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Editorial

The 20th NAEM Joumnal contains different articles on education and training related activities
which can give a clear idea about our education system. The first article deals with the
management model for distance education. This study emphasizes on the open system framework
which deals with the macro management system and the micro management syslem. This
framework can be useful to initiate the distance approach from the conventional institute to dual
mode institution. The second article deals with two methods: Phenomenological and Case - study.
Both the approaches are used in conducting qualitative research. Phenomenal is Hermencutics'
that is usually thought to be the 'science of interpretation anal explanation'. Case - study approach
is un intense, detailed and in-depth enquiry on some selected or & particular phenomenon. The
third article unfolds the gap analyses of implementing Bangladesh and global studies curriculum
in & rural Govt. primary school. This article tries to explore the real practice of Bangladesh and
global studies curriculum in the classroom and to identify the barriers that teachers face in the
classroom. Majority of the teachers are not interested to follow the direction of curriculum. There
is other barriers i.e lack of sufficient teachers training, teaching aids, proper dissemination of
curriculum, infracttucal system and so on. The fourth article is about using English as an
instructional langusge in English Foreign Language (EFL) at the Secondary Level of Bangladesh.
Fnglish is the skill based subject that is tught at the all Level education sysiem in Bangladesh. It
is expected that the learner will develop the communication ability through prating the four basic
language skills in foreign language environment where the teachers instructions ‘are the main
exposure to promote teachings to develop the ability to communicative in English. Though there
is a limitation of the study, since the study is done on the number of sample schools in urbin srea,
vet it represents the average condition of the whole country Secondary l.evel education sector.
The fifth article tries to present the current situation of Bangladesh in terms of science and
technological development in education sector. The enrolment of science studies in the country
shows a sharp decline over the past few years. Science education here in Bengladesh is in a state
of crises, The sixth article focuses on the access to education for Diasporas. This article advocates
for initiating an appropeat educational training programme for the key players of wage-camers of
Bangladeshi Diasporas. This study discovered that nearly 4 total 10 million Bangladesh Diasporas
have been living across the warld, who earn neatly 15 billion US dollar per year. They contribule
6% of the total GDP in Bangladesh. The seventh article highlights on the impact assessment on
the selected factors of training on Educational, Administration and Management of NAEM. The
last, not the least, aims o find oul the role of training to enhance the quality of English language
teaching & leaming, Communicutive language teaching (CLT) approach. This article reveals that
the training brings positive attitude, not changes of the teaches towards CLT. but the four skills

of English language is very poor.
DR, Z%ﬁiJ .
(Professor Dr. Afroza Begum Yasmin)

Editor
NAEM Journal
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Standard Framework of Management System for
Distance Education: A Critical Review

Md. Nazim Mahmud*
Merine Sultana**

Abstract

This paper deals with a management model of distance education. To breakelown the construct of distance
education system taking inio consideration through guided principals found in several literanres of
respective research study and critical review. the open system framework has come apart into Wo
categories: The macro management sysiem and the micre mandgement sysien. The macro management
system comprises twa aspects, policy-making sutb-systems indicates the procesy of putting the activities to
be performed iniu words and obtaining approval to implemeni o policy while institutional management sub-
svstem refers fo @ persan(s) wio within the general political, social, economic, technological and cultural
environments ix charged with specific functions. On the other hand, the micro management svstem renders
students recruliment, supporing for programs, assessment, development and production of sudy materials
associated with the conrseware. learning procedure, and establishing and ensuring strong communicaiion
between students and institutions. For solving most of the emerging distance ecucation issues, this open
system framework can be useful for different institutions while they are thinking to ininate the distance
agiproack from the comventional instinutes to dual mode insiitutions

1. Introduction

During a very short span of time information technology has acquired an important place in almost
all aspects of human life and particularly in the field of education. The growing need for education
in this globally competitive world has compelled the man to think and propound fresh ways of
attaining education. The rise of distance education is the result of this transformation. The distance
mode of leaming is considered as a necessity due to inability of the conventional educational
institation set up to cater to the need of education at any level of the masses in developing and over
populated countries like Bangladesh. Distance education enabled the people w0 gain knowledge
irrespective of any hurdle. It is primarily reaching to these people who so fur did not have access to
education so the purpose of distance education is twofold, to take lcarning environment to learers
who have been inaccessible and secondly, to provide facilitating educational environment to that
advantaged group of leamers who have been just a mouse click away from the learming arcna.

The principal function of a distance education institution and a conventional education institution
is the same, namely teaching. However. the methods of teaching are different, so the structures of
the institutions and their management, The management system of a distance education institution,
for example, has to cater for the production of media-based teaching materials and for part-time
students largely studying on their own, and off-campus,

* Lecturer (Education) School of Education Bangladesh Open Liniversity, Gazipur, Bangladesh.
* | ecrurer (Education), School of Education, Bangladesh Open University, Gazipur, Bangiadesh.
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1.1 Ratiocination of the Study

Distance education is a means of filling significant gaps in the provision of education and training
by providing increased access to students who are 1solated or who missed the chance early in life
10 secure an education. So along with conventional scttings of education the distnce mode has to
be more organized, systematic and goal oriented for the target pupil of a over populated country
like Bangladesh. Therefore, this sort of study implies a significant and worthwhile contribution for
the policy maker, stakeholders, concerned authority to take further initiative inyolving the
promotion of distance education program as well as to keep up the right pathway of existing
distance program for sake of national welfare.

1.2 Objective of the Study
The objective of this study is o present and analyze a new model of management system for
distance education,

2. Methodology

The article is based on literature review. It includes reading of books, journal articles, rescarch
report and guidelines both on Bangladesh and intermational perspectives. The ideas from these
literatures help us to build up our argument for this article.

3. Defining the nature of management

Twu tendencies are clear from the literature, when the evolution of theoretical approaches (o the
study of management is well thought-out. According to the first tendency there i3 a move away
from the closed systems perspective to an open systems perspective, The second tendency is
implicated in the search for a set of management principles, which can be applied universally to
manugement irrespective of content ar circumstances (Fox, 1996:8),

As far as the first tendency is converned there is a move away from the closed Systems o an open
systems perspective regarding management. The closed systems perspective focuses mainly on the
internal variables of management and excludes the external variables that may influence
management. The open systems perspective focuses on the importance of the external environment
in understanding and explaining management. The second tendency is concerned with the search
for the "one best way" of management. The modem view accepts that there is an array of widely
differont options in management and not a single best wiy. However, 4 selection of the correet
options must be made in accordance with the demand of the particular managenient situation,

The most recent standpoint on the study of management and organization is known as the
contingency theory. In the 1960s, there was widespread confusion ns to which school of
management theory was correct, and whether there was indeed, s earlier theorists had argued,
universal principals of management, applicable to all situstions (Perzall, 1990:17). Contingency
theory was a response to this dilemma. This perspective utilizes an open system theoretical
foundation and stresses the importance of selecting the correct management options based upon a
proper assessment of the management situation. It can therefore be concluded that there are two
major trends in the evolution of management theory, namely a trend towards an open system and a
trend towards a situational approach. However, the modern schools of theory like the open systems
school and the contingency approach exemplify these trends. In this regard the open svstems
perspective will be used to describe the management of distance education.

2
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4. The Open System Framework

To understand distance education as a field of study, the open systems perspective is helpful and is
essential 10 its successful practice. Distance education systems consist of sub-systems that make up
distance educarion. According to the open systems framework a distance education system has the
macro-management level and the micromanagement level. The sub-systems on the macro-
management level can be identified as the policy-making sub-system and the mstitutional
management subsystem. On the micro-management level the following interrelated sub-systems
can be identified. namely, a course material sub-system, a Student support subsystem and an
administrative and management sub-system (figure 1), All these subsystems are interrelated.
Anything that happens in one part of the system has an effect on other parts of the system. The
open systems framework provides a tool that recognizes many of the issues that separate distance
education from conventional education, but also distinguish good distance education from bad.
The sub-systems on both the macro and micro-management level form the inerconnected paris of
a distance education system. The activities undertaken in cach of the sub-systems can be desoribed
as follows:

4.1 Policy-making sub-system

Making policy and ensuring it is implemented takes a major effort on the part of an institution's
management. The fact that distance education is different from traditional classroom instruction, or
involves the gollaboration of different groups, or might even diverl resources of money and
people's time from conventional methods, will raise issues that require policies to be made not
only within the institution, but also outside at state or national levels (Moore, 1996:184).
Definitions of pubhc palicy found in the literature range from declarations of intent. & programme of
goals: and general rules covering future behavior to imporiant government decisions. a selected line
or course of action, to important government decisions, a selected line or course of action, the
consequences of action or inaction, and cven all goyernment action, (Hughes, 1998:130). Public
polic y has been defined by Anderson (1999:9) as "a purposive course of action followed by an actor
or set of actors in dealing with the problem matter or matter of concem”. The definition supplied by
Diye (2002:1) contams, “Public policy is whatever governments choose to do or not to do”,
According to Van der Waldt (1999: 208) public policy is seen a8 a series of related decisions,
taken after liaison with public managers and political officebearers, that convert certain needs of
the community into objectives to be pursued by public institutions

Therefore, policy-making réfers ro the process of determining what actions governments will take,
what effects those actions will have on social conditions, and how those actions can be changed if
they produce unsutisfied outcomes. The process of policy-making requires thal vanous acuvitics
be undertaken, for example :

® iniation. becoming aware of 8 public problem:

o agends selting

® processing the issue

® making the choice

® publication, making decision known;

® allocation of resources:

® implementation;
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adjudication;
impact evaluation; and
feedback.

(Fox, 1997:33)

4.2 Institutional management sub-system
Public ins t it ut 1o ns , such as government department/ministries, are established by society

primarily to:

create and maintain law and order; and provide collective products and services on a non-
profit basis, for example, education, health, transport, water and crime prevention (Vin der
Waldt, 1999:8). Public institutions therefore exist to meet society's needs, Within each of
these public institutions certain mansgement functions need to be undertaken to ensure that
set objectives are achieved. [n this regard the following basic management functions need to
be undertaken:

planning: Cloete (1995:57) implies that plannimg is not only about decision making, but also
about choosing alternative ways in which objectives can be reached;

organizing: according to Fox (1997:70) Establishing o formalized structure entails division
of work nto categories, centralization or decentralization of functions and authority, co-
ordination, establishment of communication channels and the execution of contro! measures;
financing: it entails obtamning, aliocanon. spending and controlling of public finances:
leading: leading implies the process of influencing others to achieve an objeclive or
objectives (Van der Waldt, 1997:196).

staffing: includes filling positions with an institution, which include practices such as
recruitment, selection and training (Fox, 1996:122):

@ control: The process of control requires specific steps to be taken to ensure that goals are

achieved effectively and efficiently (Van der Waldt, 1999:16).

4.3 Management and administration sub-system

The management and administration sub-system involves those processes, which recruit students,
support them in their learning and assess the extent to which they have leamt. This subsystem is
concerned with such matters as:

publicity;

programme information;
applications;

selection of students;
enrolment of students;
record keeping of students;
assignment traffic control;
examinations: and
certification.

4.4 Courseware development sub-system
The courseware development sub-system implies the preparation of print and non-print maténal
plus the production of the materinl. The developmental stage refers to the setting up of managerial
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structures to ensure that programmes are academically credible in terms of content, developed on
time and within a set budgel, and systematically evaluated and revised. However, the course
material development activities include the following ¢

® structuring of & programme;

o identifying and selecting the media and teaching strategies;

® developing of course material; and evaluating 4 programme.

The activities to be undertaken as part of the production stage include the following:
e cditing:

® designing of course material;

® typesetting;

® copyright issues;

@ printing;

® ussiswnce by media specialist in the preparation of audiovisual material;
e developing experimental kits:

@ use of computer technology;

® storage;

® packaging; and

o dispatch of course material.

4.5 Student support sub-system

The provision of student support services achieve for distance education systems the essential
feedback mechanisms that are essential to higher educarion. 1t 1s mainly through student support
services that two-way communication is established between student and institution. The activities
linked to the student support subsystem apply only after students have received the course
materials and they are engaged in the programme. Problems faced by distance education students
stem from the physical distance between the students and the institution, and the resulting feeling
of isolation, Anything the mstitution can do to reduce the feelings of isolation and consequent
problems will improve the students' chances of academic success, In order to support students, the
following activities can be undertaken :

& telephone counseling and tutoring,

® vacation or residential schools;

® tutorials/seminars;

® self-help groups:

® individual consultations: and

® contacts, for example, a 'hot-lin¢' telephone service.

(Deakin University, 1995, Topic 1: 18)

The value of the open systems perspeetive in distanee education management can be summarized
as follows :

"It clearly identifies the principal activities involved in running a distance education enterprise as
well uy the interrelationships that exist between them. It defines the difference between an
educational publishing institution (which would only require a course materials subsystem) and a
distance- education institution (which must also provide an appropriate administration subsystem

5
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and student support subsystem). Finally, it underlines the fact that, theoretically and in practice,
different groups and mstitations can collaborate in providing a distanceeducation system, sach
perhups taking on responsibility for different activities, or clusters of activities, within sach
subsystem” (Rumble (1986) in Deakin University 1995, Topic 1: 18-19). The mrerdependencies
between the sub-systems are an outstanding characteristic of the open systems framework.
Institutions need to have a clear strategy and policy on how activitics are structured and linked in
the parts of a distance education system. For example, the different kinds of courseware produced
by the institation will influence the type of delivery and student support offered.

The open systems framework can also provide useful insight into the way a distance education
nstitation can be structured, for example, the way in which common activities can be grouped
together into sub-units, and the linkages required 10 conneet the different subunits together. This
point is pertinent to large scale distance education institutions where there is a clear division and
specialization of labor. However, in small scale distance education institutions. the different
distance education activities can be grouped together in one separate subunit devoted to servicing
all the needs of the distance education students. Although the open systems framework is not
equivalent to aninstitutional plan, it still provides a useful perspective about the issues to be faced
by distance education institutions.

5. Issues in the Management and Administration of Distance

Education Institutions
The management of distance education programmes gives rise to a number of issues to be addressed
by managers of distance education programmes. These issues can be identified as follows :
@ staffing for distance educution programmes;
® integration of media in distance education programmes;
® managing project reams;
e systems thinking;
@ collaboration with other distance education agencies and institutions',
® centralization varsus decentralization of courseware and suppaort;
® costing and budgeting;
® monitoring snd supervising stafl at a distance; and
® evaluating programme performance.

6. Standard Management Model for Distance Education
After examining the internal workings of a distance education unit or institution, a standard
distanice education management modei is proposed. This model integrates all aspects, related to the
management of distance education. The functions to be undertaken for each of the five subsystems
are as follows !

® the policy-making subsvstem;

@ the mstitutional management sub-system;

@ rhe management and administration sub-system;

® the courseware development sub-system; and

® the student support sub-system,
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6.1 Policy-making sub-system

As far as the macro-management level of policy-making is concermed, it refers to the process of
pulting the activities to be performed into words and obtaining approval o implement a policy.
The policy-making process usually starts with the collechion of all relevant information about the
subject matter of the envisaged policy. This process is usually done by obtaining information snd
opinions from public, private, non-governmental institutions, interest and pressure groups within
society. The process of policv-making can only be successful if certain criteria are taken into
consideration. In this regard the following standard criteria related to the policy-making subsystem
is identified as setting policy objectives, democratic parlicipation in determining policy,
accommodating needs and values of the public, measurement of potential impacts, measurcment of
costs, and infrastructure and organizational support for pohicy decisions.

6.2 Institutional Management Sub-system

The public sector in any given country consists of a number of public ipstitutions that render
specific services to the citizens/taxpayers of that country, for example education, law and order
and health services. In order to provide services to the taxpayers/eitizens, public institutions need
to be properly managed, Institutional management therefore refers to a person(s) who within the
general political, social, economie, technological and cultural environments is charged with
specific functions. In this regard the normative functions to be performed are planming organizing,
financing, leading, staffing, and control,

6.3 Management and Administration Sub-system

According 1o the writer this is the key system that holds all the operations of the institution
together on micro-munasgement level, The administration provides both supervision and logistical
support. The overall msfitutional planning, the budgeting, accounting, purchasing, stores and
personnel matters are handled by this department/unit/center. The head of this department unit
centre is responsible for coordinating and managing all distance education related matters, The aim
of dividing the work of an metitution ivolved in distance education {s to ensure a smitable division
of labor, through the delegation of responsibility, The institution should also ensure that the
distance education work 1s properly coordinated, so that departments within the institution do not
move in opposing directions, and that they get the support they need to carry out their respective
tasks. The standard critena related to the management and administration subsystem are market
and publicize programmes, provide information on programmes, process student applications,
process student registrations, keep student records, answer student queries in relation to
administrative matlers, process payments from students, process clatms by pari-time staff. process
invoices from suppliers, administer assignment process, administer examinations process, and cost
and budget distance education activities. Effectively managing distance education involves
establishing performance oriteriy and targets for the mstitution. An efficient management and
administrative system supports the activities of the institution.

6.4 Courseware development sub-system
Courseware development covers an extended process, starting from the conceptualization of what
programmes and subjects to offer and the various stages of development of cach programme until
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it is ready to go out to the students. In this regard courseware development includes curriculum
design for cach course, laying down the boundaries of the programme, getting it written or
recorded in certain and having it printed and ready for use. and the class notes delivered to internal
students. The following standard criteria have been identified as part of the courseware
development subsystem are generate ideas for programmes, market research on programmes,
coordinate courseware development process, devise curriculum and syllabus, wrile courseware,
edit courseware for content, edit courseware for language, edit conrseware for distance education
methodology, layout of courseware and desk-top publishing, print courseware, store and distribute
courseware, devise assessment tools (assignments), carry out assessment (mark examination
scripts), moderate assessment: award credit, and review and evaluate programmes. In good
distance education, well-designed coursewure, rather than the educator, provides an appropriate
learning environment for the student. Rather than referring (o a set of courseware, the programime
forms the structure of learning that is designed into the courseware. An essential component in the
successful design of distance education courseware is collaboration. This can be achieved by using
a team approach in the developing of courseware. After developing the courseware, enrolling the
students, and while they are studying, the institution should provide the student with all the help
needed o progress successfully.

6.5 Student support sub-system

Another important aspect of institutional management is how student support has been orgamzed
by the institution. Provision should be made by the distance education institution to advise and
help individual students who would otherwise be isolated throughout the learning process, and
particularly, to help students to make choices before enrolling for educational programmes.
Students require various forms of support, for example, satisfactory access to educutors, the
opportunity to interact with other students, and access to the required facilities. Student support
alsp includes comments on students’ assignments, and occasional face-to-face sessions where
groups of students receive assistance and help on common problems. Standard criteria applicable
1o student support services include- provide guidance on programme choices, provide counseling
in relation to studies, answer student queries in relation to their studies, conduct ttorial sessions,
organize tutorials and vacation schools, provide twrtorial support organize and support study
groups, provide library and study facilities, train and support students in the use of new
technologies, monitor and co-ordinate student support, and champion and act as advocate for
students. Students should be supported 1o a considerable extent by the provision of a range of
opportunities for real two-way communication through the use of various forms of technology for
tutoring at a distance, Student needs for physical facilities and study resources and their
participation in decision-making should be taken into aceount.
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For the purpose of this article the five interrelated sub-systems can be schematically
presented as follows :

( Macro Management Level )

Management and
Administration

Figure: 1 A Proposed Stndard Distanee Education Management Moda|

Conclusion

Importance of distance education lies in the importunce of education in life. Education is
immensely important for every individual for proper grooming and mushrooming. But when thig
grooming and/or mushrooming iy shattered due to practical life mostly occupied by financial
insecurity, professional huazard, prompt involvement in job and by different context, distance
education comes up with the solution of these issucs undergone in practical life. In this regard,
distance leaming has provided an excellent platform to students for leaming at their own
convenience and pace as this rapidly changing system of leaming. In Bangladesh along with
conventional teaching-learning system distance education has immense effect in educating the
mass people specially who are out of conventional education somehow.



NAEM Jowrnal [Voi.-10, Jssue-20, July-Dec. 2015] ISSN 1907-4248

Bibliography

Anderson. ). E. (1999). Public Policy-Making Av: Introduction (#1h ed). NewYori<. USA: Houghzon Muffiin.

Baies, T. (19%1). Technology w open learning and distance education: a guide for decision makers.
Vancouver, Canada: Commuonwealth of Learming and the Open Loarning Agency.

Claete, JJN. (1993). Public Admimstration Giassary. Pretoria, South Africa: Van Schaik,

Canrad, . (2006). E-Learning and social change: An apparent conmradiction. In In. M. Reaudoin (Ed.),
Perspectives on higher education in the digital age (pp. 24-33). New York: Nova Scierce Publishers,

Deakin Univarsity and Universite af South Australta, (1993), Management of Distance Edwcation. Master of
Distance Education. Deakin University, Australia; Author.

Dede, C. (1996). The evohtion of distance education: Emerging technologies and distributed learning, The
Americar Journal of Distance Education, 10(2), 4-36.

Dye, TR. (2002, Understanding Public Policy. (10th ad). New Jersey. United States of America. Frenilee-Hall

Fox, W. and Meyer, L H. (1997}, Pubiic Administration Dictionary. South Africa: Juta & Co Ltd.

Guilar, J, & Loring, A (2008). Dialogue and community in online learning: Lessons from Roval Roads
University. Journa! of Distance Education, 22(3), 19-40.

Hughes. O.E. (1998). Public Management and Adutinistration: An Introduction. (2M ed). New York. USA:
Palgrave.

International Extension Colfege. (1997). Learning Kit. Planning and Management in Distance Education.
Cambridge. United Kingdom: Author.

Keegan, 1. (1996). Foundations of distance education (3vd ed.). London; Routledge.

King, I, Young. M. F,, Drivere-Richmond, K., & Schrader, P. G. (2001) Defining distance learning and
distance education. AACE journal, 9(1), i-14.

Lowenthal, P, & Wilson, B. G. (2010), Labels do matter! A critique of AECT's yedefinition of the field.
TechTvends, 34(1), 3846, dai: 10 100751 1528-009-1362-y

Moore, M. G (1990). Background and overview of contemporary American distance educatfon.
Contemporary issues in American distance edication (pp. xii-xxvi). New York: Pergamon Press.

Mukerji, S. &Tripathi, P. (2003). e-Distance Education Management: A Transformed Perspective. Delhi
Business Review J6 Vol 4, No. 1: 22-33(2003),

Neakpaodia, B. D. (2010). Management of Distance Education in the Development of Nigerian's Educarion.
Jotrnal of Social Sctence, 23(1): #5-32 (2010),

Newby, T, Swpich, D., Lehman, J, & Ruxsell, J. (2000). Instructional technology for teaching and learning:
Dexigning instruciion, Integraring computers, and using media (2nd ed.).

Columbus, OH: Prentice-Hall,

Pulll, R (1990). Open Learning and Open Management. London. United Kingdom: Kogan Page.

Petzal, S., Selvarajah. C. and Willis, . (1990). The development of managemen! thoughi. Organisational
Behaviowr. Deakin Upiversiy.

Uiversity of London, (1994). Block D. MAIDiploma w Distance Education Course: London, United Kingdom,

Umiversity of South Africa. (1997). Module 3 and 5. Certificate jor Distance Education Praciitioners.
Preraria, Sowih Africa.

Van der Wall, G. and Du TOi, D.F.P. (1999). Public Administration and Management: The Grassroats,
Second edittan. Kemwym, South Africa: Juta & Company Limbed

Vaolery, T, & Lord, D, (2000), Criical success faciors in ondine edication. International Journal

of Educational Management, 14(5), 216-223.

10



Standard Framework of Management System far Distance Education: A Critical Review

6.1 Policy-making sub-system

As far as the macro-management level of policy-making is concerned, it refers to the process of
putting the activities to be performed into words and obtaining approval to implement a policy.
The policy-making process usually starts with the collection of all relevant information about the
subject matter of the envisaged policy. This process is usually done by obtaining information and
opinions from public, private, non-governmental institutions, interest and pressure groups within
society. The process of policy-making can only be successful if certain criteria are taken into
consideration. In this regard the following standard critenia related 1o the policy-making subsystem
is identificd as setting policy objectives, democratic participation in determining policy,
accommodating needs and values of the public, measurement of potential impacts, measurement of
costs, and infrastructure and organizational support for policy decisions,

6.2 Institutional Management Sub-system

The public scetor in any given country consists of a number of public institutions that render
specific services ta the citizens/taxpavers of that country, for example education, law and order
and health services. In order to pravide services to the taxpayers/citizens, public institutions need
10 be properly managed; [nstitutional management therefore refers 1 a person(s) who within the
general political. social, economie, techneological and cultural environments is charged with
specific functions. In this regard the normative functions to be performed are planning organizing.
financing, leading, staffing, and control.

6.3 Management and Administration Sub-system

According 10 the writer this is the key system thal holds all the operations of the institution
together on micro-management level. The administration provides both supervision and logistical
support, The overall nstitutional planning, the budgeting, accounting, purchasing, stores and
personnel matters are handled by this department/umt/center. The head of this department unit
centre is respansible for coordinating and managing all distance education related marrers, The aim
of dividing the work of an institution involved in distance education is 10 ensure a suitable division
of labor, through the delegation of responsibility. The institution should alse ensure that the
distance education work is properly coordinated, so that departments within the institution do not
move in opposing directions, and that they get the support they need to carry out their respective
tasks. The standard criteria related to the management and administration subsystem are market
and publicize programmes. provide information on progrmmmes, process student applications,
process student registrations, keep student records, answer student gqueries in relation to
administrative matters, process payments from students, process claims by part-time staff] process
invoices from suppliers, administer assignment process. administer examinations process, and cost
and budget distance education activities, Effectively managing distance education involves
establishing performance criteria and targets for the institution. An efficient management and
administrative system supports the activities of the wmstitution.

6.4 Courseware development sub-system
Courseware development covers an extended process, sturting from the conceptualization of what
programmes and subjects to offer and the various stages of development of cach programme until
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it is ready to go out to the students In this regard coursewars development includes curriculum
design for each course, laying down the boundarics of the programme, getting it writien or
recorded in certain and having it printed and ready for use. and the class notes delivered to interngl
students. The following standard criteria have been identified as part of the courseware
development subsystem are generate ideas for programmes, markel research On programmes,
coordinate courseware development process, devise curriculum and syllabus, wrile courseware,
odit courseware for content, edit courseware for language, edit courseware for distance education
methodology, layout of courseware and desk-top publishing, print courseware, store and distribute
courseware, devise assessment tools (gssignments). carry out assessment (mark examination
scripts), moderate assessment, award credit, and review and evaluate programmes. In good
distance education, well-designed courseware, rather than the educator, provides an appropriate
learning cnvironment for the student. Rather than referring to a set of coursewure, the programme
forms the structure of learning that is designed into the courseware. An cssential component m the
successful design of distance education courseware is collaboration, This can be achieved by using
a team approach in the developing of courseware. After developing the courseware, enrolhng the
students, and while they are studying, the institution should provide the student with all the help
needed Lo progress successfully.

6.5 Student support sub-system

Anather important aspect of institutional management is how student support has been organized
by the Institution. Provision should be made by the distance education institution to advise and
help mdividual students who would otherwise be isolated throughout the leasming process, and
particularly, to help students to make choices before enrolling for educational programmes.
Students require various forms of support, for example, satisfactory access to educators, the
opportunity to intcract with other students, and access to the required facilities, Student support
also includes comments on students' assignments, and occasional face-to-face sessions where
groups of students receive assistance and help on common problems, Standard criteria applicable
to student support services include- provide guidance on programme choices, provide counssling
in relation to studies, answer student queries in relation to their studies, conduct tutorial sessions,
organize tutorials and vacation schools, provide tutoriul support organize and support study
groups, provide library and swdy facilities, train and support students in the use of new
technologies, monitor and co-ordinate student support, and champion and #ct as advocate for
students. Students should be supported to a considerable extent by the provision of & range of
apportunities for real two-way communication through the use of various forms of technology for
tutoring at # distance. Student needs for physical facilities and study resources and their
participation in decision-making should be taken into account.



Standard Framework of Management System for Distance Education: A Critical Review

For the purpose of this article the five interrelated sub-systems can be schematically
presented as follows :

‘Macro Management Level
C )

Instinutional

Management
Sub-Sustem

C Micro Management Level )

Management and
Administration
Sub-Sustem

Figure: 1 A Proposed Standard Distance Education Management Model

Conclusion

Importance of distance education lies in the importance of sducation in life. Education is
immensely important for every individual for proper grooming and mushrooming, But when this
grooming and/or mushrooming is shattered due to practical life mostly occupied by financial
insecurity, professional hazard, prompt involvement in job and by different context. distance
education comes up with the solution of these issues undergone in practical life. In this regard.
distance learning has provided an excellent platform to students for learning at their own
convenienve and pace as this rapidly changing system of leamning. In Bangladesh along with
conventional teaching-leamning svstem distance education has immense effect in educating the
mass people specially who are out of conventional education somehow.
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Two Qualitative Research Approaches (Phenomenological
Approach and Case Study Approach): A Critical Review

Manzu Man Ara*

Abstract

A qualitative research Is @ common and general wav of thinking about conducting qualitative
research. It may deseribé either implicitly or explicitly, the mode of dara analysis, the purpos of
qualitative research, the stages of research and the role of researchers, Researchers need to consider
principles and pras and cons of the selecivd meihods before designing a rvesearch
arca. Phenomenology is "hermeneutios’ that is umeally thought 1o be the ‘science of interpretation and
explanation’ (Lichtman, 2007, p. 73), Case studv approach is an Imensive, detailed and in-depth
enquiry on some yelocted or a particular phenomernon.

Introduction

'‘Research is diverse’ (p. 38) and there may be different research lopics, causes for studies,
stakeholders for research and fechniques of research. In this case, rescarchers may use
questionngires and clarify the results. Some of them collect stories from people, take photographs or
use video cameras, observe people’s behaviour or interview people. They also explore documents
and use scholarly journals. However, the important matter is to try to find 'whether the rescarch is
coherent package that stands up to scrutiny' (Unit Guide, 2008; p. 38).

Qualitative research is the study of real-world circumstances as they 'unfold naturally; [it is] non-
manipulative and non-controlling; [it has) openness 1o whatever emerges' (Patton, 2002, p. 40).
Thus, it may offer the rescarchers a wide range of choices. There are different methods of
qualitative research approsch. According to Creswell (1998) phenomenology, case study,
ethnography and grounded theory are the most common methods of qualitative research approach.

In this paper | intend to begin by elucidating two different approaches of qualitative rescarch
method that I might consider using in my proposed research paper namely, the phencmenological
approach and the case study approach. In the next section this paper also secks to identify the
principles/concepts underpinning these two rescarch approaches. Finally, 1 will try to present the
strengths and wenknesses of them.

1. Methodalogy

For this study 1 used peer reviewed joumnals, books and guides. This study used scholarly (peer-
reviewed) journals and books from the period of 1989 10 2007. Thus the paper considered a range
of period 1989-2007.

* Med (Thesis)-Leadership, Policy and Change, Monash University, Australia
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Information about data collection :
Sumple/Method Range
Peer-reviewed Journals and books 1989-2007

2. Phenomenological approach

A phenomenological approach might be considered as the first major type of qualitative research.
Edmund Husserl is known as the father of phenomenaology (Creswell, 1998; Johnson &
Christensen, 2004; Lichtman, 2007). It has a long history in different social research disciplines
such as, psychology, education, sociology and nursing. As it is ha been developed through several
philosophical doctrines, it could be described under different philosophical camps such as,
dialogical, existential, empirical, hermeneutic, reflective/transcendental and social phenomenology
(Creswell, 1998). Phenomenalogy could be described as method, philosophy and approach that
could be casily be unfolded. 1t is the study of how people deseribe experiences and things through
their sense. Sometimes it could be viewed as synonymous with qualitative methods or naturalistic
inguiry (Creswell, 1998; Psathas, 1989; Patton, 1990, 2002). This term also could be referred 1o
‘philosophy', 'an enquiry paradigm’, 'an interpretive theary!, a social science analytical perspective
or orientation’, or ‘a research methods framework® (Husserl, 1967: Lincoln. 1990; Denzin & Lincoln
2000b, p. 14; Harper, 2000, p. 727; Schulz, 1967,1970; Moustakas, 1994; cited i Patton 2002, p.
104), Thus, rescarch shows that phenomenoclogical approach could be described from different
2.1. The principles/concepts of Phenomenological approach

According to Richards and Morse (2007) phenomenology is considered as one of the most
significant 'philosophical movements of twentieth century’ (p.48) and they also depict two major
assumptions of Phenomenological approach. First, ‘perceptions present us with evidence of the
warldenot as it 15 thought (o be, but us it is lived' (p.49), Secondly, ‘human existence is meaningful
and of interest in the sease that we are always conscious of something’ (pp.49-50),

Many researchers further argue that phenomenological researchers look for commonalitics across
the individuals' expenences rather than only focusing on what is unique to single individoal and the
main aim of phenomenological studies are to retrieve the meanings of the shared experiences
(Creswell, 1998; Richards & Morse, 2007). It is located under the interpretive pamadigm and
emphasises a focus on individuals' subjective interpretations and experiences of the universe, It
seems phenomenalagical résearchers want to understand and present how the world seems to other
people, In phenomenology the phenomenon is the essential concept being examined by the
rescarchers where the phenomenon might be a job, a program. an emotion, an orgamsation,
marriage or a culture (Patton, 1990). In this case, the researchers need to hold their own perceptions
about the phenomenon apart to apprehend the phenomenon precisely as experienced by the
informunts.

Phenomenology is "hermeneutics' that is usually thought to be the 'science of interpretation and
explanation’ (Lichtman, 2007, p. 73). Consequently, Byme (1998: cited in Lichtman, 2007)
indicates that sometimes phenomenology and hermeneutics are used interchangeably.
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The main technical issue of phenomenoclogy is the researchers' articulation of the philosophical
perspectives behind the spproach. especinlly the concepts of how individuals experience a
phenomenon. This could be termed as ‘epoche or bracketing' (Creswell, 1998, p. 54) of perceptions.
Here, research questions would be formulated to disclose the meaning of experiences for people.
The common method for collecting data is conducting in-depth interviews from the respondents
that need personal reflection of the researchers (Creswell, 1998; Moustakas, 1994, eited 1
Creswell, 1998). Patton (1990, p. 70) depicts another viewpoint of a ‘methodological mandate’ to
actually experience the incidents being investigated. In this point of view participants should be
observed. Similarly, other sources could be considered to collect information such as, description of
specific situation and narratives. In phenomenological approach rescarchers need fo copsider all
relative descriptions of the text and develop a holistic description of the meaning and the spirit of
the expericnce (Moustakas, 1994, cited in Creswell, 1998). It has its roots both in psychology and
philosophy and it requires an attitude to wonder that is highly empathic (Richardson, Power point
presentation, 2008), Now | will outline some merits and demerits of a phenomenological approach.

2.2, The Strengths of Phenomenological approach

The major merit of Phenomenological approach is researchers’ ability to understand how
individuals experience phenomenon from their own perspectives. This approach has been adopled
by different disciplines such as, special education, art education, allied health fields, adult learning,
nursing and education. Tt emphasises the centrality of human context in understanding life and
apparently it provides opportunity to deyelop deeper insight on certain phenomena of human nature.
The researchers might be able to share the results of the research (Johnson & Christensen, 2004;
Lichtman, 2007; Richurds & Morse, 2007). Moreover, a phenomenological approach is engaging
and naturally fitted with rescarch that builds vivid experiences for the readers to understand (he
fundamental meaning. Accordingly, Patton (2002) argues that phenomenological research 'focuses
on descriptions of what people experience and how it is that they experience what they experience’
(p. 107). Researchers could also able to generate new ideas based on their previous expericnices and
knowledge about the matter. In addition, by analysing descriptions of the informers, researchers
could also reteve universal or general meanings of the phenomenon. Research shows
phenomenologists are able to analyse dats from personal experiences and others experiences and
observations. They are able to interpret and describe the ‘essence or meaning of the lived
experience’ (Richards & Morse, 2007, p. 52). Consequently, Botforff .(2003; cited i Lichtman,
2007) supports that the 'essence’ of expericnces miuke 'a deeper level of understanding’ (p. 72). As a
hermeneutical process, phenomenology interacts and links between the researchers and the
interpretations of the language (Lichtman, 2007, p. 73),

2.3. The Weaknesses of Phenomenological approach

Along with its merits, the phenomenological approach has some weaknesses as well. Creswell
(1998, p.207) argues that ‘neither empirical nor transcendental phenomenologists place substantial
emphasis on verification beyond the perspective of the researcher’. Thus, this approach indicates
lack of triangulation. Sometimes, in phenomenology, the real research questions could be left
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mmplicit (Richards & Morse, 2007). That could make some misundersianding aboul the research
question. Generally, it uses single data sources, so it profoundly relies on @ small number of cascs,
Sometimes rescarchers fail 1o depict the real picture because, they may not able to tap the real ideas
and experiences of the informants, Some dominant issues could influence the informants that could
shape their ideas. Also, the ideas could be shaped by the researchers’ own experiences and
background and data could be misinterpreted according to the previous ideas.

3. Case Study approach

A case study approach couid be applied hoth for qualitative and quantitative research, It is not the
option of the methodology; however. it is the choice of subject matter studies. It is one of the five
traditional approaches of quaiitative research that involves the detailed and specific study of a case
or cases. It also seems to be primarily a method without philosophical underpinnings (Stoecker,
1991 Stake. 2005: Creswell, 1998; Lichtman, 2007). According to Stake (2003, p. 443), case study
could be defmed by "interest in an individual case, not by the methods of inquiry used'. [t may fall
under the interpretive paradigm.

3.1. The principles/concepts of Case Study approach

In case study approach, depending on the objective of the study only one or several cases could be
selected. So, any phenomenon could be considered as a case, for instance, groups, individuals,
communities, institutions, cvents, policies and systems. Case study approach is an intensive,
detailed and in-depth enquiry on some selected or a particular phenomenon.

Stake (2005) depicts three different kinds of case studies namely, intrinsic, instrumental and
collective: Intrinsic case study s not for its representativeness bul mainly undertaken for the
precise understanding of and the interest for u purticular cuse. In contrast, instrumental case study
is adopted aiming to find a meaning for a particular case and to deduce a generalisation. Finally,
collective case study is conducted on more than one cases aiming to investigale a particular
phenomenon, an existing situation or a group of people. When instrumental case study is extended
to some cases, it could be referred o as a collective case study. In qualitative case study, even for o
collective case study the sample size 1s very small for rmudom selection. In this point of view,
purposive sampling is designed considering several variations nnd scope for intensive study. Stake
(2005) turther argues that representativeness of sampling is less impartant than learning. In this
case, coding is used, especially when the study is conducted by a researclt team und the researchers
become more dependent on subjective data. He goes on te argue that triangulation of case study is
very important in all stapes of study to establish validity of a case study. It could minimise the
scope of misintarpretation especially in case of interpretation by the readers, Also, triangulation
assists to draw specific meaning when the conceptualisation of the case created from different
VIEWpoInts,
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Elsewhere, Yin (2003) identifies three different kinds of case swmudy namely, cxplanatory,
exploratory and deseriptive. Lewis (2003) finds out that case study has variety of perspectives that
could be organised in a particular context or mare than one coniext. In the description the
reszarchers should provide some hints that could help the construction of the pereeptions of readers
and in this way the readers can visualise the cireumstances and contexts of the case.

3.2. The Strengths of Case Study approach
Firstly, a case study approach provides scope for the researchers 1o gain detailed and rich insight
(Lichtman, 2007) and ability of systematic and critical thinking (Bassey, 1981; cited m Bell, 2004)
cspecially in interpreting unusual or unique sizations. Through description the researchers can
transfer it to the readers and that helps the readers to construct their own perceptions and
judgement Secondly, a case Study spproach is conducted through interviewing, interaction and
observation. So, researchers can perceive the subjective features of the ease personally such as,
emotions, attitudes, personalities and mentalities. Furthermore, a case study approach is useful in
solving practical methodological problems. According to Patton (1990, p. 100)

Case studies are manageable, and it is more desirable o huve o few carefully done case studies

with results one can trust than to aim for large, probahilistic, and generalisable samples with

results that are dubious because of the multitude of technical, logistic, and management

problems in Third World scttings.
Thus, it seems, ease study resesrch intends to provide a deeper insight into a particular issue and
researchers try to find out :

1. the nature of the case, particularly its activity and functioning;

2. its historical backaround:

3, its physical setting;

4, other contexts, such as economie, political, legal. and aesthetic

5. other cases through which this case is recognized. and

6. those informants through whom the case can be known

(Stwouffer, 1941 cited in Stake, 2005: p. 447).

In these ways, using multiple approaches of data collection researchers could find information from
different sources. It may help the researchers to study for one aspect of a problem in some depth
{Bell, 2004). Lichtman (2007) argues that 'the use of casc studics has had a resurgence of interest
along with other approaches to qualitative research’ (p. 76). Moreover. it is less expensive compared
10 experiment and survey method.

Most individuals and organisations have their unique and common features. Case study approach
could 1dentify the features and different interactive processes at work to demonstrate how the affect
the implensentation of the systems and influence the ways an orgunisution functions (Bell, 2004),
Thus it appears case study is more humanistic in nature as it usually involves human experiences.
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3.3. The Weaknesses of Case Study approach

However, case study approach is not free from demerits like otheér approaches. First, becaise of
small sample size this approach is unable to establish unquestionable grounds for generalisation.
According to Stake (2005) and Lichtman (2007) in case study generalisation could be an
unconscious procedure for both readers and researchers. Stake (2005) also warns that '[wThat can be
learned sbout the single case?' (p. 443). Secondly, o case study approach involves complex
comparisons between the cases. In this case Stake (2005) also wurns that sometimes readers learn
limited ideas from reference or control cases chosen only for comparison. Thirdly, data collections
and interpretations could be bissed because; there is a chanee of close interaction between the
informants and the researchers. In addition, the major problem of this approach is the absence of
universally acknowledged methods or tools. Yin (2003) pamculnr!y identifies that it is the hardest
method because it does not have the routine formulas, Finally, Bell (2004) argues that rescarchers

may face difficulties to cross-check informatian.

4. Conclusion

To summarise, a qualitative research 15 a common and general way of thinking about conducting
qualitative research. It may describe cither implicitly or explicitly, the mode of data analysis, the
purpose of qualitative research, the stages of research and the role of researchers. Researchers need
to consider principles and pros and cons of the selected methods before designing a research area.
In this way, researchers could be able 10 use suitable methodologies and methods to achieve
optimum outpul from the research project.
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Gap Analysis of Implementing Bangladesh and Global
Studies Curriculum in a Rural Govt. Primary School
Syeda Zakia Nayem*

Abstract

The main purpose of this study is to explore the real praciice of Bangladesh arnd Global Studtes Crirricudum
in the classroom of rural govt primary school and to ideniify the barriers that icachery face n the
classroom, The siudy is conducted with the ntended objectives that will focus 1o reveal the reflection of
intended learming owicomes, teaching learning straregies and assessment procechire to implement the
planned cyrviculum and find out the barriers 1o implementation, However, this qualitative study has also
peen conducted fo draw the reai picnare of feaching learning sirategy in o rvel govl. primary school. To
Julfitl the vesearch objectives, date were collected through classroom observation, Teachers” and
curriculum experrs' interview and documens analysis.

Analysis of data revealed that, thero is an enormaus gap between the practiced and planned BGS
cwrmicwhom. Majority aof the teachers. are rot interesied to follow the directions of curricelum, There are
also. varians factors for this, such as, lack of suffictent teachers training, teacking aids, proper
dissemination of curriculum, school infrastructiral system and so on. To resobve these problemy, necessary
recommendations are enclosed In the suidy which could bring stentiicant development it this regard.

Key Word : Bungladesh and Global Studies Curviculum, National Curricutum and Texthook Board,
Primary Edication Development Program, School Managing Commiitee, Parent Teachers' dssocwation

Background of the study

Social science education always plays an wmportant role in the development pf society and the
nation. At present, from 2012, sccial science is termed with Bangladesh and Global Studies. It
refers 1o an integrated discipline and the term is of recent origin. It started widely n 1916 in the
US.A. It was origim in India whice can be founded with the formulation of the basic system of
edocation in 1937().C Aggarwal), In 1963, Bangladesh and Global Studies (former social studies)
was introduced in the education system of Bangladesh.

Bangladesh and Global Studies refess to the study of particular aspects of human society. It
promotes knowledge of and involvement in civic affairs. And because civic issues such as health
care, crime and foreign policy arc multidisciplinary in nature. understanding these issues and
developing resolutions to them require multidisciplinary education (Schneider, 1994). At the
primary education level, social studies generally focus first on the envirenment, family and local
community, through its curriculum. In Bangladesh. major emphasis has been given upon pnmary
education. According to the Bangladesh Education Policy Report (2010), the goal of primary
education 13 10 create physical, psychological, emotional, cultural, spiritual, moral awareness among
the students. To achieve this goal and contemporary objectives, Bangladesh and Global Studies has
emerged os & compulsory integrated subject Trom class 11 to V.

As the curriculum, essentially, 18 a set of documents for implementation and considered as the heart
of education. In Bangladesh, especially in rural areas, the practice of curriculum is not seen yet
properly. Various gaps sre found between the practiced and planned curniculum.

* Research fellow, University-Community Project, British Council Institute of Education and Research ([ER), University of Dhaka.
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After a long time, (about I8 years) our old national curriculum has been revised m 2012, which
has started to implement from January 2013, The revised curriculum has tried to make more
updated and student centric. If this curriculum is practice properly, it is hope that the nation will
get a better outcome, as the teacher, have major responsibilities for practicing curriculum in the
classroom. But there are some problems which impede the effective teaching of Bangladesh and
Global Studies.

Beside this, the success or failure of implementing BGS curriculum has not been yet explored
academically. So it is essential to find out the barriers thar impede the effective teaching of
Bangladesh and Global Studies in the class room of government primary school.

This research attempts at determining the paps of implementing Bangladesh and Global Studies
Curriculum in @ rural Govt. Primary School.

Objectives of the Study

The main objective of the study is -

To investigate the present situation of implementing Bangladesh and Global Studies Curriculum in
a rural Govt. Primary School and to identify the factors that teachers face during the practice of
curriculum in the classcoom.

Specific Objectives
The specific objective of the study is to -
» ldentify the gaps hetween planned and practice of Bangladesh and Global Studies (BGS)
Curriculum at rural primary level.

Methodology

The objective of this study is to identify the gaps bétween practiced and planned BGS curriculum in
a rural govt. primary school and find out the factors that impede the practice. To achieve the
objectives data have heen collected from BGS teachers, head teacher, curriculum experts and
through classroom observation. Three data collection tools were used in this fact and they are
classroom observation checklist, semi-structure interview schedule and document analysis.

The study was conducted in qualitative approach to explore the real situation. This type of research
was preferred because qualitative research takes place in the natural settings. And it also enables the
reseurcher to develop @ level of details about the individual or place and 10 be highly involved in
actugl experiences of the participants (Rossman& Rallis, 1998). Qualitative research also rely on
text and image dats, baye ugigue steps in data analvsis and draw on diverse strategies of inguiry
(L.W.Cresswell, p179, 2007).

The study focuses on practice of Bangladesh and Globa! Studies curriculum in g rural govt. primary
school. Therefore, it was very challenging to select an appropriate method to conduct the research
for revenling the satisfactory answers of the research questions. The whole study was inductively
preceded. Findings of the study were argued from the focal point of research questions. It was
absolutely depending on the strength of qualitative data; not numerical data. As L.R.Gay (1996,
p208) suggested. qualitative study for investigating certain kinds of educational problems and
questions, those which do not lend themselves well do to numerical analysis,
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To explore the real practice of BGS curriculum in GPS a number of steps were followed
sequentially. The study demanded to analyze documents, for this BGS curriculum 2012 was studied
and it added many idess of research problem. Morsover, semi-structured interview schedule and
observation checklist were administered to explore the teachers practice. To verify and to unify the
provided dats, teachers as well as head teacher and curriculum experts were interviewed by
respective interview guides. Classroom notes were also taken during class observation. Thus,
qualitative researchers are not just concerned with describing the ways things are, but also with
gaining insights into the "big picture” S. Wilson (p-245, 1977) . As a qualitative study requires such
kind of activity, the study was considered as the best research method considerably.

Area of the study
For getting valid and appropriate data, and due to researcher’s casy access, Chuadanga district of
Bangladesh was selected as the study area. It was selected purposively for this study.

School Selection

In order to select the school pumposive sampling strategy was employed. Due to limited time
boundary, 1 school was selected for the research study purposively. Notunpara Govi. Primary
School (NPGPS), Chuadanga was selected hecanse of availability of sufficient teachers und
different societal level of students. Moreover, this thesis was conducted under the British Council
Project. In this regard, permission was taken from DG office and the headmaster before selecting
this school. An approval letter was sent from Directorate of Primary Education (DPE),

Teacher Selection
All Bangladesh and Global Studies Subject teachers were selected purposively from the school.
There were 5 BGS teachers. The head teacher was also selected as a sample,

The following list express the quantity of sample in the study.
Table 3.2 : Categories and quantity of sample

Category of Sample Quantity of Sumple
Primary school 1
Teacher participant 3 (out of 10 teachers)
Head Teacher |
Curriculum Expert 2
Curriculum Expert selection

Two curriculum specialisis were selected purposively from 1ER, University of Dhaka.
They were selected Tor justification for reveated data.

Data Collection Techniques

Different kinds of techniques were used for the purpose of this study. Where, a gualitative siudy
covers o number of data collection procedures for collecting quantitative data (Marshall &
Rossman, p251,1999), Data were collected by ohservation, semi-structured interview and document
analysis. Besides this, field notes were taken to comprehend prevailing context us well as classroom
scanario.
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Data collections tools was as following: -
Table 3.3 : List of data collection tools

Data Collection instrument Data sources
Observation checklist Classroom teaching learning activity
Semi-structured interview schedule Teacher, Head teacher, Curriculum Expert
Document analysis BGS curriculum (201 2), BGS textbooks,
Education policy (2010)
Data Collection Procedure

Data were collected by the researcher herself. At first, letter of approval was collected from DPE
and sent to the headmaster and the chairman of SMC. In the case of teachers, researcher attempted
to set up a fairly rapport with them belfore starting interview. Researcher was also concerned of
introducing herself o other participant as well, Most of the time, researcher had to arrange an
mformal setting for each teacher separately 1o get authentic data.

Data analysis technigues and interpretation

Data analysis were followed by the procedure below. As, Best (p258, 2005) said that, there are no
commonly agreed-upon process of data collection. The below flow chart shows the process of data
analysis in this study: -

Data Organizing

Data organizing was the first step in analyzing qualitative data (Best, p2350, 2005). Aficr collecting
qualitative data, it was organized in accordance with the dats collection techniques: interviewed
data, for instance, had been organized according to the participants responses.

Data Coding
Data coding is furtherance of the short-cut method. This method should be used specially when

given figures are big or otherwise mconvenient (C.R. Cothary, p-261, 2009), In this study, data
were coded by consecutive numbers, It was done as follows-

Table 3.4 Participants' Coding Table

Categories Codl-! Number
Notmun Para Govt. Primary School NPGPS
Teachers (5) NPGPS1-NPGPSS
Head Teacher (1) HT

Data Classifying
Data classifying was made as the data revealed. Data were classified under the themes of
curniculum related focal points. This was done 1o ease the triangulation process.

Data Analysis

After editing raw data, it was analyzed to draw some results, A number of themes were figured out
from the revealed data Qualitative data were analyzed under themes and categories based on
different participant’s perspective thoroughly. Findings were analyzed based on collected data with
the help of qualitative approach.
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Data Triangulation

In this qualitative study, researcher tried (o enhance her intemnal validity through data triangulation,
Such as-teachers provided data were verified with the head teacher’s and curriculum experts
provided data. It was also strengthened by the class notes, observation notes and field notes.

This study is accomplished with qualitative approach where a number of tools were used to reveal
the data, Classroom observation, interview and document analysis were conducted as data
collection process. As, qualitative procedure rely on text and image data, have unique steps in data
analysis and draw on diverse strategies of inquiry (J,W.Cresswell, p-179, 2007), This research also
proceed to explore the real situation of practicing BGS curriculum.

Under the thematic approach, various themes were categorized to identify the gaps between
practiced and planned curriculum through data triangulation.

Data Analysis And Findings
The objective of this study was to identify the gaps between practiced and planned BGS curriculum
i @ rural govt, primary school. To fulfill the thesis objectives qualitative approach have been used.
Data were analyzed through classroom observation, social studies teacher's interview, head
teacher's interview, curriculum cxperts interview and document analysis. To know about the real
situation trisngulation of data were used. The researcher observed 10 BGS classes, wok semi-
structured interview from 5 selected teachers, headmaster and curriculum experts. And the
interview was taken just after taking the class.
Major Findings:
It is mentioned that: this study continues in a qualitative approach, So, the researcher intends to
onginate some themes derived from the collected data. All the qualitative data are discussed in the
focal point of the research objectives and guestions of under the following themes. These themes
are classified into four major categories which are also discussed into several sub themes. The
major gaps that the researcher has found between practiced and planned BGS curriculum from
various sources of data are given here in detail. Moreover, their implications are also presented
below along with this, Following points show the mujor findings of the data

I. Teachers are not aware about BGS curriculum.

I1. Teuchers do not follow the instructional technology according 1o curriculum.

111 Assessment procedure is not followed by the guidance of curriculum,

1V. Feedback is not given according to curriculum.

1. Teachers are not aware about BGS curriculum

Teachers awareness about BGS curriculum is discussed under the following subsections. These
sub-sections are detailed in light of revealed data from teachers. head teacher’s, curriculum experts?
interview and classroom observation.

Majority of the teachers of NPGPS are not properly aware about the new revised BGS curriculum
2012, Mast of them considered curriculum as a policy or directions. In this respect. T1 said, "BGS
curriculum is associated with some direction for taking BGS class” (NPGPS1). While other
teachers expressed it as a broader aspect of syllabus, T3 heid, "BGS curriculum is not only some
directions but also contains subject matter as syllabus” (NPGPST3), On the other hand, T4 thought
curricilum as some goals and objectives. She expressed her view as, "BGS curriculum is the
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combination of some goals and objectives of Bangladesh and Global Studies” (NPGPST4).

Among all teachers, only the head teacher knows some detail, about BGS curriculum, as, she
received curriculum training. She revealed, "BGS curriculum is the total guideline for teaching
learning process of Banglodesh and Global Studies. It contains aim, objectives, terminal
competency. evaluation process and the methods of 1eaching, All of the teachers should follow the
curriculum appropriately as a key guideline for education” (NPGPSHT).

In the findings, it is revealed that, the concept of curriculum is not encugh clear 10 all the BGS
tenchers. All of them grasped the idea vaguely, but not specifically. There was a compatibility of
concept about curriculum; however, they could not give any concrete dafinition of it.

a. Teachers awareness about terminal competency

The NPGPS has new revised currienlum of 2012, but most of the teachers are not aware about the
terminal competency of BGS curriculum. Majority of them only know about the term "terminal
competency”. But they are not concerned about the competencies in detail and the total number of
them. While conducting interview, only one feachér agreed that. she knows about this from sub-
cluster training, In this respect, NPGPSTI said, "terminal competency is the term which indicates
student’s achiovements afler finishing a specific stage of education (NPGPST1)," Other teachers
failed to define terminal competency correctly.

Even they don't know about the total number of terminal competency For example, NPGPST2
expressed,
"Terminal competency is the most important factor of & curriculum. But, we don't know the
exact number of terminal competency of new Bangladesh and Global Studies curriculum 2012
Though the school provides us-a new revised curriculum, but we cannot study it for lack of
time" (NPGPST2).
Another teacher argued that, for the recent change of cummiculum they can't study it yet properly,
Because, there remain several new changes and aspects on it, She (T3) said, "l knew about the
competencies of old BGS curriculum. But the recent changes are unknown to me" (NPGPST3),
In this regard, supporting the teachers the headmaster said, "Most of our BGS teachars don't have
any training on curriculum. So they are not properly aware ahout terminal competency. Beside this,
they don't get enocugh time for observing curriculum” (NPGPSHT].

In nutshell, it 1s revealed thar majority of the weachers are not concerned gbout terminal competency
of BGS curriculum, They provide their lecture in classes without deep knowledge about it
Moreover, their concept was almost similar about Terminal Competency, They only know the term
but not aware about the total number of competencies and detail about it

Implications :
® Teachers can be motivated for following curriculum in every class.
o [lead teacher may discuss terminal competencics and other factors during eachers off- tme,
o Head teacher may be strict about her staffs, o that they can conduct teaching learning activity
with the guidance of eurriculum.
® A simple workshop or seminar can be arranged for GPS teachers by the ATEO for discussing
ahout curriculum.
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b. Teachers awareness about learning outcome of BGS curriculum

A very few teachers of NPGPS are concerned about leaming outcomes of BGS curriculum.

Only the head teacher could properly descnbe about this. She (NPGPSHT) said, “Learning
outcomes are specific achievements of smudents from any content associated with action verbs"
(NPGPSHT). But her subject teachers don't teach in the class for atiaining learning outcomes.

From the classroom observation, it was scen that, teachers provide lessons thoroughly for
completing content. Even they don't see the gpecific learning outcomes before starting a new lesson.
Moreover, BGS textbooks also refer to specific leaming outcomes for each chapter. But the
teachers seldom followed it.

But ull of the teachers agreed that, it is the key indicator of classroom teaching -learning strategy.
According to NPGPST3,"We have heard about learming outcome of BGS curriculum. But it is quite
impossible for us to follow the guidance of curriculum in every class” (NPGPST3),

In this content, which describing the importance of leaming outcomes, one of the curriculum
experts held,
"Leamning outcomes are narrower than goals. They derived from the specific content Moreover,
they are attamable and measurable by using action verbs. Esch Bangladesh and Global Studies
teacher should smictly follow the guided learning outcomes before starting & new lesson.
Otherwise, students learning will not be properly ensured” (Curriculum Expert 1).

SMC members also supported this view. One of the members (SM1) expressed her opinion, "leaming
outcomes are the mam indicators for a teacher So, they should maintain this properly (SM1).

So, in the conclusion, it can be said that, very few teachers of NPGPS are cancemnead ahout learing
outcomes of BGS curriculum. They don't follow the specific outcomes before starting a new lesson.
They don't give emphasis on attaming them during the lesson.

Morcover, the teachers don't justify the outcomes after completing the lesson. As a result, students
learning process was not fully guided by curniculum.

Implications :
o Teachers can be motivated for following learning outcomes in every class.
® Every BGS teacher should be provide with curriculum training.
o Head teacher and ATEQ can monitor this fact by regular feedback.
o BGS teachers also can follow textbook provided learning outcomes.

I1. Teachers do not follow the instructional technology according to curriculum

From the accumulated data, it 1s clear that, most of the BGS teachers don't follow the proposed
instructional technology in the classroom. Majority of the BGS classes are neglected from it
However, triangulating the dara, through classroom observation, semi structured interview, and
document analysis researcher has drawn some findings into the following subpoints.

a. Creating motivation before starting new lesson:

Motivation is guite important for students to make them nterested about new lesson, Maximum
teachers of NPGPS tried 1o motivate students in their classes. Among them,

NPGPST] used relevant stories of election while teaching "Democratic Values” ar class five.
Students were very much interested to her stories.
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On the other hand. NPGPST2 showed picture of "Rursl Life" while teaching "Environmental
Pollution”. The NPGPST2 asked personal experiences of recent earthquake to the students for
"Natural Calumity" chapter. On the other hand, the NPGPST4 gave examples of national election
while teaching "Democratic Values". But all these are teacher's pre-planned activity as they were
concerned about the researcher's class observation. The reality was a few motivational works for
new lesson, while the rescarcher did two sudden classroom visit, One teacher said that, she thinks,
motivation is utmost necessary for starting a new topic in the classroom. But they can't maintain it
regularly due to various reasons. In this regard, NPGPST4 shared her opinien, "We have 10 tuke a
lot of class daily. So we get tired 10 start a new lesson with appropriate motivational work ... But, |
think it is quite necessary for every BGS class” (NPGPST4).
By supporting her, the Head teacher also possessed,
“Motivation is utmest necessary for all students to start a new content. It inspires learners to be
attentive in the class and grasp the imporiance of content. But, really our teachers can't
maintain it due to many reasons. Such as- short class time, heavy class load, exam pressure
etc." (NPGPSHT).
But some of the teachers cannot maintain relevance of their motivation process zlong with the

content. In this regard, TS sang n song for teaching "Development Activities in the local area®. But
her song was not relevant with the content,

The following table expresses teacher's motivation process in observed BGS classes
Table 4.1 Motivation Process by the Teachers

Serinl number of teachers Teacher 1 Teacher 2 Teacher 3
Taken class Class 5 Class 3 Class 4
Chapter’s name Democratic Values | Envitonmental Pollution Natural Calamity
Maotivation Process Relevant story of Showing pictute of ruml life [ Sharing personal
mational ¢lection experiences

So, from the teacher's view, classroom observation and above 1able, it can be seen that, majority of
teachers try to motivate students before starting new lesson. But most of the time they start lesson
with traditional sysiem due to lacking of time and heavy class load, The motivation process was
mainly lelling stories, shuring views, singing song etc. But sometimes, these were getting irrelevant
with the topic.
Implications :

® A discussion or workshop/seminar can be armanged by URC (Upazila Resource Centre) for

BGS reachers.
o Teachers can discuss among themselves about ereating motivation during their off time.
® Relevance of motivation process can be maintained.

b. Providing lesson for obtaining learning outcome and class-wise attainable competency
None of the BGS teachers of NPGPS were concerned sboul leamning outcome and class-wise
attainable competency according to curriculum during the class. They provided lessons only for
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completing syliabus for examination. Teachers emphasized only on the important topics of textbook
rather than maintaining relevance with intended curricnlum. They were in a hurry to complere all
the topics of syllabus. Most of the time they cannot finish their lesson within the class time. One of
the teuchers (NPGPST2) said that, "It is hard to finigh the content in the restricled time limit
maintaining the relevancy of curriculum” (NPGPST2),

Accarding to curriculum expert, "If the learning outcomes are obtained in class regularly, the class-
wise attainable competencies also will be obtamed automatically” (curmculum expert 2), Se, the
subject teachers should be aware of this,

Teachers are not concerned about learning outcome and class-wise attainable competency. They
don't provide lecture in class for araining these. Moreover, they prefer only imporant topies of
extbook. Finzl examination is their main target for conducting teaching learning activity.

Implications :
s All BGS teachers should be provided with eurriculum training,
® Regular classroom momtoring and supervision can be inmalized.
® Dissemination of curricnlum by NCTB may be increased.
® Subject teachers can be motivated by head teacher or education officers in their in-service traiming,

¢. Use of teaching aids

Most of the BGS teachers tried 1o use teaching aids during their classes, Though they do ot have
cnougli materials in school, they all realize the importance of using teaching aids. Among all BGS
teachers, mujonty of thém used teaching aids regularly,

They used poster papers, charts, pictures. Meanwhile, NPGPST1 uscd "Ballot Box" and poster
paper while teaching "Democratic values". On the other hand, NPGPST2 used "Hand-made
pictures” due to unavailability of sufficient materials, NPGPST3 used posters and pictures while
NPGPST4 used chart and map. The rest of the teacher, did not use any teaching materials.
According to her, school eannot provide relevant teaching ids and 1t 1s not possible to use in every
class. She (NPGPSTS) said, "We are burdened with a lot of classes daily...So, preparing of
teaching aids are quite impossible for us in every class" (NPGPSTS).

Most of the teachers said, they would use relevimt materials if the authority can provide necessary
resources, One of the SMC members said in this regard, "We save & fixed amount of annual budget
of the committee for purchasing leaching aids every year (SMC Member 2)". The head teacher also
agreed with his comment. She claimed that, "Most of the teaching materials in this school are
provided by the school managing committee (NPGPSHT) *. But these are not sufficient for all
classes. So, the teachers demanded ICT facility mn the school. T2 said here, "The cost of teaching
aid is very high. And we cannot get enough materials in such g remote area So, if the school had a
computer, we could make relevant multimedia content for our students, It would also be cost saving
for us (NPGPST2)"

The Head tcacher also supporied in this regard, "If the autharity provides ns with ICT facility, our
teachers can use relevant teaching aids regularly (NPGPSHT)",

d. Types of teaching aids used by the teacher:
Sequentially, the teachers were asked 1o tell about the teaching aids which they generally use in
their class. The teachers named some teaching aids. Among them pictures and poster paper are
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commonly used. Moreover, during obscrved classes, the researcher also found several types of
teaching aids. The following table shows the frequency of using teaching aids :

Tahle 4.2: Types of using teaching aids

Types of using teaching aids
Teaching aids Used by teacher
Picture NPGPST3 T2
Chant NPGPST4
Map NPGPSTH
Poster paper NPGPST3,TI
Real object NPGPST]

From this table, it can be said that, most of the teachers used pictures and poster papers as they were
available, A few vsed map, chart and real object. On the other hand, no teacher used a globe or
world map while teaching geography or the chapter of pacific and occan.

¢, The effects of using teaching aids on students learning :

All of the teachers agreed that, eaching aids have positive effect on leamning. Moreaver, teaching
aids increases students motivation and active participation. Each of them provided their views
duning interview. According to T1, "Teaching wids support difficult content to make them casier”
(NPGPSTI), While, T2 gave importance on long term learning. She argued that, "Using teaching
aids facilitate long term leaming” (NPGPST 2),

Most of the Stmdents also said that, when teachers use teaching materials they spontaneously
concentrate on the class, Using of teaching aid motivates them come to school regularly and the
more study of Bangladesh and Global Studies happens.

In nutshell, curriculum expert 2 gave her opinion, "Teaching aids are not main instructional
marerial. So, teachers should follow that. whather student's attention was towards the lecture or
materials. However, teaching aids help leamner to grasp the difficult content easily and pay attention
on lessons” (Curriculum Expert 2)

Implications :
e The School Managing Commuttee (SMC) can take initial steps to recommend authority for
providing sufficient teaching aids to school.
o They can rmise the budget of annua! fund for purchasing more teaching materials.
® Besides this, Upazila Education Officer may sanction a fixed budget for every GPS in his arca.
e Using of roal object and low-cost apparatus can be introduced.
o Content based teaching materials may be ensured.
* Multimedia support can be provided by the authority.
e Every teacher should be provided with ICT trainmng.

f. Using of teaching- learning strategy

Most of the teachers used only lecture method for delivering lessons. While very tew used group
work and curriculum directed strategy. Among the ten observed classes, the researcher has found
only three classes where teachers used group work. In one class NPGPSTS directed students for
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silent reading. In the other class, NPGPST] followed Question-Answer method. The rest of the
classes were lecture method oriented. In the maximum class, students were ordered to memorize
the content. Teachers only read aloud the topic from the textbook, where stdent's 1ask was listen to
the lecture. Group work, peer-work, learning by doing were completely ignored. Several teachers
view is, due 1o the high teacher-student ratio lecture and question-answer methods can only be used
to make an effective class. In this fact,
NPGPST4 said, "in our school, the number of student is verv high. So, we cannot provide them
curriculum guided teaching method (NPGPST4)",
Another teacher told about the huge content load of primary level. This also hampers effective
teaching. She (NPGPSTS) said that, “It is quite impossible to mainiain the proposed teaching-
learning strategics dus to the large class, short time, and huge content load" (NPGPSTS).
Nearly similar idea was also expressed by NPGPSHT,
"Really, our teachers are burdencd with heavy workload and a large number of students.
Moreover, they remain loo busy with other school activity such as- taking cxams, armanging
meeling. conducting assembly. and so on. Even they have to maintain a lot of students per class.
Sa, they cannot maintwn the proposed teaching method by curriculum® (NPGPSHT).
Teaching learmng strategy followed by the teachers are presented in the table below ¢
Table 4.4 Using of teaching learning strategy according to curriculum

Strategics Teachers (Out of five BGS teachers)
| .Lecture T T2, T3, TS
2.Group Work T1,T3
3.Silent Reading T5.T4
4 Question-Answer T4,T1

Above this table, it can he said that, most of the teachers prefer lecture method while curriculum
ouided sirategies are completely ignored. So there is no relevance with the mentioned teaching
learning strategics in the curriculum.
Implications :
® Arrangement of workshops and seminars focusing the intended teaching - leaming approach
would be promoted to make the teacher aware about the recent developments in this sector.
@ The Headmaster and SMC can make it compulsory 1o follow the intended teaching-learning
strategies.
o They may ensure proper curriculum distribution and instant dissemination of Teacher's Guide
(TG) should be ensured.

g. Students Active Participation :

A Bangladesh and Global Studies class requires student's active participation, Only the textbook
knowledge is not enough for appropriate leaming. But the picture of selected GPS is quite different.
Amuong observed ten classes most of the students were passive. They were only the listener and
they memorize the contents. Among those classes, researcher found only a few classés where
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students got the chance (0 involve themselves in group work. Though there were students of
different cognitive capabilities, teacher followed same method of teaching for all,
Morcover, none of the students asked any relevant questions to teacher. And only best students and
front-benchers gave answer to any kind of questions. Finally, there were no practice of learning by
doing and activity based leamning. In the observed ten classes, students activities are mentioned here
m o table :

Table 4.5: Students activity In 10 observed classes

Number of observed class Students activity
Class 1 Role play of selected class captain
Class 2 Personal experience sharing nbout

carthquake

Class 3 Students were silent listener,
Class 4 Only listening to the teacher.
Class 5 No activity was observed
Class 6 Only listening to the teacher
Class 7 Inyolved in question answer
Class 8 Writing on blackboard
Class 9 Writing on hlackboard
Class 10 Students were silent listener

From the above table, it is clear that, student’s active participation was neglected in majority of the
class. There was no practice of leaming by doing and activity based leaming. Teachers followed
only lecture method and sometimes called students to write on blackboard. Even though. student's
role was silent listener. They don't ask any questions to the teachers if they [nce any difficulty. Only
some bright students ask questions to their teachers.
Implications :

® BGS teachers can be trained by curriculum experts.

e Active and equality of all smdent participation 15 highly prescribed.

® As maximum teachers are not aware about curniculum, m-service training can be arranged for them.

® Bramn-storming questions and project-based activity may be included in BGS textbooks for

mncreasing student’s myolvement.

h. Practice of planned activities :
In a Bangladesh and Global Studies class, practice of planned activity is very effective for learners.
Among the five BGS teachers only & very few teachers followed some of the planned activities
aceording to curriculum and textbock. They taught "Democratic values" in class 5. They engaged
students in 2 role play to selected class captain. But majority of the teachers were fully unaware of
planned activities. In every BGS textbook m every grade has included varous planned activities
but, teachers show no intention towards this. Among the activities, several were- making project,
charts, poster papers, data collection. Teachers think, it is important for student's effective leaming,
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but there remains some barriers to implement this. One of the teachers (NPGPST]) said,

"The duration of every class is only 35 minntes. And the student's rate is very high. So, it i§
‘impossible for us to implement planned activities in every class. Moreover, students are not
capable of doing this as their leaming level is not similur™ (NPGPSTI).
The Head Teacher also said, "Teachers should practice planned activities according to curriculum
in BGS classroom. But they are loaded with o lot of classes daily "(NPGPSHT)

Implications :

o Duration of class time may be increased.

& A number of students can be decreased by dividing them in several sections.

o Regular classroom monitoring by Head teacher and ATEO can be ensured.

® Teachers should be made mofivated for condueting planned activities.

e Tendeney to deliver lecture can be decreased.

o Classroom seating arrangement may be changed for doing activities.
1. Assessment procedures are not followed by the direction of curriculum
a. Assessment system followed by the teachers
From the observed classes, teachers, head teachers and curriculum experts interview derived data
are found. Among five BGS teachers. majority of the teachers used Oral questions while. the rest
of the teacher used Writing on Notebook, another teacher called students on black board. and
others gave group work. Though every teacher said, they try to asses in every class, the resl
situation is quite different. In most coses the class is over before the assessment process.
Moreover, formative assessment is rather ignored than summative are, While cumriculum expertl
stated, "Formative assessment is needed in a classroom for students continuous upgradation
{eurriculum expert 1)".
Teachers give emphasis on final examination, Even in that GPS, there were no class-test, quiz or
monthly test. Only some monthly tests are taken for class S PEC examinees. In this regard,

Teacher 2 held, "We cannot take any class test for student's betterment. Various aspects are related
here, Moreover, major emphasis is given up on finsl examination” (NPGPST2).

b. Technigues of assessment
According o classroam observation, the researcher identified some technigues of assessment that
teachers used. Most of the processes were oral questions and writing answers, Curriculum directed
techmques such as- creative questions, group work, making chart were not followed totally,
Moreover, most of the teachers don't know about formative and summative assessment. One BGS
teacher ((T2) said in this regard,
"We knew only the term evaluation. It is the process of valuing the learner's achievement. But,
the types of assessment are rather different to us. Maximum time, before completing the
content, the class time is over. So, we cannot follow any techniques for our students
assessment” (NPGPST2).
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Table 4.6 Techniques of Assessment
Students learning assessment techniques
Teacher | Tencher 2 Teacher 3 Teacher 4 Tencher 5
Oral Question | Oru! Question | Oral Question | Oral Question | Oral Question
Techniques
of Writingon | Writing on Writingon | Writing on
assessment Notebook Blackboard Notebook Bluckboard
Group work

From the mentioned table, it has been derived that, majority of the teachers asked oral questions and
writing answer for students assessment, Whether curriculum guided stralegics were not followed.,

¢. Questions of Assessments: A

Majority of teachers of NPUPS assessed learners by giving oral or written questions. Most of the
questions are cognitive domam-based. Psychomotor #nd affective domains are completely ignored.
Even, very fow teachers were known about bloom's taxonomy when they were guestioned. One
BGS teacher revealed, "1 have heard the term Bloom's Taxonemy... But, I don't know about it in
detail (NPGPS4)."

Implications :
® Teachers can be motivated for formative assessment through workshops and seminars.
o Constructive evaluation has 10 be conducted Lo sort out the flaws and lacking to get proper
remedy to solve the backwardness. Quiz, class test system can be introduced.
® Psychomotor and affective domaimn based question should be equally used in assessment process.
® Preference can be given on group work, group discussion, and individual wark.

IV. Feedback is not given according to the directions of curriculum

Feedback is very important for students? proper learning: By getting feedback a student gets an
opportunity to learn more and correct his faults. From triangulating data through observation and
interyiew, it has found that, eachers don't provide feedback after completing a lesson. ' Whether,
same teachers try to do it, but they cannol maintamn the accurate process. The bellow sub sections
contain in detail.

a. Techniques of given effective feedback after assessment:
All the respondent teachers said that they always try 1o give feedback afler assessment. Among five
BGS teachers one teacher said that. she tries to grve effective feedback to her learners.

Rest teachers said that, they repeated the topic for slow learners. But from the observation,
researcher has seen that, teachers hardly repeated the topic for lacked behind students, Most of them
scolded students who didn't give correct answer. There was a biased feedhack to the expert leamer
It was not equal to all. Most of the time, teachers only cul down the incorrect answer without
appropriate feedback.

According to students, very few BGS teachers gave them effective feedback after assessment. Only
three teachers did it regularly. Bur others completed assessment process without any feedback.
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By analyzing respondents answer and classroom observation, techniques of giving feedback are
presented in the following table:
Table 4.7 Techniques of giving feedback after assessment process

Number of Teacher 1 Teucher 2 Teacher 3 Teacher 4 Teacher §
Teacher

Techniques of | Repeated the | Supported slow | Onlytold the | Repeated the | No effective feedback
feedback content again. | feamersby expert | correct answer | content again, WS given,

Asked students if students. (o the students, scolded students who

they were clear. made mistakes

Implications :
® Teachers may give effective feedback by discussing with the students about their faults.
o After giving feedback. she/he can ask the question again 1owards the leamer,
® They have to encourage the students instead of discouraging,

b. Homework given by teachers :

Among. ten observed classes of five BGS teachers, only a few teachers gave home work afier
completing their lesson. Rest teachers didn't give any homework. The reason was wanted to know
from them. | of them ("3) said that, "Students have no interest for doing homework (NPGPST3)."
Another teacher (T4) also stated about huge amount of students. She expressed her opinion in such
that, "t is quite impossible for a teacher to check 50 students home works daily. Morcover, T have
10 take 7 classes daily (NPGPST4)".

The Head teacher also agreed with this view-
"Unfortunately, our teachers are burdened with lieavy wotk load. The number of students is also
very high. So, it i§ very tough to give homewark daily and check it properly. Morcover,
maximum students do not want to complete the home task if given" (NPGPSHT).

But, in the real situation, student’s socio-economic status hampers their home study, Most of the
students were from poor family. So they have o busy in various houschold and cconomic
mcomes, As a result, they cannot get enough opportunity to study at home. Beside this, the
guardians are not aware about their children's study at home. They don't encourage them totally for
regular study, It is one of the major reasons for giving no home work. In this fact, one of the School
Managing Committee members said, "Most of the student’s background is very poor. They lead an
indigenous life. So, it is natural that, their parents don't give any kind of inspiration for study at
home" (SMC Member 1).
Implications :

® Teachers can be motivated to give homewoark and check it properly.

® Duration of class time can be increased.

® Parents can be motivated in PTA (Parcnts Teachers Association) meeting for being conscious

about their children.
® Students can also be motivated for studying at home regularly,
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Discussions and Recommendation

Introduction

This study was an endeavor of exploring the “practice of Bangladesh and Global Studies curriculum
in a rural Govt. primary school”, The study proceeds in qualitative approach.§ teachers were
selected purposively, Required data were assembled from selected participants. For the purpose of
additional data additional participants were seleeted and they were head teacher and curriculum
experts. Through the qualitative approach some findings were evolved. This chapter consist on the
interpretations and recommendations of this findings sequentially,

Discussions
The following discussion proceeds on the findings and their interpretations considering the research
objective of this study. This discussion is presented below according to the previous chapter :

Teachers awarcness about BGS curriculum-2012

In the education system of Bangladesl, curriculum is an indivisible component of disseminating
education among the leamers. Learners have been taught numerous things in the light of curriculum
throngh the textbooks. The proper implementation of a curriculum, in many respeets, depends upon the
teachers. But the seenario is unususl that school eachiers of Bangladesh have very diminutive access o
study curriculum. Majority of the rural govt. primary school teachers have no clear idea of curriculum.

A revised curriculum of primary level has been developed in the year 2012 The new BGS
curriculum is being tried to make more student centric and up-to-date with the need of time.  Before
practicing the curriculum in the classroom a teacher should properly aware about it at first.
Because, if they remain ignored about the curriculum, it is not possible for them to practice it
properly. In the rural govt. prmary school, head teacher is aware about BGS curriculum. But, the
subject teachers are not concerned about it. They only follow the syllabus provided by the school.
So. finally it can be said that, it 15 not possible o practice the BGS curriculum in the classroom for
those the social studies teachers who are not aware about the BGS curriculum.

Creating Motivation before starting new lesson

Before starting a new content in BGS class motivation creation is very important. Curriculum
experts also agreed with this point. According to them, motivation helps students to create interest
among them about the new content

According to the head teacher, subject teachers always try to motivate students by telling stories,
singing song or by other gcfivities. But the result of classroom observation was quite different.
Teachers try to muke mofivated stidents sometimes, not regularly. Maximum time they tell such
stories which are not refevant to the lesson. Or, they start lesson without sharing any groetings.
That's why students are not more interested about BGS class,

Providing lesson for obtaining learning outcome and cluss-wise attainable competency

In BGS textbook and currioulum there remains many learning vutcomes and cluss-wise attaingble
competency. These leaming outcomes are organized with Bloom's taxonomy such as-cogmtive
domain, psychomotor domain and affective domuin, But it 15 found that, majority of teachers don't
provide their lessons for achieving these learning outcomes and class wise attainable competency.
They only follow syllabus for final examination. Even though, the head teacher also unconscious
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shout it. She doesn't know whether the teachers maintain curriculum guided outcomes: or not,
Mareover, the duration of per class 1s very short, like 30-35 minutes. According to BGS teachers, it
is not possible o deliver lesson for obtaining lcarning outcomes in such a short ima. So, it can he
said that, learning outcomes are totally ignored in BGS class.

Using of teaching aids

In the new revised curriculum 2012 emphasis is given upon on using teaching aids. All of the
subjeet teachers and head teacher also agreed about the importance of teaching aid. Majority of the
teachers ry (o use relevant teaching aids and they prepare it during their off time. But the most
commonly used teaching aids were pictures and poster paper. The NPGPS has 4 great shortage of
sufficient teaching aids. Bven the school doesn't have any globe or world map which is very urgent
for BGS class. There was only 2 map of Bangladesh. For this reason, t2achers only use pictures and
hand-maid teaching aids. Maximum teachers expressed that, if the school provide themselves
adequate materials it would be very easy for them. Otherwise, they have (o prepare or colieet it by
their own effort. They also claimed for multimedia support in the school.

Teaching learning strategy

It is found through classroom observation and teachers interview, maximum BGS teachers use
lecture method, group work, guestion unswer and silent reading. Among them, all teachers prefer
lecture method comparatively than others. Though. BGS curriculum indicates activity based leaming
and student centric method, but major prioricy is given upon lecture and silent reading. Teachers
claim that, they don't get enough time per class for conducting group work or other method.
Moreover, there remains a pressure on them for completing syllabus in time, Students shared their
view in such that, they really enjoy group work, peer work, role play. But their teachers seldom apply
these methods, From the revealed data, it is clear that, curriculum guided strategy is not followed due
to teacher's unconsciousness, unwillingness, short class fime and lack of adequate teachers training,

Students active participation

In a BGS classroom, students? active participation is quite needed. But in NPGPS the situation is
rather different, The total teaching leaming process was one-way teacher eentric and students were
silent listener. Even they don't ask any questions to teachers if face difficulty. Through the class
abservation it is found that, only some front-bencher students participate actively regularly. They
come o blackboerd, or give oral answers. Other slow lcamers remain inactive during the whole
class, They feel shy to answer anv question.

Moreaver, teachers don't pay attention towards them and don't encourage them properly. As a
result, they are ignored all time. According to Haward Gardner(1965), Children's learn through
various ways and their learning depends upon multiple intelligence.

So an effective teacher should bring the latent potentiality of a child by engaging him in various
activitics, But GPS teachers in Bangladesh are totally unsware about it.

Practice of planned activities

[n the BGS curriculum, various planned activities are indicated with every chapier. BGS textbooks
also refer such kind of actvity. These are helpful for students? long-term leaming, By the revealed

data, it has seen that a few numbers of eachers conduct such activities. Other quite ignores it. Even,
most of them don't know about it. Maximum teachers said that, the duration of class time is too
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short for it. Others stated in such, with a heavy work load daily it's not possible for them to conduct
planned activities, Moreover, the classroom infrastructure is not also supportive for it.

Assessment of students learning

There are a lot of assessment systems mentioned in BGS curriculum with every chaprer. Bur the
teachers are not completely aware about 1. Curriculum experts viewed thut, the assessment
technigues mentioned in the curriculum are applicable during the class time. But the BGS teacher's
don't follow this technique. Most of the time they asses students with oral questions and written answers.

Moreover, formative assessment s rather ignored than summative. Teachers give emphasis on final
examination, Even, in NPGPS, there wis no class test, quiz, or monthly test for students. As
result, students also pay attention on final examination; not in regular study.

According to carriculom expert,

"Assessment protedure is very much important for measuring students leamming level. And
constructive eviluation solves the lacking’s and backwardness of leamers, So every teacher should
follow the proper techniques guided by curriculum” (eurriculum expert 1),

Giving effective feedback after assessment

From the revealed data, it has been seen that maximum BGS teachers don't give effective feedback
after their assessment procedure. When, feedback is very much importanmt for student’s inspiration.
Even teachers cannot check the all student's notebook due to short time. As a result, students are not
also interested for writing enswers. On the other hand, some teachers scold students who cannot
give the correct answer or make any mistakes, This 15 very much harmful for children's psychology.
Curriculum expert said that, teachers should provide effective feedback for particularly every
student, And positive foedback encourages students for further development of their learning.

Homework given by teachers

Homework is given to students for being touched with study at home. In curriculum, there are given
some directions about home work, But both BGS teachers and students of NPGPS are not interested
of it. Teachers claimed that, students don't complete if any home work is given. Beside this,
maximum children are from poar family, so they have 1o busy in various work. As a result, teachers
don't provide them any home task. O the other hand, students view was quite different. They said
that, if any teacher gives them any homework, they try to do this.

Morsover. teachers don't check their tasks. So they feel no interest towards this.

Recommendations

This study guides to draw some recommendations, which are deprived of the findings. This finding

perceptibly disclosed that, there are major gaps between the practiced and planned BGS curriculum

in a rural govt. primary schoel. Considering the context of curriculum implementation in Primary

schools of Bangladesh. regarding rural area, a number of recommendations are given below. These

will be effective to actual practice of curriculum.

Recommendations are sketched from curriculum experts opinion, They are -

® BEvery BGS teachers can be conscious about new revised curriculum.,

o To introduce them with the new curriculum the School Managing Committee (SMC) may
arrange extensive in-sérvice training for the teachers.
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® Primary Teachers Training Institute (PTI) may arrange short course to brief the intended
practice of curriculum.

o Natienal Curriculum and Textbook Board (NCTB) may also monitor the proper dissemunation
of the curmiculum,

e Monitoring may also be done by the Assistant Thana Fducation Officer (ATEO) in govt.
primary schools.

® Arrangement of workshops and seminars focusing the intended teaching leaming strategy
would bz promoted to make the teacher aware about it.

e The heudmuster and SMC can muke {t compulsory to follow the guided strutegy.

® Proper curriculum supplies and instant dissenination of teacher’s guide (TG) can be ensured,

® The class duration can be increased as possible,

e Regular classroom observation by headmaster and ATEO may be ensured.

e Teachers and monitors have to be well known about every component of the BGS curriculum.

® Numbers of subject teachers can be increased by new sppointment.

e Sample assessment tools may provide to the BGS teachers so that they can be aware about it.

e Regular workshops and seminars ean be armanged to make teacher aware about formative
assessment.

® [n-service training, pre-service training and refresher training can he inoreased for BGS teachers.

® The amount of total budget in primary education should be increased.

® Teacher student ratio may not be more than 1:30.

o Sufficient teaching materials can be ensured in every GPS.

e Using teaching aid in every BGS class can be made compulsory by Head Teacher:

® Teacher may rain with motivational workshop to use low-cost learning apparatus,

® Every teacher’s class load may be decreased by introducing shifting system in GPS?s. "School
infrastructural system should be promoted,

® Every GPS can be faciiitated with multimedia classroom.

@ Teachers should be mspired to follow curriculum regulary.

® (PS tcacher's remuneration should be increased at a satisfactory rate, so that they can pay
more attention on teaching learning activity.

& Regular study tour, field trip and social work can be mitialized by govt, project.

Limitations of the study

This study has been completed with some limitations. Faced limitations are.
The purpose of this study is huge, further study can be done with the exploration of real practice of
BGS curriculum, and the barriers of the implementation of BGS curniculum,

Purposive sampling has been applied in this study to ease the process of data collection. Here, the
chance of making variation was Hmited, One govt. primary school 18 selected due to time limitation.
In this study data collection is confined within the limit of 5 teachers and 10 classes due 10 master’s
program time limitation that has hindered the attempts of collecting more date. The sample size is
100 short to generalize the findings.
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5.6 Conclusion

A curriculum is a plan for leaming. 1t is a set of plans which would be exccuted in the classroom
through teaching. Moreover, teachers are the key factor for implementing curriculum, its outcomes
and objectives. In Bangladesh, a revised curriculum has been developed in 2012.Which has still
been implemented now. Various aspects of teaching leaming process have been changed in new
curriculum, especially in Bangladesh und Global Studies. It is an integrated subject which
comprises many aspects of social science.

This study accomplished on "Practice of Bangladesh and Global Studies Curriculum in a Rural
Govt. Primary Schoal™ has been conducted with a major aim to explore the real practice of BGS
curriculum in GPS and find out the factors that exhibit the practice. The study has showed that,
there are major gaps between the practice and planned curriculum. Moreover, the directions in
curriculum remain g5 a theory; not as practice. While Bangladesh and Global Studies needed
practical hife oriented leaming.

In real practice, student centric activities are totally ignored and Bangladesh and Global Studics
belongs enly textbook studies, Hence, not only the teachers but also authority should involve
ensuring the actual practice of curriculum. In this regard, the main findings of this study can be
used 1o reveal the real practice of BGS curricutum.
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Abstract

[English is the skill based subject that is taught in the secondary level of the education system of
Bangladesh, The aim of teaching and learning English i to develop the commurnication ahility wn this
language. I is expectod that the learmars will develop the commumication abdity tirough practicing the
Jour basic language skills in the foreign language environment where the teachers” instructions are the
main exposure o promote fearmers fo develop the ability to copimunicate in English, The present rexearch
ix done 1o determine the challenges of using English as an instructional language i the English language
classroom and proposed some measures to overcome those challenges. The research found the major
challenges are tie lack of expert subject teachers, large class size, lack of effective monitoring system, lock
of supporting materialy, lack of the practice of appropriate assessment svstem ete. Measures ae also
submitted ay recommendations. Although the study is done en the number of sample schools of urban areq
Vet the picture represents the average condition of the whole country secondary education séctor. |

1. Introduction

English is a compulsory foreign language 1o learn at the secondary level of Bangladesh education
systen. To learn any language means to develop four basic language skills: listening, speaking,
reading and writing. It is impossible to learn any language without practice. The teachers and
students should practice all the four skills to develop communication abilities in the target language.
English. Classroom instruction plays o vital role 1o make o class effective. The sucoess of whole
teaching leaming process depends mostly on instruction. Teachers' instruction can prompt the
learners to use English. Secondary English language teachers often make complains that the
learners do not understand instructions given in English, This seems a great challenge to implement
the Communicative Approach in the English language classrooms, The present research is an
attempt to determine the challenges to use English in giving instructions to the leamers and to find
out some possible measures to be taken.

1.1 Statement of the problem

Bungladesh is & monolingunl country with {ew exceptions: Classroom is the only place where the
teachers and students have scope 10 practice English. Besides, the objective of learning English is to
be able to communicate 1n English in real hie situation. Therefore, the medium of instruction
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should be in English at least in English language classroom. The present teaching learning methods
(CLT) und textbooks for English also demands the use of English in classroom activities. If the
learners do not understand Enghish said by the teachers there is a possibility to speak Bangla both
by the learners and teachers instead of English. Although there are different arguments about the
role of mother language (L1) to support second limguage (L2) leaming regarding ‘the sense of
inclusivencss® and ‘the self respect!, 'cognitive’ and 'socio cultural values'(Chowdhury, 2012), yet
not using or little use of the targer language (L2/EFL}is not favorable to develop communication
ability in the target language (TL). So it is important to find out the specific causes behind not using
English in giving instruction by the teachers.

1.2 Objectives of the study
The major ohjectives of this research were as follows:
a. To investigate whether the teachers give instructions in English i EFL classes at the
secondary level
. To find out whether the smdents respond to the instructions given in English
¢, To determine the challenges of using English as the instructional language i the English
language classroom

d. To identify some possible measures to overcome the challenges.

1.3 Significance of the study

For global needs another international language i to be learmed and practiced because this is lingua
franca, English is the only foreign language that is studied compulsorily in the mainstream of
Bangladesh education system. It is lcamed by the leamers together with Bangla (L1) from the very
beginning of their formal education- primary, secondary and higher secondary level. It has
significant role in the result of the public exams. i.e. Primary School Certificate (PSC), Junior
School Certificate (JSC), 8.5.C. and H.S.C. exams. Though leamers have to study English for long
twelve years but the progress in fimetional English is not satisfactory, Being able to use langusge
and the knowledge of language cannol remain apart from each other. Rather this is an integrated
process, Leamers must use knowledge in practice (Ellis, 2005). On the other hand leaming any
lnanguage is a habit growing process. As a foreign language there is minimum scope to practice
English in daily life. Therefore. use of English in the English lunguage classroom is very important.
As the leamers of English as a foreign language the researchers have bilingual experiences
(L1&L2) in English language classes. They also have the same expenences of watching English
language Classes in the secondary level of Rangladesh as the teacher wrainers. In the training
sessions teachers often complain about challenges of using English as the instructional language in
the classes. Therefore, the present research tried 10 determine the challenges of using English as the
instructional language m ELT classroom and the steps to be taken to overcome them.

1.4 Scope & Limitations of the study

The findings and the recommendations of this study can contribute in achieving the objectives of
the secondary English curricutum,

It was a small scale research and due to time constrains, resources and budget it was not possible
for the researchers to select samples from rural areas, Finally, 20 schools were selected from Dhaka

city for the study.
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2. Methodology

In this study a number of tools were used. These instruments were prepared. revised and finalized
by the researchers. The contents of the instruments were based upon relevant documents, the pilot
study, the situation and the deliberations and judgments of the researcher. From the methodological
point of view this study was both qualitative and quantitative in nature.

Data was obtained from 20 English teachers from 20 secondary schools and 200 students taking 10
from each school, selected purposefully from Dhaka city.

2.1 Research Tools
1. Questionnaire: A questionnaire contained close-ended, open-ended questions and rating scale
was administered to the teachers. That was used to find out which method, techniques they
use in giving instruction and the challenges of using English in classrooms.
2. Focus group discussion was done to collect opimions of {he students about their Iiking English as an
instructional language, their leaming experiences und expected lesming strategies about English Jesson.
3. Observation Checklist: For triangulation of data 'classroom observation checklist' was used.
2.2 Document analysis
Somie research works related to this study have been reviewed and analysed.

3. Results
Affer collesting data it was analysed qualitatively with some statistical spproach and those are presented below,
Chart-1: Academic Qualifications of the Teachers

Tenchers' weandemic quulification

mona

= A boms L e

The column chart shows that all the teachers are qualified.
Chnrt-2: Teachers Having Professional Degree/Training

Trained teachers

| RN

e % ) N rne NArny

The above chart shows that smong 20 teachers all teachers hud B.Ed training and also in service trainimg ( 10%1).
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Chart-3: Target of teaching English at grades vi-x in Bangladesh (Teachers Opinions)

The target of teaching English
(Teachers’ opininion)

" |
Toonable stutdasts to curveese “ ‘ I
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L}
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» v, / L ’

O, 200 40% &6% Jow 100%
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I'he above chart shows that all the teachers know about the target of teaching and learning English
in Bangladesh, is to enable students ro use English in real life situation.

Chart-4: Teachers use of instructional languages

Teachers' use of instructional i

languages ’
= “ W Bangia an|
u m | \
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g | Uz English only
g3
i Ez 200 o " U Basglo & Erliats
‘ i E B t = equally
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This column chart represents that 20% of the teachers use English; €0% of the teachers use Bangla and
English equally while 20% of the teachers use more Bangla and less English as instructional language,

Chart §: Teaching methods/approaches followed by the teachers
Teaching methods/ appraoach
followed by the teachers
|

o 200 AN o LA 100%

WMCITIMIUNICINVE ASarosch #Djrect Method
W AU Lo ggeass | WYost friad B Srairias Translaion meenoe J

The above bar chart shows thal the entire ssmpled teachers follow the Communicative approach.
From observation it was noticed that no teachers followed the communicative approach at all.
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Table 1: Challenges for using English in English classrooms (Teachers' Opinion)
) = Not at all, | =To some extent, 2 = Fairly/ moderately, 3 = On a large scale

S| Factors Rating
No. 0o [ 1 ] 2]3
a. | The class periods allotted for English are not sufficient to practice A% | 60%
the Janguage and to complete the assigned syllabus.
b. | Large class size prevents effective language practice 10% | 30% | 60%
c. | English classes do not have sufficient technological support 20% | 20% | 60%
d._| Teuching learning strategy is very much exam orienicd 100%
e. | Teachers from other discipline teach English 30% | 30% | 40%
f. | Most of the English teachers at the secondary level are not trained | 10% | 15% T5%
and proficient.

& English teachers teach different subjects at different classes. 10% 0%
h. | Most of the teachers cannot pronounce English word correctly 30% | 30% | 35% | 5%
1. | Most of the teachers do not use EFT properiv 75% | 25%

§._ | Most of the teachers feel comforts in using Bangla 30% | 30% | 40%
k. | Most of the teachers cannot motivate students enongh 10 study hard 40% | 50% | 10%
1. | Most of the students are frightened of English. 40% 60%
m. | Most of the studems feel shy n speaking Enghsh. 50% | 30% | 20%
ni. | Most of the students have less opportunity to speak in English, 30% T0%

The challenges which most of the teachers rated 'on a large scale’ for beuter performance in teaching
and learning English arc as follows-

1) Large class size prevents effective language practice,

ii) Teaching l¢arning strategy is very much exam oriented.

iit) English teachers teach different subjects at different classes

V) Most of the times in English class teachers use Bangla

v) Mast of the students are frightened of English.

vi) The students have less opportunity to speak in English.

vii) Most of the English teachers at the secondary level are not trained and proficient,
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Table 2: English Class Observation Checklist

SL | Aspeets of Observation Excellent | Good | Fair Poor

No f(%) f(%) | f(%) | [

w | Warm up session - 20% 50% 30%

b. | Lesson was tanght sequentially -— 10% 60% | 30%

¢. | The teacher was able to present and explain the | — 304% 30% | 40%
content

d. | The teacher was able to use varety of | — 10% 30% 60%%

instructions through his/her movement, gestures,
voice level, tone & pace

e Used Pair work/ Group work — - - 100%
L. Used Enplish in weaching - 10% 30% 60%
| g | Responded to student questions in English 10% 30% 60%
bh. | Encouraged students’ participation — 10% 45% 45%
i Provided feedback -— 20% 30% SO%
1. Teacher practiced students on Listening = —- 100%
k. | Teacher practiced students on spedking - 10% 10%% 80%
.| Teacher practiced students on reading — 10% 10% 80%
m. | Teacher practiced students on writing -- —- 20% R0%

With this checklist researchers observed that in giving instruction teacher used Bangla. Some
teachers also used English throughout the whole fesson but those classes were not methodical and
enjoyable. Most of the teachers did not practice silent reading . They preferred students' loud reading.

Discussion

All the sample teachers are qualified, trained and know the target of teaching English at the
sccondary level in Bangladesh. They know thearctically the importance of using English as
instructional language. But still most of the teachers tend to use Bangla as an instructional
language. All teachers were concerned for doing exercises rather than developing students'
language skills, A few reachers used English but those classes were very much boring due to their
emphasis on doing exercises rather than language skill practice, Not only that their regional
language prominence in Bangla influenced their English pronunciations as well which made their
spoken English ambiguous and complicated.

All the English teachers mentioned that they follow the Communicative upproach but in practice
they do not follow that approach at all mstead they like to blare students' inability to understand
English. Through focus group discussion the researchers found that most of the students (90%) can
understand  English and they like listening understandable English, They (100%) preferred
enjoyable clagses with fiins and activities. Most of them (90%) do not like English instruction when
spoken mechanically,

From the findings of the study it seemed that teachers are not motivated cnough or adequately
trained to use English in teaching English.
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Some Measures to be taken
1. All the English teachers should be tmimed up to lake classes in Communicative Approach
(CLT) in an interesting way.

. The teachers of English should have English background should take English classes.

. Training sessions should be designed giving greater emphasis on the practice of listening and
speaking by the trmnee teachers.

. The teachers should be rewarded for taking classes following CLT.

The teachers with strong English background should be encouraged to come to the job of

English teachers in the secondary level.

6. The teacher-student ratio should be reduced according to the recommendation in the National

Curriculum, 2012

7, A regular expert monitoring system should be developed. The study recommends training up

the concerned authority 1.¢. Thana Assistant Education Officers, District Education Officers

ete. 1o make them aware about the Curriculum and CLT,

Demeo-classes following CLT can be presented in television program.

. Audio-visual materials of the English textbooks should be available for the teachers to use in
the class roam activities to support practice the standard pronunciation, registrar, easy and
simple structure both by the teachers and students instead of mechanical use of instructions.

10. Training also should be given to the head feachers and the SMC members to make them

wwvare and convinee about the target of learmng English that is 1 be able to communicate in
real life sitation, objectives and new assessment system according to the Curriculum 2012,

L1, A system of accountability for the English language teachers should be developed then they

are expected to give more attention in classroom activities than the private tuition.

12. Test on listening and speaking skill should be included in the public examination.

Conclusion

The necessity of ability to communicate in English is emphasised in previous and recent curriculum
reports. The learners cannot be able o communicate satisfactorily at the end of their studying
English for long 10 to 12 vears according to different study reports; especially in listening and
speaking they are found weak (Qader.1999;

Tahmina, 2003). Among many other factors teacher's instruction also has important role for
learning and using English effectively. The present study found that the use of English by the
teachers in the EFL classes are not satisfactory at all, at least within the smull group who are
trained and have English background. Their motivation and aftitude is not strong encugh o use
English in EL'T. This 1s a serious challenge indeed to ensure effective English language leaming.
To overcome this we need well trained and motivated teachers with strong background in English.
Besides, the existing teacher- students’ ratio should be considered. A strong monitoring and
evaluation system for the teachers' performance should be developed and initiatives should be taken
1o encourage motivated meritorious job seekers to take teaching as the profession.

o
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Acquiring Scientific And Technological Proficiency: State
of Science Education In Bangladesh

Sabina Yeasmin®

Abstract

Developing sctentific vabues In suudenss' mind ts an important goul of seience teaching. Bangladesh, of late,
has adopied various strategles to educate the people and mainly the children. However, there are sl many
challenges to overconie for the country to qttait an accepiable standard of education. Science edweation
here in Bangladesh is in a state of crisis. The enroiment for science studies in the country shows a sharp
degline over the past fow vears. This discipiine, what ence used fo be the most sought gfier subject ot
secondary, ligher secondary and tertiary levels in the country, is losing s appeal in an alarming shifi of
choice. This is, indeed, very important to kow what actually the obstacles are and how they are to be
removed within ¢« stiputated shovt span of time This paper aims to present the curront situation of
Bengladesh in fermy of scrence and fechnological development in education sector, in fact, there Is 1o
alternative of a scientifically and technologically Hltorate workforce as the future econamy will also be
sofence based,

Keywords : Science, literacy, education, technology, enrolment ele.

Introduction:

"Education is the most povwerful weapon which you can use to change the world."

- Nelson Mandela
Human civilization, started with the discovery of fire for light, heat and cooking, today has
reached to its peak through step by step and rescarch on science has not been stopped yet. Science
and technology (S&T) has undeniable impact in all sectors of national and international sffnirs, Tt
has been so nounished through centuries that it has, at last, reached the highest peak of perfection,
beauty and brillinnee. It is an outcome of human culture that speaks eloquently of men's ceaseless
endeavours for higher and higher attainments. In view of ifs need and importance one can in
unequivocal terms conclude that S&T enjoys a global popularity now as il did in the past. But
why? Because it is a dynamic and forceful discipline as one can easily grasp, learn and use in
everyday life. And that is why science now occupies a unique place of dignity and camns the
admiration of the world people leading them on, as if, to unveil its deeper mysteries,

S&T are growing very quickly but scientific and technologic development requires the development
of science education. In today's knowledge-hased society, it has become an integral part of our
everyday lives. Science brings reason and enlightenment, and provides ideas for technological
innovations, which improve the quahty of life. Scienufic advances revolutionize our understanding
of the living world, just as the concepts and representations formulated and forged during a slow
process, throughout history, enable us to perceive and think of ourselves as human beings. Most
experts consider science as universal and scientific knowledge is having privileged status on the
basis of the reliability of the methods of science, The development of a modem society depends

* Associate Professor m Open School of Bangladesh Open University (BOU)
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to a large extent on the nature and standard of higher cducation in general with particular emphasis
on S&T. There is a dircet relationship between science and epistemology as epistemology cannot
be understood without the knowledge of science:

In this age of high technology and globalization it ls expected that, ta achieve sustained sconoimic
growth, developing countries need to capifalize on intelligent and judictous use of existing
resources and intellectunl capital, This is especially true for u highly populous country with limited
land and negligible reserves of natural resources, such as Bangladesh. Bangladesh, one of the most
densely populated countries in the world, extends over an area of 147,570 sq km with a population
of around 160 million, half of which are women, The country faces the challenge of becoming a
learning society, and ensuring that its citizens are equipped with knowledge of S&T. skills and
qualifications they will need in this century; so that with msignificant natural resources and a huge
population on u small piece of fand, it can be developed through S&T means.

Statement of the Problem

Science education here in Bangladesh presently is 10 a state of crisis. Though many scientists, bom
and cducated 1n Bangladesh but now living in western countrics, have contributed and are still
contributing significantly to the advancement of S&T. Our socicty is in increasing need of S&T
based professionals to carry the nation into a technologically driven future. As a society, if we are
increasingly ignorant about science, and if that continues, it is going 1o cost us. Now in the context
of what reads above it is absolutely essential that a nution (o have ity seat of dignity in the comity
of nations has fo stress the need of learning science and make a gainful use of it, Far more is the
need $o important in case of Bangladesh that as a developing nation strives hard to fruitfully use
S&T. For a populous nation like Bangladesh, it is paradoxical that the pool of talented scientific
manpower is very small. Bangladesh though it is predicted to be one of the rising economies in the
next two decades, has two major challengas, poverty and unemployment., Arguably. more than 40
percent of the population lives in poverty und the unempioyment rate is one of the highest 1 the
world. But these challenges can be very well addressed because of the changing demographics of
the developed world by achieving excellence in S&T education,

Ouirs is really a eritical situation i the matter of learning and teaching science and we cannot force
it oul. We must not forget that S&T shall sty in Bangladesh, no matter we want it or not. It shall
not stay for its own sake but for the sake of our individual, national and international interests. But
of late science started to be neglected, By undermining science thus we painfully poted the fall of a
great discipline from a magnificent state. Such deterioration has deterred the progress of science
and diminished its enthusiasm in learning and cultivating the technologics! progress. The result of
such position is; by and large, detrimental to the nation, Our students who will take the lead of the
couniry in future are dismierested in seience. It is tire that we understand the need and squarely
meets the need. The guestion naturally arises how to meet. Obviously the very aversion (o leaming
science is the main obstacle and this obstacle has to be removed in no time, Once, we agree to this
coneept, we must know what actually the obstacles are and how they are to be removed within a
stipulated short span of time.

Bangladesh has made some significant progress in higher education and in the S&T sector. It
currently has over hundred yniversities and a tertiary enrolment which is among the highest in the
world. Even with limited resources Bangladesh has made remarkable progress especially in
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agriculture, It is very fortunate in having a very large and young workforce, and the intellectual
capability of its young population is second to none. Researchers and technologists from
Bangladesh hold important academic and management positions all around the world, whose
experfise could be potentially tapped for meeting specific needs. Why is it then that these existing
advantages and capabilities have not translated into expected intellectual capital, and why is it that
the research productivity of Bangladeshi academic institutions, as measured by publications and
translation of rescarch into products, hardly registers in global assessments of S&T proficiency?
There is no alternative to the culture of science to build an enriched nation. So far we have failed
1o address the problem of making science events populur among science students and scientists, at
least as popular as entertainment or sports. This has resulted in making it difficult in organize
science events due to the sbsence of sponsorship even from rechnology-driven companies who
would prefer spending their money in areas other than science, The future of Bangladesh lies in the
knowledge but our ability to generate new knowledge and use of innovatively depends upon
scientifically literate population.

The broader objective of this article is to explore the status of science education in Bangladesh
including its prospects and challenges in general and finding recommendations for way out in
particular.

Literature Review and Methodology

Science i 4 svstematic process of learing about the world by observation, testing and discovery,
which is essential to sort fact from fiction and to develop solutions to the problems we face.
Bangladesh faces considerable challenges concerning illiteracy, secondary and tertiary education
as well as in the area of science education: as within the current climate in Bangladesh, S&T
education receives less priority in policy formulation (Alam et al, 2009). Siddique (2011) observes
there are differences among different groups of citizens on what should be the goals of 'science
education’ in Bangladesh. Some people call for using science education as a toal for removing
superstitions and religious extremism from the society whereas some argued for a religious focus
of science education. Ashraf (2008) and Choudhury (2009) finds science, what once used to be the
most sought afier subject at secondary, college and university levels in the country, is losing 1ts
apped! in an alarming shift of choice.

Now-a-davs, science education throughout the world promotes scientific literacy’ which has been
characterized as consisting of four inter-related aspects: contexts, knowledge of and sbout science,
competencies, und attitudinal aspects of science (Akhter, 2011), Alam (2008b) observes that the
number of fomale students in science at higher education is even less than 20 percent; whereas
UNESCO (2007) finds the under representation of women in S&T as & worldwide issue.
Kaykobad (2012) opines thai the academicians have immasurably failed to play their role m
motivating due appreciation of the socicty for knowledge works, Only 15 percent of students from
rural areas and 26 percent of students of urban arcas of the country are interested in science
education now, whereas the percentage was further higher in the past (The Independent, May 26,
2013}, 1f such trend of science education continues, the country could tumn science less in near
future. However, Siddiqui (2011) sees that in line with recent global trends, the science curriculum
in Bangladesh sets a goal of promoting selected values through teaching science. But Sarkar
(2011) finds the classroom science leaching here is textbook oriented and examination based,
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where students are assessed by the items taken from the textbooks and tests often demand answers
to be copied from the textbooks. However, it is encouraging that under such situation the need for
seience education as well as faster technological development is increasingly felt in the country.

S&T education needs to be developed to confront the challenges of 215t century, It is time 10 make
aware the society and policy makers to seriously consider this issue. Thus in doing so, the article
iekes endeavor to answar few questions. Why is Bangladesh lebelled as a least developed country
lagging behind i S&T? What can we learn from the examples of other countries? How can
science education system in Bangladesh play a constructive role for sustainable development by
finding solutions o the challenges facing the couniry? What is the present status of science
education in Bangladesh and what contributes most to the decline of the quality of science
education and student enrolment? What are the challenges and way out to bring back the days of
glory of science education i Bangladesh? This article has been developed on the basis of both
primary and secondary sources of data. The primary data were collected from the targeted
respondents by using semi-open ended questionnaire. Uses of different tools of participatory
research were made to collect both gualitative and quantitative data, and the data were processed
in a scientific manner. Various statistical tools were used to analyze the quantimtive data and for
the analysis of the qualitative data this study mostly relied on discourse analysis.

Discussion and Findings

Role of Education

A Chinese proverb regarding 'education’ goes thus "If you want to think one year ahead, plant rice;
if you want to think ten years ahead, plant trees; but if you want to think hundred yeurs ahead give
education 1o people,”" Education is the key to creating, adapting and spreading knowledge for
technological transformation in the network age. It is considered as one of the basic requirements
for human resources development and plays a vitul role for the development of & nation and many

countries made required progress through education. Nevertheless, some of them also failed to
retain the development achieved since these countries farled to supply required skilled workforce.

Althusser (1971) sees the role of education s ideological and argues that the mam role of
cducation in capitalist sociely is the reproduction of an efficient and obedient workforce. which is
achieved through formal education, He believes that the education system has taken over from the
Church as the main agent of ideological transition essential to the maintenance of the capitalist
cconomic system. On the other hand, Subrahmanian (2002) observes that the goal of universal
basic education in developing countries has grown out of the recognition of its importance for
equipping nations and individuals with the capacities and tools required responding 1o the demands
of changing economic structures. The World Education Forum in Dakar in 2000 emphasizes that
despite the priority given W the education for women and girls, reul progress has been much
slower than expected.

Science and Technology Education

Few basic inventions of science initiated the industrial revolution of Europe in 18th century. All
these inventions provided modern lifestyle to the people within a very short time, by changing the
long backwardness of the society. Not only that, for the expansion of knowledge. the people of
Europe turned to be rational and self-conscious, South Korea has emerged as the world's third
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lurgest economy through investment in S&T without having natural resources. Indid is a
significant next-deor example of how to develop on S&T.

Secientific and technological know-how, not the amount of natural resources, determines the
development of & country. Much of the relevancy of science to human being and to socicty arises
by way of technology, which is the bedrock of scientific investigation. Science brings reason and
enlightenment. provides ideas for technological innovations, and improves the quality of hfe;
whereas technology, in tum, provides science with new tools and instruments for doing rescarch,
for the storage and dissemination of information and for stimulation of further research, However,
building scientific capacity 18 much more than just technology transfer.

While higher education is an e¢ssential prerequisite for the development of knowledge based
econamies, both scademic excellence and sustainable development are criticallv dependent on
scientific proficiency and a strong tachnology base. Science is no longer confined within the
borders of 4 single nation, Mobility of scientists i8 now a universal character of science. There is
increased cooperation and exchange of information between scientists of different countries -
developed and underdeveloped alike. S&T complement each other via complex, two-way
interaction, In today's knowledpge-based society. S&T, as we are being constantly reminded, have
become an integral part of our everyday lives. In case of developed nations, the leading factors
respansible for economie development are innovations through scientific knowledge, Since the
19505, a number of reform movements brought revolutionary changes in the science curriculum of
western countries. The countries that achieved sustainable development have given a high priority
1o S&T education in formulating education policy. The underlying reason for the inequity between
the developed and deyeloping nations is due to the widening gap in S&T,

Public: challenges to science from a number of directions have gamed much air space in recent
decades, and demand response in science education. Postmoderist entiques of science, atmcking 11s
clamm to high stams knowledge, have been hotly pursued and contested in what has become known
as the *science wars' (Ziman, 2000). Feminist and post-colonial critiques of science also challenge
glubal science research and development practices and their representation in science education. The
need to accommodate indigenous perspectives in science curricula in many countries has raised
questions ahout the nature of science and its cuftural antecedents (A lkenhead, 2001).

Perspectives from a variety of religions have veicad discomfort over aggressively materialistic
versions of science and the perceived lack of human values expressed in traditional science
curricula, The recent debate over the inclusion of intelligent design in the s¢ience curriculum is
one very public example of this type of challenge to seience (Symington & Tytler, 2005),

Education in Bangladesh

There has been a remarkable development in education in the last 42 years in Bangladesh though it
is yet to achieve the quality in all tiers of education. The country conforms fully to the Education
for All (EFA) objectives that began in 1990 in Jomtien and the Millennium Develapment Goals
(MDG). She is also a signatory to the Dakar Declaration of 2000. Her commitment to the six
Dakar goals is backed by conviction and an all out effort, Again Article 17 of the Bangladesh
Constitution provides that all children between the ages of six and ten years receive a basic
education free of charge. The educational system in Bangladesh is three-tiered and highly
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subsidized. The government of Bangladesh operates many schools in the primary, secondary, and
higher secondary levels. However, the education system of the country suffers from very low level
of external and internal efficiencies and is mostly non-responsive (o the employment market
demand (Alam, 2008a).

Although budgetary allocation for education sector has increased over the years in Bangladesh. the
share of this budget as percentage of the total budget and the GDP (gross domestic product) is
witnessing a declining trend for the last few years, An allocation of Tk 25,114 crore for education
sector of the country was set for fiscal year 2013-14, which i3 the third Jargest sllocation a5 per as
the sector is concerned; but the percentage of the allocation declings to 11.3 percent from 14.3 in
the revised budget of 2009-10 fiscal year. Its highest value over the past 40 vears was 2.56 percent
in 2007, while its lowest value was 0.94 percent in 1980 (Waorld Bank data), The Dakar
Declaration of UNESCO sets a 20 percent budget goal and prescribes that at least 6 percent of &
country's GDP be allocated to education.

In seeking to meet the sducation objectives, Bangludesh reulized thal multiple strafegies and
methods had to be adopted. Bangladesh has done relatively well in various aspects of education
during the past two decades. Improvements are noticeable in both primary end secondury
education. However, a notable but unfortunate feature of educational development in the country is
the inequity that exists between different groups in the population. There are inequitics between
school types, streams of education, residence (urban-rural. districts), ethnicity and socio-cconomic
backgrounds (CAMPE, 2011).

Since the independence of Bangladesh there have been as many as five education commissions.
After liberation of the country, a national educational commission led by renowned scientists Dr.
Muhammad Qudrat-i-Khuda was formed in 1972 The [nst commission was formed in 2010
headed by National Professor Kabir Chowdhury, where prominent scientist like Professor Dr.
Zufar 1gbal worked as a member. The output of this commission "The National Education Policy
2010' emphasizes o establish mandatory core subjects for primary level education: Bangla,
English, Mathematice, Bangladesh Studies, Social Environment and Climate Change, ICT, and
Seience: and standardization of teachers' qualification including more training for them, However,
currently there i little motivation to become a teacher while social status of teachers is declining.
Recruitments, on the other hand, are generally based on nepotism and partisanship. Once recruited,
nothing can jeopardize the job. Somcone does not have 1o prove anything and yet will get
promoted in course of time.

Current Situation of Science Education in Bangladesh

Like many other couniries in the developing world, science education in Bangladesh tries to follow
the western world in reforming the system, Since the independence of Bangladesh in 1971, this has
been reformed several times following western models. The reforms included development of new
curricula, trammg of teschers, and the publication of new government sponsored textbooks.
However, stakeholders remained unhappy with the outcome of these reforms. Due to'the lack of
academic research by seience educators, the reasons for the unsatisfactory outcome of the reforms
have not been identified.
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Science education starts from primary school (Grade [11) in Bangladesh. In the beginning, student
studies basics on natural scicnees, such as life of trees, fowers, éte. Fram Grade 111 1o Junior high
school (Grade VIII) student studies the basic composite science subject (Physics, Chemistry,
Biology) and general Mathematics. From Grade IX students are divided mio the following groups
on the basi¢ of their interest: biclogical science group, physical science group, arts group, and
commerce group, Science subjects are also taught in Madrasha (religious school), but in a limited
svale where busic Physics, Chemistry, Biology and Mathematics are taught There are around
15,298 secondary schools (BANBEIS, 2008) at present in Bangladesh, which schools are divided
into 3 categories on the basis of availability of science facilitics as follows:

Table 1: Different Categories of Secondary Schools

*A’ Category (900-1000) ‘B’ Category (7800-8200) *C' Category (4500-5000)
Schools (generally in - | Schools (in the developing cities Schoals (mostly in the
big cities) and some rural areas) rural areas)
* Laboratory. » One multi-purpose room ¢ Very small Laboratory.
« Equipment and (laboratory. recreation, ete}. » Almost no Equipmeni
Chemicals. « Few Equipment and und Chemicals.
* 5-7 Science Chemicals o -2 Science Teachers
Teachers per e 2.4 Science Teachers per School.
School. per School. ¢ Very few hooks
* Good Library, « Small Library, available,
Source : Miah, 2011

Although thers are laboratories in some of the secondary schools, but there is no laboratory
assistant. which is very necessary. Laboratory assistunt could help the students by showing the
technique of using the equipments of the laboratory. Therefore, in spite of having equipments and
chemicals, there is no use of scientific experiment. Generally the science teacher takes the
laboratory classes In general, a science teacher takes 5-6 classes per day, which affects their
ability to teach efficiently. That is why ull the seience vourses are being taught only i the class
room at this level. However, after completion of the SSC examination, there is a compulsory
practical class (one per week) at the laboratory for all the science subjects. Although it is
compulsory, but there is still very little use of all the scientific equipment and chemicals due w
lack of skilled laboritory assistant. In this way, most of the equipments and chemicals are wasted.
S&T are increasingly recognized to be central to both the origins of sustainability challenges, and
fo the prospects for successfully dealing with them. Development plans of Bangladesh have
emphasized science and technological rescarch to develop technologies through adoption of
imported technology as well as develepment of indigenous ones. A 'National Science and
Technology Policy' has recently been formulated and adopted by the Govemment. It has laid down
the directions for 8 & T activities and research, institutional and manpower development.

While enrolment for science studies shows a sharp decline over the past few years, quahity of
science education also took 4 slide during the same time with an evident dearth of quality teachers.
While the country desperately needs more science graduates as human resource, the quality of
science education, the number of science students at the sccondary und higher secondury level is
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dropping tapidly. In a world of global market competition, the secondary level education has
become a part of basic education and the secondary schools are vested with the responsibility of
imparting knowledge, skills and amitudes essential for the individuals to fit into society. The
number of science students at secondary and higher secondary level in 2010 had plummeted to
almost half that of twenty years back. A recent study of BANBEIS (2011) shows that number of
scierice students in decline as more and more opt for business education.
Table 2: Sharp Decline of Number of Science Students at Secandary & Higher
Secondary Level in Last Twenty Years (1990-2010)

Decline in 20 Years
Exams Science Students of the Total
Examinces
1990 2010
SSC 42.18 % 22.35 %
HSC 28.13 % 18.34 %

Source: BANBEIS. 2011

But even in coloninl days, Bengalis like Jagdish Chandm Bose, Sutyen Bose and Meghnad Saha
proved commendable science skills. Institutional support is also essential for scientific innovation.
Bangladesh has mentorious snudents aplenty, but lacks such support. According to educationist
Professor Jamilur Reza Choudhury (Vice Chancellor, University of Asia Pecific), in our
neighbaring country, the government provides scholarship to the youngsters who are interested in
scitnee from primary 1o post-graduation levels (The Daily Star; March 3, 2012). So for our
survival in the 215t century competitive world, we must follow their footprint and invest heavily in
human resources giving priority to S&T. The country has no alternative to using science education
as 4 tool for improving the living standards of the people and for dealing with the economic and
environmental challenges it faces.

Survey Result

The focused target group of the study was both students and other stakeholders. Among a total of
60 respondents, 38 persons (63.33%) were male with 22 persons (36.33%) female.

Table 3: Gender of the Respondents

Gender Total Percentage (%)

Male 38 63.33
Female 22 36.66
Total 60 100

Source: Fieldwork, 2012

Out of fotal 60 respondents 32 persons (53.22%) were from age group of below 18 years, 17
(28.33%) from age group |8-40 years and 11 (18.33%) were from age group 41 years and above,
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Table 4: Age of the Respondents
Age Total Pereentage (%)
Below 18 years 32 §3.33
1840 years 17 28.33
41 years & above 11 18.33
Total 60 100
Source: Fieldwork, 2012

The study revealed that 7 persons each (11.666%) blamed less job facility, poor quality of teachers,
poor teaching methodology, inconsistent curriculum, poor quality of textbooks. poor salary of
teachers and lack of motivation respectively, and 11 persons (18.333%) cited other reasans.

Figure I: Causes of Decline of Science Education

aPa
N

m Loss Job Fucility

® Poor Quality of Teachers

®m Poor Teaching Methodology
m [neonsistent Curriealum

u Poor Quality of Textbooks

Source: Freldwork, 2012

Facus Group Discussion
In order to get a clear picture of the overall situation & FGD was conducted with 12 people; among
which 6 students were presents,

Table 5: Participants of FGD
Participants Students Other Stakcholders Yenue
12 6 6 Peoples® University
(Seienee-< & Non- Guardian-1; of Bangladesh, Asad
Science-2) Teacher-3 {Science-2 & Non- Avenue,
Secondary Level-2: Science-1); Mubammadpur,
Higher Secondary Govt, Official-1; and Dhaka-1207
Level-2; Civil Svciety Member-|
Under Graduarte | evel-
1 and
Post Graduate Level-1

Source: FGD, 2012
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Findings
= Over the last few decades the world has seen a remarkable economic growth, With this
growth, the need and opportunity for new rescarch has also grown by leaps and bounds. Some
of this is fundamentnl, some applied and much of it is interdisciplinary. The instimutional
structure and government support aceded to build and sustain world-class research capability
does not vet exist in Bangladesh.

= In the name of glabalization and for neo-likeral economic policy. multi-national companies
are penetrating into the country with their products, which has perhaps increased students'
interest in business studies as even students with strong skills in physics, chemistry, and
mathematics are optng for such diseipline,

= The S&T proficiency required for the objective of reaching middle income status is very much
dependent on excellence in postgraduate research and innovation.

= Though S&T was pivotal 1o the country's economic development, but it is not completely
reflected in the national planning.

= Science is related to the research. But it lacks of pructical application in the country as there
ure ubsence of required research institutions in the country, There are fewer science-based
Jjobs in the country and most industries in the country do not have R&D facilities. The savvy
state of our industries. including ICT, has resulted in the sethack of science enrallment.

= Science education is losing its importance because of the teaching methodology and teachers
also cannot inspire the serious and mertonous students 1 fake up science for their studies.
Science education s regarded as difficult and enly attracts top students in schools and
colleges. Even students with strong skills in physics, chemistry, and mathematics are opting
for business studies,

< Science has become a subject of terror for students now-a-days and it is essential 1o remove
fear of science from the students through building a platform of science in participation with
students and researchers like that of Seience Olympiad.

= Science education is made mare difficult by poor and unattractive tcaching and too much
unnecessary workload with poor or no laboratory facilities, computing, or Internet facilities.
As o result, carollment in secondary and post-secondary science has steadily fallen over the
last several years,

= The societal changes have profound implications for science education in the country, In the
past a science teacher in the country invariebly implied a person with strong backeround in
science and mathematics. But unfortunately, today students in Bangludesh can carn a B.S¢
degree without mathematics, Moreover, science students are opting for non-science subjects
for their ngher education because of demand in the job market, indicating the poar priority is
atiehed o seience education.

= Bangladesh has adopted a education policy; but, the implementation of this policy depends
on the availability of a large pool of well-trained teachers, especially in science and
mathematics, who are willing to Iive and wark outside the big cities.
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% The present scenario of science education in secondary schools, particularly of rural arcas is
horrifying Lack of brilliant teachers and school infrastmcture including laboratory facilities
and lack of subjcet oricnied job after completing the education huve been identified as the
major issucs for declining science in school level education. As such more students are
opting for business education 2s new commercial institutions like bank, insurance and other
financial service providers arc coming up. Besides, some 20 on to study humanities to
complete the courses with less effort and expenses as those leamers also lack confidence and

motivation to study science.
© In the B and € category secondary schools there is almost no scientific equipment and
chemicals are availabla.

e The curricula and syllabi as are prevailing are not upt to create interest in learning science.
Students are ofraid of science because of its hard and non-interesting contents. Science has
been included even at the primary stage with hard contents that even many feachers could
nat understand those let alone the students. Students of class 1T need to digest such hard
contents of science.

= We have been unable to impress young students with the beauty and joy of science. Science
textboolks are not written with the aim for creating inquisitiveness in children; nor for their
enjoyment and thus fail 1o fire a spirit of inquiry. The intermediate level science curriculum
is not consistent with secondary level. There is no calculus in HSC first year mathematics
courses, although seience students need to study calculus to understand physics courses.

& This trend of decline in science education is noticed also in the universities. In a typical
private university, more than half of the students are enrolled in BBA program because it is
easier to get good grades and then good jobs. More so most of the private universities in the
country offer business program but rarely any basic science subjects (Alun, 2008b; Alam
and Khalitha, 2009).

= Some of the problems identified as common in both secondary and higher science education
include lack of laboratory space, lack of funding, und inexperienced and fewer qualified
teachers with poor salarics and lack of motivation. A national workshop to identify problems
of science education in Bangladesh, organized by the Bangladesh Science Academy in
August 2006, confirms the findings as well

@ One important way for students to find joy in science 15 through commenplace scientific
experiments. By dircctly observing cause and effect students internalize knowledge.
However, experiments are not emphasized in schools and colleges, partially due 10
insufficient funds for purchase of scientific instruments and constructing laboratories.

= Weak curriculum and textbooks, weak teaching and assessment methods, lack of properly
trained teachers and laboratory facilities, irregular practical classes, poor salarics of the
teachers, and students' sliding interest a8 some of the main reasons for qualitative and
quantitative decline of science education. Poor leaching quality and lack of infrastructures
are also responsible for the declining number of science students. Even many teachers do not
clearly understend science and thus fail 1o make the swdents understand their lessons

properly in classrooms.
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o

Under the-existing system, one needs private conching (o study science in the country, which
can be afforded only by the affluent as it is expensive. Only a small fraction of students get
the chance to study medicme and engineering or even to study in universitics,

Commerce, on the other hand, is a lot sasier to study and 10 get good marks in. One can get
into & BBA program which has a lot of job opportunities. Students are losing interest in
science related subjects as sclience graduartes are facing difficulties in job market. Aiming 10
lead 2 financially comfortable hife, students are shifiing sway from science subjects towards
business courses

Recommendations
Bangladesh needs S&T not simply 1o boost its pride, but as the primary means for economic and
social development of the country. The recommendations arc as follows:

=3

=

=

The country has no altemative to using scicnce education 8s ¢ tool for improving the living
standards of the people and for dealing with the economic and environmental challenges it faces.

It is, by now, we think. clear enough that science is 4 need-un unavoidable need both for the
individunl and for the nation as a whole: It has defimte impacts m socio-¢conomic fields as
well as in the fields of culture, trade and commerce. The importance and glory of science as
it had been in the past decades has to be restored.

The basic necessities of life far the citizen can be achieved by strengthening the research and
development (R&D) capshilities of the nation in S&T.

Our education policy is mainly examination-ariented that evidently docs not create quality.
Mere puss and good results are what the learners aim at. This is not conducive 1o realizing
the objeets of education in general. A comprehensive. clear and realistic policy of educanon
with particular cmphasis on science is needed. In addition, there should be an approprinle
national science policy.

Since postgraduste research in the scientific disciplines is extremely expensive, guality must
take precedence over quantity and to be internationally competitive, focused primanly on
nantional objectives and adequately funded

The availability of skilled and capable teachers having apprecisble bias in science is a problem,
It 15 no denying the fact that gond education is possible m the hands of good teachers.
Recruiting quality teachers and building capacities of the existing ones through e-leamning
using ICT bascd materials, and for regular orgunizing of scicnce weoks und science fairs can
improve the existing situation.

Salury und other benefits of teachers should be given duc consideration and science graduates
need to be motivated to beeome teachers.

A permanent commission should be formed for recruiting teachers for appoimtments and 10
attract science gruduates (o science tesching, there is o need o foomujate & policy that will
ensure jobs for them with handsome salaries.

Appropriate training should be imparted to the teachers to make them capable of teaching the
respective subjects of scitnce discipline. Possible svenues should be explored so thet the
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teachers while undergoing training should try to remove the apathy of the students to leam

&

science and infuse a spirit of inclination in them for seience.

There s an urgent requirement of building up laboratory and other infrastructures Required
equipments and chemicals need to be supphed to-the B and € category secondary schools 1o
have better scientific education.

Academic supervision is also required to get better result from the teachers. To have better
knowledge on science subjects, 1t is understood that laboratory assistant is necessary in all
the schools.

The interest of learning science 18 seriously lacking among the students and the want of
atmosphere conducive to leaming of science is a problem. These are to be adhered to and
carefully avoided.

A learner-centered approuch to teaching and leaming should seek to ensure that students are
regularly engaged in practicing science rather than memorizing withoul understanding the
contexts of the textbooks.

The syllabus of the primary and secondary levels should be prepared in such a way that all
students could conegive at feast 40 percent of its contents without the help of any teacher.

It is more impartant to write good science books making it simplified and attractive, Scientific
instruments from indigenous materizls may be used in order to reduce the investment.
Competitive events and appropriate campaign should be faunched at a regular mterval in
schools to papulanze science education among children. We need (o cultivate the students'
interest in science through communmicating the excitement and beauty of science to the public,
including the kids in primary schools. They need to be told how science impacts our lives.
Mathematics should be made compulsory for science students, The "Math Olympiad' model
can be replicated to attract students to physics, chemistry and biology.

Government should provide scholarship to attract more students to science studies. Scholarships
should also be provided for young faculty members for higher studies and research.

The science curricutum should be updated to make it attractive and enjoyable to the learners.
1t must he need hased and students should be encouraged to scientific ways of thinking.

Science should be made compulsory at the secondary level and the SSU and HSC science
currictla to be coordinated, so students are prepared enough fo tackle higher level of science
when they enter colleges after graduating from high schoels. In fact a better coordinated
science curmiculum is required at every level of the education system.

The entire process of leaming seience should have a job orented aim. Once il is made
lcarner-oriented, it will be most effective as o proper mechamism for job-ariented end in the
national and international situations. Steps should be taken to create more jobs for the
sotence graduates and to do so, the country has to be production-oricnted dand the labor
market should be expanded.

Disparity in urban and rural education facilities should be eliminated and there 18 an urgent
necessity of additional budget allocation in education sector 10 enhanee teachers' capaeities
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and update the curricula. If the government does not give ulmost importance 1o seience

>

4

education and take proper steps, the number would reduce even further.

The government and the University Grants Commission should aim to strengthen existing
teacher training colleges and polytechnic institutes, and convert at least some of the colleges
under the National University into institutions for training more science and mathematics
teachers, nurses, paramedical personnel and agriculture extension workers, Conditions
should be created so thal these professionals are accorded proper status and respect in the
community,

A substantial quotn of fully-funded seats in colleges should be reserved for rural students,
including medical and nursing students, who should give an undertaking that they will work
for a specified time in the countryside. Appropriate positions should be crested in
partnership with the private sector, and attractive salaries and other incentives should be
provided for employment outside the big citics.

Because of paucity of funds, higher education in Bangladesh has to be need-based and
predominantly S&T oriented.

Seience education is undoubtedly of paramount importance at all stages, but at the tertiary
level it must be geared © meeting specific job demands and not be solely concerned with
producing huge numbers of degrees that may have little or no relevance 1o the current and
future development needs of Bangladesh.

Lacally relevant and multidisciplinary science curriculu need to be developed o produce
sufficient numbers of trained personnel required to meet the socio-cconomic needs of
Bangladesh and its people, especially those living in the rural areas.

A national science convention and similar events at district levels should also immediately be
organized.

A terrestrigl television channel may be dedicated to broadcastng educational programs,
which will help both teachers and students by reducing the latter’s dependence on private
coaching centers.

We should create a culture of science education and science subject teaching should be
demonstration based instead of lecture based.

Science studies must be well-founded in the education system and it must continue
uninterrupted despite political feuds and divisions.

Promoting need-based scientific research based on ntellectual competence and popularize
science studies by offering rewarding carcer (0 students to achieve faster economie growth.
Enabling lateral entry of scientists from abroud.

Incouraging seience researchers 10 become entrepreneurs,

This also requires strategic and long term funding to creafe a eritical mass of trained
personne] including infrastructure development in order to achieve sustainable development
in science and technology.
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= Last but not the least, commitment of the government to create a S&T-driven economy to
face challenges of the 21st century is an utmost priority.

4.2 Concluding Remarks

The effort to bring back the glory of science education in the country has been envisaged as the
most timely measure W restore the importance of seience in our country. One cun hardly deny the
role scienoe plays in the modern world. 1t helps the nations making steady progress in all walks of
life. To keep pace with the progress and prospenty in the comity of nations, science can help us
enormously. In order to become & middie income country Bangladesh must become proficient in
S&T. But the state of science teaching in schools and colleges in Bangladesh is far from
satisfactory, So the urgent need for bringing back science education to the mainstream cannot be
over emphasized. The reason to make this cffort is not simply the loss or gain of human potential,
ns important as it is, which is also about our collective economic well-being.

There is no alternative of a scientifically and technologically literate workforce as the future
ceonomy will also be science based. Technology alone is not a magic bullet. Existing technologies
can be adapted where necessary and new technoiogies can be invented when indicated, but the key
to scientific success resides in human resources, Science education needs to suit today's world and
there is a 'genuine mood for change’ across all sectors. If Bangladesh hopes to eliminate poverty
and provide a reasonable standard of living for its people, the government will have 10 invest
heavily in scientific R&D (Haider & Sarker, 2012). For that we also need to re-imagine science
education, accepting a shift that is occurring and must aceur in the way we think of its nature and
purposes, Mare bottlenecks muy obviously erop up, We are to fuce und remove them step by step.
Sincere and resolute efforts will definitely help the nation reach the desired goal. Our scholars
should be engaged in cutting-edge ressarch at the frontier of S&T. As such sense of competition
and plenty of incentives should be there 1o motivate them.
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Abstract

The study on “access 1o eduoation for Dasparas: margin ta matnsiream growth by remitiance in
Bangladesh” & o combinution of coss-oriented qualitative and quantitative analysis to refnforce the
significance of Bangladesh economy. The avilele dilineatés the massive economic role of Diaspuras who
have been struggling in everyday W in abroad for the development from wargin (perigheral) 10
mainstream (satellite) In Banpladesh. This aviicle equally advocates for' initiating an appropriate
wicarional twaining progranme for the key players of woge-sarners of Bangladexhi Diavporas, prior io
thely moving cut n abroad, espectally in most of the Middle East staiey and Malaysia. This stedy foind that
nearly a total 10 million Bangladeshi Diasparas have beon living acrass the world and they promote neatly
15 billton USS per year whicli Is estimated almast 6% of the total GDP In Bangladesh, The Banglodesk}
Diasperay are yet 1o be skilled and compuient enough to compete with the neighbouring swies, like India
and Sr# Larke due to Tack af sufficien educatianal rraining baved on thelr profossional chotce nfob market
into thedr Tiost countries. As a result, they are deprived of both sides (country of origin for proper education
and hast country by gening required wages). Thus, this avilcle proposes for immediaie: response in
preparing skitled and tramed-up Diasporas by the concerned stakeholdery. of Rangladesh government io
meet tive vision-2021 and furtter 2041,

Key words : Diaspora_ Remiitances_Migrants_Education and Banglaodesh,

1. Introduction

During the entire period of Pakistan (1947 - 1971), edueation was one of the most shorteoming
sectors for Bengali nation. It was however, a pre-plonned conspiracy by the then Pakistani
autoeratic "Man on Horseback™ type-rulers with anistocratic huts and whips to dominate the
emerging nation. Since 19th century Bangladeshi Diasporas have been settling in various states
around the world and thus they are contributing 1o Bangladesh economy by sending rémitance
from the host states. It is globally accepted that the education is the key 1o success in all respects of
state-affairs becavse it opens whole doors of mass people irrespective of colour, creed, religions,
ethnic and regional identity as well as ree and sex. Education expands the humanity and broad-up
human minds with knowledge and skilled, The vast amount of knowledge gained through education
prepares mdividuals t solve persanal or common problems, wach others, fimetion af a higher level
und implement transformational ideas, Without proper education with required ethical standard,
one's (s/he) has a very slim and little chance (o secure a good job for surviving well and ascending
w & higher aconomic and socal status,

* Foculty member of Political Science st the Univorsity of Dhaks, Bang(adesh
*4 Lecwrer at the Department of Low and Justice, Southesst University, Dhaka
wow Laetirer i Politeat Science, Fenl Girl' Cudet College, Feui, Bangladesh
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At present more than 1} million Bangladeshi Diasporas are i abroad. It has generally been claimed
that among them very few are highly educated and skilled while most of them are illiterate, partial
literate, half or semi-hterate and more than 80% arc helow higher secondary educated. The job
market of these work-forces are primarily on oil-basad-oriented various Middle East states. These:
Diasporas immensely have been promoting Bangladesh economic growth since 1980s.

Consequently, Bangladesh econpmie status has heen upgraded from lower-income ecanomic
country to lower-middle-income state and it is expected that Bangladesh would certainly able 0
reach ai full pledged middle-mcome country by the year of 2021 as the standing government
declared due 10 repeated boast-up economic condition and more remittances flow than ever,
promoting by the Diasporas, The cconomic contribution of Diasporas is owing to their own efforts
by salty-sweat from head to down. It has commonly been observed that the concerned ministry and
its different departments or sister-concerns of the govemment are 100 much reluctant to turn them
skilled through proper educational training prior to depant as Diasporas in sbroad for huge amount
of foreign currencics 1o merease the foreign reserve. Diasporas arc even, 1o some extent harassed
and persecuted at the various points from different offices 1o Airport because of their lacking of
education und thus they are not capsble w deal and handle the complicated situation in bold or
assertive standpoint. To some extent, complications are created by manmade by the concerned
officials. 1t has also been observed that many outgoing job-sackers, mainly labour remittance
carners are intentionally placed in complicated situation just for kickback and or any other
sweeteners, particularly at the despatch point of immigration in various Airports in Bangladesh.

The numbess of arganisations mnvolved in efforts to improve migrated Diasporus in Bangladesh are
ofien in partnership with government. Significunt issues such as education and training for common
Diasporas that are staying in abroad, yet 1o be institutionalised as Right to Education us findumental
right, specified in the constitution of Bangladesh. This resourceful sector is crucinlly neglected since
independence in Bangladesh though they are the key players of country's economic progress by and
large. The authors of this article intend to delineate the access to education for Diasporas for
cconomic development from margimal-point to mainstream in Bangladesh. It could be noted that the
stable and recurrent increasing economic condition of a state only assist to uplift national strength
and 1s prestige. Education not only ensures justice, liberty and equality for all its citizens but also
equally creare a balance in a given society in terms economic point of view. Education enhances
collective knowledge and caltures for all along with civility both in home and abroad.

2. Terminological Origin of Diaspora

The term Diaspors comes from an ancient Greek word meaning "scattering, dispersion or to scatter
ubout" e, exeotly what the people of o Digsporn do und believe themselves, Dinspora means o
setfing of the Jews among various non- Jews communities after they had been exiled in 538 BC
(Homby, 1991: 331), The word Diasporn, as explained on Oxford Dictionaries Online is most
closely associated with the dispersion of the Jews beyond Isruel, However, it is also defined as 'the
dispersion or spread of any people from their original homeland”. Diasporas are scattered from their
homeland 1o places across the globe, spreading their culture as they o and seltle every now and
then, Diaspora, on the other hand indicates a specific place where people from every country live in
Israel (Homby, 1991: 331). The Bible refers 1o the Diaspora of Jews exiled from Ismael by the
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Babylonians but recently the word is also used more geaerally 1o deseribe uny large migrated
refugees. lunguage or culture all over the world.

3. Diaspora: Conceptual Framework
A Diaspora is a large group of people with o similar heritage or homeland who hive since moved
out 10 places all over the world. Diaspora is & migrtion-movement, or scattering of 4 people awuy
from an established or ancestral homeland. In Merriam Webster (2011), the English term Diaspora
refers specifically 1o the Jewish Diaspora. The word Dinspora may be used to refer to refugee or
immigrant populations of other origins or ethnicities living "away from an established or ancestral
homeland” (Merriam Webster, 2011). The term became more widely assimilated into English by
the mid 1950, with long-term cxpatriates in significant numbers from other particular countries or
regions also being referred to as a Diaspora. There is no universally sccepted definition of
Dinspora. A Diasporn is a sprinkled population with a common origin in a smaller geographic area.
Dinspora can also refer 1o the movement of the population from its original homeland Diasporz has
came to refer particularly to historical mass dispersions of an involunmry nature, such as the
expulsion of Jews from Judea, the African Trans-Atlantic slave trade, Europeans from north
Western Eurape, the southern Chinese or Hindus of South Asia dunng the coolie trade. In recent
years scholars of Diaspora have distinguished berween different kinds of seattered people, based on
its causes e.g.. imperiahism, trade or labour migrations, or by the kind of social coherence within the
Diasporas community and its ties 1o the ancestral lands, Some Diasporus communities maintain
strong political ties with their homeland. Other qualities that may be typical of many Diasporas are
thoughts of return, relanonships with other communitics in the Diasparas, snd luck of full
integration into the host country (Melvin and ct. al, 2004). There is no universally accepted
definition of Diaspora Concepts differ widely but in general a handbook which derived from «
canferenes where participants proposed widely accepted defimtion:

“Emigrnts and their descendants, who live outside the country of their hirth or ancestry, either

on & temporary or permanent basis, yet still maintuin sffective (emotional) and material tiss to

therr countries of origin” (IOM and MPI, 2012},

A broad working definition of Disspors has been rendered in o two days (18-19th June, 2013)
“Dinspora Ministerial Conference” held in Geoeva, organised by the International Orgamzativn for
Migration (IOM) on "Diasporas and Development: Bridging Socicties and States”. In this
transnational conference five-dimensional prosperities were identified 10 develop from margin o
mainstream irrespective of orlgin, e, religions, creed, colour and sex that are us follows:

Figure- 1: Five-dimensional Prosperities for Diaspora

1. Bridging Host Vs Origin 2 States’ Role >
3. Resource Mobilization 4. Collaborative Efforts >

S. Crisis Mm@

Source: Adopted from the DMC, 2013,
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1. Bridging Host Vg Origin: Diasporas build bridges batween socisties and create transnational
communitics of mutual development benefit to the host and origin countrics,

2. States' Role: States can engage, enable and empower Diasporas for development purposes through
appropriafe commumication, outreach and partnership policies and actions at home and abroad.

3. Resource Mobilization: Diaspora resources, both financial and non-financial, can leverage
family, community and national development efforts in host and origin countries, if there are
incentives and mechanisms 10 support this

4. Collahorative Efforts: Strategic partnerships hetween states, mtemational organizations, civil
society and the private sector provide a framework to engage Diusporas und empower them 1o
share and transfer their resources,

5. Crisis Manugement: Dissporas can play a entical role m ensis siwations by applying their
knowledge, experience; skills, nerworks and links to support and assistance both during and
after the crisisDMC, 2013).

Recently in Paris meeting on Diasporss expressed its preference for the term "national communities
residing abroad (GOF. 2013). The African Union offered a more development-focused definition of
the African Diasporas: "Any person of Africun origin living outside Africa who wishes to
contribute to the development of Africa " Many countries simply do not operate with the ¢oncept of
Diaspora for example: Australia hus no official Digspora poliey but includes non-citizens,
immigrants, foreign-hom, and second- and third-generation immigrants in its migrant settlement
policies and treats them as un integral part of the host socicty, India observed that no country has
just one Diaspora but multiple Diasporas requiring diffesent policy approaches,

4. Origins and Development of Diaspora: Historical Perspectives

In Ancient Greece, the term Diaspors means scattering (Liddell and Scou, 1843) and was inter alia
used to refer fo citizens of a dominant city-smte who emigrated to a conquered land with the
purpose of colonization to assimilate the termtory into the empire (Rozen, 2008). After the Bible's
translation into Greek, the word Diaspors used fo refer to the Northern Kingdom exiled between
740 - 722 BC from Israel by the Assyrians as well as Jews, Benjaminites and Levites exiled from
the Southern Kingdom in 587 BCE by the Babylomans. It then came ta be used to refer to the
historical movements of the dispersed ethnic population of Ismel to the cultural progress of that
population (Kantor, 1992). An academic field, Diaspora studies has become established relating to
this sense of the word.

Diaspora came into widespread usage in the Jewish case when scholars in Alexandria anslated the
first five books of the Hebrew Bible into Greek around 250 CE. For 2,000 years the term Diaspora
with an upper-case D was associated almost exclusiyely with Jewish history (Kevin, 2013). In the
20th century, many other globally scattered aroups began to use Digspora ta describe themselves.
Among the first 1o do so were the Armenians and people of African descent. For the latter, Exodus
provided a central theme, Babylon s a central symbol in the lexicon of Diaspora, After the
destruction of the Temple in 586 BCE, the Jewish elite were exiled to the city of Babylon, As
depicted in Hebrew seripture, Babylon conjures up images of sorrow and despair.

Since World War 11, the idea of Diaspora has proliferated to an extraordinary exteént. One reason for
this development was decolomzation, which forged transnational bonds of solidarity among

65



NAEM Jowrnal [Vol~10, Issue-20, Julv-Dec. 2015] ISSN 1997-4248

globally scattered populations, notably those of Afiican origin. Decolonization also led to the
expulsion and forcible remigration of many groups, especially those of Asian origin. Another
reason for the increased popularity of Diaspora is the intemutional recognition of refugees. Thers
have been refugees in history as long as there have been wars, plagues, and famines. But formal
recognition by the UN brought new aftention to the problem. Today the various UN agencies
classify 15 million people as refugees, in addition to another 15 million Internally Displaced
Persons (IDPs) and 3.5 million stateless persons. The massive scale of contemporary imtemational
migration leads some commentators to proclaim an Age of Diaspora (Kevin, 2013).

In this sense, individuzls may have muitiple homes throughout therr Diaspora, with different
reasons for maintaining some form of attachment to cach. Diasporic culturel development often
assumes a different course from that of the population in the original place of settlement. Over time,
remotely separated communities tend to vary in culture, traditions, language and other factors,
William Safran (1991) sets out six rules to disunguish Diasporas from migrant communities. These
included criteriu that the group maintains a colléctive memory of their homeland; they regard their
ancestral homeland as their true home, to which they wall eventually return; being commtied o the
restoration or mamtenanee of that homeland: and they relate personally to the homelond to a peint
where it shapes their ideatity (Rogers, 2005: Weinac, 2010; 73-89), Rogers (2005) also notes that
use of the term Diaspora has been widening. He has used the World Cat database to show that 17
out of the 1B books on Diaspora published between 1900 and 1910 were on the Jewish Diaspora
Rogers outlines the origingl use of the lerm Dinspora as follows: Most early discussions of Diaspora
were firmly rooted in & conceptual homeland; they were concemed with a paradigmatic case, or a
small number of core cascs. Professional communities of individuals no longer in their homeland
can also be considered Dinspora. For example, science Diasporas is communities of scientists who
conduct their research away from their homeland (Elizabeth, 2012), The use of corporate Diaspora
reflects the increasing popularity of the Diaspora notion to deseribe a wide range of phenomena
related (o contemporary migration, displacement znd transnational mobility. In this way, corporate
Diespora might foreground the meial histories of diasporic formations without losing sight of the
outtural logic of late capitalism in which carporations orchestrate fhe tramsnational eirculition of
people, images, ideologics and capital,

5. Bangladeshi Diasporas in abroad

Thousands and millions of Bangladesh Diasporas have been hiving m gbroad since the beginning of
20th century. The Bangladeshi Diaspora consists of people of Bangladeshi desceat whe have
immigrated to or were born in another counrry as'second generation. First generation migrants may
have moved abroad from Bangladesh for secured life-style, better living conditions and economic
prosperity 1o escape poverty and to support their ancestral roots in Bangladesh. Most of the
Dinsporas of Bangladesh send money back to families in Bangladesh.

There 1 a large Bangladeshi Diaspora population in Kingdom of Saudi Arabia where there are
almost 2 mithon (News next. 2015), Bangladeshis Dinsporu are the largest part in the Middle East
form any other purt of the world, approximately 2,820,000 live within the Middle East, with half of
them in Saudi Arabia, and a quarter of them in the United Arab Emurates. Bingladeshis who come
to the Middle East arc primarily guest workers or day labourers, Saudi Arabia has over two million
Bangladeshis; making it the largest Bangladeshi Diaspora community. Bangladesh is one of the
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largest labour suppliers to Saudi Arsbis, in 2007 Bangladeshi workers obtained the biggest share,
with 23.50 per cent of the 1.5 million Saudi Arabia visas issued. There is also significant number of
migrant Diasporas in various Arab states of the Persian Gulf, particularly the United Arab Emirates
and Kuwait, where Bangindeshis are mainly classificd as forcign workers.

The UK's 2001 census found 300,000 British-Bangladeshi Diasporas (about 33% of the borough’s
population) and they are mainly living in east London especially at Tower Hamlcts and Newham.
Most of them are migrated from greater Syihet region, about 95% of local population. The national
census of ethnicity and identity found over 500,000 people had Bangladeshi heritage in Britain,
There is also a sigmiticant community in and around Westminster. People from current Bangladesh
or entire Bengal or a broader region comprising Bangladesh were first present in the United
Kingdom when Sylhetis arrived as lascars on ships during the 18th century to 19th century, and
throughout the years this has created connections with Sylhet. Large numbers arrived during the
1970s mainly from Sylher region, for the need 1o find work and earn a better living. The influence
of Bangladeshi culture and diversity can be seen seross London. The street of Brick Lane has a
large hustory of Bangladeshis and has officially been dubbed as Bangla-town, which has hundreds
of restnurants nearly all owned by Sylheti Bangladeshis. Outside London, Wesiwood, Greater
Munchester has the second largest concentration of Bangladeshi Disspora in UK. Bangladeshis
Diasporas in Maldives (around 400,000 people only) are mostly illegal immigrants, Muldivian foreign
minister Ahmed Naseem said that some 50,000 Bangladeshi are now (2011) working in this country
with one-third haying no valid documents (Nahar, 2011). A substantial number of Bangladeshi
Diasporas have been living in Malaysia and most of them are working forces that are mainly primary.
secondary or 1lliterate. As a result, they are neither able to earm expected money in compare to Indian
or Sri Lunkan workers nor could back to Bangladesh for acute paverty (BBC News, 2009). They
could have earned plenty of forcign currencies if they are sufficiently assured mimimum standard of
gkilled-based educational training on the basis of their chosen professions. As of 2005, Japan's
Ministry of Justice recorded 11,055 Bangladeshi Diasporas among the total registered foreigners
(Japan: NWEC, 2005) while in South Korea, there are more thun 13,000 Bangladeshi workers in the
country. A few of them include 1llegal immigrants, Besides the UK and Middle East, Bangladeshi
Diasporas also bave a significant presence in the United States, mainly in New York, where many are
also from Sylhet and Chittagong: The US census in 2000, found up to 95300 were born in
Bangladeshi Diaspora, therefore it is estimated there are at least 150,000 Bangladeshis in the USA. It
was until the 1990s when Bangladeshis started to move to the USA and settied in urban areas such us
New York, Paterson in New Jersey, Philadelphia, and Washington D.C.

Bangladeshis are one of the largest immigrant Diasporas in Italy. As of 2013, there were more than
113811 Bangladeshis biving in Italy. Most of them are based in Luzio, Lombardy and Vensto with
large concentrations in Rome, Milan and Venice Bangladeshi Canadinn refers to 4 person of
Bangladeshi background born in Canada or a Bangladeshi that has migrated 1o Canada. According
to the Canada Census (2011), 34205 Canadians claimed full or parual Bangladesh: ancestry
(Statistics Canada, 2011). Bangladeshi Canadians Diasporas can be found primarily in the
provinces of Ontario, British Columbia, Quebee and Alberta, The cities they live in include
Toronto, Vancouver, Montreal, Calgary. Edmonton, and Ottawa. Bangladeshi Canadians are
distinet from other Bangladeshi Diaspora groups because they are split between French-speaking
and English-speaking Bangladeshi Canadians. Bangladeshis Diasporas in Australia are one of the
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smullest immigrant communities living in Australia. There are around 20,000 Bangladeshis in
Australin. The largest Bangladeshi communities are mainly present in the states of New South
Wales and Victoria, with large concentrations in the cities of Sydney and Melbourne.

Table - 1: Number of Bangladeshi Diasporas in abroad (2006 - 2014)

— States | Total Dissporas | Year | Stites | Total Diusporns | Year |
lis | 52,920 i Maldives 40,000 2008
an | 96,000 | 200,000 2010

Brazil | 1.000 | 150,000 2014

Canpda | 24,600 2,500,000 _2010-

Germany | 5,000 | 80,000 2006

Greeoe | 11,000 13,600 2013

dmly 113311 __ | 7.000

m | 15,000 1,090,000 3013
| 230.000 UK 500,000 _2009 |
500,000 _ 2009 [ USA 1 143,619 2007

Source ; Burgau of Manpower, Emplayment and Training (BMET), 2006 - 2014, Ministry of Labour and
Employment, Dhaka, Bangladesh,

6. Economic Contribution of Bangladeshi Diasporas from abroad

Now & day, the remitiance (wages camings as foreign currencics) increasingly has become one of
the major economic contributing sectors fo the Hangladeshi economy. As the emigrant workers
from Banglndesh gradually incrensed over the years. the ampunt of annual remitiance to the country
sumnificantly rose. According to World Bank's report, Bangladesh is now one of the largest
recipients of remittance with almost USS200 bilhion as of June 2015 which is greater than ever. In
retrospect 10 remittance (1974). wage carners’ scheme was initiated by father of the nadon in order
to support the Non-resident Banglndeshis Diasporas 1o remit their earnings home through legal
channels; The scheme soon bocame popular among the Bangladeshi Phiasporas, working w abroad

It was estimated that some $11.8 million was remitted to Bangladesh in the 1974 - 75 fiscal year,
The amount increased 1o over $350 million in the fiscal year of 1980 - 81 and to over $750 million
i the fiscal year of 1990 - 91, The Suudi Arabia has been the largest source of foreign remittance to
Bangladeshi Diasporas. In addition United Arab Emirates, Qatar, Oman, Bahruin, Kuwait, Libys,
Irag, Singapore, Malaysia. the USA, UK and many other Kuropean states arc also the major sources
of foreign remittance for Bangladeshi Dinsporas since independence (Linnayan Onneshan, 2011: 9.
Remittance 13 sent through verious ways such as demand drafl, trovellers' check. telegraphic
transfar, pastal order. direct transfer from Bank to Bank, Automatic Teller Machine, etc.

Weorld Bank reports (20115) thar remittance inflows in Hangladesh is expected 10 see 4 record rise
this vear in the wake of recent reopening of labour market by Saudi Arabia and global economic
recovery. World Bank's Migration and Remittances: Recent Developments and Outlock (2015)
released a report that says that Bangladesh slipped onc noteh to cighth position, pulling USS15bn
from its global migrant Dissporas. among the top most 10 remittance-carning countries in the
world, despite of its 8% rise in remittances (Kayes, 2015),
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Chart - 1: Top 10 remittance recipient states including Bangladesh in 2013 (USS in billions)

Ll I B R B & % a3
T L P

Source: World Bank estimated in 2013.

A World Bank study (2014) shown that the Diasporas' remittances to the deveioping countries are
estimated to have reached at $436bn in 2014, o 4.4% increase over 2013 level and remittances o
South Asin rose by an estimated 4.5% in 2014, compared to 2.5% in 2013, driven hy sharp
increases in remittances to Bangladesh. In line with the expected global eeonomic recovery next
year. the global flows of remittances arc expected 1o be accelerated by 4.1% in 2016, w reach an
estimated $610bn, rising to $636bn in 2017. Remittunce growth in South Asia regian 18 projected 10
remain flat at 3,7% in 2015, supported by large scale construction uctivities (preparations for the
2022 FIFA Werld Cup in Qatur) and fiscal expansion in GCC countries and improving cconomic
prospects in the United States (Kuyes, 2015), The continuation of Diasporas of Bangladeshi
workers to Saudi Arubiz also portends well for remittance growth for up-coming years.
"Remittances to South Asia Region grew despite concems that lower ofl prices mighl dampen
remittance flows from the Gulf Cooperation Couneil (GCC) countries. This may reflect the
concentration of the region's migrant workers in the construction and services sectors, which are
relatively less affected by falling oil prices.”

Diasporas' remittances remain a significant contributor to the economy of the country as it
accounted for more thun 6% of GDP and 77% of foreign rescrves i Bungladesh, The Bangladeshi
Diaspara has the largest Dissporn savings, among the low-ineome countrics, with savings of about
$9.5bn ¢ bank deposits in destination countries, These savings build a strong case for issuance of
Diaspora bonds that can be issued by the Rangladeshi government. The remittance inflow stood ar
§11.25bn in the first nine moaths (July-March, 2014 -2015) of the current fiscal yeor, an increase of
over 7% in the same period & year carlier, sccording to the Bangladesh Bank's report. In the lust
fiscal yeur 2013- 2014), the remittance was $14.23bn, which is 1.61% down from the previous
fiscal year's $14.46bn due to the political turmoil and stagpanl situation in munpower export. Stable
exchange rate of the local currency against US dollars was one of the main drivers for the increased
remittance inflow in the country (Kayes, 2015), The global average cost of sending 5200 held
steady at 8% of the value of the transaction, as of the last quarter of 2014.

The received romittance of 2012 was 139 billion US dollars while Octsber 2015 Bangladesh

received 14969 million USS (8,61% of total GDP) und a total of 1948 million USS remittanccs arc
deposited in abroad (World Bank, 2012 and 2015), Renittances in Bangladesh increased by 2.6%
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year over the year to 1310 USS in millions in December of 2015. Remittances in Bangladesh
averaged 121328 USS$ million from 2012 until 2015, reaching an all time high of 1491.36 US$S
million in July of 2014 and a record low of 1005.80 US$ million in August of 2013. The following
chart shows the ¢arning remittance of year 2015 by the Bangladeshi Dissporas.

Chart- 2: Remittance earned hy the Bangladeshi Diasporas in 2015
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Saurce: Bangladesh Bank's report 2015, tradimgeconomics convbangladesh/remittances

Increasing remittances from more than 10 million Diasporas in abroad along with garment exports
are the key sources of Bungladesh econcmy. At the end of the fiscal year 2015, the migrant
Diasporas sént a total of 1/S$15.31 billion remittances to Bangladesh, the highest in the country's
history. The remittance in 2014-15 also rose 7.6 percent from $14.23 billion in the previous fiscal
year, aceording 1o Bangladesh Bank statistics (3rd July 2015, Daily Star). A huge increase
manpower export, backed by the central bank’s proactive measures to facilitate the inflow through
formal channel is believed Lo have driven the remittance growth in Bangladesh, The following chart
delineates the earnings of remittances from fiscal yenr 1993-1994 to fiscal year 2014-2015 (every
four years range) by the Bangladeshi Diasporas.

Chart - 3; Remittance over the vears in Bangladesh (USS in billions)
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Source; Bangldesh Bank, 6 FY, Cited in 3rd July 2013 in Duily Star,

Stable exchange rate of the Bangladeshi taka agmnst the US dollan hus also helped achieve the
steady growth in remittance inflow. Delivery channel of inward remittances to the beneficiary has
improved significantly because of the bank-led effective mobile banking system. Bangladesh
received S1.43 billion remittance in June alone, up by $109.98 million from that of the previous
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month, according to the central bank report. This enormous remittance has been receiving
Bangladesh due to huge number of employment of Bangladeshi Diasporas in abroad. The
following chart shows the total number of Bangladeshi Diasporas who left for employment in
abroad (in Lakh) for the last 22 fiscal years (from 1994 1o 2013) and they are the actual key makers
of ecconomic growth in real sense but they are deprived of proper cducation and training relevant 1o
their professional choice.

Chart - 4: Number of Bangladeshi Diasporas who left for employment in abroad (in Lakh)
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Source: Daily Star. 3rd July 2015. Profiled by Star Research, the authors compiled the duta.

While proposing the budget for the 2015-16 FY in parlisment on June 4, Finunce Minister AMA
Muhith said Saudi Arabia had re-opened its labour market to Bangladeshi workers after a six-vear
hiatus, indicating future growth prospects for Tanpower export. Remittance sent by more than eight
million migrant workers plays a crucial role in the country's economy, helping reduce the overall
incidence of poverty as well as maintaining a healthy balance of payments. According to @ recent
study by the World Bank. renmittance has helped reduce the poverty level in Bungladesh by 1.5
percent. It also accounts for about 66 percent of the country's foreign currency reserves, providing
Bangladesh with & strong and stable external position.

7. Significance of Remittance for Economic Growth in Bangladesh

Abundant remittances have been constantly playing an increasingly great role to the economic
growth and the Hvelihoods of people in Bangludesh. Remittance income 1s more valuable for any
developing country like Bangladesh. Puri and Ritzema (2001) state that remittance 1s the portion of
intermational migrant workers’ or Dinsporas earnings sent back from the country of employment to
the country of origin, play 4 central role in the cconomics of many labour sending countries,
Remittances have been identified as one of the three factors that are responsible for reducing overall
poverty in Bangladesh. The demand of migrant Diasporas remittances has now ncreased
tremendously in Bangladesh in a number of reasons.

These include: Remittance contributes to our national economy is a large scale by increasing
foreign exchange reserve, per capits income and employment opportunities. It has been
continnously lifiing-up the GDP (Gross Domestic Product) of Bangladesh, The government has
been paid vanous government and non-govemment import bills and investments of different
foreign debl and donation from the remittance income. In 2012, the remittance which has sent by
the migrant Diasporas s the 11% of the total GDP of Bangladesh. Remittnce has been
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continuously keeping the contribution to alleviste the poverty through micro-cnterprise
development, generating substantial employment snd income. Remittance income helps the
government of Bangladesh to reduce dependency on foreign aid. The government of Bangladesh is
using remittance income to build schools, colleges, universities hospitals, roads and highways,
hridges, culverts ¢tc. Remittance helps to improve the balance of payment position Remittance
contributes to the expansion of financial market and the development of payment systems through
enhancing direct capital flows and distributing those funds to users end and for investment
purposes. Remittance income makes more strong local currency (Bangladesh) agaist US dollar and
finally, remittance is positively change the socio-ceonemic condition of migrant families.

8. Education for Bangladeshi Diasporas in Homeland

Young but educated migrants’ Diesporas normally find better opportunities in host countries. More
education generally means higher wages in sbroad, but many young and well-educated migrants'
Diasporas are also overqualified for the jobs they hold in abroad. Most young migrant workers of
Bangladesh are employed in agriculture or services sectors that range from education and
healtheare to food preparation, hoicls,‘cawring, cleaning, household tidy-up and hospitality, tourism
and hotel management, [lliterate or semi-skilled young Diasporas are the largest group of
individuals migrating each year from Bangladesh and they are mainly in searching of decent work
and hetter living conditions, to support their family in home and are some for humanitarian ground
to some extent. In 2010, some 3.6 million young Diasporss were enrolled in tertiary education
sbroad eround the world. Unemploymient rates of migrant Diasporas during the crisis in Gulf States
tremendously increased, and are often double the rates of all workers.

Diasporas were over-represented in sectors that are more sensitive to cconomic fluctuations and
many do not have secure job contracts in most of the Arabian states. Education for the migrants’
Diasporas cort be provided into two ways such #s either by the country of arigin or hy the host
country based on the minimum expertise of migrants Diasporas. The cducation should be
vocational and informal. Education and training for Diasporas migrants depend on the specification
of jobs' nuture of the host country and their language. Mainly a major portion of Diasporas migrants
accommodate themselves in various regions of Middle East states. Therefore, providing language
training is one of the most essential educations. In addition, cultural phenomena, communicative
behavioural approach, dealing in daily life, personal contact and conduct with host neighbours are
also indispensahle for every Diasporas to live smoothly. Immigration to Diasporas can fill vacant
jobs, overcome skill shortages and contribute to the survival and expansion of the sectors where
firms are hiring migrants. Migrants usually complement rather than compete with similur nutive
workers, and their eamings help boost the economy through consumption and investment. Young
Diasporas workers with decent jobs pay taxes and contribute to social security and to the
development of the economy of destination countries. Unemployment, underemployment, low
wages and family poverty are the major factors 1o be migrated in abroad. In developing countries,
migrants' remittances help houscholds cope with poverty, financial crises and natural disasters, like
Bangladesh. Thercfore, education is the key aspect to be given to the migrants' Diasporas for better
joband better wages in host counties.
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9. Areas of Educational Training for Bangladeshi Diasporas

Educationul training broadens human capacity and creates opportunities in job market regardless of
state territory. As we know thar Bangladesh is a highly densely country in terms of sovereign land.
Baogladeshi Diasporas arc apparent almost in everywhere in the world and they are performing
verv well due to their commitment and determination. They could do betrer even- if they are given
proper educational training by the government, There are some aspects of educational training
delincated in the following sections to be carried out to increase the remitance for Bangladesh.

u. First-Education and Truining

The concept of basic education appeared from the World Declaration on Education for All (1990).
The UNESCO (1996: 118) stuted that the "Basic education 13 the first step in attempting to
atfenuate the enormous disparities affecting many groups - women, rural populations, the urban
poor, marginalized ethnic minorities and the millions of children not attending school &nd
working”. The concept of basic education has led to broaden the magnitude of the right to
education’ "extending from initial or basic education to lifelong leaming" (The World Educution
Repart, 2000), First Education and training are divided into four categonies: basic, clementary,
findamental and primary education. The age stuge of hasic education is about five and eleven years
for every country, specified by the UNESCO. For g migrant Diaspora, first education 1s basic right
n arder to communicate with the fellows of host country

b. Basic Language Skills of Host Country

Languages are usvally taught snd assessed in terms of four efficiencies and skills: listening. speaking,
reading and writing, Listening and reading are known as ‘receptive’ skills while speaking and writing
are known as ‘productive’ skills. All lnanguage learners will need (o develop their skills in cach of these
areas for prompt communication with others all aver the world. Leaming host countries langusge is
indispensable for the migrant Diasporas for muny reasans such us getting jobs, good camings,
communicating with the authority and so on. Therefore, the authonty of orgin country should
enhance basic language skills for the illiterate Diasporas prior to leaving the country.

¢. Social Norms, Behavioural Approach and Civie Conduct

It is evident that social norms, behavioural approuch and civic conduct dhffer from regions to
regions and from state to state all aver the world. Every norms and behavioural attitudes are not the
seme and unified, that is why it is essential to provide an elementary teaching for the migrants’
Digsporas to make their usual daily life through behavioural approach smonth and comfortable in
host countries.

d. Education for Ethical Values _

The content. methods and institutional forms of cducation are designed based on a number of
different norms in the socicty, mainly education contributes to constmicting, chenging and
consolidating notms and values imespective of national identity, racial ethnicity and colour and
creedd In the field of ethical norms and behaviour, morally peoples are homest and generous to
others. That is why; it is a pre-conditioned standpoints and element for migrants' Dizsporas to be
ethically sound and sober.

¢, Professional Choice-based Basic Edueational Training
It has heen ohsarved that most of the migrants' Diasporas are inefficient and unskilled workers as
well as novice in (heir professional jobs und carvers. Particularly. Middle East and Malaysizn-based
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workers are tremendously deprived of obmining their appropriate wages due 1o lack of professional
choice based basic educational traming, Thus, they should be skilled-up by giving adequate
professional training prior 1o leave the country and then they must be profiled to adjust with their
professional job.

f. Host Countries' Kev Legal Procedures

The laws and conventional traditions of the land are differed from countries to countrics depending
on one's historical values and rituals of the pecples of that particular sovereign state. It is rational
that newcomers i.e., migrants Diasporas are always innocent and unconcerned about the basic laws
and principles of that particular host country where they reside. The authority of the origin country
thus, it is significant to provide busis idea of fundamental faws and cultural phenomena to the
Diaspora migrant for their convenient to move and deal with the new situation.

g Legitimate Financial Transactions from Host Country to Country of Origin

Ilegal and 1llicit tmnsaction of financial matter is a serious offence for the both the states Le., the
recipient and the state of remittance from where the money is being eamed and sent by the migrant
Diasporss. Legitimate financial transsetions from hest country to country of origin are always
economically praiseworthy. The state of origin should always be concerned fo teach the migranis’
Diasporas to send their carmings through valid and government's approved path rather than Hund: or
by cash in hand or any other unlawful means,

Concluding Remarks

The article which we aim to develop on the “access to education for Diasporas: margin to
mainstream growth by remittance in Bangladesh” is an attempt to examine the role of Bangladeshi
Diasporss who have been migrated in abroad to uplift their livelihood us well as for the
development of the state of affairs. Bangladesh cconomy has been boasting up duc 1o their tireless
efforts from dawn to dusk keeping aside their spouses and parents in mother land. Physically they
are in various states but their minds always remain in homeland. They are indeed the ostensibie
source of emerging economy of Bangladesh but they yet to honoured and trained up adequately us
well us in some cases they are persecuted in various forms. It hes been noticed by many observers
that they are mainly harassed in the immigration while they pass out with gloomy faces and minds
behind their spouses and relatives. The munpower and remittance authority should he concerned 10
¢évaluate their contribution by enhancing right to education and other facilities to them, so that
Bangladesh economy would go far away from expected destination of 2021 in order to reach into a
middle-eamed country.
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Impact the Selected Factors of Training on Educational
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Abstract

This study was carried out fo examine the relationship among the training related different qualitaiive
variables in the heads of higher secondary level instinations. Data were collected from the primary and
secondary yources through guestivnnaires, interviow. sehedule, observation and institutional documents. 80
heads of the institurions and 300 teachery have beer; included in the studv 1o measure the impact of sefected
Jactors of training and the data hay been analvzed in the statisiical tools, logistic regression and chi-square
test. The rasules of the studvl® the condyering meeting changed the trainee’s institutional positive aetivitiey:
Pagitive attitude of GB members helped the institutional betterment.  The trained principals/trainees earn
the institutional adminismration and management knowledge through training knowledge, skiils, and
antinde from the training. Thi trained principals’ opinlon among the effectiveniess of NAEM training results
1o run the instétutions properly and traimee's attituds through the raining program, contribution of raining
to moiivate the teachers are highly significant. Through discussing the selected qualitative factors, NAEM's
Iraining program efféctively plaps the role for eduvational administration and management.

Key word: Governing Body (GB). National Academy for Educational Management (NAEM), jorctars.
Logistic regression, Chi-synare.

Introduction

Buckground of the Study: Meusuring the truning impact and effectiveness of training reluted
components is & complex sctivity due to various factors. There are the variables, which are used for
measuring the impact, some factors are qualitative measures and some factors are quantitative
measures. Quantitative factors are easily analyzed to measure or effectiveness of the training
program. May be, it is presented in tabular form, graphical representation and descriptive approach,
But Qualitative factors are not presented easily in the above procedures. For this approach, this
article , some of the factors are presented in the qualitative approach through logistic regression and
chi-square test.

2. Literature Review:

Logistic Regression

Logistic regression is a technique for analyzing problems in which there arc one or more
independent varigbles that delermine an outcome. The outcome 15 measured with a dichotomous
variable (in which there are only two possible outcomes). Logistic regression 1s useful for situations
in which want 1o be able to predict the presence or absence of a eharacteristic or outcome based on

*Assustant Director, NAEM, Miristry of Education, New Market, Dhakas- 1205

* Associnte Professor, Department of Statistics, Raishahi University, Rajshahi
*Associnle Professor, Deparment of Population Science and Human Resouree Development University, Ropshali
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values of a set of predictor variables. [t is similar to a linear regression model but is suited to models
where the dependent variable is dichotomous. Logistic regression coefficients can be used to cstimatz
odds ratios for each of the indépendent variables in the model. Logistic regression is appliceble to a
broader range of research situations than discriminant analysis. Logistic regression 15 part of o category
of statistical models called generalized linear models. This broad class of models includes ordinary
regression and ANOVA. as well as multivaniate statistics such as ANCOVA and loghinear Tegression.
An excellent treatment of generalized linear models is presented m Agresti (1996).

According to C. Mitchell Dayton (1992), Logistic regression analysts (LRA) extends the technigues
of multiple regression analysis (o research situations in which the outcome varisble is categorical.
In pructice, situations involving categorical outcomes are yuite common. In the setting of evaluating
educational activities, for example, predictions may be made for the dichotomous outcome of
success/failure or improved/mot-improved. Same ways, in a medical setting, an outcome might be
presence/absence of discase. The focus of this document is on situations in which the outcome
variable is ichotomous, although extension of the techniques of LRA to outcomes with three or
more categories (&.g., improved, same, or worse) is possible, In the logistic regression analysis the
dependent variable is usually dichotomous, that is, the dependent variable can tuke the value | with
a probability of success , or the value 0 with probability of failure 1- . This type of variable is called
a Bemoulli (or binary) variable. Although not as common and not discussed in this treatment,
applications of logistic regression have aiso been extended to cases where the dependent variable is
of more than two cases, known as multinomial or polytomous [Tabachmick and Fidell (1996) use
the term polychotomous). Binary responses (for example, suceess and failure) tnd ordinal responses
(for example,normal, mild, and severe) arise in many fields of sudy. Logistic regressionanalysis is
often used to investigate the relationship between these discrete responses

and a set of explanatory variables. Several texts that discuss logistic regressian are Colleut (1991),
Agresti (1990), Cox and Suell (1989), and Hosmer and Lemeshow (1989),

Chi-square (X2): The chi-square test presents g useful method evaluating experimentally determined
results apainst results to be expected on some hypothesis. The formula for chi-square (X3)is

& =Y (/o }ef.)z]

(Chi-square formula for testing agreement between observed and expecied results.)
In which f0= frequency of occurrence of observed or experimentally determined facts;

fe = Expected frequency of occurrence on some hypothesis.

The difference between observed and expected frequencies are squared and divided by the expected
number in each case, and the sum of the quotation is X*. The more closely the observed results
approximate 1o the expected, the smaller is chi-square and the closer the agreement between the
observed data and the hypothesis being test, On the other hand, the larger the chi-square, the greater
the probubility of a real divergence of experimentally observed results from expected results.

The Basic Concepts behind the use of X are that (i) a theory of any kind concerning how our cases
should be distributed; (ii) a sample showing how the cases actually are distributed; and (i11) the
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observed frequencies of such size that these differences might reasonably be ascribed to the

operation of chance.

Sometimes chi-square gives the error for the following causesy(l) lack of independence among the
single events or measures; (ii) Small theoretical frequencies; and (iii) Neglect of frequencies of non-
occurrence ; and (i) failure to equalize £/ and L/, .

X2 1s appropriste: The chi-square of associalion has been deseribed, together with modifications
needed for small samples. The test for trend, in which at l2ast one of the variables is ordinal, is also
outlined. Risk mecasurement has been discussed. The calculation of confidence intervals for
proptions and differences between propotions are described. Situation in which samples are

matched have been considered

3. Objectives
In this chaprer logistic regression and chi-square analysis has been used to identify the following
objectives
(i) To identify whether the members of Gayerning Body (GB) are conducting meeting regularly
playing their role properly through trained principals to enhance positive activitics
(if) To examine the trained principals' capacity development for implementing meeting decision
through positive activities.
(i11) To evaluate resource person's depth of knowledge and presenttion techniques for the
development of institutional administration and management through trained principals.
(iv) To measure the ussociation between the different pairs of qualitative vanubles

4. Conceptual Framewaork

This article included some qualitative vamables which was useful to measure the impact of
cducational administration and management tramning. Most of the qualitative information measured
through licard scale. To analyzed such kinds of variables through chi-square test. Chi-square test
indicated that the relationship between the different qualitative variables. Again, some of the
qualitative variables were collected through binary /dichotomous and tri-chotomous / multivariate
approach. These types of variables were analyzed through logistic regression analysis. In the
logistic regression analysis, dichotomous were considered as dependent variables and tr-
chhotomous variables considered as independent variables. This two slaustical analysis were
applied to find out the impact of training program through qualitative variables

5. Data and Methodology

Datn were colleoted from primary and secondary sources, Primary data collected from the ficld
level sources and secondary data were collected from the documents of the field.

Nature of Data: The nature of the data which were collected this article are qualitative,

Data sources: Primary data were collected through the questionnaires, obseryation, interview
schedule. check list. Secondary data were collected from the documents of colleges.

6. Data Analysis: Data were analyzed in the two statistical instruments, such
as chi-square test and logistic regression analysis.

6.1 Logistic regression
The logistic regression measures the relationship among the qualitative factors or vaniables. The
dependent variables of the study are dichotomous which are used for logistic regression. In
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bivariate analysis, it is found that a complex set of relationship exists among the various factors
such as training methodology, charcteristics of resource person, trainees behavior, conducting
meeting, role of the members of Governing Body (GB), positive attitude of trainee's institutional
capacity building, handling the external pressurc, resource person's depth of knowledge, resource
person's presentation techniques, institutional administration and management knowledge ete. All
these factors affect the impact of the training in the context of Bangladesh which has been described
in the previous four chapters. The bivariate analysis uses the dependent variables (Dv's) and the
independent variables (Iv's) which are categorized or trichotomous. It is important to examine the
impact more preciously for the betterment of the training institution. There are various statistical
methods for multivaniate analysis used for the dichotomous data. They are log-liner, logistic, probit
and transformed models, Multiple Classification Analysis (MCA), path analysis etc. To do this,
researcher has used the logistic regression in this chapter. Since the outcome variables include
dichotomous variables, resesrcher has employed binary logistic regression.

6.2 Chi-square test

The chi-square of association has been described. together with modifications needed for smull
samples. The test for trend, in which at least one of the variables is ordinal, is also outlined. Risk
measurement has been discussed. The caleulation of confidence intervals for portions and
differences between proportions has been described. Situation i which samples are matched have
been considered

7. Results and Discussion

Logistic regression

For the logistie regression analysis, the gualitative variables were used in this article, The using
qualittive varigbles were categorical. There are two types of variabies used in the logistic
regression, The variables are independent variables and dependent variables. In the logistic
regression the dependent variables were dichotomous or binary (0 or 1) and the independent
variables were multinomial (oor | or2or .. ....).

Described the selected variables through the differant logistic regression model.
The selected variables have been deseribed in the following three different logistic regression models.

Tahle 1: Teachers' respons¢ about institutional pesitive change through principal after NAEM training

Variahles Description Coding
Dependant variable | Instifutional positive change through principal wraining (IPCPT) ‘l)'z yes
Conduct the meeting regular (CMR) e

Indepencent vanables | poje of the members of Governing Body (GBNRMGB) ;=§mgﬂv=

=Ndgutive

3=Neutral

For the first logistic regression model, the dependent variable 18 institutional Lo positive change
through principals afler training, and the independent varisbles are important conducting the
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meeting regular and role of the members of Governing Body (GB), The dependent variable coding
1 is for yes, 0 for no and the 1st independent variable coding | is for yes, o for no, 2nd independent
variable coding 1 is for pasitive change, 2 for negative change, 3 for neutral,

Table.2: Teacher response ubout the change of positive activities of trained principals

Variables Description Coding

Change the positive activities of principals 1= yes
et i after NAEM training (CPAP) 0=no

Capacity develop of implementation of 1= Fully implementation of dectsion

meating (CDIM) 2=Medium implementation of
. decision of meeting
e S e 3=No implementation of decision

Handel the external pressure properly (HEP) | 1= yes
0 =no

For the second logistic regression model, the dependent variable 1s change of the positive activities
of principals afier NAEM training and the independent variables are capacity development of the
implementation of mecting und handling the external pressure properly. The dependent variable
coding | is for yes, 0 for no and the 1st independent variable coding 1 is for implementation of
decision, 2 for medium implementation of decision, 3 for no implementation of decision. 2nd

independent variable coding 1 is for ves, 0 for no.
Table.3: Principals’ response about the enrn of institutional administration and
management knowledge from the training program

Variables Description Coding Re- coding
Eaming the institunionn sdministrotion | 1= yes -
D:pcni ldeml and management knowledge from the 0= no
miningﬂygmm (EIAMK)
Resvurce persons Muculties depth of I=Change of attitide -
knowledge (RPDIK) 2=Partial change of
attitude
4=No change of attitude
Prosentation techniques of resource I=vary good {=very zood
persons(PTRT) 2=good 2=good nd mediam
3=medium good good
daverage F=avemge and not good
S=not good
Independent | Application of the knowledge, skillsund | 1=Fully possible 1= Fully passible
variables | attitude that cam from the training and | 2= Posaible 2-Possible and Medium
which ppply in the werkmz pliees A=Medium possible possible
(AKSA) 4=Now and then possible | 3= Now and then
5= Not possible possible amd Not
possible
Remouree persons Lise the electranic 1= Fully useable 1= Fully useable
media (RPUEM) 2=Us¢uble 2=Uyeakle and now and
F=Now and then useable | then useable
4= Aversgo useahie 3= Avemge useable wiul
5= Not useable not uscable

80




Impaci the Selected Factars of Training on Educationa! Administration and Managemint

For the third logistic regression model, the dependent variable is to eam the institutional
administration and munagement knowledge to enhunce the training progeam the independent
variables have been used to find out resource persons /faculties depth of knowledge, presentation
techniques of resource persons. The dependent variable coding 1 is for ves, 0 for no and the 1st
independent variable coding 1 is for change of attitude. 2 for partial change of attitude, 3 for no
change of attitude. 2nd independent variable re-coding | 18 for very good, 2 for good and medium
good, 3 for average and npot good. 3rd independent varinble re-coding 1 18 for fully possible, 2 for
possible and medium possible, 3 for now and then and not possible and the 4th independent re-coding
1 is for fully uszable. 2 for useable and now and then uscable, 3 for average useable and not useable.

7.1.1 Institutional positive change

Table. 4: Teachers' response about institutional positive change through
principal after NAEM training

B SE Exp(B) 95.0% C.1for EXP(B)
Lower Uppe:
CMR RC -- -- 1.00 - -
CMR (1) -2.735 682 065" 017 247
RMGB RC - -- 1.00 - --
RMGB(1) 1.300 718 366844+ .898 14.982
RMGB (2) -370 879 691 ns 123 3.869
Constant 2.795 632 16,356

Nota: * significant at 0.001, ** significant at 0.01 and *** significantat 0.05, RC indicates Reference category

7.1.2 Conducting meeting regularly

Conducting Meeting Regularly is an important factor o determine the trained principals'
instirational positive change through training. With each unit change of regular meeting conduct,
training resulls have been affected 0,065 times for teachers’ response ves, is lower than those
teachers response no.

It means that the trained principals’ capacity to conduct meeting more frequently in the institution is
higher than non traimed principals. Therefare, NAEM training has affective role to enhance the
capacity of the institutional head 10 conduct meetng more frequently.

7.1.3 Role of the Member of Governing Body (GB)

The overall positive role of the members of GB indicates the trained principals’ institutional
positive change. The above results explain that in the case of the unit changes of positive role of the
members of GB, trained principals’ institutional performance changes 3.668 times in comparison
with reference category positive role of Governing Body.

It means that the trained principals’ capacity (o conduct the role of the members of GB more

frequently in the institution is higher than other prisicipals, Therefore, NAEM training has affective
role 10 enhance the institutional positive change 1o role of the members of Goveming Body.
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7.2 Positive Change of Trained Principals
Table 5; Teacher Responses about the Change of Positive Activities of Trained Principals

B S.E. Exp(B) 95.0% C.1for EXP(B

Lower Upper

CDIM RC -- - 1.00

CDI M(1) 2017 715 7.513* 1.848 30.538

CD] M(2) 1915 685 6.789* 1,772 26.012

HEP RC -- - 1.00 --

HEP(1) -18.888 | 40192.616 .000 000

Constant 19.186 40192616 215026953138

Note: * significant at 0,001, ** significant at 0.01 and =** significant a1 0.05, RC Indicates Reference category

7.3 Capacity Development

The above table shows the overall capacity to develop of the implementation of mesting decision
through the change of positive activities of trained principals. Full |m}:lcmenmtion of meeting
decision and medium implementation of meeting decision are respectively 7.513 times and 6,789
times influence of the change of positive activities through the trained principals.

1t means that the trained principals' capacity development of implementing the meeting's decision
more ﬁaucuﬂy in the institution is higher to change the positive aotivities than others. Therefore
the NAM training has enhanced fully and partially implementation of the meeting deeision for
mstitutional capacity development.

7.4 Institutional Administration and Management

Table 6: Principals’ response about the earn of institutional administration and
management knowledge from the training program

B S.E. Exp(B) 95.0% C.1.for EXP(B)
Lower Upper
RPDK RC -- — 1.00 -- -
RPDK (1) -1.558 950 1.588* 033 1.356
RPDK (2) A62 1.036 201 208 12,107
PTRP
PTRP (1) - 447 1.063 639 080 5.132
PTRP (2) -023 780 977 212 4.510
AKSA RC - - 1.00 - --
AKSA (1) -.360 984 698 101 4 801
AKSA (2) 539 876 1,715*# 308 9.555
RPUEM RC - - 1.00 - -
RIPFUEM (1) -1.138 920 314 052 1.905
RPLUEM (2) -1.698 756 R3%* 042 806
Constant 222 1.215 1.249

Note; * significant at 0.001, ** significant at 0.01 nnd *** sipnificantat 0.05, RC indicates Reference category
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7.4.1 Resource Person's Depth of Knowledge

The above model explains that the overall depth of knawledge of the resource person is helpful for
the principals' institutional sdministration and management knowledge through the traning
program. With the cach unit change of resource persons’ depth of knowledge it changes 1.588 times
to earn the institutional admimsstration and management through taining.

1t means that the trained principuls camn the institutionnl administration and management knowledge
through resource person's: depth of knowledge is higher than non-trnined principals’. Therefore,
NAEM trining has efficiently enhanced the trained principals’ institutional administration and
MANAgEmMent capacity.

7.4.2 Principals' knowledge, skills and attitude

The above model cxpresses appliceble knowledge, skills, und sttitude which @re eamed through
training show 1.713 times positive change that the trained principals' have eamed the institutional
administration and management knowledge.

Tt means that the trained principals ¢am the mstitutional admmistration and management knowledge
through training knowledge, skills and attitude which are earned from the training. Therefore,
NAEM training hos efficiently enhanced the trained principals' institutional administration and
management CApaCILY.

7.4.3 Electronic Media

The mode! shows thar overall results of the resource person's use of the electronic medma help the
principal’s institutional administration and management knowledge camed through training. This
table also shows that the resource person's "useable” and "now and then usable" of electronic media
help the trained principals 0.183 times for institutional administration and management through
tramed principals.

It means that the trained prmcipals earn the mstitutional administration and management
knowledge through the use of resource persons' using electronic media from the training.
Therefore, NAEM tmining has efficiently enhanced the trained principals' institutional
administration snd mansgement capacity

7.5 Association with Different Qualitative Variables throngh chi-square test.

The table includes different factors of training program. The resource persons [ tmainers provide the
message by conducting the session. Trained principals have given the opinton aboul the factors
through questionnaires and observations. This table shows the association of those factors/ viriables.
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Table 7: Effectiveness of NAEM Training Results with other Related Variables

Effectiveness of NAEM training
Background Characteristics resalts to m ingtitutions e 2- Vulue
Fully effective ;‘;f;;

(1) Measuring the help of NAEM training for the
Institutional development.
Fully workable 25(19.2) 7(12.8) 32| g2 8458
Workable 16(20.4) 18(13.8) 34 e
Median warkahle &7.8) H32) 13
Avernge workable 140.5) (00.4) |
(1) How much effect of NAEM training resulis for
Institational management ¥2. 21,797
Fully betterment of the institutions 38(38.8) 1(19.2) 48 y
Betterment of the institutions 912.6) 12(8.4) 21
Medium betterment of the instittions 1(6.6) 10i4.4) 11
(iii) Contribute of truining for the motivation of
teachers 12 -
Very pood 45(36.8) 15(24.4) Gl 25413
Good 2114 1(7.5) 19
(iv) Trainee change the aititude (hrough the
training program 2=
Change the attitude 44(37.8) 19{25.) 63 11 9684
PMartial change of amitnde 3102 L3(5.8) 17

Note: * significant at 0.001, ** sigmificant ot 0.01 and *** significant at 0.05, ns = not sigmificunt

(1) : This section shows that the trained principals’ opinion about the effectivencss of NAEM
training results to run the instiutions properly and measuring the help of NAEM twaining for the
institutional development are significant (2= 8.458, .f =3 a1 p= 0.03), i.e., the two factors are
associated with one another. The results explain that NAEM trainmg results positively contribute to
the respondents’ institutional development.

(if) : This section shows that the trained pringipals' opinion among the effectiveness of NAEM
training results to run the institations properly and how much the effectiveness of NAEM training
results for institutional management are significant (2= 21.797, d.f =3 at p= 0.001), 1.2.. the two
factors are associated with ane another. The results explain that NAEM truining results positively
contribute in the respondenty’ institutional management.

(iif) : This section shows that the tmined principals' spinion umong the eftectiveness of NAEM training
results to run the institutions properly and contribution of traming of the motivation of tenchers are
significunt ( 2=23.413, d.f =1 at p= 0.000), i.e., the two factors are associated with one o another. The
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results explun that NAEM training results positively contribute to the teachers’ motivation.
(iv) : This section shows that the trained principals’ opinion among the etfectiveness of NAEM
training results 1o run the institutions properly and trainee’s change of the attitude throngh the training
program, contribution of training to the metivation of teachers are signiticant (2= 11,964, d.f =1 at
= 0.001), i.c.. the two factors are associated with each other. The results explain that NAEM training
results positively contribute to the change of trainee attitude through the training program.

Conclusion :

Multivariate analysis enables to understand the direct effect of the explanatory variables on the
dependent variable. In this study, researcher has used the binary logistic regression model to do the
same. From the above discussion, researcher has observed that conducting meeting regularly and
role of the members of GB are influenced by the institutional positive change through principals
training. Again, capacity development for the implementation of meeting is highty influenced to the
change of positive activities of principals after NAEM taining. The externzl pressures do not
contribute to the change of positive activities of principals after NAEM maining, Resource
persons/faculties’ depth of knowledge and use of the electronic media are helpful for the trained
principals to cam the institutional administration and management knowledge, But the presentation
techniques of the resource persons und application of the knowledge, skills and attitade that are
carned carn from the training and are applied in the working places are not influcnced to eamn the
instinutional administration and management knowledge fram the training program.
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Impact of English Language Teacher
Training in Bangladesh
Md. Shamsul Huda*

Abstract

Teacher waining is an important aspect in the arena of English Language Teaching. Teachers need to be
irained lo increase their knowledge In their professional fields and enhance their reaching capabilities.
Training is even more importan! when curricubun, teacking approach or methods or course books are
changed or modified as teachers nevd to cope wp with the changes and to apply new approuch gffectively in
the classroom. With a view to ewhancing the quoality of English language teaching and learning,
Communicative Language Teaching (CLT) approach has been infroduced in Bangladesh und accordingty
English teachers have been traied to equip them with the new approach. But question arises aboul the
implememation of the training in the classroon. This studv atms at finding out the rate of implementation
as well ay spotting the problems that hinder the implementation of training in the classroom with a view 1o
yuggesling some possible ways 1 overcome them. The sudy reveals that the teaining has brovght about
some posttive attitudinal changex of the teachers towards CLT but i terms of their twachug skills like
teaching four language skills following CLT approach, the result #s very poor and most of the respondents
hold the defective testing system responsible for this.

1. Introduction

The world has become a 'global village' and with this transition, the demand of English language
teaching and learning has increased. To meet the demand, the need for teachers' professional
development has also been realis#d simultancously. So, Communicative Language Teaching (CLT)
approach was introduced in piace of Grammar Translation Method (GTM) in the country and the
government changed the curriculum and testing system to be communicative in 1990s to improve
the quality of English language teaching and learning (Islam, 2010). To cope with the changes, the
communicative textbooks were developed by NCTB (Rahman, 2009) and then they have again been
changed n 20112 (National Cornculum 2012),

With the introduction of CLT, the necessity of teacher wraining was greatly felt as the teachers and
students were not aware of CLT until 1997 (Islam, 2010). For this reason, several projects and
programmes like English Language Teaching Improvement Project (ELTIP), Post-primary basic
And Continuing Education (PACE) programme of BRAC, Teaching Quality Improvement in
Secondury Education Project (TQI-SEP), und Communicative English Course (CEC) of NAEM
started working to catch up with the trend of CLT. This research investigates, through empirical
data, how far the training is bemng implemented in the classroom situntion.

1.2. Problem Statement

Rahman (1999) mentions that English has been taught in Bangladesh us a compulsory subject from
class | to X11 since 1992, But the state of English reveals a frustrating ELT scenario in Bangladesh
(Haque, 1999) and to improve the situation changes in the curriculum, textbocks and testing system

* Teacher Truner, NAEM.
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have been brought and teachers have been trained. But things have not changed that much us the
trained teachers seem to be reluctant to implement the tzining concepts in the classroom. This
rescarch investigates the reasons why the training concepts are not being implemented in the
classroom.

1.3. Significance of the Study

It is observed that after having training, the teachers do not seem to be interested o apply the
training in their classrooms. This study intends to find out the problems that are hindering the
application of training in the clagsroom so that corrective measures can be taken. Tt will also help
the concernad people 1o make their troining more effective. For the improvement of education, this
research will unfold arcas of further research regurding English language teaching and leaming in

Bangladesh,

1.4, Objectives of the Study

The objective of this research is to find ouf to what extent the training is being implemented by the
truined teachers in their classrooms as well as 1o trace out the problems for unsatisfactory
implementation mentioned by many researchers. This study tries to achieve the objectives based on
the two central research questions such as 'To what extont is the existing training being
implemented in the classroom? and "What are the reasons of the unsatisfactory implementation of
training i the classroom?'

1.5. Scope of the Study

ELT is & broad arca and many aspects like curriculum, syllabus, teaching materials, methodology,
testing and training are related 1o it, It is not pessible to bring ull these things in one research, so
this study has focused only on training Training is slso 4 very big ssue and so this study bas
further been narrowed down and it has investigated one particular tramming programme, that is,
ELTIP training programme and its impact on teaching and learning of the secondary level schools
in Bangladesh. Though the study has been narrowed down, it 15 quite worthy of carrying on #
research on the 1ssue a5 ELTIP was a big national project which has trained up around 35,000
secondary level Enghish teachers throughout the country (Hamid, 2011). It is also to be mentioned
that most of the teachers trained by ELTIP have also got the similar kind of training from BRAC,
TOQI-SEP and NAEM.

1.6. Limitation

This study was conducted only in the urban area locared at different parts of the country.
Communicating the participants and collecting data from the remote rurml schools eould not be
pussible due to different types of inconveniences though they were included in the research
proposal.

2. Review of Other Researches

Trining is imparted to the teachers with & view to bringing a positive change in enhancing the
quulity of teaching Foglish but in reality it has not happencd as traming is not being implemented to
that extent it was expected due to different reasons (Khan, 2005; Yasmin, 2008: Roshid, 2008),
According to (Akter, 1999; Shahidullah; 1999; Ara, 2005; Ahmed, 2005; Barman ¢l al, 2006), the
country has 8 huge shorwage of qualificd English teachers throughout the country and many of the
existing ones are not efficient.
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Akter (1999), Shahidullah (1999), and Barman et al (2006) opine that our defective testing system
is one of the main rezsons for the unsatisfactory mplementation of the truining in the classroom. In
Bangladesh, testing is basically memory based; language tests are tests of memory, not lests of
language proficiency or communicative competence (Shahudullah, 1999). In the textboak all four
English language skills are integrated and equally emphasized, but in the testing system, both
internal and S8C examinations, only reading and writing skills are tested and speaking and listening
skills are totally ignored (Barman et al. 2006).

Our English teachers are not motivated to take their classes following the waining they get us they
are underpaid (Khan, 2005). Apart from low salary, other problems like lower social status, heavy
work load, and uncongenial working environment make teachers demotivated (ibid.). Teachers take
training but they do not apply it in their classroom as there is no system of monitoring their
classroom teaching ( Hague, 1999).

3. Research Methodology

This study is descripive 25 well g5 analytical in nature. The data collected for this study were both
quuntimive and qualitatve in nature. For this research, dat were collected from 260 students, 26
trained English teachers from 13 urban schools, 6 from Dhoks and the remaining 7 from different
districts of the country and 8 ELTIP teucher trainers, Out of 13 schools, six were government and
seven were non-govemment schools

Three types of toals were used for datn collection. These were two questionnaires for students and
teachers, and interview for triners. The questionnaire for the teacher contained both close-ended
and open-cnded questions where as student's questionnaire consisted of only elose-ended guestions,
After the collection of data, they were analysed and interpreted. At first the data were compiled and
tabulated. Then the tabulated information were summarized and interpreted separately Finally the
datn were unalysed on the basis of the central research questions.

4. Results and Discussions
Table 4.1.1: General findings of students’ questionnaires

Questions Always | Usually | Sometimes | Rarcly | Never
Practising four language skills 12% 23% 48% 15% | 2%
Speaking English by the teachers 2% 3% 28% 2% | ™%
Teachers encourage SS to speak English 46% 13% 23% 12% | 4%
Doing patr/group works 7% 1% 48% 21% 13%
Gentle correction of mostakes by teachers | 60% 1% 13% 12% 4%
Feeling comfuriable 10 express freely 31% 20%, 20% 13% 16%
Practiemg writing activities from EFT 25% 17% 28% 20% 10%

The findings in Table-4.1.1 show that about 60% teachers cncourage the students to speak English and
around 70% teachers correet students’ mistakes gently. Regarding pair or group work activity aroand
I8% of the respondents said that they participate in pair or group work while the rest 82% do not,

88



Impact of English Language Teacher Training in Bangladesh

though 48% of them said thev take part in patr or group work activities sometimes. 58% students do
not practise writing from textbooks or sometimes do it while 42% do it always or usually. These
mdicators are related to the attitude of the teachers towards CLT approach and it is found from the data
that the training is quite successful in bringing about positive change in this regard,

100%
90% —w e Y —
BO%
70% —
0% -
50%
40%
30%
20%
10%

0%

Agree Disagree Partially agree Not sura

Figure 4.1, 1: Speaking and listening skills are not practised as these are not tested.

Figure 4,1.1 demonstrates that around 70% of the respondents, ( 47% agree and 2095 partially
agree) think thar they are not encouraged to spend any time on practising listening and spesking
skills as these are not included in the test.

B Reading alowd and translated

by stugdents ‘

|

|

‘ m Silent reading by students

O Reading aloud and transtation
into Bangia by teacher

. O Memorising question answer
from note/guide

Figure 4.1.2 : Teaching reading skill by the teacher

In case of reading skills 58% of the students, as shown in figure 4,1.2, said that their teacher read
the reading texts aloud and translate them into Bangla which 1s traditional way of teaching reading
skills. Another 18% of them responded saying that they are asked to read the reading texts aloud in
the class to check their pronunciation which alse does not go with CLT approach and training
coneept. So from figures 4.1.1 and 4.1 2 1t 18 found that 78% (58% + 18%) teachers do not follow
CLT approach of teaching language skills as taught in the training sessions.

89



NAEM Jowrnal (Vol-10, Itsue-20, July-Dec. 201 5] ISSN 10974248

Table 4.2.1: General findings of Teachers' guestionnaires

Questions Always | Often | Sometimes | Rarely | Never
Using Teacher's Guide 3% 19% 30%

Using English in the classroom 38% 46% 16%

Involving studenis into pair/group work 23% 31% IR% 8%
Teaching vocabulury using 1echniques other 15% 19% A% 12% 12%
than transiation

31% reachers always use teacher's guide while 19% teachers use it often and the rest 50% teachers
sametimes use it (see table 4.2.1). 84% teachers said that they use Eoglish, 38% always and 46%
usually. §4% teachers do pair/group work activity with the students cither always or usually, On the
other hand 46% teachers do not do it very often as they think it is waste of time as speaking skill is
not tested.  Pair and group work activities are meant for providing students speaking skills in the
class. It s mteresting (o see thul around hall of the teachers cluim that they do pair/ group work
activities in their classes while only 18% (7%+11%) students said they are engaged in pair/ group
work activities,

The data in table 4.2.1 shows that only 34% teachers, 15% always and 19% usually, try to use other
techniques than translation to Bangla to teach vocahulary while 34% use them sometimes or rarely,

So, more than half of the teachers do not follow the communicative way of teaching new words:

100% —
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Yos No Notsure Others

Figure 4.2.1: Speaking and listening skills are not taught as these are not tested.

Figure 4.2.1 shows that 83% teachers agree with this statement ‘speaking and lstening skills are not
taught as these are not tested'. About B3% of them think that since speaking and listening skills are
not tested in the examination, students do not feel motivated to learn them.

Table 4.2.2: Problems with large classes and level of motivation of the teachers

Questions Yes | No | Sometime | Not sure
Large classes are a big problem to apply CLT | 62% | 23 15%
Are the teachers motivated to apply CLT? 68% | 12 12% 8%

Table-4.2.2 shows that 62% (eachers think that large classes are a problem to apply CLT as it
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creates problems. 5% teachers think that it sometimes creates problems to apply the training in the
classroom while 23% teachers think it is not a big ptoblem, 68% teachers are motivated o apply the
training they have got.

W Reading loud and rranglation by
students

Whkentreading Dy studentt

# Reading 2loud and transiation
ntoBangls by teachor

o Memonsing quaction | wer
from nete/guide

Figure 4.2.2: Teaching reading skill

Figure 4.2.2 indicates that 46% teachers reach reading skill involving students in silent reading
which is important for developing their reading comprehension. On the other hand 23% teachers
said that they teach this skill asking their students to read the reading text aloud, 8% teachers read
by them and transiate the text into Bangla while the rest 23% teachers encourage students to learn
answers from note/guide book because they think this is more helpiul for the studenis as it 1s
directly related 1o testing, Here also teachers' data conflict with that of students. The figure 4.2.2
shows 45% teachers practice silent reading in their classes while only 21% students said that their
teachers put thém mto silent reading.

B Following theee stages Like
e, while sod post listening
activities

A% B Toache redd e Leat sloud wnd
Mt ts e | 10 NING armweis

& Moad tent without giving any Tocus
fuestion

® Do notiesch Relening

Figure 4.2.3; Teaching listening skill

Listening skill is one of the most neglected skills as it is not tested in any kind of examination. But
the data of this study shows a different picture as shown in Figure 4.2.3. It indicates that 31%
teachers 1.6, 8 out of 26 eachers teach listening skill and they teach it following the right kind of
approach they have been taught in the training while 65% teachers teach it but in wrong way and
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approach they have been taught in the training while 65% teachers teach it but in wrong way and
4% teachers do not teach listening skill ar all.

Table 4.2.3: Reasons for demotivation of the teachers to apply CLT

Low | Toomany | Non-cooperation from | Non-cooperation from | Students' lack of interest to
salary | classes head teachers. senior teachars leam the languape

5 4 4 3 10

The table 4.2.3 shows that work pressure, and students’ lack of interest to learn are the main reasons
for their demotivation to apply training n their teaching where as only § teachers out of 26
mentioned low salary as a reason for their demotivation.

4.3. Findings of Trainers' Interview

The trainers interviewed for this study responded that the training is effective in terms of its
contents and format which is practical and participatory but its implementation in the classroom is
not that satisfactory. That is why the traming has not been successful in achieving desired result.
50% trainers said that most of the trained teachers are not applving the training for various reasons
while the rest half think some of them are applying some of the approaches covered i the truining
course. The reasons they have mentioned for non-implementation of the training are lack of support
from the authority, inefficicacy of the teachers, defective testing system, and lack of monitoring and
motivation of the teachers. 80% trainers held the testing system responsible for the unsatisfactory
implementation of traimng. The role of 1esting system is very crucial in successful teaching and
learning., A good testing can ensure effective teaching and learning as it has positive wash back
effect on teaching. But our existing testing system is not eftective due to the exclusion of speaking
and listening skills which discourages teschers and students to teach and learn these two skills.
Though it aims to test their reading and writing skills, it is not valid and reliahle enough to test
these two skills as it encourages students to memorize than learning through practice,

5. Conclusion and Recommendation

5.1. Summary of the findings

The findings of the research do not demonstrate a very positive impaet of training ay they show that
only a few teachers are trying to apply some of the aspects of the taining. It is seen that teachers'
attitude and behaviour in taking English classes have positively been changed through training. But
in the case of the core components of the training like teaching four language skills, involving
students in pair and group work activitics, the implementation rate is very poor.

The participants of this study have held the defective testing system responsible for this deplorable
condition of implementation of training. Listening and speaking skills are most neglected as these
two skills are not tested in public examinations. Reading and writing skills are taught but not in a
proper way following the training, rather these arc taught in traditional way. Apart from defective
testing system, they also mentioned some olher problems, such ss lack of support from the head
teachers and untrained senior teachers, low salary, work pressure, msufficient duration of the
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classes and students' lack of interest that hinder the implementation of the training in the
classroom. It is 2 matter of hope that in the revised curriculum (National Curriculum 2012) it is
suggested that listening and speaking skills will be tested in the internal exams of classes six and
seven but it has to be investigated if it will have any positive impact on teaching as these are not
tested in the public examinations.

5.2. Recommendation
Based on the result of the study the following recommendations have been made:

1. As major problem lies in the testing system in our country, it should be reformed. Speaking
and listening skills test should be introduced in the internal as well as in the public
examinations and the existing reading and writing tests should be changed and made more
reliable, valid and practical.

2. The government should increase the salary structure for the teachers so that bright and
qualified people become encoursged to join this profession.

3. To improve the quality, especially the language competency of the existing English teachers,
long term training should be arranged emphasizing more on the language improvement of
them along with methodology training,

4. School suthorities like head teschers. schonl managing committee members, et should also
be brought under short trining course to raise their awareness of the importance of the
training so that they can cooperate their English teachers and contribute to the
implementation of training.

5.3. Conclusion

In Bangladesh Communicative Language Teaching (CLT) has been introduced and teachers huve
been trained with the expectation that if teachers use the textbooks properly and implement the
training in the classroom appropriately, the students will be communicatively competent. But this
research reveals that the scenario of the implementation of training at the sccondary level is
undoubtedly frustrating, It is hoped that the authoritics concemed will ook into the matter and take
necessary steps for removing all the obstacles to ensure the implementation of the training and
bring about a positive change in the teaching and learning of English in Bangladesh.
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