Unit-19, Page-38 

 

 

c) Testing with the help of pictures, maps and diagrams 

Students are given a short time to think of a picture or a map or a diagram and then 

asked to describe it. 
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3. Techniques for assessing students' reading skills 

Reading is a receptive skill. We receive messages through reading. We use the 

following techniques to test reading skills - 

 

a) Word Matching Test: 

Here, students will draw a line matching the pictures and the words.  

Example- 

 

Boy 

 

Girl 

 
 

Teacher 

 

students 

 

b) Sentence Matching Test: 

Students will match the sentences which are on the right with the same on the left. 

 

 

a) A blacksmith makes metal 

things. 

 

b) A farmer grows food. 

 

c) A doctor helps the farmer. 

 

d) A framer works at home. 

Source: EfT, Class-3, Unit-19, Activity-B, page-38. 
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c) Matching pictures with sentence cards test 

The teacher will draw/collect some pictures and write the related sentence cards 

separately. Then, give those pictures and sentence cards to the students, and ask the 

students to pick a picture and a sentence card which matches to the picture. The 

students can do it individually or in groups. 

 

d) True/False Test 

This is a common test for reading. Here, students will find out whether the given 

statements are true or false. Sometimes, they may be asked to write the true 

answer. Example- 

 
Source: EfT, Class-5, Unit-6, Page-25 

 

e) Multiple Choice Item Test 

This is a very useful way of testing reading comprehension. Here, students are 

provided with the question and some possible answers to that question (all based 

on a text). Students will choose the correct answer from them. 

Example – 

 

 
Source: EfT, Class-5, Unit-21, Page-84 
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f) Completion Item Test:  

Here, students are provided with some complete sentences. Teachers will ask them 

to complete it after reading a text or pictures.  

 

 

Example: EfT, Class-5, Unit-4, Page-16 

 
 

 

g) Open-End Item Test 

Here, students are free to write their own answers. These questions involve 

thinking about the text and inferring. This is suitable for classes 4 & 5. 

Example- 

 

Source: EfT, Class-5, Unit-20, page-80 

 

4. Techniques for Assessing Students' Writing Skills 

At the primary level in Bangladesh, writing means writing guided and freer 

compositions. In all classes, this tends to be very controlled, though in classes 4 & 

5 some greater freedom is possible but still within carefully structured limits. Here, 

students can show their ability to organise ideas, knowledge of grammar, use of 

language, language form and function. We can test this skill in the following ways-  
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a) Testing Punctuation : 

In this test, students are given a passage or some sentences without punctuation 

marks. Students will put the punctuation marks in the right place. 

 

Example:  

 
Source: EfT, Class-4, Unit-23, page-46 

 

b) Testing spelling 

In this test, the teacher tests the students' spelling skills through dictation. Students 

may be given a whole paragraph to write or just single words or sentences. But 

students should have read the text beforehand. This is a good example of listening 

and controlled writing practice. 

 

c) Testing by setting a composition  

In this test, students are given a specific situation. Then, ask them to write a few 

sentences on it. This usually uses a text as a model on which the students base their 

text. 

Example: 

 
 

Write a paragraph about your family. Use the paragraph in Activity- A 

as a model. 

Source: EfT, Class-3, Unit-34, Page-68 
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d) Writing composition following guided questions 

It's a guided test. Here, they need to follow the instructions given. Here, they may 

be asked to join sentences; fill in the blanks, or write a sentence to practise a 

structure. This is a very controlled practice and a characteristic of tests. 

Example –  

 
 Source: EfT, Class-5, Unit-9, page-36 

 

 

 

 

d) Free Writing Activity 

In this writing activity, students have the freedom to choose or use a range of 

vocabulary and sentence structures. This type of test is suitable for Calss-4 & 5 

students. 

Example: 

 
Source: EfT, Class-5, Unit-19, Page-77 
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Resource Paper 
Language Assessment:  

Summative Evaluation 

Session 28   

 

                                                Resource paper-28.1 
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Resource Paper 28.2 

Understanding Cognitive Domains: Bloom's Taxonomy 

Bloom's Taxonomy is a framework that helps teachers develop questions and 

learning activities at different cognitive levels. Understanding these levels will help 

you create more effective assessments and promote deeper learning among your 

students. The six cognitive domains are: 

1. Remembering 

This is the foundation of learning, where students recall or recognize information, 

ideas, and principles. 

Key Skills: Define, list, recall, identify, name, state 

Example: Students can recall vocabulary words or identify/ locate fact-based 

answers. 

* "What is...?" 

* "Who was...?" 

* "When did...?" 

 

2. Understanding 

At this level, students demonstrate comprehension by explaining ideas or concepts 

in their own words. 

Key Skills: Explain, describe, translate, and give examples 

Example: Students can explain the meaning of a story in their own words or 

describe a character's feelings. 

• "How would you explain...?" 

• "What is the main idea of...?" 

• "Can you describe...?" 

 

3. Applying 

Students use learned information in new situations to solve problems or convey 

own thoughts. 

Key Skills: Use, demonstrate, illustrate, solve, apply 
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Example: Students can use new vocabulary words in their own sentences or apply 

grammar rules in their writing. 

• "How would you use...?" 

• "What examples can you find...?" 

• "How would you solve...?" 

 

4. Analyzing 

Students break information into parts to explore relationships and patterns. 

Key Skills: Compare, contrast, categorize, examine, distinguish 

Example: Students can compare two characters from different stories or analyze 

the structure of a paragraph. 

• "What are the parts of...?" 

• "How does... compare to...?" 

• "What evidence can you find...?" 

 

5. Evaluating 

Students make judgments based on criteria and standards. 

Key Skills: Judge, defend, critique, justify, assess 

Example: Students can evaluate whether a story ending is effective or justify their 

opinion about a character's actions. 

• "What is your opinion about...?" 

• "How would you prove...?" 

• "What would you recommend...?" 

 

6. Creating 

Students combine elements to form a coherent whole or create something new. 

Key Skills: Design, compose, construct, develop, write 

Example: Students can write their own stories or create new endings for familiar 

tales. 

• "What would happen if...?" 

• "Can you write a...?" 

• "Can you design a...?" 
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Worksheet 28.3 

Read the text and answer the following questions: 

The Kind Fisherman 

One morning, Rahman the fisherman went to the river near his village. He took his 

small boat and fishing net with him. While fishing, he saw a baby bird that had 

fallen into the water. The poor bird was trying to swim but was getting tired. 

Rahman quickly picked up the bird with his hands and wrapped it in his gamcha. 

Rahman forgot about fishing and took the bird to his home. His daughter Mina 

helped him dry the bird and make a small nest using an old basket and some straw. 

They fed the bird with rice and water. After three days, the bird became stronger. 

Its wings were ready to fly. 

One sunny morning, Rahman and Mina took the bird back to the river. When they 

opened their hands, the bird flew high into the sky. Rahman and Mina smiled, they 

were happy to the bird flying. 

1. What did Rahman take with him to the river?  

2. Why did Rahman stop fishing that day?  

3. If you found a hurt animal, what things from your home could you use to 

help it like Rahman and Mina did?  

4. How was Rahman different from other fishermen who might have ignored 

the bird?  

5. Do you think Rahman made the right choice by stopping his fishing to help 

the bird? Why or why not?  

6. Write a short letter from the bird to Rahman and Mina expressing its 

feelings.  

 

Answer: 1- Remembering; 2- Understanding; 3- Applying; 4- Analyzing; 5- 

Evaluating; 6- Creatin. 
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                                         Worksheet 28.4 
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