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Teaching English Language Through Blended Approach: An
Exploratory Study of Public Universities in Bangladesh

Syeda Zakia Nayem’

Abstract

This abstract explores the effectiveness of a blended approach in
teach-m g English language skills. Blended learning, combining face-to-
face instruction with online learning activities, has gained prominence
in language education, The integration of technology, including online
platforms, multimedia resources, and interactive tools, offers learners a
dynamic and personalized learning experience. This study investigates
the impact of blended learning on language proficiency, engagement,
and motivation in English language learners. It is a qualitative case
study.

The findings reveal that the blended approach facilitates language
acquisition by providing learners with opportunities for independent
study, interactive exercises, and multimedia materials that cater to
different learning styles. The online component allows for self-paced
learning, immediate feedback, and access to authentic language
resources, fostering a more immersive language learning environment.
Morcover, the incorporation of inferactive activilies, such as virtual
discussions, collaborative projects, and online simulations, promotes
communicative competence and enhances learners' engagement and
participation,

‘I'he role of the teacher in a blended learning environment is crucial,
Fducators serve as facilitators, guiding learners through the online
resources, providing feedback, and fostering a supportive learning
community, They design meaningful tasks and assessments that align
with the learning objectives and monitor learners' progress. The
blended approach empowers teachers to tailor instruction to individual
needs, address specific language challenges, and personalize the
learning experience,

Despite its advantages, implementing a blended approach in English
language teaching requires careful consideration. Challenges may arise
in terms of technology integration, access to reliable internet, digital
literney skills, and teacher wraining, Strategies to overcome these

" Lecturer, Dpt, of Bducational Technology & Director, Soft Skill Development
Cell, Bungabandhu Sheikh Mujibur Rahman Digital University, Bangladesh
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Objectives of the Study

I Identify the benefits and challenges of implementing a blendeg
approach in an English language classroom in Public Univeryifje
in Bangladesh.
Provide recommendations Tor effective implementation of
blended learning in English language teaching,
Background and Rationale of the Study
Education basically comprises teaching, learning and asscssment and
these dimensions are highly interrelated to each other. During the
pandemic shifting from traditional face-to-face education 1o online was
not an casy journey for many institutions across the world - a bunch of
changes in terms of digital competencies, pedagogical knowledge,
psychosocial counseling, varied levels of interaction, engagement and
assessment strateglies, support structures, ete. were required to be adopted
in the institutional policies and practices. (Norberg,A). (2017).

During the pandemic students and teachers are highly habituated “'i!h
blended, online and digital cducation. Most of the universities i
Bangladesh are using at least Google Meet or Microsoft Teams or Zoom
lor online synchronous class alongside Google Classroom but failed 1
mcorporate a full-fledged LMS like Moodle, Canvas or Blackboard
(National Blended Learning Policy, 202 1) ‘

1[31 Tlllll’elu Ev:ludy, the advantages and challenges of blended ]u::arnirlgtf:lraI

S“biilh‘l' all:guagc leaching at public universities in BD will be illust®

rec “h be expected that other universities will be able to impleme?
ommendations from this study

Review of Related Lite

Blended Learning

!h)

rature

According
Murphy, %3'1]{11'? &lh"‘ U.S. Department of Education (Means: Tlf-I'mSC‘j
& Jones, 2009), 4 blend of classroom and W¢
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Teaching English Language through Blended Approach

teaching and learning offers access to the widest range of learning modes

and methods for developing student skills and expertise as learners
(Cleveland-Innes, 2017).

Many findings on blended learning show an increase in learners’ ability
to learn through digital tools or ICTs and referred to as digital learning,
for instance, teaching in a class with multimedia projector. Blended
collaboratively, think creatively, study independently and tailor their own
learning experiences to meet their individual needs.

Since the beginning of human creation, we are habituated with face-to-
face education, which is further enhanced learning implies the purposeful
combination of face-to-face and online activities, for instance, keeping
LMS as a digital content repository and formative assessment alongside
face-to-face class, conducting classes integrating three days face-to-face
and two days online, etc.

However, using a smart board in a face-to-face class in an online class or
a lecture followed by field visit are not typically blended learning in
today's context - it should have both onsite and online components. In
Hybrid learning some individuals participate in person and some
participate online. Instructors and facilitators teach remote and in-person
learners at the same time using technology like a teacher with 50 students
in a class and 500 students connected to it online synchronously.

It is different from blended learning in which instructors or learners
complete some components online and do others in person but not at the
same time. Online learning is education that takes place over the Internet
and across distance, not in a traditional classroom, for example,
conducting classes using Zoom or Meet video conferencing with an LMS.
(Arbaugh, J. B., Bangert, A., & Cleveland-Innes, M. (2010).

Models of Blended Learning

Face 1o-face Onling Face-10-face
se4 50 tutoialy prescniatvny Of‘f \O
Syoulanws Anrchonou
actnied activitio

Source: Hannon & Macken (2014)

The first model, blended presentation and interaction, has classroom
engagement as its primary component, with support from out-of-class,
online exercises. The flipped classroom or flipped curriculum

7
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n example of this model, with students viewin
ther online TESOUICES mdependentiy,_ followeq b
podcasts %;s:d tutorials or seminars for group learning based ypo,
these resources. (Cleveland-Innes, 2017) |
d is the blended block model (sometxmes- called 4
The secon flow model), in which a sequence of activities, g
Erng;-aﬂfl? tructured to incorporate both face-to-face learning and
B e with consideration for both pedagogical gog,

ine study, usually !
;rl:clim;rasc:liczl constraints. For example, a course for geographically

= arners or working professionals may have limiteq
ﬂ;;;lmfie:efgr classroom-based lu?:arning and therefore begin Witl'l 5
block of intensive face-to-face sessions, followed by blocks of online
study and collaboration through online rl-ltorlals, possibly folloWeFl by
a further block of face-to-face learning or group presentations,
(Baldwin-Evans, K, 2006).

The third model is fully online but may still be considered blended if it
incorporates both synchronous learning (for example, online tutorials)
and asynchronous activities (for example, discussion forums). Thus,
blended learning covers one or more of the following three situations:

approach is a commo

To ensure quality in face-to-face, online or blended learning at the
higher education sector, each university should have a customized and
centrally managed learning management system. Besides, smart-
education type platform is important to have for monitoring,
management and accountability. Student feedback and accountability
of tgac}}ers - these two aspects should be the key considerations for
continuing effective blended education. Student monthly feedback and

activities for each course are carefully analyzed and meaningful
patterns are extracted to improve teaching-learning.

not a problem by itself but rather it
d : L e :
epends on the quality, credibility ang trustworthiness of the provider

Instituti i
nauj l;;](‘:g Off;erlng' the Program. We have a good start, and the task
put policies intq practices and strengthen those practices

institutionally and nat:
> natio
transnationg] Pl nally to prepare for the future world of

Methndulogy

Universities in

Blended or online education 18

ase Studijeg - _ . t
BD for the st(Yln’ 2014) Involving three differe?

Udy. The cases were- BSC in Educati”
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Teaching English Language through Blended Approach

Tecfhnolpgy Progr?m, Bangabandhu Sheikh Mujibur Rahman Digital
Unfvers%ty, BSC in ICT Education Program, Daffodil International
University, Four years Bachelor Program in Bangladesh Open

University. These three cases were selected using purposive sampling
(Patton, 2015).

Semi-structured Interviews: To understand more about English
Iangqage teachers' experiences, methods, and viewpoints on blended
learning, semi-structured interviews were conducted with them.

Focus Group Discussions (FGDs): To find out what English
language course students think about the blended learning model,
FGDs were arranged with them.

Observations in the Classroom: English language classes have been
visited to see firsthand how teachers apply blended Ilearning
techniques.

Document Analysis: Policy and documents were analyzed for
examining pertinent papers pertaining to the adoption of blended
learning, including course outlines, instructional materials, and

institutional regulations.

Sampling Technique
Purposive sampling was being used for collecting data to select
participants who have experience with teaching or learning English

language through a blended approach. 500 students were chosen from
3 different universities in Bangladesh. Among them 100 from

Bangabandhu Digital University, 100 from Bangladesh Open
University, 300 from Daffodil International University. 50 percent are
female and rural respondent among the total sample size. 10 teachers
and practitioners also selected as an expert of Blended Education. It
was done based on their expertise, experience, and involvement in

blended learning initiatives within public universities.

Data Collection Technique

Primary data is collected from the content analysis and the secondary
data is collected by the semi-structured interview and participant
observation. Interview and observation tools are developed by
maintaining Blended Education for All (BEFA) framework (BEFA)

chowdhury and aktaruzzaman (2020).
9
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 National Blended Education Mg,
(Bangladesh) 2022 Play
 Relevant research articles
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2021
(T
Semi-structured +/ Students
Interview «/ Teachers
 Blended education expert and practitioneys
Participant « Students engagement, classroom
Observation observation
+ University support
' Academic + Infrastructural

Table 1: data collection technique sources

Data Analysis Technique

Thematic analysis was used in this study to identify patterns, themes, and

categories within the qualitative data collected from interviews, FGDs,

observations, and document analysis. Raw data were thematically

analyzed using a document analysis method. The researchers engag

themselves as a facilitator to get a valid result. Content analysis is als0

;g’:i‘i“cted to provide support for the observed data. Longitudinal tim?
On was used in this study,

Ethical Consideratiop

ssion and are y data, all participants have given their informed
aware of the study's objectives and their rights.

Y C'f artici (I .ia s
choose proz 'Pants' identities and any sensitive information 1

Maintained, during interviews and conversations is 8

Prior to collecting apn
permi

(4
are the key limitations in this stds- Du;”f

to ; ;
adminjggr e o am e ot sample size purposively 1™ ampl®
e SUpport ius Universities were selected 3 *
2 not ade duct !
Quate to condu
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Teaching English Language through Blended Approach

s.pmuancously. Effect of Covid-19 pandemic and limitations of relevant
literature were also responsible to some extent.

Findings and Discussions
The Advantages of Blended Learning in teaching English language

L. Blenc!ed learning constitutes a good way for teachers to update their
tv.ezu:hma.&,jl method and be mainstreamed with the new digital
generation (Dziuban, Moskal and Hartman, 2013).

2. Blended learning has various advantages for the educational process,
as it can support learning in active ways. This type of learning allows
educators to incorporate online material in their lessons and adjust
accordingly in order to become a continuation of the face-to-face
activities. In addition, blended learning provides students with
flexibility regarding the content of the sessions. Students act
independently, while following their own pace towards learning.
Teachers are also capable of monitoring students’ progress in a more
systematic way than using a traditional classroom based method
(Dziuban, Moskal and Hartman, 2013).

3. Another significant advantage of blended learning is referred as
“maximized interaction”. It is argued that blended courses increase
the level of interaction of students with the learning materials
comparing to only attending face-to-face classes. (Akyol, Z., &
Garrison, D. R. 2011)

4, Through the integration of many learning modes, blended learning
may accommodate students' diverse learning preferences and styles.
A combination of online multimedia information, in-person
interactions, hands-on activities, and experiential learning
opportunities might be advantageous for learners who are visual,
aural, kinesthetic, or tactile in blended learning environments.

5. Self-regulated learning abilities like goal-setting, time management,
metacognitive awareness, and self-evaluation are promoted via
blended learning. Pupils are given the chance to take charge of their
education, establish goals, track their development, consider their
methods, and modify their strategy in response to criticism and
introspection.

6. Blended learning also enables students to better interact with other
students via a variety of internet resources (Wingard, 2004;
Waddoups and Howell, 2002).

7. Furthermore, blended learning promotes collaboration among
students and constitutes an innovative pedagogical strategy, since it

11
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make their own choices regarding their learning. (Osguthorpe and

Graham, 2003).
Kose(2010) particularly refers to the following benefits of blended

learning:
. Blended learning can improve students’ academic achievement

. Blended learning can serve multiple learning styles, and any
cognitive level
» Blended learning can reduce educational costs

nsferable skills in information literacy, gigyi,;
blem-solving, and adaptation by T_lf}‘-’igating ol
gether in virtual spaces, and critically analyzing

« It can retain students’ motivation and attention for longer time
than traditional practices

* Blended learning makes education flexible, as knowledge and
information are accessible at any time and from any place.
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The Challenges of Blended Learning in Teaching English Language

Here are some common challenges that educators may encounter when
implementing a blended approach in English language teaching:

Lack of National Act, policy

Blended education experts and teachers in this research population agree
that, if we ensure the effective and sustainable blended education we need
to Prepare a national blended education teaching learning retreat act,
policy and guideline. We also need to design curriculum transformation
policy and guideline and review our existing curriculum to transform it
from face to face to blended online method. Along with this, to identify
the appropriate blended pedagogy for the effective teaching learning
practice and achieve the proper learning outcomes are highly needed.

Technological Infrastructure: The availability and reliability of
technology can pose challenges. In some areas, access to stable internet
connections, appropriate hardware, and software resources may be

limited, hindering the seamless integration of online components into the
blended learning environment.

Digital Literacy Skills: Students and teachers may require training and
support to develop the necessary digital literacy skills to navigate online
platforms, effectively use digital tools, and engage in online collaboration.
Lack of familiarity with technology can hinder participation and create a
learning curve for both students and teachers.

Teacher Training and Pedagogical Shifts: Educators may require
training and professional development opportunities to adapt their
instructional strategies to the blended learning context. Incorporating
technology effectively, designing online activities, providing timely
feedback, and balancing face-to-face and online interactions may
necessitate pedagogical shifts and additional skills for teachers.

Time Management and Workload: Balancing the demands of face-to-
face teaching and online components can increase the workload for
teachers. Designing and developing online materials, facilitating online
discussions, and providing individualized feedback may require
additional time and effort.

Student Engagement and Motivation: While blended learning can
enhance engagement and motivation, maintaining student interest and
participation in online activities may present challenges. The absence of
face-to-face interactions, potential distractions, and the need for self-
discipline and time management skills can impact student engagement.

13
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Figure 2: Challenges of blended learning in English language classroom
Recommendation

Some recomendations are provided here based on the challenges of
blended English classroom in public universities in Bangladesh.

Enhance Communication and Interaction: Foster communication and

g{;r;“:i“’ln among learners and between learners and instructors in t°
s : d‘earmi:g environment. Encourage active participation thror
iscussion forums, collaborative projects, and group actmtlel&

Provide clear ouidel ;
guidelines for I _ vmely
feedback and support, s for communication etiquette and ensur®

Design Engagi
interactive alg:igmg Fand_ Interactive Online Materials:

different learningmsltllflecha"rich online learning materials that ca?dggs.
Interactive gj tyles and preferences. Incorporate engaging tiles (0

mulationg :
Promote actiye ]eau‘ning= aq::tulzzes’ and interactive learning 21"
nd learner en
gagement.

Da\lelﬂp
er 10

14

(81 CamScanner


https://v3.camscanner.com/user/download

E e o

Teaching English Language through Blended Approach

Implement Va_ried Assessment Methods (LMS/Moodle based
assessment): Utilize a variety of assessment methods to gauge learner
unders.tandmg and progress. Blend traditional assessment methods, such
as quizzes and exams, with online assessments, such as online
assignments, discussion participation, and project-based assessments.
Provide timely and constructive feedback to guide learners' progress.
Provide Ongoing Technical Support: Establish a robust
support system to address any
learners. Offer resources, tu
ensure smooth access to onlin
and maintain the technologica

technical
technical difficulties or challenges faced by
torials, and troubleshooting assistance to
e platforms and resources. Regularly update
| infrastructure to enhance user experience.

Foster a Supportive Learning Community: Create a sense of
community and belongingness among learners in the blended learning
environment. Encourage peer-to-peer interaction, collaboration, and
knowledge sharing through group projects, discussion forums, and virtual
study groups. Foster a supportive and inclusive learning environment
where learners feel comfortable and motivated to actively engage.

Continuous Professional Development for Instructors: Offer
professional development opportunities for instructors to enhance their
skills in designing and delivering blended learning experiences. Provide
training on instructional design, online facilitation, and effective use of
technology in teaching. Encourage instructors to share best practices and
collaborate with colleagues to further improve the blended learning
experience.

Conduct Regular Evaluation and Feedback: Continuously evaluate the
effectiveness of the blended learning approach through student feedback,
surveys, and assessment data. Gather feedback from learners regarding
their satisfaction, engagement, and learning outcomes. Use the insights
gained to refine and improve the blended learning design and
implementation.

Promote Flexibility and Personalization: Prov‘ide .learners with ﬂ:exible
learning pathways and opportunities for persona.]fzatlon. Offer a variety of
resources and learning materials to cater to diverse learner Fleeds alnd
preferences. Allow learners to set individual goals, choose their learning
pace, and access resources that align with their interests and learning
styles.

Conclusion

This study provides practical recommendations based on the ﬁnd.ings. At
summary, a number of benefits that might greatly i.mprov? the: caliber and
efficacy of language instruction are shown by investigating blended

15
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learning as a pedagogical strategy for teaching English at Bangladegy,
earning a

ublic universities. ‘ | B |
gl ded learning, which combines online and in-person tr'ammg, Provides
sme;ents with a pérsonalized, flexible, _ancl engaglr:igllean}mg enlvmnm ent
that meets their various requirements, interests, and learning styles.

The article's main concern with a focus on the tr-ans-fonnatlve power_ of
blended learning on language education and the significance Olf 3d(}ptmg
technologically enhanced pedagogical approaches to meet the diverge
needs of 21st-century students.

However, It's important to note that while thes'e challenges exist, they can
be addressed through proper planning, profcsm?nal development, onga.mg
support, and continuous evaluation and adaptation of the blended learning
approach to meet the specific needs of English language learners.
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Dr. Jennifar Jahan”

Abstract

'I‘.he.assuciation between pretend play and language acquisition is
519:11ﬁcant in the study of early childhood development. As part of a
chlld"s overall language development, research on pretend play
provides several opportunities for further investigation, particularly in
the Bangladesh context. This paper examines the intricate relationship
between pretend play and their semantic and cognitive development.
Nevertheless, several studies explore that pretend play incorporates
imagination and role-playing, enhances language meaning acquisition,
and develops cognitive abilities including problem-solving and flexible
thinking (Ha, 2022).Using a qualitative approach and conducting an
extensive literature review, this research examined ten Bangladeshi
children, ranging in age from two to six years, aiming to emphasize the
vital role that pretend play plays in raising language competency in
early childhood development. This study intends to contribute to a
better understanding of the mechanisms behind the symbiotic link

between pretend play and language development, as well as to
determine its relevance in children's cognitive and linguistic
development.
Key Words: Pretend Play, Child Language Acquisition, Cognitive
Development, Language Growth.

1. Introduction

Acquiring a language is a silent achievement that we often do not
remember. Child language acquisition is a crucial intellectual feat for
children, as it allows them to communicate goals, needs, thoughts,
anxieties, and plans. Clark (2003) highlights the importance of learning to
blend sounds, words, and meanings to use language in conjunction with
other forms of communication, The process of learning a language
involves stages such as phonology, morphology, syntax, and semantics,
which can be combined to form additional phases. The research aims to
investigate the continual meaning-acquisition process of Bengali-
speaking children, focusing on the phase of ‘pretend play', which
enhances cognitive and conceptual skills. The study will discuss semantic
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and brain development related to pretend play activity and a child's tota)

language growth. _ ; :
1.1. Pretend Play: Pretend play is a type of child's pé&y mbWhmh they ag
: d activities in which they pretend to be someone o
Ot Stenan0s anI is also known as imaginative play or make-beliey,
s?;wtll:igaetf;é ot A El;; in which children use their imagination to create
?akZ- or imagined situations, frequently adopting new roles, acting oy
scenarios, and interacting with objects or other people as if they were In g
different context or position (Weisberg, 2015). Playing home, pretending
to be superheroes or princesses, having imaginary tea parties, o
reproducing real-life scenarios in a make-believe context are all examples
of pretend play. It allows youngsters to play with various roles, emotions,
and social relationships, while also encouraging creativity, problem.
solving abilities, and language development. Pretend play is an ntegral
part of a child's development since it allows them to express themselves,
socialize, and improve cognitively. Across cultures and circumstances,
typical developing children engage in childhood pretend play (Haight et
al., 1999; Lillard et al., 2011). Although there are several definitions of
pretend play, they all essentially include behaviors that are not real and
are done for fun or to learn something new (Weisberg, 2015). According
to Thompson and Goldstein (2019), pretend play is not characterized by a
single behavior but rather a collection of behaviors. These behaviors
include object substitution (e.g., using a block as a mobile phone),
attribution of properties (e.g., pretending a doll is a baby and putting it to
sleep), role play (e.g., assuming the role of a mechanic for some time) or
fake meta-communication (e.g., discussing rules and establishing an
imaginary doctor’s office). This results in containing social and non-
social representational contents. Pretend play is usually active and
immersive, often involving physical activity, but it can also happen in a
child's thoughts without any physical actions. However, physical
engagement 1s the most common form of pretend play.

1.2. lInﬁuence of Pretend Play on Child Development: Research on the
relationship bctweefl pretend play and child development, particularly in

. has revealed significant insights. Early studies
d 1990s highlighted Strong connections between

» Syntax, and Pragmatics, congis

of pretend play op children's langy, itti
2 n : tt
& Lewis, 2015). Additionally age comprehension and use (Stagni

Play fosters skills [ike
essential for overall

n
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hr.:lwccn‘prctcnd play and theory of mind development, contributing to
pgrspcc_twg-lﬂking and abstract reasoning abilities (Jenkins & Astington
2000). This collection of theory and research raises many unanswereci
concerns; nonetheless, it does suggest that high-quality pretend play is a
crucial facilitator of perspective-taking and later abstract reasoning
(Tamis-LeMond & Bornstein, 1994 Quinn et al., 2018; Clark, 2004;
Bergen, 2002; Kavanaugh, Eizenman, & Harris, 1977).

The term "sensory processing” refers to a child's ability to organize

infqrmaiinn from their senses, aiding their interaction with the
environment (McLeod, 2018). It involves taking in sensory information,
organizing gnd interpreting it, and responding purposefully. Sensory
processing 1s crucial for intelligence, academic learning, and social
behaviour (Yack, Sutton & Aquilla, 2002).Pretend play, a vital aspect of
cognitive and social development, allows children to explore roles,
develop social skills, and enhance creativity (Smith, 2005). Through
pretend play, children engage in symbolic representation, fostering
semantic development and understanding of social dynamics (Liliard et
al., 2013). Additionally, pretend play enhances language skills, problem-
solving abilities, and social interactions, contributing to holistic
development (Oddo, 2010).

According to research (Russ, 2004), children who engage in extensive
and diverse pretend play experiences have enhanced semantic and
cognitive abilities, Pretend play allows children to experiment with
language, explore different roles and views, and build cognitive flexibility
(Kizildere, 2020). Parents, caregivers, and educators can encourage and
facilitate pretend play by providing open-ended resources, promoting
imaginative thinking, and participating in cooperative pretend play
experiences. This approach supports children's holistic development,
fostering creativity, social skills, and cognitive abilities.

1.3. Research Questions

a) How does participating in pretend play during early childhood
affect children's language development and creativity?

b) What are the long-term effects of early pretend play on young
children's cognitive development?

2, Methodology

2.1. Participants: A number of ten (10) children aged between 2 to 6
years old were selected through snowball sampling method. The sample
consisted of both genders and diverse socioeconomic backgrounds to
ensure representation across different demographics.
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This is a qualitative study where all the part:ci_pants Werg
settings. Parents or other caregivers v
informed about the purpose of the study a_nd how it W.lll he.ccnduﬂe i
prior to data collection. Moreover, seml.vst_rur.:_turet;l _mtﬁr\fmwg Wep
conducted with parents and caregivers to gain insight into their childrey,
creative activities, perceived benefits, and factors that facilitate gy

activities. _ .
2.3. Data Analysis: Data from observed information and interviews wer,
examined. Transcripts and nbsewational. notes were carefully revieweg
through content analysis to extract essential information and find pattery,

within the data.

To protect their anonymity, each participant was a§51gm:3d with a numbg
rather than their name. The empirical data are written in IPA typefaces,
with English meanings.

2.4. Limitations: Observed data from child pretend play lu:mts in potentia)
observer bias, inadequate contextual representation, difficulties
comprehending symbolic behaviours, and sample biases that may limi
generalizability. Furthermore, the brief and episodic character of
observations, along with the observer's possible effect, may have ag
impact on the accuracy and depth of insights gained from the data.

3. Results & Findings

This research examined the perspective of pretend play among children
under the age of six. Respondents were observed in their natural contexts,
and the data collecting method focused on the language usage of the
children who participated during their pretend play sessions. In the
context of pretend play, it was observed that even young children
routinely use language to define roles and describe their and ther
playmates' actions. To create the scenario, someone might say things like,
"I'm the doctor, and you're my patient,” or "I'm making dinner in the
kitchen," In the following parts, a summary of data on children's languag
innovation as instances of pretend play will be provided, followed by &
analysis based on the findings.

Here are some examples of how children like to play make-believe-
Child-1
Child-1 plays with her dolls and pretends to be their mother. Whe“.me

child cries, her parents take her to her lap. For that, she sometimes brin®
her doll to her father and says -

2.2. Procedure: _
observed in their natural

C:/baba beibi kagc"e, oke kole nao to./= (Th : ; lease take D¢
to your lap.) to./= (The baby is crying, plea

Child-1 took a veil (dupatta), wraps a doll with the veil and keeps it 0f
her lap. Then she says
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(. amar kole iffak Juye ac"e./= (Ishraaq is sleeping on my |

\ ap. That is her
cousin brother.) P

S'ﬁ"" makes imaginary things out of building blocks and gives them names.
Like, she made a lollipop (kind of) shaped thing and said to her brother-

C 3 /Gaiya afo ei chicken ta khao./= (Brother, please come and have this
chlck_en}, The child creates a fictional house and pretends to cook in her
m)’_k“‘?h"-'“- using a dust bin and various kitchen items from her toy shelf,
while also inviting different dolls to join.

C:/bofo Jobai kMabar dibo./= (Everybody take your seats please, I will serve
food.)

She pretends to serve food and forces them to eat what she has prepared.
Child-2

Child-2 took two big bowls and one spoon and then called his sister to

show her that he could cook with these. His sister asked him what he was
cooking, the child said,

C: /ran, hamba/ = (cow leg piece; perhaps he saw that at his grandparents'
house).

Child-2 spends a lot of time playing with his toy animals and shattered
toy pieces. He makes an effort to organise a race between cars and
animals. The child will occasionally line up several cars in a row while
claiming to be parking in the garage.

When he draws a circular shape, he calls it a "ghost", and when he adds a
shirt and trousers over it, he calls it "baba" (father).

Child-2 uses a toy car or large box as a pretend vehicle, mimicking family
car rides. He uses gestures and silent play, requiring observation to
understand his actions.

This child usually engages in silent pretend play; he speaks very little and
uses gestures instead. Therefore, a person watching him must understand
the majority of his pretend plays by monitoring what he is does.

Child- 3

She plays with her dolls and tries to imitate her mother.

C: / afo mat"a think kore much dei/= (Let me wipe your hair properly.)
C:/aro ektu krao nahole rag korbo./= (Eat a little more or I will be angry.)
C:/moja hoyecte khabar?/= (Is the food tasty?) etc.

Child-3 addresses the female dolls as her daughters and the male dolls as
sons. Through her play, she mimics the interactions between her mother
and daughter in real life-
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C: /norc"o keeno cul acranor fomoy?/= (Why are you moving your heaq g,
much when [ am combing your hair?) o
C:/garao tomar fidar ta ani./= (Wait, let me bring your feeding bottle),

She even cuddles them and pampers them in the same way her mothey
pampers her,

Child-1 also stages a fake tea parly with plush animals or a'(I:lion figures,
She makes tea, serves snacks, and converse with the "guests.

Child-4

When child-4 was 1 and a half years old, he used to take a cell phone (he
found near him) and act as if he was talking to someone-

C:/haelo, ke?/(Hello, Who is it?). This child imitates his favourite animals
by walking, crawling, and making noises. He builds a rail track with toy
trains and pretends to be a train conductor, making train whistles,
announcing stations, and transporting passengers,

Child-5

The child pretended to be a Barbie princess, wearing long clothes and
imitating the cartoon's characters, ofien asking her mother for her attire.

When the child turned four, she wore her grandmother’s saree and
pretended to be her grandmother. She used to tell her mother-

Ci/mom, ami to didar moto hoye gelam./ (Mom, 1 am looking like
grandmother.) She is content if her mother agrees that she resembles her
grandmother or any other person she pretends to be,

When I interviewed the child's mother, she said that the child's pretend
play expanded over time and was inspired by her day-to-day experiences.
Children in Malaysia have developed a love for pretend play, inspired by
theil: daily experiences. They often imitate their surroundings and trips to
foreign countries, such as pretending to be immigration officials or toy
store cashiers. This bond between the children and their brother has
grown over time, as they enjoy playing together and reminiscing about
their Past experiences. One such play conversation involves a child
pretending to be a client buying toys for his children.

One of their pretend play conversations is like-

Brother: (holding a teapot), /ca kale?/ (would you like some tea?)
C: /ha khabo ek kapca./ (Yes. I will have a cup of tea.)

iu b*aiya, moja hoyech
Brother pretending
too. Pretend play b

e/ (Thank you, brother, it tastes delicious.)

to stir tea in his own cup and saying; I will have som®
etween siblings is more engaging than others.
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Child-6

Oyer the years, the bo_y, endearing and active, preferred to play alone or
with his six-year-old sister and a housekeeper. He cherished the maid and
requested his mother not to keep her busy with work.

C:/afo daktar k"eli./(Let’s play a doctor.)

G:/acc"a, ami rogi tumi daktar./(Okay. 1 am the patient and you are the
doctor.)

C: Putting on a doctor’s play apron /fuye poro, pet dek"bo/(Lie down, I
will check your stomach .)

G:/amar peter ei pafe bzeta daktar./ (This side of my stomach hurts.)

C: Takes out his play stethoscope and acts as if he is checking /tomar pete
to one bzet"a. ei te ofud"/(You have lots of stomach ache, here are your
medicines.)

G: /d"onnobad daktar [aheb, apni onek b*alo./(Thank you doctor, you are
great!)

In addition to playing with others, the child pretends to be a firefighter
using his toy fire truck, builds houses and machinery out of blocks, and
pretends to be riding a horse on a cushion.

Child-7

The girl's play as a zookeeper is her favourite role, involving imaginative
setups and language use. She owns toy animals, arranging them and
acting as their custodian. Her enjoyment of watching the National
Geographic Channel has improved her work, as she refers to animals
using English names and words. During the play, her language use is like-
linjecfan dite hobe /(Needs to push injection)

/kamor dio na /(Don’t bite)

/ei nao khabar ktao /(Take your food)

/ajke gosol korano hayece /( They bathed today) etc.

Additionally, she employs phrases like "needs care," "hold gently," "don't
hurt" and "I'm sorry,” demonstrating that the play also taught her
empathy, kindness, and concern for animals.

Child-8 & 9

Due to their cousinhood, apartment sharing, and frequent playtime, Child-
8 and Child-9 are mentioned together. Despite their 1.5-year age
difference and distinct playing styles, they enjoy spend.ing time together.
One is a boy, but they play male and girl games. Despite the assumption
that pames should not have gender disparities, there are a_lways
distinctions observed between boys' and girls' play: this will be
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' in the analysis sectiop,
subsequently examined :
One |qs sometimes the merchant and the other the customer, and viee

ino. housework, cooking, even
versa. Together, they play shoppng, , R
organising,g football, building blocks, doctor-patient, driver-passenger,
housemaid-owner, etc. Like- _
Cl:/good morning baccara./(Good morning, children.)

C2:/good morning ticer./(Good morning teacher.)

C1:/ ajke amra ki porbo?/(What will we learn today?)

C2:/ mojar kic'u/(Something interesting.)

C1:/ amra animel sfajbo./(We will play animals.)

C2: Shows excitement

Cl:/ei e ami tiger/(Look, I am the tiger, then roars!)
C2:/ami layon/(I am the Lion, tries to roar.)

C1:/ami hatj/(I am the elephant, trumpets like the elephant.)
C2:/ami ghora/(I am a horse, neighs like one.)

Cl:/ami is good. Hamba! Hambal!/(I am a cow, makes mooing sound
twice.)

The play continues in this manner, progressing from wild animals to cock
and duck quacking. They maintained the roles of a teacher and multiple
students during the entire conversation. Sometimes the teacher also acted
like a student. Not just for them but also for me as an observer; it was
really fun. I do not really recall the imaginative plays I performed as a
child, but I wonder whether they were as captivating as these children's
performances!

Child-10

Unlike othe‘rs, this child also imagines plays on the basis of the data he
gets from his surrounding environment and people. Watching television,
an iPad, or a cellphone enhances the play. Playing the vegetable vendor is
%us favqunte game. He even mimics the vendor and calls his mother —
madam’/‘aunt'. Like-/kPalamma Jobti niben, b*alo fobyi ansi/ (Aunt will you
;alfe vegct'ables, I brought good ones today). His other phenomenal play is
niirlltg lihe 1slofa cleaner' who came home a few days earlier; the child plays
this—lp © Characters here (the cleaner, mother, maid). The play goes like
C(mother: /etokkron d eri korlen kae
(é(cleaner):frasxay $em c'ilo /(Due to bad traffic.)
(mother): /ami : : - -
yc:?l k::"ll ektu l:.)all'e jacc"l._ apni kat koren ora ache /(1 am going out
P working they will be here (pointing at the housemaids)-

n@/(Why are you late?)
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C (cleaner): /kono cinta koren na madam /(Don’t worry madam.)

C (mother):/t"ik kore porifkar korben A(Work nicely.)
C (cleaner): /4i/(All right.)

Their play involves pretending to clean sofa seats vigorously, imagining
themselves as various characters like Spider-Man, firefighter, and cartoon
charactf:r. They rubbed them vigorously, making swooshing sounds and
requesting more water. This activity stimulates creativity, social skills,
and cognitive development, allowing children to interact with cach other.

3.1. Findings

Children's play, especially pretend play. is an important element of their
development. Children construct scenarios and engage with peers by
utilising language and communication. Pretend play s preferred by a
diverse spectrum of children, and siblings are important in fostering their
creative play. Playing pretend helps children be creative because it lets
them act out events and take on different roles. It also enhances language
development since it encourages speaking and active language use.
Children develop their ability to process mformation and have a better
grasp of their surroundings when they combine real-world experiences
with imaginary worlds. Pretend play promotes language development and
inventiveness in children. Children display mastery of language and
communication abilities by engaging in extended talks with elders and
constructing  phrases and exclamations, which contributes to their
cognitive growth. The major findings of these research are presented
briefly below-

e Pretend play throughout early infancy awds cognitive development
by encouraging problem solving, abstract thinking, and hinguistic
abilities. Children exercise thewr thoughts through imaginary
situations, encouraging cognitive flexibility and creativity needed
for their overall development.

o Pretend play reveals an extensive range of creative issues that span
a spectrum of children's interests and actions, showcasing thew
varied preferences.

* Language and communication play a significant role i chuldren's
magmatine PLI:' As !.an;:uagc 5 thew prunary  modum o
communcate, designate rokes etc. These Inguntic abalitaes facilotase
pretend play

* (Children engage n pretend play. smitatmg real-hife seractaonm
demonstrating empathy and parental bebavsours, fouormg thew
understanding and cxploration of sl mteracton

-
-

CamScanner


https://v3.camscanner.com/user/download

Mother Language, Volume 7, Nuimiher 20 by e b Y

e Children demonstrate preferences for ur;_»;uuiﬂgg aniel It
objects during play, as well as l!ﬂ_lt!illl.’ilm“l’!g creativity
constructing play scenarios with toys. Phis suggests that invepyy,
play not only involves role-playing t'ml also  entaily Creatiy,
expression and organization of play materials.

e Sibling relations and interaction have a huge i{rrnnct on childrey,
pretend play experiences. Children whp have .'-llmll'ilr-ugi.'{! vibling,
or who play together may share and improve their creative play,
boosting social connection and collaboration,

» Children seek validation and acceptance from their parents for gy,
roles they play, demonstrating the necessity of parental engageren,
and support in developing imaginative play.

® Qutspoken and extrovert children tend to spcnfl more tirme in
pretend play, whereas children who spend m;anmgf‘ul time with
their parents display greater variation in imagination and playing
This implies a link between personality characteristics, parents)
involvement, and interest in creative play.

* The inventive and diverse character of children's pretend play 1
influenced by their environment, as well as their parents' narrative
and explanations about nature and society. This emphasises the
influence of environmental influences on children's creative ability
and play experiences.

At the end it can be summarized that early childhood pretend play has an
important impact on children's language development and inventiveness
It enables themto experiment with various linguistic  structures.
communicate verbally, and express themselves via language. Ths
deliberate usage encourages the development of sentences, vocabulary
growth, and language fluency. Additionally, pretend play fosters
creativity by enabling children to solve issues, create scenarios, and
transition between roles. This method facilitates children's socw!
interaction, effective self-expression, and creative exploration. Moreover,
Young children's cognitive development has long-term impacted throug
pretend play. Problem-solving, abstract thinking, and imaginative inques
pmmo‘te cogm.twe!ﬂexibility and adaptahility. Children learn to navigs®
;?gpl;ffzgoi‘ma_“om: Brasp other views, and use symbols via pretend
i -imagine Tzféf:- YGUII%S_tf:r'S to think creatively, play different m'ﬁ.
= s possibilities. Over development, these cogmths
p 5 become  establisheq, moulding  children's skills o thed

critically, adapt to new gifyn;
- W situations ; DR \$anbas wediv ity
and ingenuity. » and address obstacles with creativ®
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{Dveri}ll. th?se findings illustrate the multidimensional role of pretend play
in chlld_rens dev.elppment, emphasising the interplay of language, social
interaction, creativity, and environmental effects.

4, Conclusion

Th'e research underline the critical significance of pretend play in
c'hlldr_er?‘s holistic development, notably in enhancing cognitive and
linguistic abilities. Through inventive events, children not only cultivate
creatwlt'y.but also refine critical cognitive talents such as problem-solving
and dECISIOI_I-making. Language serves as an important element in pretend
play, allowing communication and vocabulary increase. Moreover, the
study reveals children's adeptness in traversing dialectal variances,
demonstrgting their communication skills and cognitive progress.
Encouraging and encouraging pretend play builds confidence and
competence while developing beneficial outcomes across cognitive,
social, emotional, and language domains. Moving forward, more study is
necessary to evaluate the sustainability of these effects and to identify
potential intervention options. Overall, this research contributes greatly to
the current understanding of pretend play's influence on infant
development, paving the way for future developments in this subject.
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Conversational Implicature in Contextual Meaning

Sabrin Nahar Luchi’

Abstract

The comparison between conversation implicature (CI) and
conversation analysis (CA) is an issue when the contextual meaning of
a language is discussed. The research examines how the sequence of
action or sequencing completes the interaction in a different context. In
contrast, conversational implicature focuses on interpreting the
uiterance pair in Pragmatics. However, there is more to a complete or
successful interaction than just a couple of utterances that this CI
theory does not cover. This study aims to show how CA solves this
communication problem through its sequence organization (turn-
taking, adjacency pair, preference, pre-sequence, repair, etc.), where
context is a decisive component. This research sought to answer the
main question, i) what are the main factors observed for effective
interaction in the contextual meaning of language, and how is
conversation analysis successfully done compared with conversation
implicature? This research mainly compares these two phenomena
through Grice’s pragmatics theory and the conversation analysis
framework based on contextual meaning. To answer the research
question, one selected ordinary Bangla conversation (video) is to be
analyzed through the CA framework, and the Jefferson Transcription
System (2004) will be utilized to yield the result of the study. The
result of the research revealed that in the turn-taking process, every
new turn creates a new contextual meaning connected with the
conversation's main context, where apart from sentences, phrases,
clauses, gaps, and overlaps can be seen in the specific context.
However, the CI theory does not emphasize these vital aspects of the
conversation. This research also shows that in different contexts, both
preferred and dis-preferred sequences happen in cnnvcrsatit?n, whereas
CI theory only focuses on the preferred utterances, not the dis-preferred
answers regarding Grice’s four maxims.

words: Conversation Analysis, Conversational Implicature,

Contextual Meaning, Sequence organization, Interaction
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nd Literature Review

cial role in streamlining the c‘nmmumcatinn Process
for context to take comf'ersatm:}s Eoward mea“ingﬁll
consequences. Theories of pragmatics, especially Gr;ce. s ‘;2:;0,),1- ffJGUS &
the meaning of utterances, where context plays a aﬁ' e in ; ermining
meaning (Grundy, 2008). Grice's thaqry is p miu arly important j,
pragmatics; however, it has limitations n} conftextua meaning as it oy
‘focuses on interpreting the utterance patr (Clift, 2016). Th:s:re IS more t,
effective interaction than just a couple of utterances that thl-S theory doeg
not cover. Conversation Analysis solves this ;')robleml of interaction o
communication through its Sequence of ACtIOl'll (Clift, 20 _16), wherg
context is a crucial element. In the sequence of action or OfgafﬂlZatiom CA
includes turn-taking, adjacency pair, preference organization, pre.
sequence, and repair to complete the interaction discussion in numeroyg

1. Introduction 2

Context plays a cru
There is no substitute

contexts.

On the other hand, Grice’s theory of implicature includes four maxims:
quality, quantity, relevance, and manner, which are used to discuss the
interaction in the relevant context.

This theory also considers two types of implicature, generalized and
particularized, where context plays a vital role in the conversation,
However, the main issue or question is whether the conversation
implicature completes the interaction in the contextual aspects. Since the
theory of implicature only focuses on the meaning of an utterance pair, a
complete interaction considers many elements within the context, which
we can see in the discussion of conversation analysis.

L1. Contextual Relevance in Pragmatics & Conversation Analysis

We can consider implicature to prove the importance of context if
pragmatics. Levinson (1983) stated, “It (implicature) provides some
explicit account of how it is possible to mean (in some general sense)
more than what is actually ‘sajd.>” Or, we can sayit is an additiond

conveyed meaning (Yule, 199 6) dv (20
mpli ‘ : - Grun 08 show
the implicature in a different context: A )} gRvea exatpleith

I am here now

Someti ey _
etimes, it implies ‘There ig 10 need to worry any g

hospit j
hoi}:;‘;iaflﬁp t?];t)' A0, *Stop messing about and get on with o
lik&, U | ol (Soe klds about cnntext), and sometimes somethlqg
implied mﬁ:aninmj? L g You up’ (the meeting contexf)-_

§ 18 common in other languages (e.g., Bengali)
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The meaning of !anguage discussed in pragmatics is incomplete without
context. According to Grundy, Pragmatic language use requires
addressees to consider context to understand what speakers mean (p. 21).

In CA, the contextual variation (and specification) of action is a profound
featu're‘ of human §ocio-cultural life and a second primary source of
creativity and meaning-making in interaction that works unitedly with the
creative power of language (Heritage, 2010). According to Schegloff
(1984, cited in Goodwin & Heritage, 1990), sentences (the abstract
entities that are the objects of linguistic inquiry) and utterances (the
stream of speech produced by a speaker in conversation) are understood
as forms of action situated within specific attention to context. In other
words, the conversation is seen as being ‘context-shaped’ and ‘context-
renewing’ in the sense that ‘anything anyone says in conversation both
builds on what has been said or what has been going on...as well as
creates the conditions for what will be said next’ (Gardner, 1994, p. 102).

1.2. Grice’s theory of Conversational Implicature

Grice’s theory of implicature is one of the significant theories in
discussing pragmatics. Grice conceptualized his observation that when we
talk, we try to cooperate by raising this notion into what he called the
Cooperative Principle (Grundy, 2008).Grice introduced the idea of
implicature in 1967 and 1989, defining it as essentially what is said
impliedly, not what is said (Sadock, 1978). From this definition, it could
be denoted that implicature constitutes something else inferred by the
listener (addressee) that is not initially said by the speaker (addresser).
The capacity of speakers to understand one another despite some missing
elements often implicated is what Grice termed as implicature (Sadock,

1978).

Toexplain the processes underlying conversational implicature, Grice
(1975) developed the following maxims: quality, quantity, relevance, and
manner:

In the maxim of quality, there are two specific maxims: do not say what
you believe to be false, and do not say that for which you lack evidence.

The maxim of quality means that one should not tell lies for what he/she
lacks adequate evidence (Fallis, 2012). What is needed here is the quality
of the speaker’s contribution to the interaction.

The maxim of quantity has two maxims: make your contribution as
informative as required for the exchange's current purpose and do not
make your contribution more informative than is required (Grundy,
2008). This conversational maxim is noticed in the quantity of
information the speaker gives the hearer (Pan, 2012).
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of relevance, there should and ought to be a relation j,

e relevant’ (Wilson & Sperber, 2002). This Maj,
pants' contribution to 4 conversation, which should
he situation and condition (Thomas, 1995).

In the maxim
what is said
concerns partict

relevant based on't
anner, one should be perspicuous, specifically, ay,

ity, briefness, and orderliness  (Grundy, 200g
aclion speakers are expected to speak or expye
themselves directly without obscurity. A spca-lkcr must communiey
using words in an orderly way so that the interlocutor will nog |
confused when interpreting the speaker’s words (Grice, 1975).

Grice (1975) brought about the idea of these maxims as a guide f;
effective communication. He thinks these maxims suggest that listeny

and speakers are expected to know the context as they communicate.

In the maxim of m
obscurity, ambigu
Moreover, the nter

1.3. Flouting Maxims and Context

We can see from the above discussion that the speaker followed the foy
maxims; however, sometimes, the speaker ‘exploits it for communicatiy
purposes (Levinson, 1983),’ and Grice named it flouting maxims. We ¢y
see through some examples how the speaker exploits the maxims a
how the context includes and works here:

1. She is a tough woman.

Here the maxim of Quality is flouting, and the meaning of this utteraw
(1) entirely depends on context. Firstly, some people who know h
personally convey that she does not compromise with injustice but i
kind-hearted person. On the other hand, someone who does not know k
personality may imply that she is a cold-hearted woman because of
strictness. So, the context of the utterance is crucial here

Eez:iﬁ??ﬁaih:pgiéxgb(lu'antity, Levinson indicates that this (Quantt
8 & 9) blatantly violates ?t-:\r;j:rézatwe; asserting tautologies (see bélf
and Levinson (1983), n take two examples from Leech (I
2. A hamburger is a hamburger,

3. War is war,

One implication mj
ight be that the g o
peaker h 1niov
as no bad or good op™

the first (2) utte
ran :
the speaker that al‘iﬁilAcccrdmg to another context, it can implica!® *;
maxim of Quantity i fim bgrgers are the same. So: we can se€ .
might be implicated asorigﬁghlller% Similarly, in terms of utteran® {:;]:
nature,” and another ; ible things always ha . that’
: i . en in wah .
€r implicature is “it’s no gojzmd laIr;l:enting (hat p
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disaster (Levinson, 1983).” So, from the above discussion, what is
implicated will depend upon the particular context of the utterance.

In terms of Manner, Grundy provides an interesting example:

4. Brown is the new black as far as shoes are concerned.

It can _bc seen that the maxim of Manner is flouted. However, the speaker
must ntend to convey an implied meaning within the context. People

might always prefer black shoes, and now they are giving importance to
brown shoes like black ones,

1.4. Context and Generalized and Particularized Conversational Implicature

Grice d.iscusses these two types of implicature with four maxims, where
generalized conversational implicatures arise irrespective of the context
of the utterance (Grundy, 2008). Grundy also provides an example:

I. Ican swim a kilometer in twenty-five minutes.

It always implies that the speaker can swim for at least twenty-five
minutes, whatever the context.

On the other hand, Yule (1996) states that our conversations mainly occur
in particular contexts where locally recognized inferences are assumed;
such inferences are required to work out the conveyed meanings resulting
from particularized conversational implicatures. For example:

2.
A: Did you get the file ready?

B: It’s on your table.

Here, B’s response is irrelevant to whether the file was rf?ady; however,
from the particular context, we may assume that A was in the meeting
when B got the file ready, and B left the file on the table. There may be
another implicature in a different context, B was upset with A, and B did

it purposely to avoid A.

1.5. Conversation Analysis

Conversation analysis originated in the early 1960s at the IJnjversit‘y‘ of
California, Los Angeles. It originates in the ethnomethodological tradition
of sociology, particularly the work of Garfinkel (1967) afld Goffman
(1981). Following this work, Sacks (1974, 1992, 2007) and his colleagues
Emanual Schegloff (2007, 2000, 1984,{974), and Gail Jefferson (1974,
2004b) developed a conversation analysis as an approach to the study of
social action, which sought to investigate soqia] .order as it was produced
through the practices of everyday talk. (Liddicoat 2011:4). Sackswas
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Ik and how there m;j

. . in the orderly nature of_ta “TC might
pamcuk;{i}’(;gﬁzfgﬁlt?es in spoken interactions acras; pam_mpams ang
S eoat, 2011).CA is a method through which g
e action is studied through audio and video-recorded natyry),
occurring data (Hutchby & Wooffitt, 2008)

-t is how turns at talk are ordcrcq and combineq ,
gneatﬁezzteiogsg T:Il{ia::;zésinhthe conversation. Its scope is the C'rgaﬂizati.;:;
of courses of action enacted thmu_gh turns at talj-:_-(s:gl]:er?m’ B darlj,l
meaningful, or sequences of actions oOr I]l?:ﬁles ( cd egloff, 290?
Liddicoat (2011) states that turns at ta].k are “c ustered together” gy
ordered meaningfully in ‘sequence organization’.

As part of sequence organization, we will discuss turn-taking, adjacengy
pair, preference, and other key elements of CA here. After t-hat, we wil
analyze the contextual relevance of these CA aspects in the gy,
presentation and discussion section.

1.5.1. Turn-taking

Turn-taking is an organization in a conversation where participants spet
one at a time in alternating turns. According to Sacks et al. (1974, as citel
in Levinson, 1983), turn-taking is a set of rules with ordered options thy
operate on a turn-by-turn basis and that turns at talk are constructs
through Turn Constructional Units (TCU), which include syntactic unit
(sentences, clauses, phrases, and so on), intonation, actions, and gax
(gaze is not implemented for radio conversation).In terms of TCU, we

say that as a part of a conversation, we do not always talk in sentences
for example:

Extract 1

1. J: what kind of work do you do?
2. M: food service.
3. I at?

4. M: uh the post offi

' ce cafeteria downtown
Here, in line 3, ‘at’ is

the word length of TCU, whereas line 2 indit®
;he phrase leingth, and lines 1 and 4 are ¢lause le;lgth TCU.
e Process, speakers often begin where a TCU is com?X"

not where the turn ig acty : =
Places (TRP) If we ally complete; that is called transition relé

called turn g Want to discuss the TRP, we have to take first? i i
; arocation (each time g e is over, speakers als hat*
- ’ .
K next, which i5 called turn allocation) o "
fent techniques where rules are discussed: L°
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( 1‘98*3) (slightly simplified the rules of Sacks et al., 1978) explains that
within these rules, C is the current speaker, N
TRP is the recognizable end of a turn-

Rules
1. At the first TRP of a turn

is the next speaker, and
constructional unit:

a) If C selects N to speak at the end of the current TCU (by name,
gaze, or contextual aspects of what is said), then N, having been
selected, is obliged to speak at the first TRP

b) If C does not select a next speaker, any other party may self-
select, the first speaker gaining rights to the next turn

¢) In the absence of a) and b) occurring, then C may continue with
another TCU

2. Applies at all subsequent TRPs

If 1c) has operated, and C has continued to a further TRP, then rules 1a)-
c) apply at each subsequent TRP until the transition to the next speaker.

From the above discussion of turn-taking, we can assume that gap and
overlap are frequently used in conversation. Sacks et al. (1974), as cited
in Hutch by (2001, p. 60), argue that there are three basic facts about
conversation: furn-taking occurs, one participant tends to talk at a time,
and turns are taken with as little gap (silence) or overlap between them as
possible.

In terms of overlap, to interrupt is to start speaking at a place that is not a
transition-relevance place. Sacks (2004), defines overlap as when a new
speaker starts intentionally within the current speaker’s tum (p. 40).

According to the turn-taking system, three types of silence may be
distinguished (Levinson, 1983, pp. 299-302):

a) Pause: a selected next speaker’s significant silence or pause after
applying rule 1(a). Such as during a speaker’s turn when a
sentence is not finished.

b) Gap: a gap before a subsequent application of rules l(b} or 1(c).
In other words, a period of silence between turns, like after a

question has been asked and not yet answered.

¢) Lapse: a lapse occurs in the environment of the non-application of

turn-taking rules 1(a), (b), and (c). For example, the current
speaker (C) stops talking, C does not select the next speaker, and

no one self-selects.
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We will look into these two phenomena in the discussim? part to
understand how gap and overlap make a difference 1n conversation in the

various contexts of the situation.
1.5.2. Adjacency Pair

Adjacency pairs are a fundamental unit of convers'flticnal orgafflzation
where meanings are communicated and interpreted in copvcrsatmns. In
other words, ‘given a speaker’s need to know whether his message has
been understood, and if so, whether or not it has been passably
understood, and given a recipient’s need to show that he has received the
message and correctly — given those very fundamental requirements of
talk as a communication system — we have the essential rationale for the
existence of adjacency pairs, that is, for the organization of talk into two-
part exchanges’ (Goffman, 1976, p. 263). Coulthard (1985) describes
adjacency pairs as the primary structural units in conversation because
they are used for opening and closing conversations. They operate a turn-

taking system in which a speaker produces the first part of the utterance.
The second part is expected (p. 69).

According to Levinson (1983, p. 303), Schegloff (2007, p. 13), and Clift

(2016, p. 70), an adjacency pair is characterized by specific features,
which are:

a) composed of two turns b) produced by different speakers c) adjacently
placed: that is, one after the other d) these two turns are relatively
ordered; that is, they are differentiated into “first pair parts” (FPP)
utterance types such as a question, request, offer, invitation,

announcement, etc.- types which initiate some exchange and “second pair
parts” (SPP) utterance types such as

The basic rule of operation of an adj n
jacency pair is t : he
first part of some pair, the curre Y pair is that afer producing t

Nt speaker must stop speaking. and the
next speaker must the P speaking, a !
1983, p. 303) N produce a second part of the same pair (Levinson,

expansions imerrupt .
action (Jefferson, 197), ty underway but are sfil] relevant to th!
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Extract

2
A: May | have a bottle of Mich?
B: Are you twenty-one?
A: No.
B: No.

(From Merritt, 1976; quoted in (Levinson, 1983)

So, there arc numerous contexts like this where insert expansions are
prevalent in daily conversation in any language.

1.5.3. Preference Organization

CA may reveal structural preferences in the conversation for some types
of actions (within sequences of action) over others as responses in
specific sequential environments (Pomerantz, 1978). For example,
responsive actions that agree with or accept positions taken by a first
action tend to be performed more straightforwardly and faster than
actions that disagree with or decline those positions (Pomerantz, 1984,
pp. 63-64).

Now, we can say that the basic rule for adjacency pairs is that when a
speaker produces a first pair part, they should stop talking and allow the
other speaker to produce a second pair part. For example, a question may
be followed by an expected answer (the preferred second pair part) or an
‘unexpected or non-answer’ (the dis-preferred second pair part). When
this happens, the dis-preferred second pair part is often preceded by a
‘delay,’a ‘preface,” and/or an ‘account.’ The following example illustrates

this (Drew, 1990):

Extract 3

lA:  This- chemotherapy (0.2) it won’t have any lasting effects on
having kids will it?
(2.2)—(Delay)

2A: Itwill?

3B:  I’m afraid so —(Preface) o .
IA:  Uh if you'd care to come and visit a little while this morning. I’ll

give you a cup of coffee o _
2B:  hehh well that's awfully sweet of you, I don’t think I can make it

this morning. .hhuhm I'm running an ad in the paper and- and uh 1

have to stay near the phone — (Account)

(Levinson, 1983)

Here, from extract 2, we can get the dis-
With one or all of: a) Hehh, umm,and 2.

preferred structures produced
2 seconds for pause: delay;
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by well: "well” s an indicator of ¢“ff'l"“"‘”‘""“”1’ LJ ”,':'r::'l'::':;].’zlt"'tu::}"’f
you: appreciation; d) 1 do not think I can m:z (t ; : Il.',u runni;r -,:” s
morning: time reference; f) hhubm: dysfluencys and g j.}d ’, and tf.. ’,M
in the paper and- and uh 1 have to .ﬂf.ay: near the p {'er ana nere gy
someone | met a while back: account (making some stories),

1.5, Pre-sequence

In terms of preferred and dis-preferred sequence, one consequence of this
is that agreement and acceptance are promoted over their alternatives g
are more likely to be the outcome of the sequence where pre-sequences
are also a component of preference organization and contribute to thi
outcome  (Schegloff, 2007, Pomerantz, 19%4). Pre-sequences  are
frequently used to discuss adjacency pairs in closing conversations o7
anywhere in the interaction. Such include making an arrangement,
referring to something previously said in the conversation, initiating 4
new topic (which may not be responded to), good wishes, a restatement of
the reason for calling, and thanks for calling, Furthermore, pre-sequences
are crucial ways a speaker can assume a preferred response (Clift, 2016),
For example:

Extract 4

Customer You have coffee to go?
Server Cream and sugar?
Customer Yes, please.

Server That’ll be fifty cents
Customer (pays fifty cents)

(From Merritt, 1976; quoted in Levinson, 1983)

From this extract, in line 1, the customer makes a pre-request in this
context of the situation,

1.5.5. Repair

An essential strategy speakers use in interaction is repair; that is, the
speaker corrects things they or someone else has said and checks what

they'havc understood in a conversation, Repair is often done through self-
repair or other repairs ( Paltridge, 2007),

2. Methndology

;a uqdcrstar}d the differences between CA and CI in terms of contextuz!

thgzrrl;ng% tl:;s study will use the theory of pragmatics (Grice’s (1975)
Ol conversational im licatu tio

analysis. The data iy plicature) and the methods of conversa

: be analyzed us; f CA
L : Yzed using the framework ©
(Levinson, 1983; Schegloff 2007). For this fesearch, we have select
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Bangla conversation where we will examine how CA makes context-
dependent inlef*nulim‘us successful through sequence organization, like
wrn-taking, adjacency pair, preferences, and many other functions. In
contrast, Grice’s theory is restricted to effective conversation based on
contextual meaning.

one

we have selected one video clip from online sources (e.g., Facebook),
and that data will be available online, This Bangla conversation extract is
taken from a Bangladeshi stand-up comedian, Navid Mahbub's Facebook
page. The Bangla conversation is casual with Bangladeshi International
chef Tommy Miahin NewYork, USA, on the 26"of November 2022.

For the reader’s convenience, the Bangla script will be transliterated into
English with the transcription system of Gail Jefferson (2004).

1. Result and Discussion
3.1. The Significance of Contextual Meaning in CA Compared with CI

vious discussion, we have seen that Grice brought the idea of
sful communication. However, he also
mentioned the flouting maxims, where the speaker exploits them in the
particular context of a situation. Then he added the generalized and
particularized CI to explain that meaning can change according to the
specific context. Therefore, it is evident that the CI theory only focuses on
a single or pair of utterances, whatever the context; nevertheless, a
complete and successful interaction does not always depend solely on a

single or pair of utterances.

In the discussion of CA, we observed speakers take turns in a turn
construction unit (TCU), with significant gaps and overlaps in interaction.
These gaps or silence and the overlaps entirely build on the context of
conversational sequences; it should be noted here that Grice’s theory of
implicature did not address this issue. Then the CA method emphasizes
the adjacency pair where turns at talk are commonly organized in pairs,
where the action performed by the first part of the pair makes the action

accomplished in the second part of the pair the relevant l_lext. In a long
conversational sequence, speakers take turns within the adjacency pair in
to finish the interaction. In

the context-dependent environment A .
conversation, the speaker makes 4 preference divided into two parts:

preferred and dis-preferred, the structurally expected next act, while the
dis-preferred is the structurally unexpected next act. Now, we will present
the Bangla data to demonstratc the CA method in a context-oriented
situation and examine how effective this method is in describing effective

communication compared with CI theory.
41
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other 1. il

ontext in Turn-taking | |
;l.l.l.‘(f':f‘\:-:m example of a Iiung‘ln m:dinnry U{lflvursilllll}ll {E;Irr.cndlm
i m'u“-k%l . ake almost thirty-four turns o wm[) ele 1?0
E)'m.‘tll~ l::]::ldil:rﬁh.‘ context of a program wlhcru spcu.lftir IN (HIJ,N-MI d
R‘;::ﬁﬁﬂ? :I:;ks speaker T (S2) master Chefl 'Im:nny M)::: If:v 1:;1 e ltmd,
fitness, hospitality, and cooking in a casual and humorous way.

In lines 4 and 15, speaker N takes turns using phrai;c:-*. a‘n;!,ui:iidhuizcz.ilsré ;]un}
4. Navid said, “DHur? Mia ()" here, 'ﬂll"-‘:‘l‘k‘-‘r‘N L}’:Pm‘i ; (J;chi ) -I;
tl;roueh this turn when the chef (S2) said, hhil.[ (.) ur:ll ,K.m ‘[‘;_1 . Ia;, a
ha ha:™. Then, inline 15, S1took a new 1}:|'ﬂ with the phrase “cta kedeftg
explain that*even though you are vcgctm-!an, you li'ccd us you'r wt?-, rf h;g
and meat’through the next few turns. It 18 cssen.lml lo |:ncmmn at these
two turns work in different contexts in the same interaction,

In this particular Bangla extract, there are some small gaps in varimils
turns; however, no gap or silence is available here. In terms of overlap, in
this sequence of turns (lines 23 to 25), both speakers qver]apped several
times to correct each other, At the end of the conversation, both speakers
again overlapped to say ‘thank you’ and ‘I love you’ to finish the
conversation. These two turns (where both speakers overlapped) occur in

two different contexts in the interaction connected with the prior and the
following turns.

It can be seen that every new turn creates a new contextual meaning that
is connected with the main context of the conversation. In this Bangla
extract, with the first few turns (lines 1 to 5), S1 & S2 talk about food and
fitness, whereas, in the next turn in line 6, speaker N initiates the chef’s
exercise context, and speaker T finishes the turn in line 7. After that, S1
again takes a new turn to discuss whether the chef ig vegetarian. In

addition, three more new turns created new meaningful context from the
conversational sequence,

It is readily apparent that in B
rules, apart from the comp
overlaps can be seen in

angla conversation, according to turn-taking
lete sentence phrases, clauses, gaps, and
In the specific context. However, CI theory does not
tal aspects of the conversation. Conversation
Uses on the implied meaning of the sentence, where

» silence, and overla : ;
' . ) Ps play a the
meaning according (g the context of 3 convergati);n e i S

3.1.2, Context iy, Adjacency pajy
From the Previous
monly organized « - " At adjacency pairs where
& » Where the action per formed
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by the first part of the pair (such as a question, request, announcement,
etc.) makes the action accomplished in the second part of the pair
(answt?f, accept/decline, &t.!klﬂﬂwledgment, etc.) the relevant next. In the
following Bangla extract, it is noticeable from lines 1 to 2 and 3 to 4that

S1 asks the questions as an FPP and S2 answers as an SPP in two
different contexts.

Bangla extract

Speaker N (S1), Speaker T (S2)
a) 1. N: [apni bole pach mail haten daily (.)
Do you walk five miles daily?
2. T: jiji: five miles in the morning (.)

Yes, yes, five miles in the morning.

3. N: a(.) apni bole vegetarian (.)
Are you a vegetarian?

4, T: yeah(.) last 35 years (.)
Yeah, for the last thirty-five years.

The insertion sequence through the Bangla data shows that in line 2,
speaker T makes an insertion against the question of speaker N.
Sometimes, insertion can also happen due to the relation between
speakers and the context.

Bangla extract
b) 1.N: eto fit fat kamne (.)

How are you so fit?

2. T: bhai () bura hoe gechina: ha haha::

Brother, I’m getting old. Ha haha
The four maxims of implicature theory do not permit an explanation of
the meaning of such utterances. The maxim of quality, quantity, and
manner can violate the utterance of S2.It can be shown that there is a lack
of evidence or that the utterance is not as informative as is required for

the answer to the question (line 1)through this_ utterance .(lme 2).
Furthermore, in terms of manner, it can create ambiguity as it is not the
straight answer to the question according to the chtexL However, as a
part of the CA method, the insertion sequence is commonly qsed to
complete the meaning with the Subsequ?nt few utterances in any
particular context that is also a part of the main conversation context.

3.1.3. Context in Preferences
In the interaction, the speaker makes a a
Parts, preferred and dis-prE:fEITCd* where a questio

that is divided into two
n may be followed by
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ferred second pair part) or an ‘unexpected or
non-answer' (the dis-preferred second pair part).In the following B“"E}H
xtract, it is shown that in line 3, S2 gives an uncxp'ccwd answer, _that 'l,q,
::c dis‘ pre'ﬁ:'rred pair part for S1. For that reason, S1 expresses disbelief

in line 4
Bangla Extract
¢) 1. N: Khaoar nie sharajibon (.)
Whole life with food
2. N: eto fit fat kamne (.)
How are you so fit?
3. T: bhai (.) bura hoe gechina: ha haha::
Brother, I'm getting old. Ha haha
4 N: DHur? Mia (.)
Damn. You.

From the next part of the Bangla extract, according to the context of the
long conversational sequence, there are some preferred answers are

available in almost every interaction:
Bangla extract
d) 1. N: [apni bole pach mail haten daily (.)
Do you walk five miles daily?
2. T: jiji: five miles in the morning (.)
Yes, yes, five miles in the morning.
3. N: a (.) apni bole vegetarian (.)
Are you a vegetarian?
4. T: yeah (.) last 35 years (.)
Yeah, for the last thirty-five years.

In the above example, both pairs of utterances are preferred as both

answers (.in lines.z and 4) are expected from speaker T as per the
questions in two different contexts,

an expected answer (the pre

Regarding the four maxims of CI, the dis-preferred answer of Bangla
extract C (line 3) would not permit an explanation as an implied meaning
in the context as a consequence of violating the maxim of quality,
;quant:ty, and manner. Nonethga]ess, in terms of the contextual meaning of
anguage preferred and dis-preferred, both answers are equally

responsible for producin : ;
speakets: g an effective conversation with two or more tW0
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3.1.4. Context in Pre-sequence

From the discussion of previous literature, it is evident that pre-sequences
are frequently used in the discussion of adjacency pair,such as the making
of an aﬂ?ﬂgﬂfn?l.lt,.referring back to something previously said in the
conversation, nitiation of a new topic (which may not be responded to),
good wishes, a restatement of the reason for calling, and thanks for
calling. In the following extract from the Bangla language, it is readily
apparent that in line 1, Speaker N initiates the topic as a pre-sequence. In
line 3, Slrefers back to the ‘vegetarian’ topic that he previously
mentioned in the conversation. Therefore, Speaker N used the pre-
sequence in both contexts as a part of the adjacency pair.
Bangla extract
e) 1. N: Khaoar nie sharajibon (.)
Whole life with food
2. N: eto fit fat kamne (.)
How are you so fit?
3. N: accha taile apni vegetarian:
Okay, you are a vegetarian.
4, N: test to korben (.) na::
You have to test (test fish or meat as a chef), right?
5. N: taile Kibhabe ranna korben?
Otherwise, how do you cook?

According to Grice’s theory of CI, there is no scope to pra_duce pre-
sequence to explain meaning, whereas pre-sequence is an mdlspen‘.sable
part of the sequence organization of the CA method. In orfimary
conversation, pre-sequences are a commaon phenomenon that specify the

context with immediate sequential turns.

3.1.5. Context in Repair

In the following Bangla extract, it
repairs have been done here by spea
repairs; when S1 said you gave us X
information and said, ' kala bhuna 1S 1
same context, S2 again takes other repairs
5, whereas, in line 4, S1 takes turns as self-

actual information in the same context.
Bangla extract
I. N: Amgore ekhon boi
He sat down and gave us kala bhuna.
45

is clear that both self-repair and other
kers 1 & 2. In lines 3 and 5, speaker T
‘kala bhuna to eat,” S2 corrected the
finished.” Simultaneously, in the
to give the information in line
repair when he knows the

sha boisha kala bhuna khaoiche:
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N: ilish mach khaoiche (.)
He gave us Hilsha fish.
. T: (laughing) kala bhuna shash (.)]
Kala bhuna is finished.
4. N: [eida shesh, amito:
It is finished! I
5. T: [ilish () ilish mach shash (.)
Hilsha fish is finished
In conversation implicature theory, there is no room for self or other

repair. Regarding the four maxims, particularized and generalized
implicature do not value this process to explain the meaning of the

language.

After analyzing the Bangla data, we can differentiate the CI theory of
Pragmatics and the CA method for successful conversation in many ways
regarding contextual meaning,

b2

L]

From the data, it can be observed that we can get a relevant context every
time a long conversation, the current speaker (S1) takes a new turn. In
this particular Bangla data S1, more than four new turns are made in the
same sequence organization to complete the utterance. In between turns
through the words, phrases, clauses, gaps, and overlaps, they produce a
successful interaction where context is the critical element of every turn,
We have seen that with every new turn, contexts are relevant to finish that
turn. However, the CI theory never discusses this issue as a part of the
conversation, which plays a crucial role in effective communication.

Regarding adjacency pairs, the findin
question, greetings, and announcement
as a second-pair part in several context
gradual information. In 2 recent
466) discuss adjacency pairs, pr
conversation, Their study mentj
constructed through the interacti

gs are present when S1 asks the
as a first-pair part and S2 answers
S to complete the interaction with
study, Saptiyantoet al (2022, pp. 463-
eferences, and the implicature of the
ons that eight adjacency pairs were
on where FPP includes an invitation,

pairs and implicature in a separate mdjf is that they discuss the adjacency
tWo phenomena in this study, Section; there ig pg link between thes®
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The data clearly show that insertion sequences are repeatedly used in
conversations as part of an adjacency

2 : pair anywhere in the sequence. In
ordinary conversation, these sequences

- occur according to the context and
the relationship between the speakers, whereas there is no room for

discussion of insertion sequence in C] theory.

According to preferences, the findings show that in different contexts,
both preferred af_ld dis-preferred sequences occur in conversation. CI
theory does permit the preferred utterance, but this theory does not allow
the dis-preferred answer based on four maxims. However, preferred and
dis-preferred sequences are essential for a successful conversation in a

specific situational context, whereas CI theory only focuses on the
preferred answers according to their four maxims.

The findings regarding pre-sequences show that in Bangla, like in every
other ordinary conversation, pre-sequences occur to initiate the turn or
mention the speaker’s previous turn with a new context to create a
meaningful interaction. Nevertheless, according to the CI theory, there is
no scope to discuss the pre-sequence.

It is worth mentioning that repair is a part of the CA method commonly
used in any interaction; every speaker can repair his/her utterance in any
part of the sequence organization, regardless of the context. However,
Grice’s theory only focuses on analyzing the implied meaning of
sentences or utterances where there is no room to repair the utterance in a
specific context.

In another recent study, Musa, R. E. I. & Mohammed, B. K.‘ (2022, pp.
892-893) argue from their findings that context plays a vital role in
interpreting utterances; however, there is no possibility of a complete
correspondence of one utterance to one confext, which shows the
conversational implicature cannot be context—indepeqdent. The study's
limitations are that they do not include the higher number of
conversations and how a term is utilized in the conversation to imply

multiple meanings.

Besides these CA methods, laughing and smiling make a new meaningful
element in the conversation according to the relevant context. We have
seen in the Bangla extract (appendix 1) lines 5, 22, 3:1, and§2 where b_oth
speakers exchange smiles or laughs to support their turn in the spe.cnﬁc
context of the situation. Additionally, in line 30, S1 mal_ces a Ell‘l)mlnent
action through hand and mouth to complete the uttml'ant:‘e in the ‘cook anﬁd
test’ context of the situation in this sequence organization. However, this
study does not cover this part of the CA because of the length of this
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Appendix 1

Bangl“ Extract

yideo link
pitps://fo.watch/IROIIrEBKS/?mibextid=83suud
26 November 2022; speaker [(N): Navid Mahbub
gpeaker 2(T): Tommy Miah

N:

N:

Khaoar nie sharajibon (.)

Whole life with food

eto fit fat kamne (.)

How are you so fit?

bhai (.)bura hoe gechina;: ha haha::
Brother, I'm getting old. Ha haha
DHur? Mia (.)

Damn. You.

ha hahaha :::

Ha haha

[apni bole pach mail haten daily (.)
Do you walk five miles daily?

. jiji: five miles in the morning (.)

Yes, yes, five miles in the morning.
a (.) apni bole vegetarian (.)

Are you a vegetarian?

yeah (.) last 35 years (.)

Yeah, for the last thirty-five years.

: AP?ni amgore Murgi r Goru Khaoilen (.)

You gave us beef and chicken to eat.

! T apni: nije vegetarian(.)

And you are a vegetarian.

: apnare kono haspatal paia boshche naki::

Are you affiliated with any hospital?

: amgore heart e stroke koira pathia deben:: (0.1)

you want to send us there with a heart attack or stroke.
nie jabo nie jabo: hospitale (.)niejabo®®
I'will take it. T will take it. I will take you t0

© ¢ta bole (.)

I mean
51
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16.

4

18.

19.

23.

24,

23

27.

28.

29.

30.

31.

32.

3.

34,

35.

.y
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. it’s not fair (.)

It is not fair.
nije vegetarian (.)
You are vegetarian.

. uni vegetarian (.)

He is vegetarian.
Amgore ekhon boisha
He sat down and gave us kala bhuna.
roast khaoiche:

He gave roast.

boisha kala bhuna khaoiche:

- ilish mach khaoiche (.)

He gave us Hilsha fish.
(laughing) kala bhuna shash @)
Kala bhuna is finished.

. [eidashesh, amito:

It is finished! I

[ilish (.) ilish mach shash (.)
Hilsha fish is finished
[pailamna (.)

Didn’t get it.

accha taile apni vegetarian:
Okay, you are a vegetarian.
test to korben (.)na::

You have to test (fish or meat as a chef), right?
taile Kibhabe ranna korben?
Otherwise, how do you cook?

nana®® when I'm judging I test it (.) but I don’t eat it (.)
No, no, when I am judging (cooking), I test it, but I do not eat.

t taile (.) THU::PHalaiadan (.)

So, you spit it out,
ha (laughing) ()
(laughing)

. huhuhu::I love you:]

Hu huhu, I love you,
[thank 'y'(}u:
Thank you,

. I IUV& Yﬂu mannu (‘)]

) IDVE You, man,

. [thallk you ()

Thﬂﬂk yOu_

32
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Appendix 2

Transcription

Transcriptions are standardly in the monospaced Couri _
gt - l

facilitates the alignment of characters. Line numbers ar:rii?;tgmf,orwzzﬁ

line (not e%ch mn'l)t down the. le?-fl}and side of the transcript for reference

purposes. Transcriptions are in Jefferson’s modifi

(Clift, 2016, p. 54). thied standard orthography

Temporal and sequential relationships

| Separate left square brackets, one above the other on two successive lines
with utterances by different speakers, indicates a point of overlap onset
whether at the start of an utterance or later.] Separate right square brackets,
one above the other on two successive lines with utterances by differen;
speakers indicate a point at which two overlapping utterances both end where
one ends while the other continues, or simultaneous moments in overlaps that

continue.

/In someolder transcripts, a double slash is used to indicate the point at
which a current speaker’s talk is overlapped by another.

b.

=Equal signs ordinarily come in pairs- one at the end of a line and another at
the start of the next line or one shortly thereafter. They are used to indicate
two things:

i, If the two lines connected by the equal signs are by the same speaker then
there was a single, continuous utterance with no break or pause, which was

broken up to accommodate the placement of the overlapping talk.

ii. If the lines connected by two equal signs are by different speakers, then
the second followed the first with no discernible silence between them, or
was ‘latched’to it.

c.

(0.5) Numbers in parentheses indicate

represented in the tenth of a second, so (0.5)
Similarly, (0.2) suggests a two-tenth of a second pause.

() A dot in parentheses indicates a ‘micropause,’ ordinarily less than one-
tenth of a second.

Aspects of Speech Delivery

Punctuation marks are not used in their usua
Srammar but indicate intonation contours.

The period indicates a falling, or final, intonation cont

“end of a sentence _
' i . : : i ily a question.
A question mark indicates rising intonations but is not necessarily a q

A CoOmma indicates icontinuing? intOHﬂ!iO", not.
53

silence. Silences are standardly
indicates half a second’s silence.

| sense to mark aspects of

our, not necessarily at
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An upside-down question mark jng
.comma’ intonation Ndicy

Ehan thﬂ[

s¢ boundary: 3
ubslaniial than
mark.

cate the

Necessarily 3 clau
low rise, i.¢., MOre S
indicated by 4 question
Colons are used to indi

preceding them. The more colons,
word or part of @ word indicates a cut-off

A hyphen after @
fien done with @ glottal stop-
Underlining 18 used to indicate SOME form of stress or emphasi
cither increased loudness or by higher pitch. 15, Word
Word Particularly increased loudness relative to surrounding talk is
by capital letters. 1S Indicateg

The degree sign indicate
When there are two-degree signs, the

talk around it.

prolongcd or stretching of the g
ou

the longer the stretch nd Jyg

s that the talk following it is marked
1 »
talk between them is go?tg:rﬂﬂ?;ﬁﬁt
e
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Abstract

This research paper aims at investigas:
: ; : estigating the EFL leamners’
perceptions on using different technology tools, the henefftzer;f

using them and the challenges they face while uci :
English language learning, The hig © using technology in

Eng] her secondary students, studyin
in different colleges located in haor (wetland) region of Banglafbils]%

are the target population. In this mixed-methods approach, both
qualitative and quantitative instruments were used to collect data.
The data was collected in two steps, in the first place, different
colleges of haor region were directly observed and then a survey
was conducted on 521 participants of 14 different colleges. The
findings of the study show that the EFL learners at higher secondary
level in haor area are enthusiastic in using ICT in learning English.
They are well aware of the benefits of using technology in language
learning. However, according to the EFL learners’, the major
constraints that interrupt the integration of technology in learning
English are financial constraints, costly and poor internet, lack of
technological skill and lack of proper motivation from the teachers.

Key words: ICT, EFL Classes, Learners’ Perspective, Haor
Introduction

In recent times, the use of different technological tqols in teaching s;;d
learning of English language has received qu;lost attentm_nhar;ross : :
World as ICT offers a number of opportunities for English languag

i t

learnerg, Integration of ICT in EFL classes offers ?jcz:szetr?t: h?Cl'ljl‘tZE;;
o e : rs an bl 8%

multimedia facilities, email etc. to the teache facilitating, enriching

the students become quick learners by accelerating,
‘—-___-_-__--__

Assistant Professor & Chairman, Department of English, S
Netrokong

eikh Hasina University,
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1d learning of basic language skills (Hamma{)u
(2017) mcntionsb thatt the tus:e of infﬂfmation
: anguage classroom DOOSLS autonomous learp;
Lﬂﬁgg t;‘-’ge?éﬁ Ull;ltl::%trlngs motivates learners and helps them impr;fé
their performance in the EFL classroom. Akhter e.t‘;. al. EtZIfJQZ) in thejy
study found that the teachers and learners have PhOSI ll‘l\’ena itude towardg
technology integration in EFL f:lasses despite the challenges that they
face. To sustain in this competitive world _of knowledge and to reach the
target of ‘Digital Bangladesh’, Bangladeshi EFL tczlachmg leaml'ng Setting
has also accommodated ICT. Furthermore, the National Education Policy
2010, the National ICT Policy 2009 have emphasized the importance of

ICT integration in education.

Objectives of the Study
The objectives of the research are to find out the EFL learners’
perceptions on

a. Using ICT in learning English

b. The benefits of using ICT in English language learning perceived
by the learners

and enhancing teaching a1
& Elfatihi, 2019). Azmi

¢. The challenges of using ICT in English language learning faced
by the learners

Research Questions

For the purpose of the study, the following research questions were
investigated:

1. What are the learners’ perceptions about us ing ICT in EFL classes
at higher secondary level in haor region of Bangladesh?

2. What are the benefits of using ICT in EFL classes perceived by
the learners at higher secondary level in haor region?

3. ;What are the challenges of using ICT in EFL classes faced by the
earners at higher secondary level in haor region?

Significance of the Study

e being facilitated with the
SS€s mostly because of socio- economic
spects the perceptiong of % e study i§ significant as it specifically
e haor tegion of By © Students in the higher secondary level 1P

ngladesh Providing new jng ights into a topic that hes
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pot been extensively researched before. F

provides SP Spice sugyestinne for increasing the integration of ICT j

classes in a culturally enriched and geographically important ;:ef.l?[;_
0

gangladesh, this will eventually result in noticeable cha i
glades 5
on which has been neglected for so long. ges in the haor

urthermore, as the study

regl
Limitations of the Study

One limitation of the present study is that it captures only the perspective
of the Icmpers. If the teachers’ point of view regarding this issue could be
captured, 1t cou.ld have been a conclusive study. Another limitation of the
study is that it could not reach all the institutions of haor region.
Including more institutions could have given a holistic picture of the haor
region.

Literature Review

Haor Region in Bangladesh

The haor basin is an internationally important wetland ecosystem. Haors
with their unique hydro-ecological characteristics are large bowl shaped
floodplain depressions located in the north-eastern region of Bangladesh
covering about 1.99 million ha (19,998 sq km) of area and
accommodating about 19.37 million people. There are 373 Haor/wetland
located in the districts of Sunamganj, Sylhet, Habiganj, Maulvibazar,
Netrakona, Kishoreganj and Brahmanbaria which cover around 43% of
the total area of the Haor districts (Master Plan of Haor Area, 2012).

According to the Master Plan of Haor region (2012), the haor region has
been lagging behind mainstream of the national development. The report
mentions that the literacy rate of the population of the haor_ region is on
an average 38%. The report says that due to th&il: poor socio- economic
condition, the primary school dropout is very high in thE': haor region
(44%) and in secondary school (61%) and it is due to their poor socio-

tconomic condition.

English in Higher Secondary Education

The prestig ish i h has always been high. English has
prestige of English in Banglades o altica il dltaes

Continued to be in constant use though t - in
Bﬂ‘v'ﬂ affected the importance, domains, andthnamiiﬁﬁfngsigzgeu:: an
. an i

Bangladesh (Banu & Sussex, 2001). Other English is emphasized

Mernational Jan o ortance of learning s
. guage, the importa ) subject
A different levels of education. English 1S taught as a compulsory Subje

i ' ction 1n
l:D‘ 0 the secondary level and also used as a mcglaltﬂ;)ﬂf instru
“lerent subjects in higher studies (Milon & Iqbal, :
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i ducation, are those techno]ge;
i CT as & plied to ¢ : : logics
!11 a thef, the tefg;sl il InteI:'ﬂct’ broadcasting technologies (rgdm and
B B L that can facilitate not only dehvery 5

isi nd telephony ]
:zlsi:iilt?:i’ t?ul also lr::aming processes itself (Khan et. al. 2012), Islam

und technology, pedagogy, and contey

tions that SO O ‘ onter
ﬁ%ﬁ]l)ed;e%;z a strong and positive mﬂuencp on ICT integration i
teaching-learning processes and served as an important source of ICT

oo ioning technology as an inseparable part of education,
iilafl ]?g;c:f);l 1:12%1;'5? deflared that the intmducti-on of tecl;hnologlcfal tools
in teaching- learning system is changing and taking Ve the paradigms of
conventional education rapidly. As we enter“ the 2.1 century, everyday
language use is so tied to technology that “learning language through
technology has become a fact of life” (Chapelle, 20011. In the same way,
several studies established that the use of technology in EFL classes can
motivate students (Hakim, 2021), boost up their technical skills (Mallick
et. al 2020), create learner-centered environment (Meagre & Sabiri, 2020)
and thus positively affect their overall proficiency level. Hakim (2021)
indicated that students’ academic achievements and their motivation
levels were completely affected by ICT integration as learners’
motivation level is boosted up and they feel enthusiastic to participate in
the learning process if there is a proper ICT setting in the classroom,
Khan and Kuddos (2020) believe that ICT makes the lessons interactive
and lively, promotes teacher- student and student- student interaction.
Khan and Kuddos (2020) further opine that even though the teachers have
positive attitude towards ICT integration, due to some external factors,
they do not become successful in using them. Another research,
conducted on the female EFL students at Effatt college, Jeddah, pointed
out that technology tools can clearly be effective in improving the
students” language and communication skills (Alsulami, 2016).In a recent
;?cilr}l,t :;r ;:Zg _ll;lf;?]r:lftim];_and Commynication Technology (ICT) Cmfld
Secondary Schoals. i oo g of English Language in Botswana Junior

Y SCh0ols, It was recommended that teachers embrace the use of

Le: ]::;1;) 24 aj times have changed and learners need to be stimulated t©
r and int i : : :
2017). erested in learning using ICT (Mafuraga & Moremi
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, Anwarudq ,2022),
elaborated on how Bangladegh; education sect, 4 (2.01,5.) ' his study
classrooms as well as in teachey " 8 pricritizing jcp use in

promote student learning, In 4 Tecent study on
Milon and Igbal (2017) found that technology

: g technology and CLT-based
curriculum and material in Bangladesh. Ahmed and Asaduzzaman (2020)

claim that institutions in rural areas have less facilities and therefore use
ICT less to take classes. However, several research findings suggest that
in a country like Bangladesh incorporating ICT in education does not
become always possible. Khan et. al. (2012) listed a number of barriers
like ICT supported infrastructure and lack of resources, insufficient funds,
vision and plan, political factors, social and cultural factors, corruption,
teachers” attitudes and beliefs about ICT, lack of knowledge and skill,
lack of time encountered when introducing ICT into classrooms,
especially in a developing country like Bangladesh. Mahfuz (2015)
considers that to build up an authentic digital Bangladesh, it is mandatory
to promote the proper use of ICT in education. Milonand Igbal (20_17)
recommend that it is high time to revitalize English language education

across the country through technology.

Research Methodology

' i T in learning
The study aims to find out students’ perspective on USINg IC

I- d‘
by . For that purpose, a Mmixe
English, including the benefits and challenges. "ot £ 00 ol s better

methods approach was thought to be best St ither type by itself. When
Understanding of the research problem th.an } redetermined responses,
qualitative data tends to be open- ended w'i.?ltlil':ll‘tlz1 I:-cspo nses such as found
QUantitative data usually includes closed-ende

- involves
¢ “Mixed methods Invo
" Questionnaires or psychological mswmems'm;itive research and data
““mbining or integration of qualitative andz%ulaé pp 51).
" research study” (Creswell & Creswelh 2055
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. eStde g I o
population of th have the same characteristics i calleg i

. yiaaoale who ion (or the sampling £
f individua et population S
A group 0 tudy. ‘A targ

Mg
E)‘Sa

: of organizations with some ¢,
pnp‘ulﬂ" A or a gTGUP : . On
group of individuals t(ic that the researcher can ideni ang
defining  characters The population for this study were the high

’ l, 2015).
dy’(Creswell,
:z'—tlzofldary level students

Bangladesh.

Sample of the Study - saﬂ‘lple of the Stlld}' were selected Wwho are
From the target pop?:;:‘::;tire group of population. ‘Representative refy,
the mpresen'mtwcf?ndividuals from a sample nf-a population such that
to t}ae_ selectmrll gted are typical of the population under study, enabling
mdmdualshse fo draw conclusions from the sample about the populatio,
- rizzirlfz’(efr:reswell, 2015). Total 521 students ﬁ'on;l fourteen di'fferem
zil?,:geg participated in the survey. T'hejf neke fron:& dlﬂ.‘erent pezilles of
Sunamganj, Netrokona and Sylhet district. For ethical issues, the names
of the colleges have been kept anonymous. There were 101 male students
and 420 female students. All these participants were between 16 to 2]
years of age.

from different institutions in haor tegion

Sampling Techniques

The sample of the study was selected through purposive sampling. i}1
purposive sampling, the researchers assemble the sample to meet their
specific needs (Cohen et, al, 2018). Because, in this way the sample can

best help to understand the phenomenon, and to get useful information.

From all the colleges situated in haor regions of Bangladesh, students
were selected from d

ifferent institutions of each of the district.
Research Instruments

As this is g mixed- methods study, both qualitative and quantitative
;lgsl:u?]]ents Were used to collect data, because one type of research is not
su:v:?gy btnﬂt]:msw'ar the research questions. Classroom observation 2
were used to collect da ose 0
i e pu ;
SUIVeY, & questionnajre ta for the study. For the purp

i s i annale
used for thig survey py Was given to the participants. The question?

; : d by
Alsulamj (201 6) and Mr?l':;ie;:';s based op the questionnaire develop®
4 Study on the fem

{
Igbal (2017). Alsulami (2016) condi“®
Where she Wanted ?Eﬁ s Students at Effat College, Jeddah, Saudi Mal?sl:
% @ Foreign Ja X explﬁf_e the effects of technology on learning o on
Buage, Besides, Milon anq Iqbal (2017) in a case study
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higher secondary level students of Pabna

eption towards technology in EFL | > Investigated students’

earnj
1ng. Hm.vever, as contexts are
questionnaire tq focus on the

research topic and to retrieve the maximum leve] of infi
o

qrvey questionnaire contains both open-ended ang Imation, The

qu,g_gtions. The survey questionnaire targeted both close- ended

: : : t ;
information and the specific questions related to the resea}r':h iﬁ?};"gl‘aphlc
ose.

E
!’.
|
i
E
i
i

pata Collection

For the purpose of the study, both qualitative and quantitative data
col]ectf,-d. For the present study, initially, fourteen colle - o
purposively selected from four districts of jzpr region. With gensniwf“‘m
from the gatekeepers, the EFL classes were obse.rved tl?rou }Slsmn
_ observation checklist for understanding the real scenario of the Ese E:)I;’
. technology in EFL classes. For the survey, a questionnaire was given to

the participants. The questionnaire used for the survey was developed
based on the questionnaire used by Alsulami (2016) and Milon and Igbal
(2017). The questionnaire started with the general questions where the
name, age, gender, institution name and location of the institution were
asked. Then there were four specific questions regarding the use of
technology tools in EFL classes. These questions were designed in Likert
scale format.

———

Data Analysis Procedure

The data collected from the participants were organized for data analysis.
. The observation checklists were rechecked if any data was missing.
' Moreover, the questionnaires that have any missing information were not
. considered for data analysis.

The data were presented in both tables and graphs. Likert —type scale was
used to figure out the data collected from survey questionnaire. Originally
developed by Likert (1932), likert- type scale helps to measure the

Attitudes or opinions on a topic by asking the participantls todresp;?:cgi tfhz
stries  of rvey results were analyzed U
_ statements. The survey -4 reliability of the

Microsoft Excel S i the validity
oftware. To increase nd 1
fesearch, this research has employed the qualitative method of

: content
%Bservations. The class room observations are analyzed based on
nalysis and in relation to the research guestions.

Resmts and Discussion
As this
bﬂih qu

Pfet'.em
Sl
lh{‘_

e results are agalyzcd bas:d ;Jrrtl
This section 111 the first pa
Its are discussed in

is a mixed-methods research, th
antitative and qualitative data.

. . su
“S the observation analysis while the survey 1€
*cond part,
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a. Observation Analysis

Incorporating direct observat
findings by offering significan

ions into the study enhances the survey
t context and greater insight. Total fourteen

different colleges situated in Netrokona, Sylhet and fSI“él;mgﬂn_J were
directly observed to understand the authentic picture of IL'1 use in EFL
classes. An observation checklist was foll.owed during the qzrect
classroom observation. The observation checklist focused on seven items

including the use of videos, audio, web materials was apprcfpriate in
tivity in using technology, impact of

delivering the class content, the crea ] LY, |
audio visual materials on the classes, about the active participation of the
here of the classroom.

learners in the classes and the overall atmosp
Five different colleges of Sunamgan district were obserw:r:?d for the
purpose of this research. Among them, two colleges were facilitated with
ICT. It was observed that in these two institutions video, audio materials
are used in the EFL classrooms for delivering content. Teachers
sometimes also take help of ICT for making class content and writing
emails. In both the institutions the learners were active, sensitive and
lively. However, one college was found having large class size and also
not having any ICT facilities. Another college situated in further remote
area of Sunamganj did not have any touch of technology in the classroom.

In Netrokona, four colleges were observed. Here, the colleges located in
sadar upazilla found to have ICT facilities including microphone, speaker,
projector. However, it was found that the use of audio/ videos for better
understanding of the content is not satisfactory enough, though the class
seemed interactive and lively. The colleges situated far from the town had
different scenario with no use of technology. In those classes, the learners
were rather passive and less participating in the class.

Four classrooms of four different colleges of Sylhet were observed. All
the colleges showed the same scenario of not being well equipped with

the facilities of ICT, therefore the lear :
’ ners ar .
EFL learning. e not aware of using ICT 1n

;ri?jafzdﬁgz;ghe classroom observation reveal that most of the colleges
tools. The facil':'m:eas Of- Bangladesh, are not well equipped with ICT
diffe;‘ent upazilllaiseb"f'll;emam at low in the colleges which are situated io
have some facili - Though some colleges which are situated in the towD

actlities of ICT but these facilities are hardly used in EFL

classes for improving English language skills
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b. Survey Results

Findings of the survey show that the hi
haor areas have positive attitude towa
classes. They occasionally take
and audios for learning English.
‘never’ used technological mean

gher secondary level students in
rds technology integration in EFL
the aid of technology, for example, videos
However, a good ratio of the students has
8 for improving their English language.

Usage Always Sometimes Never

I Watch‘jng TV/ videos/ films 108(21%) 363(70%) 47(9%)
2 | Listening to radio/

broadcasts/ news/ lectures 65(12%) 317(61%) | 132(25%)
3 | Communicating with

frllenglsfclassmatesf 128(25%) | 310(60%) 79(15%)

relatives
4 | Reading st

o vl 115(22%) | 250(48%) | 151(29%)
> | goarehing forinformation | o5 2ge) 185(36%) | 77(15%)
¢ | Wiiting assignments/ 138(26%) | 225(43%) | 154(30%)

Gilakjani (2012)

Table: 1 Using technology items to improve English language

mentions the use of video to effectively develop

listening skills and grammar. However, the frequency of their using the
technology tools for improving English is not satisfactory either.

Frequency of using
Technology

Always

Sometimes

Never

Social networking sites
(i.e. Facebook, twitter,
WhatsApp, and blogs)

258 (50%)

200(38%)

62(12%)

Online audio and video
tools (i.e. You Tube,
Skype, MP3 players)

202(39%)

251(48%)

67(13%)

Smartphone or tablet apps
(i.e. Learn English
Grammar,
Dictionary.com,
Dictionaries, and
Thesauri)

274(53%)

196(38%)

50(10%)

Word processing (i.e.,
Google Docs and

Microsoft word)

98(19%)

173(33%)

249(48%
)

Table 2: Frequency of Using Technologies
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e EFL learners time occasionally use Faceboo &
i lish. The mostly used techng]
: t’s app for learning Eng 0
m::e}uirhﬁivﬁngp%nglish are different smartphonc? apps for example,
different grammar learning or dictionary apps. In addltmn,'the,. use of any
word processing software like MS word or Google docs is significantly
low (n=249, 48%). ‘ ‘
Regarding the benefits of using technology tools for learning English
nea:;ly all of the participants agreed that technology can help them tg

improve English language

Findings show that th

Strongly Agree ® Agree M Disagree Strongly Disagree ® Undecided

' Q3-7
a3-6
Q3-s
Q3-4

Q3-3

Q3-2

Q3-1

e

|

- o I

31 32 33 Q34 Q35 Q36 | Q37 |

“StonglyAgree  36% 9% | 38% | 2% | 39% 6% | 2% |
| | | |

i

|

|

|

= S 46%  S: S2%  sa% | 0% | ST |
# Disagree % W S% 2% 4% | a7% | 1%
"I Strongly Disagree 1% 19% b= N W s N Ml < [

1% 1% | " -
B Undecided S - IBE 21% i_..l%l 1)

. el Boglish § using the technology tools for |
tis |
diﬁerzz?dt;:ligf? (276 students) of the total participants preferred using
speaking, reading Eidtgw&?qhauce the basic language skills of listening
online videos in Enels Iting, Maximum participants state that watchiog
Almost all the particigls‘l Motivates them tq learn more vocabulary:
. iiCpants (399, strongly agreed and 54% égreed) agre
Exalr_nﬂle, computers and You Tube is a7

E

CamScanner
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: asses

Regarding the difficulties and chale
internet  packages, lack of basic

connectivity, high cost of technologic
lack of proper guidance and mot;
technology based teaching materials
students’ interest and motivation are
technology integration in EFL clagges.

(e

nges, financial
ICT Skﬂls, pro
al items, lack of
vation from tea
in the classes a

Constraints, costly
blem of internet
Strong ICT policy.
chers, no

Lad nd also the lack of
identified as major obstacles in

Items

Strongly
Agree

Agree

Disagree

Strongly

Undecided

Financial
constraints

119(23%)

286(55%)

91(17%)

disagree
7(1%)

13(2%)

=2

Costly internet
packages

151(29%)

297(57%)

59(11%)

2(0%)

9(2%)

Lack of basic
ICT skills

75(14%)

286(55%)

117(22%)

14(3%)

14(3%)

Problem of
internet
connectivity

199(38%)

241(46%)

55(11%)

8(2%)

14(3%)

High cost of
technological
items

145(28%)

282(54%)

70(13%)

5(1%)

15(3%)

Lack of strong
ICT policy

64(12%)

344(66%)

63(12%)

6(1%)

42(8%)

Lack of proper
guidance and
motivation
from teachers,

74(14%)

163(51%)

231(44%)

27(5%)

23(4%)

e

No use of
technology
based teaching
materials in
college
classroom.

112(21%)

268(51%)

122(23%)

14(3%)

4(1%)

Lack of
students’
interest and
willingness

45(9%)

300(58%)

120(23%)

31(6%)

21(4%)

Table 4: Difficulties and challenges learners face while using technology

in learning English |
es (Khan et. al. 2012, Alsulam_l.

revealed that socio economic
pefit from using the

The findings align with the previous studi
2016 and Milon & Igbal, 2017) which re s
factors hinder the way of getting the maximuii ’

=t0011110](}gie:5 in the EFL classes.
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Recommendations

Based on the findings of the survey and dirECt observation of the stug
the following recommendations ar¢ madq to be considered fo, thé
improvement of overall EFL learning teaching set up in the hgor region
of Bangladesh.

. All the higher secondary level institutions_situated in the hgqp
region should be facilitated with IC'_I’ equipment, for example;
computers, multimedia, speaker, projector and a good internet
connection to be used.

2. The EFL teachers should be first trained properly about tpe
integration of ICT in EFL classes. Teachers should develop a
tendency to use ICT integrated materials in EFL classes and learp
the use of technology to teach the basic language skills. They
should be determined to create a positive environment in the
classroom.

3. EFL learners should be properly motivated and trained with basic

computer literacy so that they can make the best use of
technology in learning English.

4. Above all, to achieve the target of digital Bangladesh, the
Government can provide subsidy on technological tools offering
convenient packages for the students. At the same time, to reduce

the expenses, it is important to manage cost effective
technologies,

Conclusion

The ﬁndingsl of this mixed method research imply that the EFL
learners at higher secondary level studying in different colleges of
haor region have positive attitude towards using technology In

opportunities, then a maximum ley

using technology in EFL classes,
representative of the

el of output can be drawn from
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C]assroom Obse
Name of the Institution: *vation Form
(Class:
yumber of Students;
ate.
;Dgﬂ_ Use of T&hnu@awﬁa“‘
"1. | Use of video, audio, wep 1——__123__13999___
materials was appropriate
in delivering the class
| content
|2 | Useoftechnology was | ——of—— |
particularly creative i.e, it
! accomplished something

that could not have been
done as easily with other
| media

Fair

Poor

Laa

Use of technology is
limited in the classroom,
but used appropriately

- outside the class (e.g. for
| email, drilling,
 backeround)

4.

——

5

i3

| The use of audio- visual
- & tech materials was
| effective

| Student participation was
| active and lively

| The class atmosphere was
warm, open and

. accepting

Comment;

Th

' The instructor was
- sensitive to students’
_difficulties and abilities

Tan. {01
Starch Purpose only. Thank you for your co-operatio
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Name of the participant:

Age:

College:

District: -

Q1: From the l'n]lm\-iug' ite
language? Please indic
ANSWET.

1 Male oFemale

ms which do you use to improve your Engjig,
ate with a (V) which word indicates yoy,

Usage Always | Sometimes E
I Watching TV/ videos/ films
Listening to radio/ broadcasts/
news/ lectures

3 | Communicating with
friends/classmates/ relatives

4 | Reading story books/ newspapers
Searching for information on
websites

6 | Writing assignments/ emails

— ]

(S8

wn

Q2: How often do you use the following technologies for enhancing or
improving your knowledge and skills in learning the English
language?

ch!mology Always | Sometimes | Never
I | Social networking sites (i.c.
Facebook, twitter, WhatsApp,
and blogs)
2 | Online audio and video tools (i.e.
You Tube, Skype, MP3 players)
3| Smartphone or tablet apps (i.e.
Lgaru English Grammar,
Dictionary,com, Dictionaries, and
| Thesauri) ’
4 | Word processing (i.e.

| Does and Microgofi word)
Q. 3: How do

——— Pa———

the technology tools for learning

T Lk
: MAETEB Disagree Strongly [Undecided
hile lua‘n1iﬁget(|:1henul"gy ——] disagree |
nglish Lan

| By T e

hla%
“"*‘--___1____% S SR

70

(81 CamScanner


https://v3.camscanner.com/user/download

[ncorporating Information and Communication Technology in EFL Cl

asses

prefer using technology
o enhance my speaking,
eading, writing, and
istening skills.

I think watching online

videos in English
motivates me to learn
more vocabulary.

I believe that multimedia
(i.e., computers and
'YouTube) 1s an excellent

technique to learn
English.

[ think using technology
in mastering the English
anguage 1s not necessary.

7

I use chatting on social
networking sites improve
my writing skills.

Q.4: What difficulties and challenges do you face while using technology

in learning English?

ltems

Strongly
Apgree

Agree

Disagree

Strongly
disagree

Undecided

Financial constraints

|

Costly internet
ackages

Lack of basic ICT skills

Bl

Problem of internet
connectivity

High cost of
technological items

|___[policy

ack of strong ICT

This is for the purpose of research only, no information provi

ck of proper guidance
nd motivation from
eachers.

0 use of technology

interest and willingness

Used anywhere else.
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Abstract

cl_JalIenges faced by
during the COVID 19
concern  over  students’

their opinions and feelings about online classes. The participants were
53 undergraduate EFL students studying in different semesters at o
private university in Dhaka, Bangladesh. The paper aimed to find out
the challenges which confronted students during online classes and why
they remained unresponsive in these classes. The findings of the study
have important implications as the blended mode of instruction has
become a regular feature in the field of education. Conclusion has been
drawn by emphasizing the necessity of helping students overcome their
inhibitions and adjust to the new normal situation of hybrid and
blended learning. Suggestions have been made to adopt techniques to
make online classes more interactive and engaging, inorder to create a
sustainable, conducive, virtual teaching-learning environment.

Key Words: Students’ Perceptions, Challenges, Technclogical Issues,
Blended Learning, Sustainable Online Education,

lntroductiun

COVID 19 pandemic, caused by the

T"his Iesearch was initiated by the y. The pandemic has

YARS-CoV-2whichled to significant changes gm}fal'ln all spheres of life
had 4 global impact affecting millions of people ! lobal economies,
“ating from health to work, business, education, &

direction in
S i introduced a new
S0cia] Inferactions and much more. It has ]:impgrtance of the UN goals

Pedagogy all over the world highlighting the oducation. Due fo the
" Sustainable development specifically 11 '

! £~ Dhaka
.t of Asia Pacific
Assacimﬁ Professor Department of English, University ©
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4]

; ditional concept of the classrg

. andemic the tra 3 i ; Om

lockdown during mfir[r’ned teaching and learning mzt;) @ Virtual space

changed and :‘anst al. 2021; Khan et al, 2021). Tﬂchllolt)gic.a]
ir et al,

ift in this new direcs:
globally (Bas st century supported the shi Ction,
advangemtznt t::at::: i}ducfationrysustamable it has become essentia] to
In order to

: is global phenomenon on the lives |
comprehend .ﬂlfh HEE?E t{; zdzlélgtifn as well. To aclhieve sustainability uf
students and in Tmologi es have to be utilized and innovative approache
education ne: t?;d Being able to transfer learning adaptmg .to Ghanging
- t{t) beazdoiime;tions in adverse and complex ant%ltmns Makeg
ESE:Eizn and learning sustainable (Ahmad, 2020; Almajali et al., 2022),
This study was designed to investigate the challtﬂsngcs stufients had to
confront due to this change in the mode of aqadcmlc instruction and what
impact the change had on students’ perceptions and behavior, a:!:;d how
online instruction can be globally sustainable in the field of education,

The SARS-CoV-2 virus was first identified in Wuhan, China in
November 2019. The first official cases were recorded on 31® December
2019 and on January 30, 2020 the World Health Organization (WHO)
declared the outbreak as an International Public Health Emergency. On
the 11" of February, 2020 this virus got its official name COVID 19. As
COVID 19 was spreading rapidly across the globe and the cases were
rapidly increasing on 11" March 2020 the WHO declared it as a

Pandemic. Following this Declaration a lockdown was
normal activities worldwide.

option but to close down, Du
globally had to adopt a man
shift towards a new direction

imposed on all
Educational institutions were left with no
€ to this closure all educational institutions
datory online mode of instruction making 2
of digital education.

In Bangladesh the spread of the vi A
rus was confi 020. The
Bangladesh Government declar ntirmed in March 2

ed a countrywide “Lockdown” from

féiiiﬂczauntgligls'mzo (03 Report, 2020). It was expected that this
of reported cagee L0 Of the disease but on June 13, 2020 the mumber
educational inst?fu?xceeded the number of cases in China. Closure of
uptill 2021,0p 301th10:s had to be extended many times and continued
private UMiversities pril 2020 thf? government directed all public and
University Gralnt p to _Sta_rt their academic activities online. The
$ 011]11'118510n’0f Bangladesh declared that in order t0

students in - fryjeg *5 appropriate meagyres should be taken to engag®

institutions starteq takjand effective Ways (Abdullah, 2020). Private

ng : _
of :l'une 20.20 public uni%-’gﬁzzzﬂ:flns for online classes. Towards the €D
of instruction (Kamg] "

© decided to take up the online M0d¢
* 2020). Transformation of pedaé’ogical istruction
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to a digital platform requ:
the parties involved, M
found a solution ip ¢
Classroom was chosen ;t me:r:n o Managemem :
Ef:eiglingleducational instructj
iendly learning platfy
caming and.this mode of e, ¢ g o ot aie
problems caused by the lockd i e e
the academic calendar (Adod
platforms were provided by
not very smooth for the teac
not well equipped and did
classes online initially (Kha

oyin & Soykan, 2023)

: - Though the online
the respective insti

b tutions the transition was
Crs and even less so for students. They were

not have the digital competence to attend

n et al, 2021) There were issues of priv.
_ _ . , ac
and peer interaction which concerned students and instruetors (Kf:mar e);

aI.: 2020).MDS} developing countries do not have the infrastructure and
.skxlied Professmnals to copduct online classes. Thus a transition to online

: ) ion and adjust to the new normal situation by
introducing blended and hybrid classes. Blended classes became the new
reality to which students had to adjust.

The study aimed to find out what challenges students faced in coping with
online classes and why they remained unresponsive during these classes.
The objective of the study was to get an in-depth understanding of these
in order to be able to create a sustainable environment of learning
especially for the future since the blended and hybrid mode of educati_on
has become an undeniable part of education. Innovative and proactive
measures need to be adopted to adjust with a post Covid-19 world
(Jacques et al., 2023).

Research Questions
The research questions which guided the study were:
|. What challenges did EFL students face in attending online classes?

2. What were the reasons for EFL students’ impassiveness in online
classes?

Literature Review

ia ti
The pandemic lockdown imposed a mandatory digital mode of education

4 - 4
' h into the effectiveness an

. initiati loration and research i bl

igr:’?:cltly :;?hﬁg;ﬁ\eexpeducation. Digital disadvantages, pedagog

ine i i aterials and also
Challenges, lack of access to online instructional m
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ical issues encountered by learners s b'ecume eXplicit iy
psychological 18 the world on the effectiveness of online

i ducted around .
Zglﬂzfio:n{){%allshir etal., 2021; Khan et al., 2021; Paschal & Mkuly, 2020

Selwyn, 2016). ,

Access to internet and digital technolﬂgy_p o maljc?;e{)t?liti?; t?' i
instruction. Paschal and Mkulu (2020) aimed to 6?:113 5 gc 1veness
and challenges of online education m a study _Ci)ﬂ ﬂftﬁ_ at five
universities in Africa. They also wanted to find possible SO'ITions ta the
problems of online education. The resea{chers fo_und that online education
was very effective and the students liked online glasses even though
accessing the E-learning system was not very convenient. 'Fhe problem of
internet connectivity was acute and it was one of the nain problems as
revealed in this study. The outbreak of the Corona virus was a “great
catalyst for the expansion of online education in higher lecrning
institutions around the world” (p.3).The researchers aimed to inspire
students and make them realise how fortunate they were in being able to
access education during the pandemic lockdown. The study was based on
the Constructivist Theory which emphasizes the importance of peer
interaction. However, the shortage of computers and low proficiency of

English caused students’ lack of participation (Raja, 2012 cited in Paschal
& Mkulu, 2020).

Conducting research on online learning Adodoyin and Soykan (2023)
have found several challenges faced by both teachers and students during
COVID 19 pandemic. Some of fhege challenges were lack of
?echnclulogmal facilities and digital competence, socio-economic factors,
;ntrusl]ons_ at home, assessment and supervision of work. Since online
earning is ﬁjlly de‘pendent on having good internet connection and

be depriv '
prived of successful learning. In Indonesia poor internet connectivity

S o g, (o, Sy s, 25y,
aces w : Sl i
complained that they four::ire ;Ee o o comucetion was gued. Ther

line. learning to be ineffective and

Y of online instruction on different
rural, urban and metropolitan. Most of the
" “N8aging in online clagses in urban and

metropolitan areqg

learning. The re in rural are tional
. search as preferred conven

°IS Suggested that ¢ducational institutions, faculty

and policy mak

bl df s ij:] digi{:; T f;;ﬁgﬂ;ejzxaaifzfof the problems faced by the faced the

of . : alitar and Ch J ‘vated use
the internet by undergraduate studentg foralEa;cg(l%s{Ll ?gnlngggglgamiﬂg-
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Their findings reveal that 93% of
useful for language learning, Howeve
necessary equipment and infrastryct

There are also some students whe '

peers SO ;hf:y would'not switch onl:l:ecaf;ircggi;;: ?lf:fmnabnﬁ f&l’:eg tut{)ll:s <
202‘1)_.[1 IS essential to have knowledge of students’ att'm:E:IR1 Tl
institutions to develop appropriate modes of online instmctionltu he'S hhelp
make classroom learning and teaching effective (Peytcheva—Fn:: 11‘1; tch
2020).Language learning in Cyberspace may be success?;‘tule ?0.,
independent learners who are motivated both in formal and informali
environments (Meskill etal,, (2012). These learners can develop their

language 'PFUﬁCiEHCY and also acquire cultural knowledge and
understanding through the internet.

Khan et 3'-' (2021) found that both teachers and students at public
universities in Bangladesh approved of online classes even though there
were many problems associated with this mode of learning. Finding that
interaction with their instructors provided students with major
satisfaction. Fedynich et al. (2015) suggest that teachers can conduct
classes with an active sense of humour, they can personalize the online
classroom environment to improve students’ interaction. Interaction is an
extremely important part of the teaching and learning environment
(Moore, 1993). Online learning lacks interactivity compared to face-to-
face learning mainly due to want of social presence, social interaction and
students’ satisfaction. Bali and Liu (2018) argue that along with social
presence and interaction, students’ satisfaction is also crucial for effective
learning and students tend to be more satisfied in face-io-fa_ce classes that
in online classes. Students in some studies also complamed'that they
could not focus during online classes and this caused t-hem anxiety. Th‘ey
were bored in online classes and got frustrated easﬂy beoande oa ing
classes could not create focus like face to face classes (Simamora, 2020).

Rescarchers (Adodoyin and Soykan, 2023) suggeste,fd tl:;r :jcﬁstiig] df:;
teachers to helpstudents recognize the.values of leal'f::ﬂgce o g}ntegrating
discussions. They have also emphasised the importan

online discussion and traditional face-to-face learning. -
The literature reviewed in this section reveals‘th.e challengese::;e ;I; eat
g Sunitipiisty, sdait, stake-holders, $36 'alltc}llegf?:ld regarding
large. The present study intends to address the £2P fle future in the field
the ""i'dbilily of online education to achieve a sustaina

of education,
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Methodology
The research was condulcted ut
give meaning to real life ac
U - .

(Cohen, Manion& Morrison,

sing a case study approach which hejpg to
ivities instead of just abstract theorizjy
2017). A case study contributes to

effects in real contexts (Cohep
Y l::gycaa;;:ga:ﬁvas undertaken to investigate rea] lig
a!..ZU_l 7).T];§ ;asginerate understanding of new, COI’HP]E}% educationg|
i?:;?]t;"?;;ﬁces created by the transference from the physical mode of
education to the virtual mode. Attempt Was made to get an 'm-dep[h
understanding of the challenges students faced in attending ang

interacting in online classes.

Site

This rescarch study took place at a private university in Dhaka,
Bangladesh. The university started conducting the. Qt]hnﬂ_ mode of
education in June 2020 and continued all academic activities virtually till
December 2021, Several strategies were implemented to make the online
mode of education as effective as possible. Shifting to the online mode of
instruction was a challenge for teachers as well as students. The Google
Meet virtual platform was chosen to deliver classes and examinations. A
training session and engaging workshop was arranged for all faculty
members to demonstrate and familiarize them with all the different
features of Google Meet and Google Classroom. All faculty members and
students were provided with manuals to help them understand the
procedures of using Google Classroom. The faculty members and
'adv:lst}]‘s met the students regularly providing them with additional
assistance. The university also set up three hotlines through which faculty
members could get all technical assistance whenever necessary. All
necessary steps were adopted to make the online mode of instruction fully

effective. This i{litial training assisted faculty members to carry on virtual
classes both during and after the lockdown,

Participants

Samp.les of the study were 53
studying in the Department o

absol - ti¢y  and
ants had a[| - solute confidentiality

anonymity. These particip ne through three semesters of
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online classes and when
having blended classes.
before the pandemic.

h}'“‘-}' were taking part in this research they were
one of them had any online learning experience

Data Collection

;‘:}“u:’:ﬁl"’l thgf;::::clll(?ulgl: narrative writings. Narratives are a popular
sdientivn, Béy he) h‘t.ﬂ‘ a Cnllccln&)n oftfm advocated in lhf: field of
pueetom, ey help researchers to gain an in-depth understanding of the
situation (Gay et.al., 2009; Golombek and Johnson, 2008; Johnson and
Golombc%{, 201 1).). The participants were asked to write short narratives
about thctr'ex])encncc of online classes mainly elaborating the challenges
they faced in attending these classes, They were also asked to write about
the causes of their reluctance to participate in online classes. Most of the
participants used mobile phone for attending their classes, participating in
examinations and submitting assignments, They were given one-month
time to finish their narratives consisting of at least 1000 words, They did
this at home after their classes were over. I constantly kept in touch with
the participants and kept reminding them of the importance of their role in
the research. The narratives made up for any lack of eloquence or
nervousness the students might have felt in a face to face discussion or
interview. The participants could express their feelings without any
reservations and fear in their narratives. Researchers (Clandinin and
Connelly, 2000; Elbaz, 1983; Golombek, 1998; Golombek and Johnson,
2008) endorse the use of narratives as a holistic approach for examining
emotional and interpersonal understandings. Data collected through

narratives were analysed qualitatively.

Data Analysis and Findings

A qualitative approach was used to analyze the data which em(_arged from
the narratives. Content analysis was used to analyze the narratives and to
detect core consistencies and meanings (Patton,2002). The themes vfavhich
emerged were assigned codes and marked 131 the texts, data was viewed
and analyzedas objectively as possible using the exact wmjds of the
participants. As Somekh et.al. (2005) state that the most creative part of
research is data analysis. The whole researchl started to ‘become
meaningful through analysis.The major themes v:fhu?h emerged from the
narrative data have been categorized as the following:

i. Technological
ii. Psychological
lii. Physiological
iv. Environmental
79
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The major themes and sub-themes of students’ perceptions
b Sub-themes e

iSO

| Major Themes — 7. Network problem _-""""-

Technological Digital Distractions: Fb, games, movieg

: Not confident / not wanting to create g

Psychological bad inipression

2. Shyness / introvert / not fluent in English

Fear of peers/ embarrassment / making

fun in messenger

Expecting others to answer

Anxiety for answering

Stress for Covid 19

Lazy, inertia, boredom

Trouble using device, strain on eyes

. Not sincere and attentive

Environmental 1. Distractions: at home / house work

2. Home environment, lack of classroom
environment

(U5 ]

Physiological

SRR PN i

Technological Problems and Issues

Network problems, poor internet connectivity and technological issues
were major problems for most of the students. Majority of the participants
had complaints about this issue but there did not seem to be any solution
as the situation was beyond their control. Data derived from narratives
make this evident. Following are some extracts from students’ narratives:

}\.;ehmrfr issue is a key factor behind this problem. Some of us are doing
classes from remote areas so it becomes di ' :

es di B
o ifficult for us to interact i
In our Bangladeshi circumstq
obstruct students to give reply.

Electricity and WiFi dist
mobile phone which i fo

ice, network problem is the main cause 10

urbed us so all the time we keep data in oW
0 expensive

We don't heg becayse
answer.

deterrent for studengg j, engaging games and movies were a Majof
In online ¢Jg fesse
sses. Students profes
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that they often used to get distracted b

applications which were at their fingertips whi ‘

; ARl ¢ attending clas i
They used lii'sa become inattentive in clags and start scmlligng FaS::ng;IIiHE-
yYouTube, p 12! games, watch movies or chat with friends on Messen ;1‘
Poor nEIWOrk was mnot an impediment for these distractions gbut

concentrating in an English class was very di
disconnected. y difficult as they got frequently

Y social media and all other digital

psychological Problems and Issues

Attending English classes online posed a major problem for student
Covid 19 ¥ at.xser.i them a lot of anxiety, stress and depression (Muawaj
2020). This in turn made them nervous in their English class and they
found it “hard to pay attention to study”. Some of the students had never
met their teachers physically so felt shy to answer in English. They expect
others to answer and remain quiet and this results in no one answering.
Lack of peer support increased their anxiety. They felt the need to
communicate physically with their teachers and friends for a more
conducive learning atmosphere. Peer support and interaction became a
vital necessity for the learners. (Vygotsky, 1986). Participants expressed
their anxiety in the following words:

In online classes there is no connection with friends so it affects us
mentally and emotionally.

Offline classes are more helpfill, if we don’t understand in class we Iry to
understand from other students present in class.

If my answer is wrong how will the teacher react or what will my
classmates think?

Even if we know the answer we feel shy and it has become more acute in
online classes for the physical absence of the faculty.

Physiological Issues

I dents’
Physiological i ed as another theme regarding stu
i a2 saiiog B in a blended mode. Students

Perceptions of attending their EFL classes - 0 e |
professed that having classes online has maiie them 1;:3 lfazze;atigatr;vf;?;d
and we can’t be as active as we used 10 be d ?hﬂn;:tg htﬂ:? headaches and
. . e
trouble using devices as too much use cause d feel too sleepy to

€¥e problems. They feel too l::(n‘ﬂfﬂrt:a'b1E= e ??ies at home. Due to
Inferact in class or they are busy doing other activl

; e not attentive
these reasons they do not interact in online c'lasifs- T:zigagnia[ o
nd sincere about their classes. They missed @

“arning atmosphere. They acknowledged that:
8l '
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Mo = n ke

classes bur they don T get any benefy

; ik to jace : :
Many students like face o f 1d miss sonie imporiant part of the

online. So they sometimes fee! sleepy ar
class.

Online classes make life dull and boring. There is no interest in class, v
do not feel like participating.

Topics seem harder when learnt from on line.classes 50 We Cannot dhswer,

Environmental Issues

During online classes students faced envimnm!sntal issues at home. Home
environment was not conducive to learning. The're Were various
distractions at home, such as housework, noisy environment, lack of
classroom setting and discipline which made it difficult fur_ students to
concentrate in online classes. Students kept their cameras switched off as
they did not want to expose their home environment. They used to tal.\'e
advantage of being at home and do other chores instead of engaging in
their classes. So when the teacher questioned them they left the class or
remained silent. Students expressed their opinions and concerns regarding
attending classes from home and gave reasons as to why they did not

interact in class in their narratives. They conveyed their concerns in the
following words:

Sometimes people roaming around us, that makes us uncomfortable to
answer in the classes.

When we are doing classes at the same time we are doing other activities
this is also reason for not replying.

Everyone is at home so there is a lot of chaos and w

e have to keep our
camera and mic off’

H’e need a_m‘a.s*srqom and proper discipline to learn and in the house this
is not possible. It is very easy to get distracted and miss the concept.

Conclusion and Pedagogical Implications

This study examined the challenges faced b
online classes during the Covid 19
withdrawal of the lockdown educati
classes through the blended mode of ip
study has revealed that students faced
ranging from technological

Y students while taking part in
pandemic lockdown. After the
onal institutions still conducted
struction for more than a year. The
various challenges and constraints
to Very personal issues. They did not find
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inhibitions and adjust to the new normal situation
They need to be made aware of the advantages thy

instruction provided, They did noy have to susty
academic careers.

of blended learning,
t the online mode of
N any loss in thejr

The findings of the study have important implications for educationa]
institutions, teachers students and policy makers. Researchers (Jacques et
al., 2023) have found severa| challenges i making education ‘;uste?inable
in a post Covid-19 world, such as, cducating professianals. in digital
literacy is of prime imporiance; se

socio-economic levels should be kept ;

of digital inclusivity should be taken int
promoting  digital COmpetency, Onlipe education prese
sustainability benefits, |t provides Opportunities for students worldwide,
including those in remote or underserved areas, it promotes inclusiye and
equitable quality education, The flexible learning scheduyles offered by
this mode of instruction can be more inclusive for students with different
needs and can lessen the gap between different socio-economic groups.

Relevance of the findings of the present study to teacher education and
development programmes can also be explored. Affective factors of
students have become crucial which teachers need to take into account
and adopt techniques to make online classes more interactive and
engaging. It is only by creating a conducive virtual teaching-learning
environment that educational outcomes can be achieved fully. Blended
EFL classrooms canprovide sustainable education in this rapidly changing
new digitalized world.

nts several

The limitations of the study rest in the fact that it was conducted on a
small group of participants. Further research may be carried out to
€xamine the sustainability of online mode of instruction and how human
behavior is impacted by emerging technologies (l?.ao, 2020). Attempt may
be made to understand whether students’ perceptions have undergone any
change regarding the benefits of online classes.
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Unidirecﬁnnality of Gra Mmaticalization:
Evidence from By ngla (Bengali)

Dr. Md. Shaheduzzaman'

Abstract

This essay has made an attempt to reach an a
concerning the directionality of grammaticalizat
productivity of compound verbs in a South-
[ndo-European origin named Bangla has bee
This essay agrees with some linguists® observation that this tendency
towards grammaticalization is indeed very productive. It is argued
that productivity of the process, and also the fact that no evidence in
the opposite direction has been reported in Bangla yet, indicates a
tendency that can be seen as an evidence supporting the unidirectional
claim for the process.

15Wer to the problem
ion. In doing this, the
East Asian language of

Key Words: Grammaticalization, Unidirectionality, Tendency, Language
Change, Bangla, Compound Verb.

1. Introduction

Languages tend to change and this phenomenon is universal. One of the
manifestations of language change is the creation of new class of
linguistic elements from another class through a process of _evol_ution
within the language concerned, though some other elerlnents inevitably
die out in this process. Grammaticalization is one lfmd of languagv:
change which “involves the creation of new grammatical morphemes
(Roberts, 2007 p.142) from the lexical items of the same language.

One question concerning grammaticalization  Feyolies arouml;l] ﬂtlhe
directionality of this process. There is an ongoing debate un "T ':enf;
Sfammaticalization takes only a one-way p BNy 1'e°-grammancaatt1¢mpt
ofa language never give birth to lexical items. In this i the s port of
has been made to reach an answer to this question :ﬂ 5 eal:] wiats
0 evidence from a South-East Asian language of Indo-Europ

- i 2SCO related, Seminar &
Deputy Director, (Library, Publication, Translation, UNESC

)z.xc'unwntalioﬂ), IMLI
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The essay Wwill try to show that
tion in Bangla is very productive
that productivity of the process
n as a strong suggestion for g

sly “Bengali”).
grammaticahza

been argued
hould be take
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named Bangla (famou
one tendency towards
and unidirectional. It has
points to a tendency that s
unidirectional view of the proc

2. The Definitions

3.1. The Elements Concerned _ ' |
Broadly two types of categories can be distinguished tm any given
language, namely, the lexical or content words. or categories (e_.g,
nouns, verbs, adjectives) and function or grammatical wavfis ar categories
(e.¢. auxiliaries, determiners, coordinators, complementizers, particles,
clitics, markers of case, tense and agreement). They have distinguishing
characteristics with regard to different linguistic criteria such as
morphemic status, phonological size, stress and semantic size. Lexical
categories are unbound, generally comparatively larger, often stressed
and more complex with reference to these criteria, and conversely the
grammatical categories are bound, generally smaller, unstressed and
simpler (Givén, 2001 p.44). Furthermore, lexical words belong to a
large and open linguistic class as opposed to a small and closed class
that function or grammatical words are the member of. Lexical words
convey the “world-view” when grammatical words or morphemes
function to derive words and sentences of a language (Givon, 2001
p.45).

2.2. The Process

A. range of definitions have been offered for grammaticalization from

d1fﬁ=.-rent points of view. One definition takes into account the pragmatics

or discursive functions of verbal elements to explain the process (Harder

and Boye, 2011), which is, for them, a linguistic change occurring in time

thmu.g@ which “discursively secondary” categories evolve. Another

definition (Nicolle, 2012) that views it from the perspective of :semantics

hc.alds“ that grammaticalization involves evolution of linguistic element;

with prGCt?durial information” from those with “conce tugal; information”
thus c?nmbutmg “procedural information to the psemanﬁcs of at;
expression” (Narrog and Heine, 2011). A third definition, however
generalizes the process to include €very grammatically Eimcticming,
;:Zn;f:stﬂczit; dliz‘izliif (F"a.lz}’ﬂgler, 2011), and extends its scope even to
88
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Despite the existence of thig diversj
grammaticalization ' is mostly g4

=

tions of the process,
(Wischer, 2006; Heine, Claudj and

held by linguists
, for example) as a
hich the lexical

evolve into more

aticalization i “
to the development from lexical o JS mot “confined

'o grammatical forms” (Hoi
. rms” (Heine
Kuteva, 2002 p.4), grammatical elemeng also give rise Eo murear:i

“stronger” grammatical morphemes, Th :

Meillet (1912, cited by Roberts, 2007 p.lil)tfgzd ﬁj pfri;z:is:c;:eadt'by
has long been noticed by linguists (Humboldt 1985 [1822], cited by
Haspelmath, 1999 p.1047). Some linguists haye put t’his mori
abstractly, that is, grammaticalization is “evolution of substance from

the more specific to the more general and abstract” (Bybee et al., 1994
p.13).

During grammaticalization, the speaker’s tendency to be maximally
economical in expression results in phonetic attrition on the speaker's
side and rule extraction from the listener’s side. Thus, “certain inferences
frequently associated with the use of the grammaticalizing expression
become conventionalized” Nicolle (2007, p-47). The formal processes
are accompanied by semantic change or ‘bleaching’ that makes the target
element able to be used more generally. Metonymy induces a morpho-
syntactic reanalysis that, through analogy, results in generalization and
spread of the new rule across the language.

On the morphological level, this rule, this nule generalization and spread
thanks to analogy is evidenced by the following example cited from Sen
(1957, p.35):

——

' There is serious debate around the phenomenon of gramma;fllgzllzﬂ;t;z;}ftﬂuﬁhﬁfz
rather than a collection of distinct processes of l@guagc C Eh cont Labiood i
single cover term (Newmeyer, 1998),‘ thelmotwcs aﬂde:“eicggﬂg Norde, 2001).
(Gelderen, 2011b) along with its directionality (Nem?l;e’notian’of discreteness
Since a grammaticalization theory appears to ¢ ]1al]eng€. f the theories in the
of linguistic elements which are the !:ulidmg blﬂCk: ﬁ{-)om that school (Janda,
Benerative framework, the heaviest criticisms haveI cozrgo |: Campbell and Janda,
2001; Newmeyer, 2001; Joseph, 2001; Campbell, 235 e % Moot as a
2001). However, within the scope of this essay, m?t‘seli‘ has been taken as the
Manifest tendcnt;}’ rather than grammaticalization 1 ther conceptual definitions
“entral topic of di;cussion. Therefore, details (.’F tll?eafion as a theory have been
ang debates including those around grammanca 1Z

Woided here,
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(1) Sanskrit Devata (Deva -ta) “divinity’ Bondhuta (Bondhut -tq)

“friendliness/friendship’

e & = fi ew noun mamalta ‘C{H]lpasﬁiﬂﬂ’ in
ine’ r a I
such as, mama ‘myf’mme to 10

Sanskit itself and its daughter languages, such as, Balnglai antd_tI:Lm!l.tThls
is an example of grammaticalization in that an affix has lost its existence
in the final phase of its evolution.

Thus, the entire process, in reality, occurs as a SCTIeS of changes in the

semantic and formal properties of a linguistic element, m o’F(l;f:r w?rds, a
continuum on which an event of change moves forward unidirectionally

in time. This line of change is called a ‘cline’.

with many other word stems,

Here one illustration of grammaticalization cline can be drawn .fmm
Bangla. The pronoun era originally means ‘these per sons/people’ like in
the sentence “Era bhalo lok” meaning “These are good people”. It then
becomes a plural affix -era like in the word manush-era
‘humans’/‘people’. The affix then changes into a lesser affix -ra as
appears with the word manush-ra meaning the same as manush-era
does. Finally, this affix becomes zero as it is no longer obligatory in the
same context, i.e., the syntax and semantics, and even the pragmatics of
the sentence remain the same across sentences (2)-(4) that mean
“Humans/people falk”, and all the usages are simultaneously in use in
modern Bangla:

(2)  Manush-era kotha bole.
Human-s speech say-3-PRES

(3) Manush-ra kotha bole.
Human-s speech say-3-PRES

(4) Manush-@ kotha bole.
Human-s speech say-3-PRES

Thus, the change of the orig

inal pronoun era move
e chan _ s on along a
grammaticalization cline: :

Pronoun affix lesser affix Zero

Since grammaticalization is an all-pervading process of change that
involves every linguistic component, namely Phﬁnult)gy morphology
syntax, semantics and pragmatics), it is defined ag ¢ of OSS-C,omponeu dal’.
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and direction; and becomes phono|q

. gically reduced:
(6) lam going to school,
(7) 1 am going to mj
Sehoet g 88 the school > [ am gonna miss the

In (6), ‘going’ is a lexical main verb
denotes movement and that toward
‘going’ acts as a modal auxiliary de
probability. At the same time
phonologically.

I present progressive form that
§ a certain direction, but in (7)
“noting the sense of near-futurity or
» It acquires the ability to reduce

3. The Directionality of Grammaticalization

3.1. The Unidirectional View of the Process

However theorized, the grammaticalization process, as observed and
argued by linguists, occurs “in time” (Wischer, 2006 p.129), or in
“space and time” (Heine and Kuteva, 2002 p.2), ie., it is a one-way
process, namely “unidirectional” (Hopper and Traugott, 2003; Gelderen,
2011a; Bybee et. al, 1994), that is, this change can move in time, and
never against. At one point, the changes in usage, meaning and form
“necessitate renewal” (Gelderen, 2011a pp.5-6) and the path “begins
with concrete, lexical forms and constructions and ideally ends in
zero” (Heine and Kuteva, 2002 p.4). The path can be simply schematized
in the following way:

(8) Lexical __,, Grammatical __, More Grammatical — __, Zero

We can visualise one actualization of a section of this path in the
examples of the diachronic change in the Indo-Aryan aff}xe‘s w_here an
Old Indo-Aryan (OIA) affix -man implicating ‘poss%s:pg ! l:ke. 1:1
the word ayushman (ayush + -man) ‘long-lived’ or “possessing long life’,
partly survives through the New Indo-Aryan fNI{"‘) stage as -m, an
accusative case-marker like in the noun arzu;r:a.ra{?i_ (anumati + -m)
‘permission’, and then forms “integral and 1‘ndms‘1bie p::]rts nfdz}[ﬁ
Words” (Chatterji, 1926 p.651), such as kam '..w}rk.r,lt t;ff tti n?e*mﬂ
Indo-Aryan language Bangla (Bengali) at a later pol '

la kam
9 ) IA afﬁx - ————Bang
®) OIA affix -man —‘_’I;dapted from Chatterji, 1926 p.651)

gt indivisible Bangla
The words like kam (and similarly; ;lcfmm skin’) ;Ir: :gdézls;:p‘;ratcdgal
oun words from which the suffix is no lﬂmfn‘ﬁ].‘ﬂl completely lost its
Al In other words, the original OIA REpK. 1R

®Xistence at the final phase of change.
9l
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The Arguments agamnst Unidirectionality: The “Copp,,
e >
’ the Path
examples’ and _ S el
.« a process called lexicalization” — reversal of grammaticalizatiq
o lilabp linguists in the domain of language change. Tt is a proces
Ebscrl:fii " a);T atical item of a language changes into a lexical one.
YW amm

3.2.

unidirectionality has been made by putting
1998; Ramat, 1992), that jg
yer (1998) argues that there is po
f the claim as he considers the

counterexamples as “rampant” (Newmeyer, 1998 p.263). Even though
Newmeyer accepts the fact that “comple’lte reversals of
grammaticalization are extremely rare, perhaps ncnemster.lt” (Newmeyer,
1998 p.263), he supports Janda (1995, 2001) who attributes this fact
to some other factors that play a role there, i.e. the arbitrary nature of the
sign-signified  association prevents some once-grammaticalized
linguistic element to return to its original form as it used to be.

The claim against
counterexamples  (Newmeyer,
lexicalization, forward. Newme
statistical evidence in support O

3.3. The Statistical Debate

In reality, examples occurring in the opposite direction (such as, the
often-cited instance of OE genitive suffix -s that has become genitive
clitic’s in ME) have been found (Joseph and Janda, 1988; Campbell,
1991; Ramat, 1992; Frajzyngier, 1996; Newmeyer, 1998). There is a
point of debate with regard to whether these examples can be counted as
sufficient as an evidence. For the advocates of unidirectionality, they
are “few exceptions” (Heine and Kuteva, 2002 p.4), and “extremely
rare” (Haspelmath, 1999 p.1046) as opposed to the “plentiful” (Haspelmath,
2000 p.248) examples of gr ammaticalization, whereas for the critics they

;r;ﬁi;videspread in the languages of the world” (Newmeyer, 1998

S}c]}mﬂ Eefgltunate counterexamples” of degrammaticalization (e.g the
change of fo as a complementizer to an infinitive tense marker which

*In linguisti i
(B::}]:kg:f!zc{ffl ;11; ;E? IS used to denote a variety of concepts, distinct but related
’ -106): a. In one sense of it, novel concepts take verbal forms and

are incorporated in the lexicon of a language, loan words and their meanings ar¢

integrated, and idioms are conventionalized; b. Another meaning refers to the

process opposite to grammaticalization as discussed above; ¢, The third sense of

the term “refers to the process when morphosyntactic, syntactic, or pragmatic

means of conveying i:}llt"ormation are taken over by lexical forms” (Bakken, 2006
P.106). We are using e term to denote the process inverse of grammaticalizatio™
that s, (b). 8

92
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js argued to be “less grammatical”)
“w ave b 1 3
(2001). ‘The reuse or regrammalicalizatigniﬂn I]flsted in Traugott
marginalized elements such ag the In O some qlready-
by Greenberg (1991). Burridge (1998) shows g 1oy % ~3K IS cited
pennsylvan:fn G"Bl'n:l&ﬂ preterite subjunctive “well ;?ng change of a
verb “wotte” which is a clear cage of degrammaticaliiat?o ;P el
on;

! ——————» Wolte ‘to wish’
Grammatical (modal) lexical (verb)

do-European

(10)  welle ‘wanted’

Newmeyer argues that the examp] N Byl

alternative developmental possibil?tyfsf;falr?x:;'?'ll::zﬁzz tlllustra:(e s
zero” (Newmeyer, 1998 p.264). Heine and Kuteva (2002 w; 1)31;1;2
recognise "2 number of examples contradicting the unidirectionalit
principle” found by Frajzyngier (1996), Joseph and Janda (1988),
Campbell (1991), Ramat (1992) and Newmeyer (1998), but th.a;;
consider them too “few compared to the large number of cases that
conform to the principle” to take them into account as an evidence
for any process in the opposite direction. Besides, they support the
observation that those instances also can be attributed to some “specific
sociocultural factors™ (Burridge, 1995).

4. Instances of Grammaticalization Indicating Unidirectionality
4.1. From Grammatical to “more” Grammatical in English

The rise of supportive do in modern English, as described in Barber,
Beal and Shaw (2009), can be argued as one instance of unidirectional
grammaticalization in the sense that grammatical elements become
more grammatical.

In one Shakespeare’s character Hal’s sentence, “I do assure you”, the use
of do is not emphatic and therefore semantically 'non-obhgator?i.
Therefore, this is not equivalent to the sentence I will assure you™.
“So, auxiliary do was used in early modern English, but its use was not
restricted as it is today” (Barber, Beal and Shaw, 2009 p.199, italics
added). In a modern English sentence, fhe use of the fiumtr_ny
auxiliary” do is as restricted (one salient quality of function
Morphemes) as that of the auxiliaries and modals.

. : ike in th
Do was used in a causative sense in ml‘fld]e“E“ghSh (gdf)clﬁfe TO b:
Sentence “a kastelle he did reyse” meaning “he cball_Tf a castle”. Here
uilt” which was semantically equi‘falel.ﬂ e he I l;ltep" (Barber, Beal
4id has lost jts semantic content which is E:issrg} ?ise Having been used
4nd Shaw, 2009 p.201) towards a non-causad it spread to prose. By the

" poetry for the sake of rhyming for a perio
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othe RAES

¢ causative scnse and started to be useq
th century it stopped to be used in

(an emphatic use is the only
o century it has assumed the

end of the 16 century it lost it

as an empty auxiliary. During the 17
affirmative declarative sentences
exception) and by the end of the sam
restricted use much like a typical auxiliary.

change of do depicts the one-way Pfﬂgfﬂssion
g and acquiring a relatively more
of change seen on a

This path of gradual
of events of semantic bleachin .
restricted syntactic status, the typical string
grammaticalization continuum,

4.2, Evidence from Bangla: one-way Movement and Productivity of

one Process

Grammaticalization occurs in many languages in the world. In the
south-east Asian language Bangla belonging to the Indo-European
language family, this process operates in a very productive way. One
manifestation of this productivity can be seen in the formation of Bangla
compound verbs® though there are constructions that may be defined as
serial verbs:

(1n Ja bhag ckhan theke,
Go.2-PRES  run away.2-PRES here from
“Run away from here.”

A compound verb construction denotes a single act o

compound verbs — one of the two kinds CIEf “colnpﬁeive;:éd?caa?gslg
(Bhattacharja, 2011) — are two-verb constructions interpreted as one
smg_]e wfarb dcnlnt_ing one single event. The first verb (V1) tak
conjunctive participle marker -¢ (like in (12) - (20), or -te (like i czsla
(22)), and the second verb (V2) takes the inflection %‘ Ayt

"1 prefer — following the practice in Bane
O B s () s e
“compound }?'gr‘bs‘?sﬂgm’ Smha“and' Basu, 2012) — (o call ;hese ’ t ecl‘ionz
overtly joined by conj Br-thaﬂ Serial verbs”, Usually, a serial cont;s(u “not
of subu-x"dinalinny U“jul'lct.mns. (Li, 199] p.103), Howc:.fcr the i l|5 ﬂnl
conjunclive pm‘lic?]:l: ?CG;‘C;'“; 2:-] n, Dvcfl]:’l;a“a{:hed with Vl:s — lr:i :;:':_O:mm’;:_a
: ' = =€ —11 Bay
s el L s ' o R v s
Seeliaine o sy . BN G O magr p e

S can be defined - ngla comple

2011) at all, though some of them can | 45 serial verbs (Bhattacharja,

(Dasgupta, 1977).
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su, 2012) observed in Hindi
n also express the aspect and
rther:more, in some cases of
Main semantic role of the
V2 acts as the main verb, such as,

modality of the whole constryctjop Fu
Bangla compound verbs V| tykes the
construction whereas in some other

The compound verbs in Bangla, as Paul (2004 p.102) observes, are
periphrastic compounds™ in which the vector verb has not been
Suﬁ”lCIf'-‘ﬂt']Y grammaticalized as an auxiliary. But in the compound ve?li
constructions, these verbs often Play a role of a particle like a part of
an English phrasal verb which is clear from the following examples
(12) and (14) though not (13): P

(12) Kamal chole gzelo
Kamal move-CP 20.2-PT
“Kamal went away.”

(13) Kalam eshe khabe
Kamal come-CP eat.3-FUT
“Kamal will come and then eat.”

(14) Kamal eshe poRbe
Kamal come-CP fall.3-FUT
“Kamal will arrive shortly.”

(15) Kamal cupta tule nilo
Kamal cup-Det pick-CP take.3-PT
“Kamal picked up the cup.”

(16) Kamal/Bathata chole Gache
Kamal/The pain move-CP go.3-PT

«Kamal went away.”/ “The pain is gone.”
4.2,1. Grammaticalization in Formation of Bangla Compound Verbs
Interestingly, the native speaker of B

and (]9 single even
(19) also convey one sing arated (“go and then ge

angla knows very well that (18)
t as do (15) — (17) even though
t*, “tell and

g former can be temipamty SepTherefore, it can be concluded that

then £0”)* and the latter cannot.

-h"""-—_____

1
Tcmporally separable compound v_crb
‘¢ “iconic in the ordering of their €

s have the propirty 0
vent arguments (Larson, 1

95
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Dmmb“ 23
some Bangla compound verbs seem to have become

" . e n.l
srammaticalized — i.e., syntactically more restricteq — like ;. . Ore
grd

: Rilsy
(17) compared to those in (18) and (19):
(I17)  Tumi chole esho
You move-CP come.2-FUT
“(You) come along.”
(18) nao giye
Go.2-CP take/get-CP
‘I.GO get."
(19)  bole jao
tell-CP £0.2-PERS

“Tell me before you go.”

Similarly, even though (19) and (20) are co

mpletely alike in form, (20) s
obviously more grammatica

lized compared to (19

the V1, in the compound verb construction iy

ed as a phrasal verb particle. Thus, they fail to

Ing as much as the verbs in a construction like
€ verbs can be concluded

-

The V2, and sometimes

Bangla is grammaticaliz
retain their source mean

jao
tell-CP 20.2-PERS
“Keep telling” (Implicating “I am listening ™)

(21)  Kamal harte choleche
Kamal lose-Cp move.3-PROG
“Kamal s going to lose

(22) Kamal dubte bosheche
Kamal drown-Cp sit.3-PERF
“Kamal is about to drowp_*»

(Usually the idiom “dubte bosheche

s used to mean “about to be
bankrupt™)
(23)  Kamal chole giye thakbe
Kamal Move-Cp go-Cp stay.3
FUT “Kamal may have gone (off/away) »
While most compound verbg

in Bangla COMprise two constituent
verbs, (23) shows ga construction consisting of three of which V3 acts

———
80" must precede “ger” iy “80 get”. This is not the case In
parable verbs. In this sense, twq types of compound verts

1991 p.111), je, «
the temporally inse
can be postulated.
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like a modal auxiliary in the b
future tense inflection though not T ID construction with
» . Plicating futuri N
In ‘I!'llb sense, V1, V2, and vy 4, (23) agre i:r Itz-f?c“* possibility.
positions on the grammati iferent relative

L calizati 3 . :
gmmmatlcal!ze d than V1 and 1, lization cline, ie. V3 is more

. that the : :
properties of a verb while the ol latter ones still retain some

- s . R one, WhICh haS completel 1 |
lexical meaning in that it has be ipletely lost its
in (24): come a modal, does not. This can be shown

(24)

—p
s V2 V3
This observation points to a one-wa

1 points Y movement of the process in action
on the grammaticalization cline. P

4.2.2. A Universal Unidirectional Tendency

In the instanc_es of the grammaticalization of Bangla compound verbs,
the observation by Heine and Kuteva (2002 p.3) is justified:
grammaticalization is a phenomenon that essentially involves semantics
in that lexical words acquire, often in addition to their original lexical
meaning, more abstract meanings and become increasingly able to be
used predictably and frequently. This line of change illustrates a one-
directional motion of the process of grammaticalization in general.

From the above sections, it is obvious that the process of
grammaticalization is much more productive cross-linguistically than
any process in the opposite direction. Besides, the counterexamples can
be accounted for as a result of some extra-linguistic factors. Additionall?r,
no evidence is reported to date to support the cl.aim. for_ lex.icalizatinn in
many languages like Bangla in which grammaticalization 18 abundantly
Operating,

terexample is enough to disprove

H o coun :
owever, it is argued that any n (Lightfoot 2006, p. 38). This

2 tendency towards grammaticalizatio : ,
seems to b}; a weak arggument given the fact that tendencty ; :ai s;a:rlzgc?;
Concept that allows exceptions. Statistical fa;:ts cag:; ke “Igess e
this regard because 1. It signals some natural force,

effect” (Newmeyer, 1998 p.276) — behind the §tatisit_ical abundance of a

Process, and 2. Frec}uency depicts certain directionality.

C{j“ s -
. ge change “are observed tendencies

It is trye ike langua 17) and
: that phenomena like 1ang and Traugott, 2003, p.17)
"ther than theoretical absolutes” (HOPPE! » (Harris and Campbell,

. R sstrictl
the Process of grammaticalization 15 not “stricty
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1995 p.338) working.

; e seen in this discussion, gTammaneqlizaliun
Erz?f;fli}l Esan;z iIsm;)bust and it does not haw;: anjcxt reported instanee
of degrammaticalization > . The counterexamples hl‘a\;nhfmm Other
languages are observed to amount to .cmly one-tenth o gtge examples
reported in support of grammaticalization (Newmeyer, | 98 _pp._?!?s_l.g,
278). 1t is evident that unidirectionality of grammaticalization
significantly stronger compared to dcgrammatlcallza.atmn. These
statistics  allow us to consider that the rare instances of
“demorphologization” (Joseph and Janda, 1988 P-198) or the
“anomalous development[s]” (Hopper am_i Traugﬁti,’ 2003 p. 138) are far
from being statistically significant (Heine, Claudi and I:l‘pnneme_yEr,
1991 pp.4-5) even though they can sometimes be. mter?stmgu
(Ramat, 1992 p.553). Therefore, an essentially unidirectional view of
grammaticalization in general can be held in this sense.
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